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SPIRITUAL AND MORAL UPBRINGING OF STUDENTS IN
FOREIGN LANGUAGE LEARNING

Y. G. Akulenko

Some aspects of forming spiritual and moral qualities of
students in the process of foreign language learning are considered
in this article. It is shown that due to the specific character of a
foreign language as a depositary of the ethnical culture its
communicative orientation the process of language learning
possesses a unique pedagogical potential of the spiritual and moral
upbringing of young people. Some language learning techniques
developing creativity of students are described.
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Recent tendency in education has shifted the emphasis from the
teacher to the learner, and with this fact the realization has come that
each learner is an individual with distinct needs, learning styles, mental
schemes and personal attitudes. With the individual, his aims, motives,
inclinations and abilities in the focus, the main problem of learning is not
only in the amount of information to be mastered and the number of
skills to be acquired but in such organization of learning and application
of this knowledge that would favour the personal development of the
individual himself, contribute to his self-development and spiritual
formation.

This is a pressing problem for the higher school learning process
as it is during this period that the individual acquires his distinct and
unique cognitive and personality traits, his personal identity. But until
recently the learning process at higher school seemed to aim at
performing narrower professional tasks which only partly solve the
problem of the spiritual development. As a result young specialists were,
as a rule, unable to be harmoniously integrated with their profession and
the society as a whole.
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Now that the mentality of the society and the individual has
changed, as well as the value orientation of the young generation, the
spiritual and moral upbringing of students has become the most
Important aspect of socializing the individual in the conditions of the fast
development of the society, the factor of its gradual involvement in
various spheres of social activities and social life [1].

It is obvious that in order to become competent participants of the
world-wide cultural process contemporary students are to assimilate the
spiritual and moral values accumulated by the mankind for centuries.
Entering the cultural space common to all mankind both the individual
and the whole people must possess different means of international
communication. From this point of view the knowledge of at least one
foreign language plays a significant role [2].

The language is a depositary of the ethnical culture. The whole
cognitive experience of people, their moral and ethical, social and
cultural, artistic and aesthetic educative ideas are imprinted in it. The
process of learning a foreign language possesses a unique pedagogical
potential of spiritual and moral upbringing of the young generation.

Therefore it seems reasonable to say that it is at foreign language
lessons where the upbringing of spirituality takes place. This is so
because, according to Passov E.l., one of the aims in learning a foreign
language includes not only acquiring pragmatic knowledge, habits and
skills, but education as well. In this case the spiritual values assimilated
by the individual in his activities, the space where the process of
socializing the individual takes place are regarded as the culture which is
the content of education [7].

The problem of the spiritual development has been considered in a
great number of publications by different authors such as Vlasova T.I.,
Burbulis G.E., Krymsky S.B., Nikitin A.F. and others. In numerous
studies the potential of foreign languages in the learning process in a
higher school is regarded as a means of building up the communicative
competence of the individual (Passov E.l., Tsetlin V.S., Scherba 1.V. and
others). But the problem of the pedagogical potential of foreign
languages in the development of the spiritual culture of students does not
seem to be well investigated.

The aim of this article is to describe the potential of language
learning for spiritual and cultural upbringing of students and to show
some techniques used for it.
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The moral upbringing of students has become especially important
now that the deficiency of moral value and disregard of moral
regulations are no longer rare phenomena. Under the circumstances of
the crisis of moral values in the present civilization, of the cruelty and
deficiency of spirituality in human relations the return to moral standards
and rules which have regulated human behaviour for many centuries is
becoming more and more urgent.

Spiritual and moral upbringing is based upon the humanistic world
outlook incorporating all the uppermost values of mankind. The most
significative ideal bases to which students should aspire are:

— humanism based on the respect, kindness and benevolence for
others;

— responsibility as the moral readiness to be answerable for own
thoughts and actions;

— duty as the realization of your obligations to the state, the society
and people;

— conscience as a regulative basis of human activities;

— self-respect (dignity) as the moral self-assertion based on the
emotional and reflexive directive for self-respect and respect for others;

— feeling of civic consciousness as the feeling of being part of your
Motherland.

— These important points born in mind, students will be able to
comprehend and assimilate such collective and figurative conceptions as:

— the culture of feelings — the ability for and the aspiration to self-
displaying;

— the ability for moral effort as a base for self-appraisal, self-
determination and self-improvement;

— the feeling of empathy as the ability of “feeling” another person;

— tolerance as the indulgence of different trends of thought or
religion based on the ability for empathy.

It is assumed that the main figure in modern education is the
student as the focus of learning, who is being brought up to become a
humane personality. Humanizing the process of learning presupposes
that every participant of this process should get certain knowledge of the
history of human society and his own people, should get acquainted with
moral and aesthetic values having much effect on the formation of the
student personality as a whole.
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Language learning is not simply a matter of acquiring a system of
linguistic formulas. A foreign language is a form of communication
among individuals in a specific social context and environment. Even
more — it is a way of thinking and processing information. It is a symbol
of culture and personal identity. Language learning is aimed at
developing individuals who are able to participate in intercultural
communication in a foreign language and are ready for self-perfection in
a foreign language speech activity. This aim can be regarded as a unity
of four interrelated components: educative, developing, upbringing and
practical. The upbringing component of the aim consists in:

— calling forth students’ interest in the culture and people of other
countries;

— developing the culture of communication;

— maintaining the interest in studies and cognitive activity;

— developing the need of using the language in different spheres
of activities.

The upbringing component is one of the main aspects of language
learning. Knowledge itself does not enrich a person too much, because it
Is the practical effect of learning that really matters. What is recognized
Is the importance of how this knowledge contributes to the formation of
a personality.

Three important aspects of a foreign language lesson must be
considered regarding this upbringing potential: the content of the
materials used, the teaching methodology and the personality of a
language teacher and his behaviour.

It does not seem that there exist any problems that cannot be an
object of discussion at a foreign lesson. These are mostly problems that
make it possible to develop skills of critical thinking, to confront
learners’ opinions with the standards of social morality. The discussion
of such problems as tolerance in a family and society, charity, the
generation gap, the unemployment, careerism and others helps the
teacher to make an effect on the outlook and moral shape of his learners
because apart from the sphere of concrete linguistic and extralinguistic
competence a foreign language as a subject touches upon the problem of
a student’s attitude and behaviour in this or that life situation [5].

In studying the learning materials students are able to get to know
other people, to assimilate other ways of thinking and additional means
of communication. A foreign language as a subject has a peculiarity:
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learners are taught to communicate, but any communication correlates
with a personality. Learners do not only speak about something, they
express their meaning, their attitude to the subject of communication.
This focusing on a personality is the canal for the upbringing effect.

It must be reasonable to use factual historical materials showing
social life in its variety. Besides the fact that students learn about
historical events and national heroes of their own country and the
country whose language they study, it results in the formation of civic
consciousness, the historical memory in particular.

The factual historical materials as the content of the course of a
foreign language learning is to contribute to the formation of the value
attitude to the society and to the man as the phenomenon of the world.
The factual historical material used in learning a foreign language is the
condition of the culturological provision of the language lesson. The
common historical past, the historical memory and traditions, common
ideals and moral values are the factors which make it possible to carry on
a dialogue of different cultures, to preserve their unique character.

The moral upbringing at the language lesson can become more
effective If texts from works of fiction created by different cultures are
used. This will help to develop a tolerant, positive and respectful attitude
to the culture of other countries, at the same time developing the respect
for own culture.

The teaching methodology and techniques which contribute to the
spiritual and moral development of learners at foreign language lessons
include collective forms of cooperation, such as work in groups or in
pairs. It is in groups and in pairs where various problems can be
discussed, and it is in the cooperation with other people that certain
points of view are made up. Then the decisions taken in the course of the
discussion of a problem are presented to the whole group. Students can
either agree with them or suggest other decisions having justified their
choice.

A role play is another form of cooperative work but in this case
each participant bears personal responsibility for the decision taken.
Now the students are not simply passive participants of the learning
process, they are expected to show their creativity, the ability for
expressing and defending their own opinions being tolerant to the
different points of view.
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The project-based technique, another form of cooperative work at
a language lesson, suggests a high level of individual and collective
responsibility for the fulfillment of each task. This technique is one of
the forms of organizing the cognitive activity in which learners take an
active subjective position. In selecting the theme of the project the
teacher is guided by the interests and needs of students, their
potentialities and the practical importance of the result of the future
work. The fulfilled project can be presented differently: an article, a
recommendation, an album, etc. The presentation of the project can also
be different: a conference, a contest, a performance. The main result of
such cooperative work is the actualization of old knowledge, the
acquisition of new knowledge, new skills and their creative use in new
conditions. The project based technique requires considerable
independent research on the part of the students making it possible for
them to realize their creativity, to increase their self-esteem and develop
active critical thinking. Making common cause they have to estimate
their partners’ points of view and to seek for solutions which would suit
the whole team. This experience will be of much help to them in their
future socialization in their profession and society.

This pedagogical technique enables teachers to develop in their
students such values common to mankind as polite and tolerant attitude
to different culture and deeper understanding of their own culture. The
acquaintance with different culture is made by means of comparing and
estimating new facts and conceptions with what they already know about
their country and themselves. Comparing foreigners of the same age and
themselves students single out the common and the specific, what would
help to the development of mutual understanding and benevolent attitude
to a foreign country, foreigners and their traditions. Thus, good grounds
for highly intellectual and social and cultural development of students
are created.

Language teachers are in constant search for methodology and
techniques which would ensure penetrating morals, moral values into the
learning process and would contribute to their practical assimilation and
improvement of students’ moral shape. Based on personal and humane
approach the process of foreign language learning may be regarded as a
powerful means of the personal development of learners.
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AYXOBHO-HPABCTBEHHOE BOCIIMTAHHUE CTYIEHTOB IIPHU
N3YYEHUU NTHOCTPAHHOI'O A3bIKA
5. T'. AkyJjieHko

B cmamve paccmampuearomcsi Hekomopwvle acnekmvl QOpMUPOSAHUS
O0YXOBHO-HPABCMEEHHBIX KAYecme CMyOeHmos npu u3y4eHuyu UHOCMPAHHLIX A3bIKOG.
Iloxazano, umo 0Onazooaps cneyuguke UHOCMPAHHO20 A3bIKA, KAK XPAHUTUUA
KYIbMypbl 2MHOCA, €20 KOMMYHUKAMUBHOU HANPABIEHHOCMU npoyecc 00y4eHus
UHOCMPAHHOMY  A3bIKY  COOepICUM  YHUKATbHLIL Neoao2udyeckuli NnomeHyua
OYXO6HO-HPABCMEEHHO20 8OCNUMAHUSL Monooedcu. IIpedcmaenenvt Hekomopbvie
MeXHON02UU O00VHeHUs UHOCMPAHHOMY S3bIKY, CHOCOOCMBYIWUe MEOPYECKOMY
paseumuu JuHHocmu cmydeHma.

Knioueevie cnosa. camopaseumue, ay)CO@HOCI’I’lb, Kpumu4deckoe MbludleHue,
uHOCWlpaHHblﬁ A3bIK, yll€6Hblﬁ npoyecc, mojaepasmrocms, 4yecmeo cobcmeenHo20
docmouﬁcmea, l’lOS’HClGClmeﬂbellj, Memoo npoexkma, mexHuKka, OMHUYeCKaA
Kylbmypa, 60Chumanue.

AYXOBHO-MOPAJIBHE BUXOBAHHA CTYIEHTIB IIPU BUBYEHHI
IHO3EMHOI MOBHU
A. I'. Akynenko
Y ecmammi pozenaoaromuvca desaxi acnekmu gpopmy8aHus 0yX08HO-MOPATbHUX
sAKocmell cCmyoeHmie npu ugdenHi inozemuux mog.Iloxazano, wo 3a60saku cneyugiyi
IHO3eMHOI MOBU, AK CXO8UWA KYIbMYPU eMHOCY, i1 KOMYHIKAMUBHOI CNPAMOBAHOCHL
npoyec HABUAHHA THO3eMHOI MOBU MICMUMb VHIKATbHUL Ne0azo2idHutl. nomenyian
0YX0B8HO-MOPANbHO20 B8UX0BAHHS MONI001. IIpedcmasneni OesKi mexHonoz2ii HaguaHHs
iHO3eMHOI MOBU, WO CNPUAIOMb MEOPUOMY PO3GUMKY 0COOUCTNOCII CIYOeHMA.
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moeda,

Knrwuosi cnosa: camopozsumok, 0yxo8Hicmo, KpumuiHe MUCIeHHA, ITHO3eMHA
HABUANbHULL  npoyec, MOAePAHMHICMb, NOYymms  61ACHOI  2IOHOCHI,

NI3HABATLHULL, MEMOO NPOEKMY, MeXHIKA, eMHIYHA KYIbmypa, BUXOBAHHA.
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TEACHING STRATEGIES IN MIXED ABILITY GROUPS

. D. Garus

The article summarises the teaching strategies in mixed
ability groups. Mixed ability groups as used in ELT usually refers
to the differences that exist in a group in terms of different levels of
language proficiency. The differences which cause problems in
heterogeneous classes (language learning ability, learning
experience, mother tongue, cultural background, preferred
learning style, motivation) are discussed. It is of vital importance to
find activities that involve all the students without some getting
bored and others being confused and discouraged into the process
of learning. Thus, teachers need to have a range of strategies for
managing mixed ability classes.

Key words: mixed ability groups, heterogeneous classes,
motivation, cultural background, linguistic and non-linguistic
strengths, scientific intelligence.

Many teachers are extremely worried about the fact that they

have students in their classes who are at different levels of proficiency.
Indeed, mixed-ability classes are a major preoccupation for most of us
because they appear to make planning - and the execution of plans in
lessons - extremely
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