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ENHANCING PRIMARY SCHOOL STUDENTS’ FOREIGN LANGUAGE
COMPETENCE BY MEANS OFSMALL FORMS OF FOLKLORE

Abstract. The article deals with the issue of enhancing primary school students’ foreign language competence by means
of small forms of folklore. In today’s multicultural space we can feel reassessment of existing paradigms of education in view of
globalization changes, interstate cooperation in cultural and educational spheres. The article highlights the problem of students’
adaptation to foreign cultural environment, the contents of ethnographic knowledge, small forms of folklore in particular, the needs
of modern European and global integration. So the paper analyzes and interprets the urgent idea of using ethnographic materials,
including folk art, in enhancing students’ foreign language competence while teaching Humanities and Arts subjects in primary
school, particularly in native and foreign languages, reading, science, music, manual work, etc.

The didactic material presented by the researcher might be used in the process of teaching English language and literature in
the system of university training, and for the development of cognitive activity of primary school students at the lessons of English,
extra curricular activity, and more.

Keywords: primary school, multicultural environment, folklore, foreign language competence, ethnographic material, primary
school students, English lessons.

®OPMYBAHHSA IHLLOMOBHOI KOMNETEHTHOCTI
MonoAWunX WKonArPIB 3ACOBAMU MAJTUX ®OJIbKITOPHUX XKAHPIB

AHoTauifA. Y cyyacHoMy nonikynbTypHOMY NpoCTOpi BiabyBaeTbCcA NepeoLiHka iCHyUYNX NapagnurmMm HaB4aHHA 3 ypaxyBaHHAM
rnobanisauinHnx 3miH, Mixaep>xaBHOI cniBnpali B KynbTYpPHO-0CBIiTHI cepi. Ocobnueo Ha Yaci € npobnema agantauii y4yHs
00 IHWOMOBHOIO KyfnbTypHOro cepefoBulia, 3MicTy eTHorpadiuyHMX 3HaHb A0 noTpebd cyyacHOi eBponencbkoi Ta CBITOBOI
iHTerpauii. Tomy akTyanbHOK BBa)XaeMO ifel0 BMKOPUCTAHHS eTHorpadiyHux martepianie, 3okpema ix manux OonbKNOpHUX
XaHpiB, y npoueci pOpMyBaHHSA iHLOMOBHOI KOMYHIKATUBHOI KOMMETEHTHOCTI Y4YHIB MNig 4Yac HaB4YaHHHA IHO3EMHOI MOBU Y
noyatkoBin wkoni. LUnax iHTerpauii eTHorpadiyHMx 3HaHb, 30KpeMa yKpaiHCbKOro Ta aHrnincbkoro ponbknopy, asTop B6avae y
po3pobui i peanisauii Ha ypokax aHrnincbkoi MOBM CKOOPAMHOBAHMX HAaBYaNbHO-METOANYHMX peKkoMeHAaLi 40 03HAaWOMIEHHS
YYHIB i3 KyNbTYpHUM HapgbaHHSAM YKpaiHCbKOro Hapoay Ta aHrMOMOBHUX ETHOCIB.

CtatTs cnpsiMmoBaHa Ha [OUiNMbHICTb BNPOBAa[XEHHS efleMEeHTIB iHLWOMOBHOI HapoAHOI KynbTypu niag 4Yac po6oTtu 3
ManByTHIMU BUMTENSAMMU Ta YYHSAMU NOYATKOBOI LUKOMW; NPOMOHYE METOAM MOPIBHSAHHS KYNbTyp Pi3HUX €THOCIB; AEMOHCTpYE
e EKTNBHICTb BMKOPUCTAHHA Manux opm onbknopy y OpMyBaHHI iHLOMOBHOT KOMMNETEHTHOCTI LWKONAPIB; 3HANOMUTb
CTYAEHTIB 3 KyNbTypHUM HapbaHHsM, 3BMYasiMM Ta TpaauUisMU aHrOMOBHMX KpaiH. ABTOp Haronowye Ha HeobxigHOoCTi
BMPOBaAXEHHS iIHHOBAaLiMHUX METOAIB Ta IHCTPYMEHTIB HaBYaHHSA (OOCNIAXEHHS, ONUTYBaHHSA, kapTorpadyBaHHs TOLLO).

OuvpakTuyHuin matepian, npeacTaBrneHnii gocniaHuue, Moxe 6yTM BUKOPUCTAHMIA y MPOLLECI HABYAHHS aHMMINCbKiA MOBI
Ta niTepaTypi y cuctemi niaroToBKM CTYAEHTIB 40 pobOTU Yy MOYATKOBIN LWKOSI, @ TAKOX A5 PO3BUTKY Mi3HaBanbHOI AiANbHOCTI
YYHIB NOYATKOBOI LUKOMM Ha ypOKax aHrniincbKoi MOBU, MO3aKNacHOI HaBYanbHOI AiFNbHOCTI TOLLO.

Knro4oBi crnoBa: y4yHi N04aTKOBOI LUKOMK, IHLLOMOBHA KOMMETEHTHICTb, (PONbKNOpP, Mani OnbKIOPHI XaHpK, iHLWOMOBHE
KyNbTypHE CepefoBuLLEe, YPOKU aHTMINCbKOI MOBU.
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INTRODUCTION

Education of any foreign language, which is a means of international communication, today has become one of the
main vectors of improving modern education in Ukraine. Training skilled specialists at higher educational establishments
and their readiness to implement gained linguistic knowledge at schools requires from pedagogical science the
increased attention to formation of students of different age-groups foreign language competence (FLC), which is the
main condition for the practical command of a foreign language. The peculiarities of the process of forming FLC are
based on the modern concepts of its teaching. Attracting the cultural aspect to language learning is extremely important,
as modernity dictates the use of language studies based on the spiritual values of the native land other peoples.

In modern teaching concepts, the foreign language is seen as a reflection of the culture of the people, and the
mastery of a foreign language - as a mastering a foreign language culture and the assimilation of spiritual values.

Universal values of folklore are considered as the acquisition of world civilization, accumulated over a long period of
human history, illustrating the results of domestic scholars in the research works by |. Bekh, L. Bondar, M. Boryshevskyi,
O. Budnyk, Yu. Rudenko, V. Kononenko, V. Strumanskyi , R. Skulskyi, and others.

In the process of acquaintance with the traditions and customs, ethnic parenting experience it is useful to analyze
the common and distinctive features in educational systems of individual nations or states. “With all the differences of
education systems established in European nations - said H. Vaschenko - there is much in common between them.
In their development we can see a common way, priority of certain educational trends at certain periods of time,
replacing some trends with others [2]. Unfortunately, the problem of enhancing primary school students’ foreign
language competence by means of comparing small forms of folklore of different cultures is not sufficiently solved.
This determines the relevance of the problem we are facing.

AIM AND TASKS RESEARCH

The paper is aimed at introducing folk culture to teachers and primary school students; providing methods of
contrasting and comparing folk cultures; demonstrating efficiency of using small forms of folklore in enhancing children’s
foreign language competence; acquanting students with cultural traditions of other countries; introducing innovative
methods of social science inquiry tools (research, survey, mapping, etc.).

RESEARCH METHODS

Preparing the material for the article, we turned to the analysis of scientific and educational-methodical literature,
questionnaires and pedagogical experiment.

RESEARCH RESULTS

Why Teach Folk Arts and Folklife at schools? Family and local culture are often the first things children learn.
Our beliefs, customs, attitudes, and traditions are rooted in where we grow up, what our families teach us, and what
our communities share with us. All children in Ukraine learn about local and state history as part of their educational
curriculum, but history is often taught in isolation from what children learn at home. By tying languages, folk arts and
folklife into the regular curriculum, you can show students and their parents that there are connections between their
own cultures and those of people around the world. The English lessons can be designed to help our students meet
state educational standards and expectations. These lessons are also designed to help our students to use their
homes, neighborhoods, and even schools as living laboratories. Arts and culture programs in the English classroom
have been proven to booster student self-esteem, to introduce teachers to methods that reach their students’ multiple
intelligences, and to engage parents and family members in their children’s learning foreign languages.

Moreover, The State standard of primary education emphersizes that the purpose of foreign language education
is the formation of a foreign language communicative competence for direct and indirect intercultural communication,
which ensures the development of other key competencies and satisfaction of the various life needs of the learner. The
learner perceives information provided in a foreign language under the conditions of direct and indirect intercultural
communication, and critically assesses such information; understands read foreign texts of different kinds for information
or emotional satisfaction, uses read information and critically evaluates it; provides information, expresses thoughts,
feelings and attitudes, interacts with other learners orally, in writing and in real time using a foreign language [4].

Definitions of folk vocabulary and traditional arts are learned as part of the cultural life of a community. Community members
share at least one thing in common and often more. Common traits include ethnic heritage, language, religion, occupation,
or a geographic region. A community’s traditions are shaped by shared aesthetics and values and are passed down from
generation to generation, most often from family member to family member or community member to community member.
The primary means for learning folk and traditional arts we believe is through observation, conversation, and practice.

Folk arts often influence popular arts and culture. Folklife includes traditions, practices, beliefs, and customs
that are passed from person to person within a defined community. Folklife is based also on patterns, but these
patterns often vary over time and space. Folk practices and customs, like traditional styles of clothing, often enter
popular culture and are sometimes adapted by formal culture. Similarly, popular culture and formal culture often
influence folk practices. A good example of the fluidity between these categories is the way a local legend about a
local landmark (folk) might be recreated by local media (television or in the movies) and later used by community
educators at kindergartens, schools, developmental groups or clubs and even printed in a tourist brochure by the local
government. Community also includes families, neighborhoods, geographic regions, religious organizations, ethnic or
cultural groups, and/or occupations. A school also functions as a community and has its own traditions and customs
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that are passed down and between community members: teachers, staff, students, and parents. English lessons in
this guide might be designed to explore the culture of your school community.

To enrich students’ knowledge of ethnic differences of the various European and world nations, their features, diversity
of folklore genres and its educational potential, we have to encourage them to various searches and feasible ethnographic
scientific activities. Introducing students to folklife we put forward several objectives, for example, offer them the theme of
change; introduce research skills; help students create complete speaches; enhance oral language/speaking skills or skills
in summarizing knowledge; foster awareness of cultural traditions and folk culture of certain countries, etc.

If the work flows smoothly, we might definitely get the outcomes: the students will be able to identify folklore
genres; students will use written and oral sources to create researches; students will work in teams and present short
oral reports; students will be able to explain how the changes and cultural heritage affect their personal life.

In Ukraine, well-known are attempts to study and analyze national heritage of children education abroad, particularly
in Poland, Britain, France, Canada, the United States and more [6].

Family stories and tales might be some of the most common examples of folk culture. These stories are familiar
to us whether we have grown up in a city, a suburb, or the country. Every family has stories about everyday and
memorable events and special holidays. Families may also tell urban legends, folk tales, and tales about family
members or local characters, animals, etc. Urban legends are stories that are told as true, almost always as happening
o “a friend of a friend” and usually have some local detail which makes them believable. Folk tales are stories that are
a bit fictional. Fairy tales are folk tales. These stories often have a moral and always have a beginning, middle, and
an end. They may include magic helpers or special tasks. Humans and animals are main characters. Tales are stories
where some elements are exaggerated, for example, the “the tallest man in the world.” Their potential in enhancing
students’ foreign language competence is increadible.

Let's take, for example, the content of Ukrainian folk tale “Cinderella,” which British people know as well. The
main idea of these tales is the glorification of hard work, humility, patience, obedience, and other well - known
spiritual values. All fairy tales actually have the same storyline and characters, but the piece of work of every nation is
characterized by a deep ethnographic difference.

Ideas for the formation of children’s personal meaningful values and orientations can be found in many Ukrainian
folk tales where hard work of a person is praised while laziness and indifference are condemned (“Grandfather’s and
Grandma’s daughters”, “Cock and two mice”, “Turnip”’, “How a man taught a lazy woman” and many others). For
example, the fairy tale “Turnip” promotes the idea of teamwork, as according to the folk aphorisms — “A friend in need
is a friend indeed”, “United we stay, divided we fall”’, “No pains no grains”, and others.

Using tales at the English lessons in primary schools, we not only make the classes fascinating but also enhance
students’ skills in summarizing knowledge, foster their awareness of cultural traditions and folk culture. Moreover, the
students will use written and oral sources to research family stories; tell a personal experience story emproving own
foreign language competence; students will dramatize tales and be able to recognize different types of folktales.

Games of ethnographic content. The importance of using role-playing games in the learning process noted both
Ukrainian and foreign scientists. Especially relevant is this kind of work with elementary and primary school students.
Complementing traditional ways of learning, games promote spontaneous mastering vocabulary, grammar, deepening
the acquired knowledge to use them in different kinds of speaking, listening, reading, speaking and writing.

It is a good idea to conduct with children the didactic game “What profession is the subject?” For this reason, we
can use Ukrainian folk riddles a a perfect example of small forms of folklore: Dry wood is singing merrily so the horse
is dancing - Dry tree is singing so funny that the horse’s tail upon the bank nods (Violin); A cow is running, it is fat and
strong, and behind it calves-twins - cow runs smooth, healthy, and her calves - they are twins (Train); Small and white
running in black field and leaving line behind - small, little white, on a black field and trail leaves plyhaye (Chalk).

Teachers use the game as an invaluable means of transferring grammatical or lexical material to students. You
can use it to monitor the accuracy of certain students mastering the material. Before offering such tasks to students,
it is advisable to ask ourselves the following questions: What do | want to teach students through this game? Which
skills do | want to check in the game? or more. Various games and similar interesting tasks can activate all types of
language skills of primary school students and can be used for individual and group work with them.

This material will help diversify the process of learning English in class. We recommend teachers to use games at
different stages of the lesson: at its beginning to get students into the atmosphere of a foreign language, in the middle
to explain new material and check new skills, or for short relaxation warming-up period in a game, etc. Using games
is a nice addition and diversification of English work during extracurricular activities, contests, competitions, creative
festivals, charity events in schools and so on.

Proverbs and sayings at English lessons. Other good examples of usage small forms of folklore are proverbs,
sayings and tongue twisters at foreign language lessons in primary school. They are of a great importance as well as
other samples, because teaching children, the teacher implements a number of practical experiences. One of them
implies drilling students correct sounds pronunciation, developing their speech apparatus, memory and concentration
skills in foreign language speaking activities and so on. Proverbs and sayings are an indispensable factor in foreign
language training or phonetic preparatory stage to accept foreign language texts.

” o«

» o«
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First proverbs go back to ancient times. Many of them appeared even when there was no written language. |. Franko
wrote in the work of “Galician folk proverbs” that proverb is the collective mind of the people. The Eastern peoples
call the proverb “the colors of the language, strung with pearls”, and the British, the French and the ltalians say that
proverbs are “the fruits of experience” [3]. The proverb as a self-righteous utterance carries unconditional truth without
application to a life situation. Each of them is a moral law that is unconditional for any person whose action extends not
to a particular event, but to the whole period of human existence. This is a national “commandment”, a certain “code”, a
set of rules that people must observe in their everyday lives.

However, different nations have their own wisdom. Studying English at school, students simultaneously get acquainted
with the culture of England and English-speaking countries, with the nature of the people, his mentality. The nature of
the people and the peculiarities of his language affect each other. Ukrainian people are friendly, hard-working, patient,
hospitable, ready to help each other, conscientious, patriotic, and funny. The Englishmen are rational, hardworking,
freedom-loving, independent, restrained. The “Western soul” is much more rational, organized, organized by the mind of
civilization than the Ukrainian soul, in which the irrational, unorganized and disorderly element always remains.

It is very motivating to study English in situations in which students can see something different or common in the
characters of English and Ukrainian. For example, expressing gratitude for a welcoming reception in English sounds
more often than in Ukrainian. But the English do not express thanks to the involvement of the promoters with the hosts.
Analyzing the meaning of proverbs and sayings in the Ukrainian and English languages, we immediately see many
common features in the philosophical understanding of human life, in moral benchmarks and in the assessments of
such different peoples.

Let's take a closer look at the proverbs, with such important topics as family, friendship and good-neighborly relations
and more. English proverbs show individualism, a tendency to inviolate privacy, “Love your neighbor, but because of the
high tiniest” (Love your neighbor, yet pull not down your fence); “When the fence is between friends, then friendship
can be eternal” (A hedge between keeps friendship green); “Let the whole world flutter, but let me rest in my court” (Let
the world wag and take mine in ease in mine inn). At the same time, the British attach great importance to the power of
human unity, friendship, with the consent: “Together we will stand, and in a different way we will die” (United friend, in a
misfortune, is a real friend) (A friend in need is a friend really). There is a lot of similarity about the value of friendship in
the Ukrainian language: “There is no one in the world above the friend of the old man”, “How will it be desperate - know
a friend”, “A man without friends - a tree without roots”, “A man without a friend - that food without salt”.

A comparative analysis of the proverbs of these two nations makes it possible to get a clearer picture of the
features of their national character and mentality. Here are some more common proverbs and sayings that are
designed to help the teacher to perform tasks related to improving the pronunciation of sounds and speech apparatus
to organize the work of junior students.

Friends and friendship

A friend in need is a friendindeed.

(B nnxy roguHy nisHaeL BipHY MOAMHY.)

Live and learn. (Bik »xvBu — Bik y4uchb.)
Household Chores:

All is well that ends well.

(FapHwWi KiHeub — 0O6POT cnpaBu BiHELb. )
Never put off till tomorrow what you can do today.
(CboropHiwHs poboTa Ha 3aBTpa He BigknagaeTbes.)
Englishman’s Home:

East or West home is best.

(B rocTtsaix nobpe, a foma KpalLe.)

There is no place like home.

(Kpawe pigHoi 3emni Hemae.)

Around the city:

Rome was not built in a day.

(He Bigpa3sy Kuis 6ynysaBscs.)

As clear as a day.

(AAcHo sik AeHb.)

At Your Service:

Everything is good in its season.

(KoxxHoMy oBOuy CBil1 Yac.)

An apple a day keeps a doctor away.

(XTo s6nyko wopaHs 3'igae, Toro nikap MMHae.)
Look Back:

As you sow, so shall you reap.

(lWo nociew — To noxHeLw.)

Better late than never.

” o«
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(KpalLe ni3Ho, Hix Hikonu.)

Learn About The Choose an author as you choose a friend.
World Around: (O6upan nucbMeHHuKa, sik gpyra.)

Tastes differ.

(Mpo cmaku He cnepevatoTben) [1].

Only when students understand the meaning of words and can read them separately, you can try to foster their
speedy and quality execution. This task is rather complicated for the youngest students. Thus it is not surprising that
perhaps not every child will cope with it perfectly.

V.0O. Sukhomlynsky gave a very important reasoning for attracting children to the spiritual wisdom of the people. At
Pavlyshivska school, students studied and recorded proverbs, as well as independently created them, looking at real
life situations. According to V. Sukhomlynsky, this work “contributed to the expansion of their outlook and the creation
of practical skills in research work” [5].

Analyzing foreign language features, in today’s conditions it is advisable to extend the scope of its educational
impact on the student, fully use the potential of foreign language so that it is actively promoted intercultural dialogue
in various fields of human activity, mutual understanding of peoples, countries, social systems, generalization of
achievements of national cultures in the development of human culture and the enrichment of spiritual values created
by different nations and humanity as a whole.

Hopefully, such material as small forms of folklore serve as an encouraging factor in terms of solving the problem
of providing conditions for multicultural education, mutual progressive ideas of ethnic parenting, human adaptation
to foreign language cultural environment tolerant attitude to the creative heritage of different nations through the
lens of national identity, language, traditions and folklore. We believe noteworthy is the experience in studying and
popularizing Ukrainian folk art in the context of teaching English, beginning with the school first stage, and integrated
lessons of English language and reading (the native language).

Folk music is eventually found in every family and community of a nation. Songs that are familiar like “Happy
Birthday to You,” holiday songs, religious songs and game songs are often passed from person to person rather than
being taught formally. Some folk songs are taught at schools, and some songs that begin as popular songs become
folk songs over time. Folk songs are most easily identified by their variations, such as changes in words or slight
changes in melody. Sometimes new verses are added; sometimes older verses are deleted. The ways that folk songs
are transmitted, or passed down, often resembles “The Telephone Game,” where the original content changes as it
gets passed from one person to the next. Popular songs are usually recorded and sold commercially; the recording
fixes the lyrics, the melody, and the verses. More formal songs are often learned at school, like the national anthem of
Ukraine, but even formal songs may be sung in a variety of places.

Discovering Folk Arts in Everyday Life. Folk arts are a part of everyone’s life, even if we don’t think about them as
arts. Have you ever taken your students to a festival, made them tell a scary story, celebrated a holiday by making a
special dish, worn a costume, done a special dance, decorated the classroom or even school for a holiday, or sung a
folk song? If the answer is “yes, then you have participated in making, using, or enjoying folk arts. This work provided at
the English lessons will help teachers and students discover folk arts together with their families, at their homes, through
stories, games, and familiar objects, and even with food. Each lesson can be taught alone or linked together as a unit
in which folk culture and folk arts through small forms folklore will provide a basis for teaching local and world culture.

Indisputably, folklore with its small forms is a great source of information on any culture but it may also be a source
of authentic language materials in the ESL class. Collie and Slater [6] enumerate four crucial reasons for incorporating
literature, including folk tales, into English lessons. First and foremost, it consists of written material that deals with
fundamental human issues and in most cases its relevance moves with the passing time. Secondly, for those language
learners who will never be able to visit the country where English is spoken, folk tales are a perfect way to broaden
their understanding of the way of life there. Therefore, the reader has an opportunity to observe their emotions,
customs, beliefs, acts or environment which altogether expand one’s insight into the structure of a real society. When
it comes to the language used in folk texts it has to be stated that, in most cases, it is dissimilar to the way people
speak nowadays. Yet, the teacher can freely use graded readers, which are available online, starting from primary and
elementary level with appropriate language difficulty. Individual lexical or syntactical items are more memorable only in
well-chosen and appropriate context. Additionally, using literature fosters the personal involvement in readers as they
imaginatively get involved in the story and shift the focus of attention beyond the mechanical aspects of the foreign
language system like they usually do when working with the regular book. Therefore, such activities can be used for
enhancing students’ foreign language competence and language skills.

CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

There are many strong reasons for enhancing students’ foreign language competence in primary school shaped by
the objectives, values, beliefs, skills, etc., at the English lessons. First and foremost the study of students’ progress of
English through small forms of folklore brings into focus not only their success but also development of their personal
taste and beauty. Connected with the question of taste is one of cultural privileging. A study of local and world cilture
introduces students to a body of aesthetically challenging works that are well known but every new time they deal with
it they discover something new drilling own English language abilities.
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At English classes, there is an excellent opportunity to bring junior students to the riches and boundless colors
of this type of folk wisdom that we use in our work. This way of inquiry will allow younger students to capture the
meaning, develop visual memory. Studying Ukrainian and English small forms of folklore, their translations creates
great conditions for the development of interesting, accessible types of work that involve the child to active activities,
affect the formation of moral and ethical values.

According to the material mentioned above, students get better acquainted with variety of customs, traditions
and beliefs of the multicultural world through small formsof folklore. Hopefully, such material serves as an effective
factor in terms of solving the problem of providing conditions for multicultural education, mutual progressive ideas,
students adaptation to foreign language cultural environment, tolerant attitude to the creative heritage of different
nations through the lens of national identity, language, traditions and folklore. This problem is relevant and requires
deeper development of the content and forms of assimilation of small forms of folklore in the educational process of
the elementary classes.
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