Abstract. The appeal to the choral works of grounded that choral singing
opens opportunities for creative realization and self-determination rights in the
world, comprehension of harmony with the world. The Choral Arts provides
valuable ideas for centuries and proven track record of education. The study of
this experience and use of modern choral works of achievements discussed in
the article as a significant means of formation of students' positive attitudes to
learning. The article effectiveness of the conditions defined as objective and
subjective prerequisites, the realization of which allows you to reach your goals
in the most rational (optimal) application capabilities. The characteristic
pedagogical conditions of formation of students' positive attitudes to learning in
the classroom for choral class was done, such as: the humanization of
educational communication; organization of educational cooperation; the
introduction of interactive methods in teaching; saturation emotional content of
the learning process.

Key words: pedagogical conditions, the choral class, the learning
process, humanization of educational communication, interactive methods,
educational cooperation.
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PROSPECTS IN GIFTED EDUCATION DEVELOPMENT:
WORLDWIDE TENDENCIES

Annotation. Gifted Education has been experiencing constant
changes due to the new views of intelligence, increasing significance and
application of neurological findings, enrichment by means of Informational
Technologies, the challenges of cultural differences and various models of
intercultural communicative strategies for gifted students. Besides, we study
the increasing importance of creativity, mentoring, and counseling. By the
way, the problem of identification remains actual and important. Surely, it is
difficult to cover all current trends, but we have stopped on the most
perspective ones. We outlined that a great focus must be kept on educational
efficiency and critical thinking. The challenging times for gifted children,
their parents and teachers offer a number of options in education sphere.
However, yet not all individuals who have connection to the Gifted
Education are aware of these opportunities. Most scholars claim that we
seem currently to be neglecting our brightest students. It is legislation in
regard to Gifted Education that must be implemented to assure parents that
their gifted children get appropriate education. To sum up, legislation and
genetics are future developments in Gifted Education.

Key words: Gifted Education, cognitive learning styles, enrichment,
critical thinking skills, counseling, mentoring
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Formulation of the problem. The urgent question for the last decades
of the current and past centuries refers to development of a perfect system of
Gifted Education. In spite of great efforts put to improve the models of
identification, school provision, teacher training in Great Britain and the USA,
gifted children often are neglected, not referred, remain untested and left behind.
Moreover teachers still have no opportunities to be properly trained to make
needs of gifted children. There are a lot of countries all over the world where the
legislation on Gifted Education does not work or simply absent.

We consider the review of recent trends in Gifted Education and needed
trends as significant for the future and current adequate progress in the field of
Gifted Education and Education in total. We base our study on ideas,
considerations and conclusions of such distinguished American and British
scholars as J. Renzulli, J. Freeman, D. Eyre, J. Gallagher, R. Sternberg, Van
Tassel-Baska, W. Robinson, M. Frasier, A. Passow, M. Shaughnessy and others
who are, surely, experienced to give the worldwide perspective of Gifted
Education and study the recent tendencies, analyze their advantages and
disadvantages.

The aim of the article is to observe the current problems and recent
trends in Gifted Education in this study since the world of Gifted Education
has been experiencing changes due to the new views of intelligence,
increasing significance and application of neurological findings, enrichment
by means of Informational Technologies, the challenges of cultural differences
and various models of intercultural communicative strategies for gifted
students. Besides, we focus on the increasing importance of creativity,
mentoring, and counseling. By the way, the problem of identification remains
actual and important.

Presenting the main material. The world of Gifted Education has been
changing during last years and, of course, the issues have also been changing.
J. Gallagher presented these discussions in the new millennium:

1. The changing views of intelligence;

The paradigm of creativity;
Identification of gifted students;
The challenges of cultural differences;

Various models of teaching strategies for gifted children [10].

He defined that the most important task for those who advocate for gifted
students is «to convince the public of the relevance of special educational
opportunities for themy» [10, p. 108]. For example, in the USA there are a lot of
principals, administrators and representatives who believe that gifted students
«will do well without any special help or stimulation» [10, p. 108].

The advocates of Gifted Education will continue to go toward educating
parents and the powers that could influence the development of Gifted
Education sphere. J. Gallagher also claims that in the new millennium
mentoring, brain researches, technology were the main realms explored to
develop Gifted Education [10].

The increasing knowledge of the brain and application of this knowledge
is developed into the most important trend of education of gifted children
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nowadays. Investigation of cognitive development of a person is based on three
different theoretical perspectives:

1. studying individual differences of the intellectual level measured by
1Q-tests;

2. studying the role of age changes in the manner of problem solving
(Piaget method);

3. studying the information processing.

The learning of brain functions will be among the most significant
concerns over the next decades. The quality of teaching and learning will
depend on the researching results of the brain features. A famous British scholar
J. Freeman considers understanding and application of cognitive style of
obtaining knowledge as one which is related to neurological research. The
personal manner of learning depends on emotional, intellectual, academic
experiences of a student. J. Freeman characterizes cognitive style of learning as
personal preferences for the learning set up:

— working alone;

— cooperation in a team/group;

— better perception by reading;

— learning by hearing;

— choice of subject areas;

— a level of persistence;

— the rhythm and length of conversation [5] .

Investigation of two sites of the brain which have quite different ways of
operation becomes a base of understanding of cognitive style of learning. The
left hemisphere works in ordered way, solving problems analytically. The right
hemisphere is responsible for simultaneous processing. The profound
knowledge of the peculiarities of the cognitive structures of the gifted children
provide an opportunity to know their cognitive style of learning and arrange the
learning time with gifted students.

The further investigations on the brain will surely provide better
understanding of cognitive learning style of gifted children, teachers’ sensitivity
to the various styles and need of gifted children.

Another trend in modern discussions is enrichment, the ways of its
implementation and evaluation, its long- and short-term efficacy. Nowadays
enrichment is being considered by scientists in the context of Informational
Technology application and use. IT provides the vast data and in result the depth
and breadth and scope of knowledge. J. Renzulli, a founder of enrichment
model, developed a technology based application of Schoolwide Enrichment
Model and High-End Learning Theory [8]. Last 30 years we observe the great
increase of various educational materials use. The variety of them is so
enormous specifically for gifted children that the question of their proper use
and application within or along with the school curricula becomes topical.
Cultural diversity of gifted students, the need of global status of Gifted
Education demand high abilities to communicate thoughts, facts and ideas.
Enrichment in writing and critical thinking will stimulate gifted personalities to
read more, be responsible of doing home task and study the professors’ lectures
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thoroughly. Creative giftedness has also become the field of investigation. It is
connected with increasing focus on cultural diversity and awareness of using
various means of communication. Integration of the need for creativity in the
classroom activity and school curricula will certainly remain an important
direction of Gifted Education development.

Mentoring and counseling are considered important trends in Gifted
Education. The need of counseling becomes obvious, since underachievement,
perfectionism, fear of failure, constant stress are factors of great concern to
gifted children, their parents, teachers, and counselors. Teaching staff, which
works with gifted children need to be sensitive to their problems, predict them
and prevent.

A number of scholars in their study concluded that the educational
progress depends not only on cognitive development, but family economic
stability, because historically the children of wealthy families receive the best
education [1]. And, in fact, against the background of these children thinking
ability of students from economically disadvantaged families may be undetected
and neglected. Therefore, according to the researchers, it is not necessary to
state categorically that perfect school provision can guarantee the success of
gifted children who are in the minority (children from single-parent and low-
income families, children of immigrants, mobile parents, black, etc.). Even if the
educational system, according to these scholars, has obstacles in the education
of gifted and talented children in general, lack of inspiration, intrinsic
motivation, the source of which is the family, in combination with disabilities on
a purely individual level, increasing the gap between conventionally two
identical social groups in achieving success.

Thus, the problem of the origin of gifted individuals is one of the most
important and most critical in the context of the education of gifted and talented.
According to scientists, the problem is historical in nature and generates a
number of other issues, which are directly related to the practical
implementation of education for gifted and talented students in the diverse
multicultural society in social, economic, ethnic and racial terms. So, education
of gifted students from disadvantaged families, students which belong to
different cultural groups will be a challenge for the next several decades.

The quality of Gifted Education also becomes the urgent issue recently
discussed. The provision for gifted students in public schools usually is not
satisfied that is why a lot of parents support home schooling or private schools
for an in-depth quality education for their gifted children.

The concept of model of education for gifted and talented students in
Great Britain is a combination of two elements — the identification and training
provision — that complete each other. Also, the important element of the model
is the political part of the educational process of teaching and education of gifted
individuals. The concept of the model takes into account the benefits of each
component, as well as looking for an alternative because each knows the
limitations.

The most traditional approach in education for gifted and talented
students is the selection of those who are considered to be the best, and
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implementation for them additional educational opportunities beyond the basic
educational process. This approach facilitates the design and use of high-quality
educational programs for gifted regardless of the general curriculum [7]. The
advantages of this approach are related to the homogeneity of intelligence of
selected students. Gifted and talented children feel at ease and relaxed in an
environment that allows them to form self-esteem and prevents the risk of
ridicule among classmates. Consequently, the traditional approach has social,
personal and cognitive advantages in learning of gifted individuals. Programs
for gifted and talented students usually provide the opportunity to develop many
gifted students over a long period of time [4].

There are two basic restrictions to approaches on programs for the gifted
students. The first is that the curriculum outside the general education process is
usually not directly related to it. Only in exceptional circumstances rating or
result that the student received on the program for the gifted, can be taken into
account, and the student is free from studying certain subjects at school. But in
most cases training programs for gifted do not play a particularly important
schooling. Programs for gifted students rely on motivation; provide more deep
knowledge, independence in the capacity implementation of talented
individuals. Programs for gifted is rather a complement to primary schooling,
rather than part of it.

The second limitation relates to the identification. Programs for Gifted
originally designed for Physics and Mathematics, and medical areas, because it
was thought that these areas require greater force of intellect, which is easier to
strict testing. Most modern conceptions of giftedness emphasize the
combination of environmental, personal factors and heredity in shaping the
phenomenon of giftedness [6; 11]. Therefore, identification through testing is
complex and unreliable process.

The lack of reliability in the process of identification is the most
significant in socio- cultural direction, which negatively affects the development
of programs. The researches claim that the programs for gifted students are
focused on children from wealthy families, native speakers. D. Eyre believes
that the lack of data on the absence of gifted children, from poor families,
indicates that the selection process is not available to them [2]. That is why
programs for the gifted are criticized.

According to another traditional approach, training activities for gifted and
talented students in the class take place at every school and are realized through
differentiation. Teachers play a significant role; their professional skills are
important. The basis of this approach is to develop a curriculum that allows
students to obtain a high level of knowledge in the context of general curriculum.
This is achieved by using such educational approaches as problem solving and
school consolidation plans. In this model, the identification process is important as
well as talent is likely to be determined directly through educational software. This
approach aims to develop talents of majority of students most likely than an
individual. Proponents of this approach believe it is unique and just since every
student has the opportunity to achieve a high level [2]. This approach solves the
actual problem of social exclusion of gifted children.
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Critics of the approach, which is based on learning support, claim about
its utopianism. They find it is dependent on the level of teaching skills that
proves not professionalism of teachers in most countries, but the enthusiasm.
Unequal learning software in different schools is a disadvantage of this
approach. Critics point to the artificial level of knowledge by teachers who lack
confidence and professional competence. They are demanding justice, arguing
that students from low-income families do not get the proper provision of those
schools where they learn , as well as primary education is insufficient in
maintenance level [2].

Thus, in both models gifted students from affluent families are more
likely to get an education designed to meet their educational needs, which has
serious implications not only for students, but for the whole field of education
for the gifted children.

Deborah Eyre introduced a number of measures to the British
Government to build a sustainable model of Gifted Education in Great Britain
that is aimed at providing quality of Gifted Education [3].

Gifted and Talented Education needs a sustainable approach to provide:

1. economic competitiveness of the national workforces, since the
Gifted and Talented agenda is the mechanism for increasing the volume of high
performers;

2. school improvement and performance to drive up all standards;

3. social mobility;

4. individual fulfillment.

D. Eyre claims that any educational model cannot exist without
appropriate legislation. So, in 2010 she developed several proposals for the
National Programme for Gifted and Talented that was introduced in 1999 and
has not been changed since that time:

— targeting gifted pupils from deprived backgrounds with an annual
scholarship to help them develop their gifts and talents;

— creating a new online catalogue of learning opportunities which will
suit their particular gift;

— creating a new network of High Performing Specialist Schools that will
work alongside local authorities in improving the quality of support for gifted
and talented students across the country [3].

Observation of all proposals of D. Eyre attests that she has taken into
account all modern discussions and issues on Gifted Education all over the
world and offers to implement them into British reality. It should be noted that
the rich history of Gifted Education, national conceptual foundation gave
impetus to create a proper British model of Gifted Education. Structure of
teaching gifted students is realized through quality standards, the regulations of
the National Programme for teaching gifted and talented student, organizations,
information networks and projects. Thanks to this strategic direction the further
development of the national education system and teaching gifted children in
particular is defined. It is the balance between “perfection” and “objectivity” in
the learning process, individual approach, flexible identification of gifted and
talented students and mandatory registry of this category of students.
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The attempts of developing the British Gifted Education system certify
that the further trends in Gifted Education investigations will be devoted to the
creating proper legislation base, which will provide clear identification process
in different social groups, appropriate classroom provision, new networks for
various educational purposes of gifted and talented students.

The previous decades have certified that gifted children have been
paid more attention and they got better quality of education provision. The
last years united teachers, parents, counselors around the urgent problems in
Gifted Education. There are a lot of choices for gifted individuals, but yet
not all of them are aware of these opportunities. So, the best and the
brightest students are mostly neglected due to very objective reasons,
namely: lack of proper legislation, not enough understanding of the
cognitive styles of learning, absence of psychological help for gifted
adolescents, inappropriate school provision and as a result discredit of
public school education.

Conclusions and prospects of further researches. In our study we
have observed the trends seem to be topical next decades. Due to the increasing
significance the educational applications of neurological findings (learning
styles, cognitive structures) will be in agenda of scientific researches.
Enrichment strategies, particularly in regard to the application of Information
Technology, communication and writing skills will experience further
developments. The understanding and implementing creativity will also have the
increasing impact on Gifted Education development. Nowadays the need to
provide mentoring and counseling to gifted children and adolescents also
increases due to the number of problems (underachievement, stress,
perfectionism).

We outlined that a great focus must be kept on educational efficiency in
general Education and in Gifted in particular. The increasing need is to focus on
critical thinking and higher order thinking both in General Education curricula
and Gifted Education curricula. The challenging times for gifted children, their
parents and teachers offer a number of options in education sphere. However,
yet not all individuals who have connection to the Gifted Education are aware of
these opportunities. Most scholars claim that we seem currently to be neglecting
our brightest students. It is legislation in regard to Gifted Education that must be
implemented to assure parents that their gifted children get appropriate
education. To sum up, legislation and genetics are future developments in Gifted
Education.

References:

1. Campbell R. J. The Social Origins of Students Identified as Gifted and
Talented in England: A Geo-Demographic Analysis / R.J. Campbell //
Oxford Review of Education. —2007. — Ne 33. — P. 103—-120.

2. Eyre D. The English model of gifted education / D. Eyre // International
Handbook on Giftedness / L. V. Shavina (ed.). — Oxford : Springer Science
Business Media, 2009. — P. 1045-1059.

3. Eyre D. Memorandum submitted by Deborah Eyre. — 2010. — URL :

62

http://www.publications.parliament.uk/pa/cm200910/cmselect/cmchilsch/33
7/10020104.htm

4. Freeman J. Educating the Very Able: Current International Research /
J. Freeman. — London : The Stationery Office, 1998. — 67 p.

5. Freeman J. Out of School Educational Provision for the Gifted and Talented
around the World : Report for the Department for Education and Skills (UK
Government) [Electronic resource] / J.Freeman. — 2002. — URL
www.joanfreeman.com

6. Gardner H. Intelligence Reframed. Multiple intelligences for the 21st century /
H. Gardner. — New York : Basic Books, 1999. — 292 p.

7. Hicky G. Goals for gifted programmes: Perceptions of interested groups /
G. Hicky // Gifted Child Quarterly. — 1998. — Ne 32, — P. 231 — 233.

8. Renzulli J. The schoolwide enrichment model: a how-to guide for
educational excellence / J. Renzulli, S. Reis. — Mansfield Center, CT :
Creative Learning Press, Inc., 1997. — 424 p.

9. Shaughnessy M. F. A Reflective Conversation with James J. Gallagher /
M. F. Shaughnessy // Gifted Education International. — 2003. — Ne 18 (1). —
P. 106-110.

10. Shaughnessy M. F. (2004) A Reflective Conversation with Joan Freeman /
M. F. Shaughnessy // Gifted Education International. — 2004. — Ne 18 (3). —
P. 283-290.

11. Sternberg R. Intelligence, heredity and environment / R. Sternberg,
E. Grigorenko. — Cambridge : Cambridge University Press. — 1997. — 267 p.

AHoTanis. I'any3b ocBiTH A1 00mapoBaHUX AiTeH 3a3Ha€ MOCTIHHHUX
3MiH, SKI TIOB’s3aHi 3 HOBUMH IIOIJISAAMH Ha iHTEJIEKT, BCE OIIBIIOr0 3HAYECHHS
HaOyBalOTh PE3yJbTaTH JOCIIMXKEHb i3 HEBPOJOrii, 3aCTOCYBaHHS MigXOIy
30arayeHHss 3a  JONOMOrow  iHpopmariiinux  TtexHomorii. KynbrypHi
BIAMIHHOCTI Ta Pi3Hi MOJEN MIKKYJIbTYPHUX KOMYHIKaTHBHUX CTpaTeriil it
001apOBaHKX YYHIB TEX BILUIMBAIOTH HA PO3BUTOK ramysi. Kpim Toro, y crarti
[IPOAHAJII30BaHO JIOLIBHICT HAYKOBOTO IOIIYKY IOAO TBOPYOIO PO3BUTKY
o0mapoBaHMX  JiTel, HACTaBHUIITBA 1 KOHCYJIbTYBaHHS 00JapOBaHUX
ocobuctocterd. [Ipobnema  imeHTH(ikamii 3aNWIIAETBCS  aKTyalbHOKO 1
Ba)XJIMBOK. 3BHYAlHO, BAXXKO OXOMUTH BCI TMOTOYHI TEHICHII, aje MH
3yMUHUINCS HAa HAHNEepCIIeKTUBHIMMNX. OOIPYHmMO8aHo OOYiNbHICMb NOOANbULUX
docniodcenv w000  opmysanHs ~HABUYOK KPUTUUYHOIO MHUCIEHHS B
001apoBaHKUX MIKOJSIPIB. Y JOCIIIKEHHI pO3TIIsIHYTa npodiiemMa iHopMaliiitHol
obi3HaHOCTI 007apoBaHUX AiTel, iXHIX OaTHKIB Ta BUMTEINIB IIOMO peajizarii
noreHIiany o6aapoBaHocTi. [Tomykn 3aKOHOAABYOTO BUPIMICHHS aKTYaJIbHHX
[IUTaHb Yy HaBYaHHI 00JapoBaHUX IiTell € HEOOXITHUMH I IEPEeKOHAHHS
0aThKiB y TOMY, 110 iXHI 00JapoBaHi AiTH OTPUMYIOTh BIANOBIJHY OCBITY.
HaykoBi po3Biaku mono ¢GOpMyBaHHA HaJIEXHOI 3aKOHOJAaBYol 0Oa3u Ta
JOCII/DKEHHS y Tally3i TeHETHKH CTaHOBJSATh MaWOyTHI NMEPCIEKTHUBH Yy raiys3i
OCBITH JJIs1 001apOBaHUX LIKOJIAPIB.

KurouoBi ciioBa: ocBita aisi 061apoBaHKX, KOTHITUBHI CTHIII HABYaHHS,
30arayeHHs, HABUYKU KPUTUIHOTO MUCIICHHSI, KOHCYJIbTYBaHHSI, HACTABHHUIITBO.
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Annorauus. Chepa oOpa3oBaHus I OaPEHHBIX JETEH NpeTepreBaeT
TIOCTOSIHHBIE HW3MCEHCHHsS, KOTOPBIC CBsA3aHbl C HOBBIMH B3IVIIJaMU Ha
MHTEIUIEKT, BCe OOJblIee 3HAUYCHHE NMPHOOPETAIOT Pe3yNIbTaThl MCCIeNOBaHHUN
10 HEBPOJIOTMH, MNPHUMEHEHHs I[ojaXoJa oOOOorameHus ¢  [OMOIIbIO
MHQOPMALMOHHBIX TeXHOJNOTHH. KynbTypHBIE OTIMYHS M pa3Hble MOJIEIH
MEXKYJIbTYPHBIX KOMMYHHMKATHBHBIX CTpAaTeruil Uil OJApeHHBIX YYCHHKOB
TaKXKe BIMAIOT Ha pa3BUTHE oTpacid. Kpome Toro, B craThe NpoaHaIN3UpOBaHa
LeNnecoo0pa3sHOCTh HAyYHOTO IIOMCKAa OTHOCHTENBEHO TBOPUYECKOTO Da3BUTHS
OJJAPCHHBIX JeTell, HacTaBHUYECTBA W KOHCYJIBTUPOBAaHHS  OJAapPECHHBIX
nuuHoctel. [lpoGnema wuAeHTH(UKAIMKA OCTACTCS AKTyallbHOH M BaXKHOMA.
KoHeuHo, ClI0’)KHO 0XBaTUTh BCE TEKYIIHE TEHIEHIIMU, HO Mbl OCTAHOBUJIMChH Ha
HauOosee mepcrneKTUBHBIX. (OOOCHOBaHa 11e1ecO00pPa3HOCTh  JAlbHEHIINX
HCCIIeIOBaHUH 1O (OPMHUPOBAHUIO HABBIKOB KPUTHUYECKOTO MBIIUICHUS Y
OapeHHBIX  IIKOJBHHKOB. B  HcciemoBaHMM — paccMOTpeHa  mpoOiema
MH(POPMALMOHHONH OCBEIOMJICHHOCTH OJIapeHHBIX JeTeil, X poxuTenei u
yaHuTeIeH o peanuzanuu MOTEHIHaNa OJIapEHHOCTH. IToucku
3aKOHOJIATEIbHOTO PEIICHHUS] aKTYaJbHBIX BOIPOCOB B OOYYEHHH OJapEHHBIX
JeTeil HeoOXOAUMBI T yOSKASHHS POAUTENEH B TOM, UTO UX OJApCHHBIC IETH
[I0JIy4aloT COOTBETCTBYIOIIee oOpa3oBaHue. HayduHble uccienoBaHus 110
(GOpMHUPOBaHMIO HaJUIeKAIed 3aKOHOMATENbHOW O0a3bl M HCCIENOBAaHHS B
00J1aCTH T€HETUKH COCTaBISIOT OyAylue MepCcleKTUBHI B cdepe oOpazoBaHUs
JUTSL OTAPEHHBIX IIKOJIHHUKOB.

KuroueBble cioBa: o0pa3oBaHue Ui OJAPEHHBIX, KOTHUTHBHBIC CTHIIH
o0y4eHus, oborarieHue, HaBBIKH KPUTHYECKOTO MBIIUTEHUS,
KOHCYJIbTUPOBAHHNEC, HACTaBHUYCCTBO.
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H. b. AuToHenn

MIKPOICTOPISI OCBITH: POBEHCHKA INKOJIA-IHTEPHAT Ne 1
Y JOJII if BAXOBAHIIB (ITOYATOK 1960-x pp.)

AHoTamis. Y crarri Ha npukinanl mkonu-iHtepHaty Ne 1 m. PoBHO
IPOCTEXKYIOTECS OCHOBHI TEHJEHIIIi, 0 XapaKTepH3yIOTh HPOIEC CTBOPCHHS
3arajibHOOCBITHIX WIKUJI-IHTEPHATIB SIK HOBOTO THIY HaBUYAJILHUX 3aKJIafiB Y
CPCP (mpyra monosuHa 50-ux — 60-i pp. XX cT.). ABTOp, BUKOPUCTOBYIOUU
HOPMAaTHUBHO-TIPABOBI IOKYMEHTH, myOJikaiii mouatky 1960-x pp. y pOBEHCBKil
o0bnacHii raseri «YepBOHUIA Ipamop» Ta CIoraay BAXOBaHKH [IKOJIU-IHTEPHATY,
aKIEHTye yBary Ha MaTepiaJbHOMY 3a0e3leucHHI LUX 3aKJIadiB OCBITH, Ha
TOrO4acHUX BMMOrax A0 mpodeciiiHuX siKocTell iX meparoriB, Ha crenudini
oprani3aiiii HaB4aJbHOTO MPOIIECY Ta CIIPSIMOBAHOCTI BUXOBHOT pOOOTH.

KuarouoBi cioBa: 3aragbHOOCBITHS — ILIKOJIA-IHTEpHAT;  JITH, SKi
ONUHUWIIUCS Y CKJIaJHUX MAaTepialbHO-MOOYTOBUX YMOBax; MpogeciiiHi BUMOTH
JI0 Me/IaroriB; HaBYABHUH MPOLIEC; BAXOBHA PodoTa.
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