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TRATSACTIONAL ANALYSIS – EDUCATIONAL APPLICATIONS 
 

Streszczenie: Artykuł dotyczy zastosowania jednej z koncepcji 
psychologii społecznej i psychoterapii jaką jest analiza transakcyjna w edukacji. 
Koncepcja ta powstała sześćdziesiąt lat temu w Stanach Zjednoczonych i została 
zapoczątkowana przez Erica Berne (1910-1970), który znalazł wkrótce licznych 
kontynuatorów w wielu krajach świata. Analiza transakcyjna obok psychoterapii 
zaczęła być popularna również w poradnictwie, edukacji, usprawnianiu struktur 
organizacyjnych przedsiębiorstw, a ostatnio również coachingu. W Polsce 
badaniami nad zastosowaniem edukacyjnej analizy transakcyjnej zajmuje się od 
2010 roku Zespół Badawczy Edukacyjnej Analizy Transakcyjnej w Akademii 
im. Jana Długosza w Częstochowie.  

Słowa kluczowe: analiza transakcyjna, edukacyjna analiza transakcyjna, 
perspektywy edukacyjnej analizy transakcyjnej.  

 
Summary. The article presents the applications of one of the concepts of 

social psychology and psychotherapy, namely transactional analysis in 
education. This concept originated 60 years ago in the United States and was 
conceived by Eric Berne (1910-1970), who was soon followed by numerous 
academics in many countries in the world. Apart from psychotherapy, 
transactional analysis gained popularity in counselling, education, organizational 
psychology, and, more recently, in coaching. In Poland practical applications of 
educational transactional analysis have been researched by the Research Team 
of Educational Transactional Analysis in Jan Długosz University in 
Częstochowa since 2010. 
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Formulation of the problem. Transactional analysis originated as a 

psychological and psychotherapeutic concept in the middle of the last century. It 
was developed by Eric Berne (1910-1970), whose full name was Eric Leonard 
Bernstein, and who was born in Montreal as one of two children of David 
Bernstein and Sara Gordon, the Jewish emigrants from present Belarus. In 1935 
he graduated from the Faculty of Medicine at McGill University, the very same 
university his parents graduated from. His father died at the age of 38 of 
tuberculosis, and his mother had to support herself and her two children working 
as an editor and journalist. After gradua tion he moved to the United States, 
where in 1939 he obtained the US citizenship. During the World War II Berne 
served in the Marine Corps as a psychiatrist, and after the war he settled in 
Camel, California where he continued working in this profession. When he 
became aware of the restrictions of psychoanalysis, he suggested a new 
therapeutic concept, which he called transactional analysis [27]. He worked in a 
hospital in New York till 1943, where he did the psychiatric internship. In 1940 
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he opened his own surgery in Norwalk, Connecticut. In this city he met and 
married his first wife Elinor, with whom he had two children – Ellen and David. 
In 1941 Berne began his psychoanalysis training under Paul Federn and later 
Eric Erikson, although he did not finish it. His first works devoted to 
transactional analysis were written in the early 1950s. The concept of 
transactional analysis soon gained popularity and found numerous followers. 
Berne is the author of many books and articles, for example, “Layman's Guide 
to Psychiatry and Psychoanalysis” (1957), “Transactional Analysis in 
Psychotherapy” (1961) “Structure and Dynamics of Organizations and 
Groups,”(1963), “Games People Play” (1964), “Principles of Group Treatment” 
(1966), “What Do You Say After You Say Hello?” (1970), “Sex in Human 
Loving” (1970), “Beyond Games and Scripts” (1976), “Intuition and Ego States: 
The Origins of Transactional Analysis: A Series of Papers” (1976) as well as a 
book for children: “The Happy Valley” (1968). In 2010 at a conference in 
Montreal held to commemorate the 100th anniversary of his birth, his son Terry 
presented his father's unpublished manuscripts devoted to early childhood. 

Berne founded the International Transactional Analysis Association 
(ITAA). The issues connected with pedagogy – which will be discussed later – 
appear in Berne's concept mainly with reference to a life script, that is a kind of 
parental programming, which decides on the choice of one's life path. Berne 
wrote: “A good kindergarten teacher can predict what kind of life a given pupil 
will have, whether s/he will be happy or unhappy, and whether s/he will be a 
winner or a looser” [8].  

Berne also described one game played at school called “Argentina”, in 
which students are expected to guess teacher's intentions and thoughts, yet they 
never succeed. He wrote: “School is a place abundant with situations which are 
impossible to predict both by teachers and students. Frequently they also do not 
know how to cope with such situations. A teacher can, for instance, play a game 
called “Argentina”: 

Teacher: What is the most interesting thing in Argentina? 
Student 1: The pampas! 
Teacher: Nooo. 
Student 2: Patagonia! 
Teacher: Nooo. 
Student 3: Aconcagua! 
Teacher: Nooo. 
At this moment students realize that the question is not about any facts 

from their textbook nor the things that are really interesting for them; their task 
is to guess what the teacher has in mind. This way the teacher drives them into a 
corner and they had to surrender. 

Teacher (in an artificially sweet voice): Does no one else want to try?  
Students: (silence) 
Teacher (triumphantly): The Guanches! 
Students feel stupid.” [8   
Although Berne did not pay a lot of attention to school, this area was not 
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completely neglected in his work, yet his followers focused on education to a 
much grater extent. In 1957 Berne presented the American Group Psychotherapy 
Association the basis of his new project called “Transactional Analysis: A New 
and Effective Method of Group Therapy”[67].  In 1962 he published a book 
entirely devoted to transactional analysis: “Transactional Analysis in 
Psychotherapy”. In the same year the first issue of “Transactional Analysis 
Bulletin” (TAB) [now its title is “Transactional Analysis Journal”], a journal 
edited by Berne, was published. The underlying assumption of transactional 
analysis is that every person at any age and at any stage of their development 
can learn to take responsibility for their life and can learn to make decisions. 
Three basic philosophical premises on which transactional analysis is based 
should be followed in order to achieve this : 

- People are OK. TA assumes positive attitude towards oneself and 
others; people are considered inherently good; it is permitted not to accept the 
person's behaviour but not the person; 

- Everyone has the capacity to think. Everybody, except for people with 
damaged brains, is able to think, so everybody is capable of making rational 
decisions concerning his own life, expectations and destinies, and of bearing 
responsibility for those decisions; 

- People decide their own destiny, and their decisions can be changed. 
Presenting the main material. Every person who is considered 

mentally healthy and able to successfully function in a community is an 
autonomous being. In TA autonomy is understood as the awareness of self and 
one's environment and the capability for reacting in a spontaneous way and for 
interacting with other people allowing for closeness and openness. The aim of 
transactional analysis is the development of a person both as an individual and 
as a community member. This means that the emphasis is placed on the 
development in terms of the person's agency through discovering his inner 
resources and practising his social competencies in order to effectively 
participate in the life of a community. The clarity of assumptions is one of the 
most important benefits of transactional analysis, as it facilitates interpersonal 
relations due to improving communication process. This is mainly the result of 
gaining insight into one's internal resources, which are conditioned by both 
upbringing and socialization as well as the person's activity and his ability to 
reformulate and free oneself from limitations which appeared in the process of 
his development. 

Transactional analysis can be divided into four broad areas: structural 
analysis (transactional Ego States), structuring time analysis (especially 
transactional games), transactional analysis proper, and script analysis (a hidden 
life scenario of both individuals and communities). 

The foundation of transactional analysis and psychological practices is a 
given personality structure. It consists of three complementary yet often 
contradictory Ego States, which are  consistent sets of thoughts, feelings and 
experiences manifesting through particular behaviours. Parent Ego State (P) is 
created as a result of consolidated dispositions coming from our contacts with 
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parents or parent-like figures (rules, principles, norms, obligations, etc.). It is 
sometimes described as a 'learnt life concept'. Child Ego State (Ch) is its 
opposition, and it is a set of feelings and affective states reaching back to our 
childhood (awe, delight, curiosity, fear, etc.) and called 'felt life concept'. Adult 
Ego State (A) is a kind of a mediator between the other two structures, and it 
ensures an objective appraisal of reality through investigating and analysing 
oneself and the environment or deciding whether to reveal or not one of the 
other states in a given sequence of behaviour. It is called an 'invented life 
concept'. 

Although it originated as psychotherapy, at present transactional analysis 
finds applications  in a much broader range of areas. TA workshops are 
becoming more and more popular with people who are not professional 
psychologists. “The application of transactional analysis allows people to shape 
their lives without negative influence of their past, which is possible thanks to 
discarding faulty element of their life scripts and developing behaviours from 
the position of Adult Ego State”[57], as Maria Ryś, a representative of Polish 
pedagogy, writes. 

There are numerous applications of transactional analysis, for example: 
- the structural personality theory (the structure is made up of Parent Ego 

State, Adult Ego State and Child Ego State); 
- the interpersonal communication theory (various kinds of transactions 

and their properties: complementary transactions, crossed transactions, angular 
transactions, and duplex transactions); 

- the interpersonal relations theory (games, the dramatic triangle, the 
script, the counter script, autonomy); 

- the child development theory (conception, birth, early impact of 
significant persons); 

- the psychopathology theory (addictions, personality disorders, third 
degree games); 

- psychotherapy (the therapeutic contract, open communication based on 
equality of both parties, activating the feeling of responsibility for one's 
decisions); 

- the tool for analysing organizations and training managerial staff 
(communication styles in an organization and in teams, the diagnosis of the 
sources of conflicts and ways of solving them,  communication with the world 
outside the organization, individual and corporate values, human resources); 

- the source of information on healthy parenting (grandparents, parents, 
guardians, imitation, models, encouragement, punishment, rewards, 
permissions); 

- the tool for teacher training and learner training (effective 
communication, motivation, games, encouragement, punishment, rewards, 
influence and imitation) [2].  

Educational transactional analysis. It should be noted here the 
applications of transactional analysis in education were discussed in the articles 
published soon after the creation of transactional analysis in 1963. One of their 
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authors was S. Soles, who analysed differences and similarities between a 
teacher and a psychotherapist. He also developed the framework for the 
teacher's role within transactional analysis and dealt with transactional games in 
the classroom [59]. In 1971 T. Frazier wrote about the role of transactional 
analysis in education: “the rules of transactional analysis can be very useful in 
the classroom. Educational objectives differ from the outcomes expected in 
psychotherapy, yet hopes, expectations, frustrations and achievements are also 
present in the classroom, and that is why the principles of human behaviour and 
group dynamics can be applied also here” [20]. It is obvious then that the 
beginnings of educational transactional analysis reach the very beginnings of 
transactional analysis itself. Berne himself inspired such an approach when he 
described transactional analysis as “the theory of social action”, and a method of 
working with groups [65]. This means that transactional analysis can be used in 
various areas of human activity where one person influences another in any way, 
thus also in the broadly understood area of education. 

The significance of transactional analysis in the theory and practice of 
education and pedagogy is more and more frequently emphasised by various 
authors [1]. The key doctrinal assumptions [29] which form the basis of 
educational transactional analysis can be summarised in the statement that 
educational efficiency depends on empathy and respecting the dignity of all 
persons taking part in the educational process. Those features contribute to 
successful relations between a teacher and a student. If learning difficulties 
occur, they can be overcome only if all parties involved are engaged in solving 
the problem: a student, his parents, teachers, school authorities, etc. All of them 
should be willing to cooperate and be ready to work within a consistent 
framework of a given theoretical concept or commonsensical yet undistorted 
understanding of reality. Educational transactional analysis can be useful in 
addressing the following problem areas: teacher training, parent training, 
building the atmosphere of respect and psychological culture at school, learner 
training, increasing motivation to learning, improving organizational functioning 
of schools and other educational institutions and the whole educational system. 

Detailed aims of educational transactional analysis include: 
- creating new perspectives for human learning and making learning and 

teaching more effective; 
- a fresh outlook on activating methods, including learning by doing, 

student centred teaching, and student directed teaching;  
- dealing with educational problems; 
- the development of the blame-free theory, which can make teaching 

and learning less aggravating from the psychological point of view [17]. 
Two main principles underlying all activities undertaken within the 

framework outlined above must be observed both in psychotherapy and 
education, that is:  

-  a contract – it assumes that relations between a therapist and a client, 
as well as the ones between a teacher and a student, are based on a set of rules 
mutually developed and agreed on as well as shared responsibility; 
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- open communication – it assumes that all parties involved in the 
relation have the right to obtain information on what is going on [67]. 

In practice it is most often realized through various trainings and 
workshops [3] for children and adolescents, through various methods based on 
transactional education which aim at students experiencing learning 
difficulties [21], and evaluative studies of educational syllabuses. Certain 
interdisciplinary studies also view school from the perspective of transactional 
analysis, treating it as an organization, cultural environment or a place where 
specific interpersonal interactions take place. Transactional analysis can 
uncover hidden and new dimensions of educational theory and practice. It was 
noticed by B. Bernstein [16] who, while analysing the cultural context of 
education in time and space, distinguished visible and invisible pedagogy. The 
former one is tightly controlled and highly structured, and a student is 
deagentized to a great extent and treated in an instrumental way. The latter 
takes place in an open plan and is a very important experience for a student 
and his development. It is particularly conspicuous during adolescence when 
contact with a teenager becomes more difficult, and the feeling of helplessness 
might appear. “The main difficulty is connected with the fact that both a 
teenager and his parents do their best to maintain the old Parent – Child 
relation” [24]. However, without transferring their relations onto Adult -Adult 
dimension, real communication will not be possible. Being aware of this 
mechanism can become an important task of transactional analysis. It could 
prevent the chaos in mutual relations in which parental prohibitions and orders 
are mingled with childish feelings, often negative and encumbering. The 
introduction of transactional analysis into British schools yielded interesting 
results, as a significant increase in the efficiency of both teachers' and 
students' work was observed. Encouraging students to adopt Adult Ego States 
was the first step in obtaining responsible attitude towards learning and 
appropriate behaviour. In order to popularize student's emotional 
development, the Institute of Developmental Transactional Analysis (IDTA) 
established a reward for children and teenagers (TEPACY) which promotes 
building positive relations at school [3]. It was also observed that teacher 
training which incorporates elements of transactional analysis results is 
conductive to creating positive interpersonal relations in the classroom. That is 
why in transactional analysis a teacher plays such an important role and his 
abilities to use different Ego states in contacts with students [46], his abilities 
to cope with students' destructive behaviour, especially students' interpersonal 
games [19], or his abilities to offer students psychological support [26] as well 
as numerous other issues are of utmost importance. 

Conclusions and prospects of further researches. Unfortunately, 
educational transactional analysis does not enjoy due attention and recognition 
in Poland yet. The most important figures working in this field include Dorota 
Pankowska [51-55] from Maria Curie- Skłodowska University in Lublin and the 
Research Team of Educational Transactional Analysis from Jan Długosz 
University in Częstochowa [33-38]. 
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In May 2010 the Senate of Jan Długosz University in Częstochowa 
established the Research Team of Educational Transactional Analysis, the only 
institution of this kind in Poland and abroad. Its aim is to carry out scientific 
research within the area of educational transactional analysis and to promote TA. 
The team members have a website, publish articles and a journal (Educational 
Transactional Analysis), conduct workshops covering various aspects of 
transactional analysis, promote Eric Berne's concepts and cooperate with 
schools, organizations and associations interested in transactional analysis. 
Numerous research programmes financed by the university resulted in 
publication of books and articles in prestigious academic scientific journals. One 
of their latest projects, initiated in 2014, is a study of the activity of adults in 
Poland aimed at obtaining a picture of contemporary Poles with reference to 
their personality, predispositions, activities and opinions on selected aspects of 
education in the context of the structural model of Ego States. 

It remains to be hopeful that such a dynamic team will obtain numerous 
interesting results in their further studies in which they combine psychology and 
education. 
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Анотація. У статті зроблено спробу розкрити педагогічні 

закономірності в аналогії із законами розвитку Світу, орієнтуючися при 
цьому на  співіснування людини й  Світу з метою створення умов для  
удосконалення  як її фізичного, так і духовного потенціалу. 
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