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The article focuses on four teaching methods — grammar translation method, direct method, audio lingual method
and communicative method — in acquisition of a foreign language as a future profession, in particular that one of a
translator or/and interpreter. The actual value of this work is determined by the necessity for a teacher to know and to
choose the method or combination of methods which will most benefit students. The purpose of this study is to argue
that the goal of language teaching can play a decisive role in choosing the appropriate method of training. The main
features of each method are presented and analyzed, special emphasis being laid on the communicative method as the
main one in foreign language teaching nowadays. The research proves that, though a communicative approach is
viewed now to be the main one in foreign language acquisition, training translators as experts in the language demands

considering specific aspects of language learning and teaching.
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RATIONALE. One of the most important applied
aspects in modern linguistics is methods of teaching and
learning foreign languages. A wide variety of metho-
dologies and approaches to teaching English as a for-
eign language proves that it is not a stable system, as
well as there are a lot of factors determining the dynam-
ics of methodology development. These factors can be
subdivided into objective and subjective. Objective fac-
tors include political, scientific, cultural, social ones [1].
For example, the late 1960s saw a shift in focus to
communicative language teaching, as studies carried out
by the Council of Europe helped to identify the lan-
guage needed in a variety of social situations by some-
one immigrating to Common Market countries. This
approach has been designed to meet learners' needs
when using the language in daily interaction. Among
the subjective factors N. Liubimova points out teachers’
and learners’ liking as the most powerful one [1]. THE
PURPOSE of this study is to argue that the goal of lan-
guage teaching can play a decisive role in choosing the
appropriate method of training.

RESEARCH AND ITS RESULTS. It is generally
accepted that there are four main methods of foreign
language teaching: grammar translation method, direct
method, audio lingual method and communicative me-
thod [2]. To be an effective teacher of English, one
should remember that part of this work is to choose the
method or combination of methods which will most
benefit your students.

In a typical Grammar Translation class the main fo-
cus is on reading and writing, with little attention being
given to speaking or listening. Grammar is taught de-
ductively through presentation and study of rules, then
there is practice through translation and exercises.
Translation is a valuable exercise. Very structured learn-
ing environment demands strong teacher presence [2].
Though this method is highly criticized today (many
linguists emphasize that this was used primarily for
teaching Latin, where the students were never expected
to communicate in the language, only read), it is famili-
ar for many Ukrainian students both in schools and uni-

versities. But when teaching English as a professional
occupation — for example, in case of training prospec-
tive translators and interpreters — this method is consi-
dered to be very efficient. And not only because it im-
plies acquiring practical skills in translation under the
guidance of a teacher, but because of its doctrine: cogni-
tive approach to studying language as a system with a
view to get domain-specific knowledge.

The Direct Method developed in the nineteenth cen-
tury as educationalists attempted to build a language
learning methodology around their observations of child
language learning. These educationalists argued that a
foreign language could be taught without translation or
use of the learner's native tongue [2]. The Direct Me-
thod therefore insists on thinking and communicating
directly in the target language and does not allow trans-
lation. A special emphasis being placed on speaking,
this method is rather actual in oral practice classes
where future translators are trained how to communicate
in the target language. It is best to exercise the students’
ability to guess meaning from context, which is a very
important skill for a translator and interpreter.

During the Second World War, army programs were
set up to teach American military personnel languages.
Strong emphasis was placed on aural-oral training. The
Audio-lingual Method developed from these programs.
This method was influenced by behavioral psycholo-
gists who believed that foreign language learning was
basically a process of mechanical habit formation. In the
Audio-lingual Method, language learning is a process of
habit formation, so skills are taught in the natural order
of acquisition: listening, speaking, reading and writing —
the same as the acquisition of the native language [2].
Audio-Lingual looks a lot like Direct Method, except
that grammar is emphasized much more, and teachers
can use a native language occasionally, whereas Direct
Method it is forbidden. But they both have the same
goal: mastering a natural language in natural settings.
The key point is that they are trying to engrain good
speech into the students to prevent mistakes, because
language is based on habits. First and foremost, a lot of
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drills with wide usage of technical training aids contri- - Fluency over accuracy. Students should not be
bute to pronunciation accuracy, which is very important afraid to make mistakes. It is more important to com-
for a professional learner of English. Moreover, practic- municate than to have good grammar.
ing conversational formulas, clichés, set phrases is ra- - Little to no teacher intervention. The speaker is
ther instrumental in developing translator’s and interpre- not prompted or corrected by the teacher Too much
ter’s skills. teacher control prevents developing language skills.
According to the Communicative Method, the most In a Communicative class students interact a great
important part of learning a foreign language is to de- deal with each other in many configurations. All four
velop communicative competence, i.e. the skill to com- skills are addressed at all times. The emphasis is placed
fortably and creatively express ideas and understand on using the language to accomplish a function. It gives
what others say, even if students do not know all of the rise to a view that students work at a discourse level.
necessary words. The method focuses on performance — Attention is also paid to the social context in which this
the ability to use the language appropriately for a given function takes place Interaction between speakers and
social context, and manage the process of negotiating listeners or readers and writers is at the root of all activi-
meaning [2]. Some years ago the Ministry of Education ties. So we can conclude that this method is the most
and Science of Ukraine introduced the Communicative efficient in developing proficiency of any foreign lan-
Approach as the main one in foreign language teaching. guage learner as a successful communicator. And this
Communicative Method is characterized by seven fea- skill is of a prime importance for a future translator.
tures: CONCLUSION. In professional language acquisi-
- Information gap. There must be a need to com- tion each method has something good and worthwhile,
municate to find out the missing information but each alone is incomplete. They complement one
- Choice. Students must have a choice of what to another well. But one should keep a specific training
say and how to say it goal in mind to make sure that this very approach is the
- Feedback. Students should react to what another most appropriate to attain this goal.
person says. Feedback tells the speaker if he or she has
succeeded in communicating REFERENCES
- Realia / Authentic Materials. Real objects and 1. Baranov, A.N. (2003), Introduction to Applied
situations discussed or used in activities and authentic Linguistics: Tutorial (Vvedeniye v prikladnuyu lingvis-
materials (writings and speech of native users of Eng- tiku, Editorial URSS, Moscow. (in Russian)
lish) help language learners transfer what they have 2. Richards, J. and Rodgers, T. Approaches and Me-
learned in the classroom to the outside world. thods in Language Teaching CUP Cambridge, available
- Student motivation. If the students are interest- at: http://en.bookfi.org/book/1189514.
ed, they will have more to say and will want to partici-
pate.

METO/A HABYAHHSA THO3EMHIW MOBI JIUISI MTPO®ECTHHNUX IIJIENA
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PoboTa mpucBsgeHa JOCITiKEHHIO OCHOBHIUX METOJ[IB HABYaHHS iHO3eMHOI MOBH SIK MaiflOyTHROTO (haxy, 30Kpema y
MiArOTOBIN MaiOyTHIX mepeknanadiB. O0’€KTOM JOCIHIIKEHHS € YOTHPU OCHOBHI METOAM: TPAMAaTHKO-TICPEKIIaTHHIMA,
MpSIMAHN, ayAiONiHTBaJIbHUNA Ta KOMYHIKaTUBHUHA. AKTyalbHICTH HAYKOBOI Tpalli BU3HAYAE€THCS HEOOXIMHICTIO I BU-
KJIaJlava 3HaTU i 0OMpaTH y CBOIN JisSUTBHOCTI TOW MeTO] 200 KOMOIHAIIFO METO/IB, SIKi HAWOIUIBIN BiAMOBINAIOTH BUMO-
raMm cTyneHTiB. MeTa JIOCIiKeHHS — JOBECTH, [0 BHPIMIANBGHY POl y BUOOPI METOY BiJlirpae MeTa HaBUaHHS Ha Iie-
BHOMY eTalli 3 ypaXyBaHHIM acleKTHOCTI BUKJIQJIAaHHS MOBH Ul MallOyTHIX (axiBiiB. JloCHiKyIOTECSI OCHOBHI XapaK-
TEPUCTUKH KOXKHOTO METOIY, OCOOJIMBY yBary NPHAIJICHO BUKOPHCTAHHIO KOMYHIKQTHBHOTO Miaxomy. JlocmimkeHHS
IoKasye, Mo BUOIp METONY HAaBYaHHS MEPEKIAIadiB 3aJCKUTh BiJl TOr0, HA PO3BUTOK SKMX HABHYOK 1 SKUX ACHCKTIB
MOBH CHPSIMOBAHO KypC.

Kiro4oBi c1oBa: rpaMatuko-niepekiIa Huil METO I, IPSIMUI METO/, ayJiOJIHIBAIEHUN METO/I, KOMYHIKATUBHHNA Me-
ToH, podeciiiHe OBOJOMIHHS iHO3EMHOIO MOBOIO.
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