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The article is dedicated to a present-day higher professional school of Ukraine and problems concerning professional
training of philologists at higher educational establishments of Ukraine. The peculiarities of professional training of
philologists at higher educational establishments of Ukraine are elicited and analyzed. Possible problem-solving approaches
are suggested. In the article the present-day state of the professional training of philologists at higher educational

establishments of Ukraine is discussed.
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ntroduction. A present-day higher professional

school of Ukraine is aimed at satisfying the edu-
cational requirements of individuals, access of nation-
al science to the international level, renovation of in-
tellectual and spiritual potential of Ukrainian nation
and at formation and development of a competent
specialist whose professional training corresponds to
the international standards [1].

The improvement of effectiveness of professional
training of philologists at higher educational establish-
ments of Ukraine is necessary to consider in the broad
context of what is happening in the present-day so-
ciety in whole and in the sphere of education in par-
ticular as far as the introduction of the educational
reforms is determined by the urgent need for adapta-
tion of the system of higher education to the social and
economic demands of a present-day society.

The spread of English as an international language
as a consequence of globalization of the world trade
and integration of Ukrainian higher education into
the European Higher Education Area (EAEA) makes
the further modernization of the system of higher
education actual and raises the requirements for the
quality of professional training of philologists.

Although professional philological activity has
centuries-long history and nowadays the professional
training of philologists is conducted at numerous lin-
guistic and nonlinguistic educational establishments
of III-IV level of accreditation, there are still many
problems concerning their professional training of
philologists at various universities of Ukraine. Thus,
the main aim of the following article is to elicit and
analyze the peculiarities of professional training of
philologists at higher educational establishments of
Ukraine that undermine the effectiveness of the
process of education and to suggest possible prob-
lem-solving approaches. In order to achieve the main
aim it is necessary to do the following tasks:

- to analyze the state of the investigated problem
using theoretical analysis of scientific literature;

- to draw out the peculiarities of professional
training of philologists and ground the choice of pos-
sible problem-solving approaches to develop a com-
petent specialist whose professional training corre-
sponds to the international standards.

Presentation of basic material of research. All
higher educational establishments have favorable
conditions for providing professional training of phi-
lologists in Ukraine but there are several peculiarities
that affect the teaching process destructively. The
theoretical study of scientific literature allows us to
elicit the following peculiarities:

- the lack of or absence of philological occupation-
al guidance;
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- the imbalance between the grouping of students
and the level of their language proficiency;

- the excessive teaching load of academic staff at
universities;

- the low correspondence of material and techni-
cal facilities to the up-to-date requirements;

- the inability of most students to gain their
knowledge independently.

The first peculiarity lies in the lack of or absence
of philological occupational guidance. It means that
individual psychological constitutions of students are
not taken into account. Yu. Pivvuieva and E. Dvoinina
offer the most general classification of translation-
al activity. These scientists maintain that translators
usually perform the following types of translation
and interpretation:

- written translation;

- oral simultaneous interpretation,;

- oral consecutive interpretation [2].

According to this classification after graduating
from universities philologists who specialize in for-
eign philology and translation can work as written
translators, simultaneous and consecutive interpret-
ers. There is a great difference between the transla-
tional activity which is done by translators and inter-
preters and which is not taken into account during
the process of education of philologists. The theoret-
ical analysis of actual practice of university lecturers
allows us to maintain that most higher educational
establishments do not provide their students with
diagnostic testing in order to help them understand
what type of translational activity is the most suit-
able for them according to their individual psycho-
logical constitutions. L. Dybkova insists that «there
are no students with the same level of intellectual
and spiritual development, preparation for educa-
tional activity, the same level of motivation and the
same degree of control» [3].

So providing diagnostic testing is considered ad-
visable in order to group students according to their
individual psychological constitutions. This kind of
grouping can allow academic staff to get to know
their students better and focus on the development
of their professionally-oriented knowledge and skills.
On the other hand, it can allow students to get better
results and to use acquired knowledge and skills in
their future professional activity more productively.

The second peculiarity is the imbalance between
the grouping of students and the level of their lan-
guage proficiency. The training process at universi-
ties in most cases starts among the students whose
level of language proficiency is different. According
to Common European Framework of Reference for
Languages: Learning, Teaching, Assessment that is
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a special guideline used to describe achievements of
those who study foreign languages across the world
there are six reference levels that are widely accept-
ed as a standard for grading an individual’s language
proficiency [4]. When enrollees come to universities
they are usually tested, their results are recorded
and they are divided into groups in accordance with
the results of their testing and the abovementioned
reference levels. But then although intelligence tests
to get to know the students’ performance levels are
carried out during the training process there is no
further grouping of students according to their ac-
ademic achievements. The absence of further divi-
sion creates an achievement gap between the stu-
dents in one academic group which undermines the
success level dramatically. The grouping of students
according to their success level is considered advis-
able at the end of each academic year as it can help
to improve the effectiveness of professional training.
Academic staff will be able to use their time in the
classrooms more effectively and not to spend a lot of
time to adjust educational material for teaching stu-
dents with different levels of language proficiency.
In groups where there are students with approxi-
mately the same level of language proficiency they
feel free to ask questions, bring new ideas to various
discussions in their classes and do their own research.
Such kind of grouping makes students realize that
when the teaching material is understandable to the
uttermost and they are not afraid to participate in
different kinds of activities their training brings bet-
ter results.

The problem of the assessment of regular teaching
is considered to be the third peculiarity. The profes-
sional activity of academic staff at higher educational
establishments of Ukraine is divided into:

- teaching activity,

- teaching and guiding activity,

- research activity.

It had been topical for a long period of time in
Ukraine and a critical need for innovations in this
sphere was increasing from year to year.

According to the previous Ukrainian law «On
Higher Education» the maximal load intended for
regular teaching activity only was 900 hours per ac-
ademic year which was much higher than the stan-
dard teaching load of academic staff in European
and American universities [7]. Actually it was hardly
possible to assess the total teaching load of academic
staff because only hours intended for teaching activ-
ity were specified in labor agreements (900 academic
hours). Besides every university lecturer, associate
professor or senior teacher was supposed to be in-
volved in research, teaching and guiding activities in
Ukraine. Also academic staff spent a huge amount of
time on growing administrative burden which com-
prised excessive paperwork and form-filling so called
academic bureaucracy, preparations for different
types of in-class learning, regular publishing, numer-
ous and various extracurricular activities. All these
activities in which the academic staff was involved
were not taken into account. In other words the ac-
tual load was much higher. It reduced time available
for effective teaching activities and considerably af-
fected the quality of education of philologists. In the
new law «On Higher Education» all these activities
in which the academic staff is involved taken into
account and new methods of assessment of regular
teaching load of academic staff are introduced [8].
Thus, according to new Ukrainian law «On Higher
Education» the maximal load intended for regular
teaching activity only is 600 hours per academic year.
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New standards orientate academic staff to use
different types of modern technical aids during lec-
tures, seminars and practical lessons for improving
the effectiveness of professional training although in
reality the usage of abovementioned facilities during
the whole process of education is difficult to carry
into effect. Consequently, the low correspondence of
material and technical facilities to the up-to-date re-
quirements is the fourth peculiarity of professional
training of philologists.

Material and technical facilities are usually re-
garded as total of technical aids implemented into the
curriculum and assigned for providing professional
training of students in accordance with the area of
specialization. Present-day technical aids of univer-
sities positively influence the process of education
of students and are aimed at promotion of interac-
tion, better comprehension and fast learning of ed-
ucational material. They comprise all the necessary
equipment, namely: library stock, lecture-rooms, au-
ditoria, classrooms equipped with multimedia DVD
projectors, computers, tape-recorders, video projec-
tors, DVD players, printers, acoustic speakers, inter-
active whiteboards, etc. All these kinds of teachings
aids help academic staff make sure that teaching is
interesting and attractive and it helps students con-
centrate on the given material. Students show real
interest when they are able to interact with each
other doing different tasks with the help of multi-
media software or sound-recording facilities. But it
is necessary to mention that the number of technical
aids in not sufficient, the free access to the Internet
is not available everywhere and all the equipment
which is used at universities is not upgraded as often
as it is requested.

Possible problem-solving approaches to this pecu-
liarity should be oriented towards the modernization
and development of material and technical facilities
of universities, namely:

- more lecture rooms equipped with modern mul-
timedia DVD projectors and classrooms with interac-
tive whiteboards;

- free access of students and academic staff to the
Internet in order to use scientific and technological
information during lectures, seminars, practical les-
sons and independent work;

- libraries equipped with Internet facilities to pro-
vide students and academic staff with free access to
the Internet;

- sufficient number of language
equipped with modern devices;

- sufficient number of tape-recorders, computers,
sound-recording facilities, multimedia software, etc.

According to the «National strategy of develop-
ment of education in Ukraine for 2012-2021» one of
the priority-driven directions of the modernization
of higher education is the development of skills of
self-education among students that can be done with
the help of introduction of independent work in the
process of education [6]. At higher educational estab-
lishments of Ukraine time which is provided for inde-
pendent work of students is not less than 1/3 and not
more than 2/3 of the total amount of academic hours
assigned for a definite discipline. The Law of Ukraine
«About the higher education» defines the indepen-
dent work of students as one of the main forms of
the process of education at higher educational estab-
lishments [7]. Independent work is regarded as cogni-
tive activity of students that is carefully planned and
organized by academic staff of the university during
which students get to know how to find definite in-
formation, how to orientate in the information flow
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and use gained knowledge in the future professional
activity. The main aim of organization of students’
independent work at universities is to teach them to
achieve a definite result [5].

The content of students’ independent work is usu-
ally determined by the course curriculum and meth-
odological recommendations assigned for this course.
As a rule it comprises the following types of activity:

- search for additional information,;

- work on writing of term-papers, reports, essays,
translations, compositions, etc. ;

- work on various projects and tests;

- search for additional information on a definite
topic and successive work on it in order to be pre-
pared for seminars;

- systematization of gained knowledge before ex-
aminations or pass-fail exams, etc.

Unfortunately, the analysis of pedagogical lit-
erature allows us to maintain that first of all, most
students are unable to gain their knowledge in-
dependently. Thus, the fifth peculiarity lies in the
inability of students to gain their knowledge inde-
pendently.

The inability of students to gain the knowledge
independently can be explained by their inability to
plan and organize this kind of activity. In the sec-
ond place, students lack either materials or technical
equipment necessary for doing it. And thirdly they
often lack time because of their own inability to plan
and organize their study independently.

In order to be successful students’ independent
work should be provided with all materials necessary
for studying a definite discipline or topic, namely:
course-books, workbooks, lecture notes, methodolog-
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ical recommendations, scientific literature, etc. Also
academic staff should give their students clear in-
structions and thoroughly control the fulfillment
of given tasks in order to teach them work inde-
pendently.

Also the introduction of independent work into
the professional training of philologists should be car-
ried out on the basis of the definite didactic principles
of availability, personalization of training, profession-
al orientation, authenticity of training and develop-
mental training.

Conclusions. Thus, in the process of research the
peculiarities of professional training of philologists
at universities of Ukraine that undermine the ef-
fectiveness of the process of education are elicited
and analyzed: the lack of or absence of philological
occupational guidance, the imbalance between the
grouping of students and the level of their language
proficiency, the excessive teaching load of academic
staff at universities, the low correspondence of mate-
rial and technical facilities to the up-to-date require-
ments and the inability of most students to gain their
knowledge independently. Possible problem-solving
approaches that improve the quality of professional
training of philologists are grounded.

Prospects of further research. However, the un-
dertaken study is not at the end of all aspects of a
problem of improvement of effectiveness of profes-
sional training of philologists at higher educational
establishments of Ukraine. Challenging directions
of further scientific research can be as follows: the
role of independent extracurricular activities in the
process of professional training of philologists at
Ukrainian universities of III-IV level of accreditation.
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ApicroBa H.O.

Harmionanbunit yaiBepcuret 6iopecypciB i mpupogokopucTyBaHHA YKpainm

OCOBJIMBOCTI ®AXOBOI IIJITOTOBEN ®LI0JIOTIB
Y BUIIMX HABYAJIbHUX 3AKJANIAX YEPATHI

Anoranis

CrarTa nmpucBAYeHA CydYacHil BuUIIiM mpodpecifinii mkosi Ta npobiemaM, fKi CTOCYIOThCA IIpoliecy (PaxoBOi HiATOTOBKM
isosioriB y BUIIMX HaBYAJbHUX 3akJjgazax Yrpainm OcobsmBocti paxoBoi migroToBky (pisoJsioriB y BUIMX HaBYAJIbHUX
3akJaZax YKpaiHu BMABJIEHI Ta NpoaHaJi30BaHI. 3aIllpPOIIOHOBAaHI MOXKJMBI MiAXOAV AJIA BMPIiIIeHHA npobJsem. Y cTaTTi
0OrOBOPIOETHCS CY4YaCHUI CTaH HPOopeciifHol miATOTOBKM (PisIOJIOriB y BUINMX HABYAJBHUX 3aKjagax YKpaiHu.

Kirogori cioBa: haxoBa migrotoBKa, BUIIMIT HABYAJIBHMIL 3aKJIa], IPOLeC HaBYaHHA, (isosory, Buila mpodeciiiia Imkoa,
HAYKOBO-II€JIJaTOTiYHNI [TePCOHAJ, MOBHA KOMIIETEHTHICTb.
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Apncrosa H.A.

HanmoHnanbHBI yHMBEPCUTET OMOPECYPCOB U IPUPOLOIONb30BAHNA Y KPaMHbI

OCOBEHHOCTH ITPO®PECCHOHAJBLHON MOJATOTOBKY ®IJI0JIOTOB
B BBICIIINX YYEBHBIX SABEJEHNAX YRPAIIHDI

An"oTanusa

CraTbs HOCBAILIEHA COBPEMEHHOI BbICIIEN TPOQECCHOHAJIBHO HIKOJIe YKPauHbl 1 IpodaeMaM, KacarIMCA
IpoeCCUOHAJBHONM TOATOTOBKM (PUJIOJIOTOB B BBICIIMX y4eOHBIX 3aBefleHuAX YKpamubl. OcobeHHOCTM IIPO-
dreccroHaNIBHO OATOTOBKM (PUMJIOJIOTOB B BBICIINX y4eOHBIX 3aBeJIeHMAX Y KPaVHBI BbIABJIEHBI Y IIPOaHAJIVI-
3MPOBaHbL BepoAaTHBIE MOAXOMbL AJIA PellleHNnA IpobseM IpeyoKeHbl. B cTaTbe 0bcykaaeTca COBpeMEHHOe
COCTOsAHME TIPOQECCHOHAIBHOM ITOATOTOBKM (PUJIOJIOTOB B BBICIINX YUeOHBIX 3aBeJeHUAX Y KPaMHbL
KuroueBrle cioBa: rmpodeccroHabHasA IOATOTOBKA, BbICIlee yueOHOe 3aBelieHue, IIpolecc 00ydeHns, puio-
JIOTY, BbICHIAA ITPOpeCCHOHAbHAA IIIKOJA, HAYYHO-TIeJarOrMYeCcKNii IIepCOHAJ, A3bIKOBaA KOMIIETEHTHOCTD.

YR 378.14=161.2

dOPMYBAHHA CAMOOCBITHEOI KOMIIETEHTHOCTI
B YYHIB MPOPIJIHLHOI KON ITIJT YAC BUBYEHHA CUHTAKCIUCY

Junrka H.M.
Kuiscpkuit yuiBepcurer imeni Bopuca I'pinuenka
Oraps 10.B.
T'ymaniTapamnit iHCTUTYT
Kuniscrkoro yniBepcurety imeni Bopuca I'pinuenka

Y cTaTTi BUCBITIIOIOTHCSA 0COOIMBOCTI IpoLiecy (pOpMyBaHHA CAaMOOCBITHBOI KOMIIETEHTHOCTI B Y4UHIB IPOdiIbHOI IITKOJINM i 9ac
BUBYEHHSA CHMHTAKCUCYy. S/iJiCHEHO aHaJIi3 caMOOCBITHROI AiAMpHOCTI AK 3ac00y (POpMyBaHHA CaMOOCBITHBOI KOMIIETEHTHOCTI —
3ATHOCTI ¥ TOTOBHOCTI 0 CAaMOCTIJIHOTO BMKOHAHHA 3aBJaHb HAa OCHOBi y3araJIbHeHH:A 3HaHb 3 CUHTAKCHUCY B CTapIIili IITKOJI.
ITomano MeToAMYHMIT KOMEHTAP AJIA (DOPMYBaHHA CAMOOCBITHBOI KOMIIETEHTHOCTI B yMOBaxX MOZepPHisalii ocBiTI Kpis3b Npuamy
CHICTEMHOT0, 0COOMCTICHO-OPi€HTOBAHOrO, KOMIIETEHTICHOTO migxoxiB. MeToau4HI acneKTM IIPOiJIIOCTPOBAHO Pi3HOPiBHEBUMU

3aBJIaHHAMU 1 BIIpaBaMI.

KuarouoBi ciroBa: caMoocBiTa, caMOOCBITHA KOMIIETEHTHICTh, TPOQiibHA IIIKOJIA, CUHTAKCIIC, KOMIIETEHTICHUI Iigxiz.

Hoc'ranomca npodaevm. Ilepexin no indgopmariii-
HO-TEXHIYHOTO PO3BUTKY CYYaCHOTO CYCITiJIbCTBA
¥ CTAHOBJIEHHA HOBOI OCBITHBOI IapajgurMy, sgKa Xapak-
TEPU3YETHCA IIePEePO3IOALIIOM aKIIEHTIB 3 OCBITHBOI JIi-
AJILHOCTI Ha CaMOOCBITHIO aKIEHTy€ yBary Ha HeoOXif-
HOCTi HaOyTTA CTAPIIIOKJIACHUKAMY HABMYOK CAMOCTIHO1
MIPAKTUYHOI, JTOCJIIAHUIIBKO-TIOUTYKOBOI MiAJIBHOCTI, pO3-
BUTKY IHTEJIEKTyaJIbHMX MOSKJIMBOCTE, IIParHeHHi [0
CaMOIIi3HAHHA, CAMOPO3BUTKY, CAMOOPraHizamii.

T'onoBue 3aBmaHHA, IO CTOITH Ilepes IMIKOJOIO i
KOKHMM IIeJarOrOM, — He TiJIbKM JaTH YYHEeBi HaJeK-
Hy 1 AKICHY OCBiTYy, a 1 HABUMTM CaMOCTiiHO 37100yBa-
TU 3HAHHA. AJPKe TiJIBKM Ti 3HAHHA, 0 AKUX y4UeHb
IIPUIIIIOB Yepe3 BJACHUI JOCBif, IYMKY 1 IiAJIBHICTS,
CTaIOTh [JiJICHO MIIIHMM Ji0T0 HaIOaHHSIM.

CyuacHnil y4eHb IOBMHEH BOJIOLITY TAKVMM AKOC-
TAMHU AK aKTUBHICTb, MOOIJIbHICTE, BMIHHAM ILJIAHYBaTU
71 OpraHi3oByBaTy CBOIO AiAJIBHICTH CAMOCTIIHO, 3 BJac-
HOI iHiIiaTMBM, aJleKBaTHO OIJIHIOBATM AKICHUII PiBEHb
pe3yJabTaTiB AiAJNBHOCTI, BU3HAYATM OCBITHIO TPAEKTO-
pifo AJIA OCATHEHHHA COIiaJIbHO 11 OCOOMCTICHO Bask-
JIMBUX I1iJieit. JIJ1d 11bOro caMOOCBITHIO KOMIIETEHTHICTD
HeOoOXiTHO PO3YMITI AK CYKYIHICTH B3a€MOIIOB A3aHUX
AKocTel ocobucrocTi, HeoOXigHMX NI Oe3mepepPBHOTO
BJIOCKOHAJIEHHA CaMOCTIIHOI HaBYaJIbHOI AiAJBHOCTI.

Anajiz ocraHHIX AOCIHiAKeHb 1 myOsikamiin Imes
CaMOOCBITHBOI CIIPAMOBAHOCTI IIPOIlECY HABYAHHA €
MIPOBiTHOI0O B poboTax yKpaiHCBKMX Ta POCiliCbKNUX
nenaroris: B. Omminyxka, I. ITiggacoro, B. IITartasiosa,

M. T'ysuxka, C. JIucenkooi, A. I'pomiieBoi, B. Beprmnina
Ta in. IIpobsemn axTmBizamii misaBasbHOI Ta camooc-
BITHBOI AiAJIBHOCTI y4HIB PO3IVIANAIOTE Y CBOIX IIpaliax
mumaktuk M. Tasunos, 1. Jlepuep, M. CraTkin Ta iHmmi.

TeopeTuyHi 3acaay HaBYAHHA CUHTAKCUCY PO3PO-
Oomeni takumu BueHumu ak: C. Bezenko, O. Binses,
B. Topauwmit, H. Isanmipra, K. Ilonucko, P. Xpwuctia-
HiHOBa Ta iH. Po3pobiaroTbecsa HecTaHZAPTHI minXo-
IV 10 BMUBYEHHS CUHTAKCHUCY B MPOMIIbHUX IIIKOJIAX
(O. T'maszosa, O. I'opomkina, C. Kapaman, O. Kapamas,
IO. Kysuenos).

Buninenss He BuUpilneHUX paHillle YACTUH 3arajib-
HOi npodsemu. IIpobiema popMyBaHHA CaMOOCBITHBOI
KOMIIETEHTHOCTI y4YHIB cTapmmMx KJaciB NpodinbHOI
LIKOJIM HMHI 3yMOBJIEHA NPOTUPIiYYAMM Mi moTpeba-
MI CYCIIiJIbCTBa B OCBiUEHUX, 'PaMOTHUX CIIelliaJicTax
i MOMKJMBOCTAMM €KCTEHCUBHOIO IIIAXY PO3BUTKY
ocBiTH (30iNBIIEHHA KiNBKOCTI IpeaMeTiB, HaBYaJIb-
HOTO HaBaHTAKEHHA, TepMiHiB HaBuaHHA). OTIKe, ChO-
roJiHI BUHMKA€E HEOOXIIHICTL B IEPEOCMUCIIEHH]I TTIOHATD
«caMoOCBiTa» 1 «caMOOCBITHA JiAJBHICTb» B PYCJi KOM-
MeTeHTICHOro MiAXOAy, TOMY aKTyaJbHUM CTa€ KOPU-
I'yBaHHA CYYacHOTO IIIKIJIBHOIO OCBITHBOTO Ipoliecy 3
METOIO0 PO3BUTKY CAMOOCBITHBOI KOMIIETEHTHOCTI.

Mera crarrti. MeTor0 craTTi € BUCBITJIEHHA 0CO0JII-
BOCTell (POPMYBaHHA CaMOOCBITHBOI KOMIIETEHTHOCTI B
yuHIB MPOMINBHOI KO I/ Yac BIUBYEHHA CUHTAKCUCY.

Buriaan ocHoBHoro marepiainy. Opranisaria camo-
OCBITHM, fAKa B3a€MOJIOIIOBHIOE HaBYAJBHUI IIpOIEC B
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