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Statement of the problem. The mission 
of education-oriented publications inforeign 
language teaching/learning is to provide 
teachers-practitioners of EFL/ESP with a use-
ful piece of information on motivational strate-
gies and techniques, materials development, 
assessment of needs within the profession, 
and applications of research from related 
fields such as psychology, linguistics, educa-
tion, and the social sciences. 

The variety of psychological concepts un-
derlying modern theories on motivational 
strategies is not limited to only a few; hence, 
from time to time, the necessity of generaliz-

ing those that give an extra boost to learning 
a foreign language, due to their professional 
needs, arises.

The purpose of the article. The aim of 
this article is to analyze to what extent inter-
communicated branches of psychology help 
teachers of EFL/ESP to achieve the objectives 
in the field of teaching foreign languages, thus 
in creasing their efficiency, and then to famil-
iarize any practitioners with motivational strat-
egies and approaches that motivate students; 
we will examine a set of techniques which the 
lecturer can employ in order to motivate their 
students on the top levels of needs – self-es-
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teem and personal worth when they seek rec-
ognition on the way of self-actualization.

The main results of the study. In the not 
too distant past of the nineteen forties psy-
chologist Abraham Maslow [6; 7] first intro-
duced his concept of a hierarchy of needs in 
his paper A Theory of Human Motivation, then 
in his book Motivation and Personality.

This hierarchy implies that people are al-
ways motivated to fulfill their basic needs 
before moving on to other – more advanced 
needs. This hierarchy is often shown as a pyr-
amid. The bottom levels of the pyramid are 
made up of the most basic needs – the need 
for food, water, sleep and warmth, while the 
more complex needs are for safety and se-
curity; they are located on to the next level 
of the pyramid. As young people progress in 
their age, their needs become increasingly 
psychological and social: the need for love, 
friendship and intimacy become important. 
But the top level of the pyramid, the need for 
personal esteem and feelings of accomplish-
ment take priority. Abraham Maslow focused 
on the importance of self-actualization in or-
der to achieve individual potential, which is 
due to a process of developing. The scholar 
believed that these needs are similar to in-
stincts and play a major role in motivating be-
havior. 

According to his concept physiological, 
security, social, and esteem needs are defi-
ciency needs (D-needs), meaning that these 
needs arise due to deprivation. Satisfying 
these lower-level needs is important in order 
to avoid unpleasant feelings or consequences.

The highest-level of the pyramid Abra-
ham Maslow termed as growth needs (being 
needs/B-needs). Growth needs do not stem 
from a lack of something, but rather from a 
desire to grow as a personality which is intrin-
sically connected with students professional 
ambitions and in times of globalization, can 
be realized owing to a good command of for-
eign languages.

So, prior to presenting some of these strat-
egies, one should say a few words about the 
relationship of teacher – student: this rela-
tionship of power and status. For many teach-
ers, power plays a large part in the relation-
ship. The rights and duties of teachers and 
students are related to power, many teachers 
may have the right to reprimand their students 
who don’t follow the discipline standards; and, 
as in any social encounter involving teach-
er-student, there will always be certain power 
asymmetrical relationships (T. Wright [11]).

Social psychologists distinguish between 
three different types of power – coercive 
(punishment), reward-based (a bonus), and 
referent. The basis of the third type of power 

is motivation: individuals or institutions appeal 
to the commitment and interest of others. 
In view of this paradigm it is of importance 
to concern the lecturers with the fostering of 
student-learner motivation as the most effec-
tive power relationship.

An analysis of motivational strategies would 
not be complete considering group processes 
that teachers are called on to motivate. Some 
scholars state that a group goes through four 
stages from its formation that has direct im-
plications for the study and the use of group 
activities during teaching, they are:

– forming: when there is some anxiety 
among the members of the group, as they 
are dependent on the teacher, so they have 
to find out what behavior is acceptable;

– storming: a conflict between sub-groups 
and rebellion against the leader (here: the 
teacher), the group resists the leader and the 
role relations attending the function of the 
group are questioned;

– norming: the group begins to develop a 
sort of cohesion, the students begin to sup-
port each other: there is open exchange of 
views about their roles;

– performing: there is a great deal of inter-
personal activity, everyone is devoted to com-
pleting the tasks they have been assigned.

Experiments show that almost every 
group goes through four, sometimes, more 
stages until it reaches a balance and, in 
fact, this process may go on, since students 
reluctance and underachievement stand-
ards in the classroom are considered to be 
basic hindrances to effective teaching and 
learning.

Hence, we can state that skills in motivat-
ing foreign language students to learn are of 
great importance. Teachers have to rely on 
variety of approaches in their attempt to man-
age the classroom and motivate the students. 

Motivational strategies cannot work inde-
pendently. There are certain preconditions to 
be met before any attempts to generate mo-
tivation can be effective, such as:

– good teacher-student rapport;
– a friendly and supportive atmosphere in 

class;
– a consolidated group characterized by 

group norms.
Whatever is done by teacher it has a moti-

vational influence on students as teacher be-
haviour is a powerful motivational tool. Teach-
er influences are manifold, ranging from the 
rapport with the students to behaviours aimed 
at students’ engagement in tasks. 

 The main psychological task is to deter-
mine a relationship of mutual trust and re-
spect with the students that boost enthusi-
asm. An enthusiastic teacher demonstrates 
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a sense of commitment and interest in the 
subject matter both verbally and on-verbally.

A tense atmosphere can discourage and 
demotivate learners (D.J. Young [12]). But 
learner motivation will reach its peak in a 
pleasant and safe atmosphere when students 
can express their ideas and opinions and feel 
that they do not run the risk of being mocked.

To be motivated, students need both ample 
opportunities to learn and permanent encour-
agement and support of their learning efforts. 
Such motivation is unlikely to develop in not 
aptly organized class; it is important that the 
teacher organizes and manages the environ-
ment as a pre-condition of effective learning. 
Besides, it is important that learning occurs 
within a peaceful and friendly atmosphere as 
anxious or reluctant students are unlikely to 
develop motivation to learn.

Some groups, characterized by lack of co-
hesion, can easily become ineffective, thus 
reducing the individual members’ commit-
ment to learn. There are several factors that 
promote group cohesiveness, such as: the 
time spent together and coordinated group 
activity after class, interaction, intergroup 
competition, friendship, even common threat, 
and active presence of the leader.

Group standards could be discussed and 
adopted by members in order to be construc-
tive and long-lasting due to widely know factors.

Generating student motivation. all students 
demonstrate a great interest to explore the 
sphere of their future profession, so they are 
likely to find the learning experience intrin-
sically pleasant. Sometimes this interest is 
weakened by such rutinal tasks as compul-
sory class/home work, discipline, curriculum 
content, and grades. Sure, unless teachers 
increase their learners’ goal-orientedness, 
make curriculum acceptable for them, and 
create realistic learner standards, they will face 
a group environment that lacks of coherence.

The goal set by the teacher or the curric-
ulum plan is not often accepted by the ac-
ademic group. It can be easily achieved by 
allowing students to define their own personal 
criteria for what should be a group goal con-
sidering their future profession, thus making 
the curriculum relevant.

Many of the students do their homework 
and engage in many types of learning activi-
ties, even when a subject is not very interest-
ing. No doubt, these students share the view 
that what they are being taught will come in 
handy. In order to inspire students to con-
cern themselves with most learning activities, 
teachers must find out their perspective pro-
fessional goals and the topics they want to 
know to incorporate them into academic cur-
riculum. 

Then, the teacher must create realistic 
learner beliefs as the student idea of how 
much progress to expect, and at what pace, 
may lead to disappointment. Therefore, it is 
important to help students to get rid of their 
preconceived thinking that is likely to hinder 
their attainment; they need to develop an 
understanding of the nature of professional 
language (ESP) in second language learn-
ing, and should be aware of the fact that the 
mastery of B2/C1 can be achieved in different 
ways, using a diversity of strategies, and a 
key element in it – is to discover the optimal 
methods and techniques for themselves.

Maintaining and protecting motivation is 
also important. Unless motivation is sustained 
and protected, the natural tendency to get 
tired/ bored of the task and yield will result in 
demotivation.

Thus, there should be a motivational plan 
which might include some of motivation main-
tenance strategies.

Increasing the learners’ self-confidence:
– teachers can support an idea that com-

petence is a changeable aspect of develop-
ment;

– self-conceptions of B2/C1 competence 
can be promoted by providing regular experi-
ences of success;

– students get more interested in a task if 
they see that they make a contribution;

– a personal word of encouragement is 
sufficient;

– a group anxiety can be reduced by mak-
ing the learning atmosphere relaxed.

Creating learner autonomy. Many of the 
researchers state that taking charge of one’s 
own learning, thus becoming an autonomous 
learner, can prove to be beneficial. This as-
sumption is a constituent of humanistic psy-
chology stating that the only kind of learn-
ing which significantly affects behaviour is 
self-discovered, self-appropriated learning 
(P. Benson [1]) .

Some scholars distinguish between sev-
eral techniques of fostering the development 
of autonomy: resource-based approaches(in-
dependent interaction with learning materi-
als),technology-based approaches(independ-
ent interaction with educational technologies), 
learner-based approaches(the direct produc-
tion of behavioural and psychological chang-
es in the learner), classroom-based ap-
proaches(changes in the relationship between 
learners and teachers in the classroom),cur-
riculum-based approaches(the idea of learn-
er control over the planning and evaluation of 
learning to the curriculum as a whole).

T.L. Good and J.E. Brophy [4] noted that 
the simplest way to ensure that people value 
what they are doing is to maximize their free 
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choice and autonomy. This thought is shared 
by other scholar who regards self-motivation 
as a question of thinking effectively and mean-
ingfully about learning experience and learn-
ing goals; it is a question of applying positive 
thought patterns and belief structures so as 
to optimize and sustain one’s involvement in 
learning.

Encouraging positive self-evaluation is the 
next strategy. Many research papers show 
that the way students feel about their ac-
complishments and the amount of satisfac-
tion they experience after task completion will 
help teachers to employ appropriate strate-
gies to tackle subsequent learning tasks that 
might help students to evaluate themselves 
positively, and encourage them to take credit 
for their advances. 

These strategies can be effective in forma-
tion of positive self-evaluation if: to promote 
attributions to effort rather than to ability; to 
provide motivational feedback; to increase 
student satisfaction and the question of re-
wards and grades. 

If to analyze grades one can see that the 
feeling of satisfaction is a key factor in rein-
forcing achievement attitude, a major com-
ponent of motivation. Motivational strate-
gies aimed at increasing learner satisfaction 
usually focus on allowing students to display 
their work, encouraging them to be proud of 
themselves and their success, as well as us-
ing rewards. Though, it does not always work 
within a system where grades are the ultimate 
embodiment of university rewards, provid-
ing a single index for judging overall success 
and failure; that is grades focus on perfor-
mance out comes rather than on the process 
of learning itself. Hence, many students are 
grade driven, and this preoccupation begins 
from the very beginning of their learning.

In addition, we cannot but mention some of 
a wide assortment of macrostrategies used to 
foster students’ motivation.

Let’s analyze two of widely known ap-
proaches in educational psychology – the 
information processing approach and cogni-
tive constructivism, used in cognitive learning 
psychology. Cognitivism is focusing on the 
mental process behind the human behavior. 
Hence, the cognitive approach is based rath-
er on the mental process of learning (how 
create and store knowledge in the mind) than 
the learning process in which students get 
involved. Cognitivism emphasizes on motiva-
tion, memory, thinking, problem solving, etc. 
and the mental processes in the learner’s 
mind. Each of these two approaches shares 
different points of view on the learning pro-
cess. The information processing approach 
is keen on how the information is perceived 

by the senses, and used by the brain of the 
learner. The cognitive constructivism ap-
proach is based on the idea of constructing 
knowledge by the mind. 

The information processing pattern con-
sists of three components of memory: sen-
sory registers, short- term memory, and 
long-term memory. For example, if a teacher 
wants to use the first approach in the class-
room with the purpose of gaining the stu-
dents’ attention he uses voice inflections or 
non-verbal means of communication to sig-
nal he is ready to begin.

 The constructivist psychology studies 
the way the learners construct knowledge in 
their own minds which the teacher can facil-
itate the learning process using meaningful 
information which is easy to understand by 
the students and gives them the opportunity 
to create their own ideas and views. The aim 
of the constructivism is to make the learners 
able to gain new information and be ready to 
apply it when they need it. The famous psy-
chologist in this approach was the Swiss Jean 
Piaget. He believed in the constructive nature 
of the learning process and claimed that the 
learner is involved from the birth to construct 
his own meaning and knowledge. 

Piaget held an idea that young learners 
pass four stages as they develop: sensorimo-
tor stage (infancy: seeing, hearing, moving, 
touching, and tasting), preoperational (early 
childhood: the memory and imagination are 
developed by using symbols and intuition), 
concrete-operational (early adolescence:  
the child understands the changes or trans-
formations of the concrete objects) and for-
mal operational (adolescence and adulthood: 
the ability of learners to function and to think 
logically about abstract concepts) (Jean Pia-
get [9]).

Constructivism cannot suggest teachers 
new things to do, but it may help to under-
stand why certain attitudes and procedures 
are counter-productive, and it may point out 
opportunities for teachers to use their own 
spontaneous imagination. 

Nowadays, many of us can feel a great 
distance between teachers and students. The 
cause of this distance is the lack of teachers’ 
knowledge about the educational psychology 
and its values in teaching. Some teachers face 
different problems in their profession, such 
as: interaction with students, presentations of 
courses, attitudes, the students’ needs, and 
the way they control and manage the group. 
Partly, this occurs because they do not know 
or follow the methods, techniques, and strat-
egies which are provided by educational psy-
chology. As teachers, they might understand 
the individual differences of students regard-
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ing their ability, interests, attitudes and needs 
at different levels of their growth and develop-
ment. Teacher needs to know and understand 
better the ways in which student learns, the 
appropriate principles of the teaching-learn-
ing process, the modern approaches to 
teaching for better results; teachers need to 
know how educational psychology can help 
them to cope with these challenges. 

Conclusions. Motivation is defined as the 
process that initiates, guides and maintains 
goal-oriented behaviors. Motivation is what 
causes students to act, whether it is reading 
a book to gain knowledge or taking certain 
actions. It involves the biological, emotional, 
social and cognitive forces that activate stu-
dents’ behavior. The problem with the theory 
of motivation is that behaviors are not always 
motivated purely by physiological needs but 
professional goals.

Motivation in professionally-oriented 
learning is mostly neglected by some teach-
ers-practitioners that cause misunderstand-
ing of how to design instruction in foreign 
language teaching for special purposes. 
They believe that by sticking to the language 
materials and trying to discipline their stu-
dents in standards of the past century they 
will manage to create an environment that 
will satisfy the modern youth, their view on 
the content of the curriculum and the learn-
ing process. These teachers seem to lose 
sight of the fact that unless they accept their 
students’ personalities that constitute their 
social and psychological make-up they will 
fail to motivate them. Moreover, they will fall 
short in forming a coherent group unless 
they succeed in turning goals set by outsid-
ers into group goals which are accepted by 
the students. 

Learning a foreign language is different 
to learning other subjects. Hence, EFL/ESP 
teaching should take a variety of factors into 
account that are likely to promote success. 
One should remember that language is part 
of student identity and is used to convey this 
identity to others. It has a significant impact 
on the social being of the students, since it 
involves the adoption of new social and cul-
tural behaviours, and ways of thinking and 
learning.


