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needs, his/her interests, self-expression and self-realization.The method ofanalysis and synthesis of accumulated knowledge and information on 
scientific literature and experience was used in the work.The search for ways and means of forming the cognitive activity of pupils and students is 
connected, on the one hand, with social processes in modern society, on the other hand, with new technical opportunities for obtaining knowledge. The 
rapid development of the technical and software capabilities of personal computers, the dissemination of information and communication, as well as 
creative technologies establish real opportunities for their use in the education system to develop the creative potential of the person in the education 
process and ensure the continuity of studies between various levels of educational institutions.Telecommunication technologies, as one of the modern 
technical means, require careful analysis of the possibility of its application in the educational process. In order to implement new forms and methods of 
teaching the use of telecommunication technologies, it is useful to know their modern types and capabilities, as well as pedagogical technologies that 
are already implemented on their basis. Results of the study. In conclusion, when organizing the educational process, it should be borne in mind that 
new generations of children who come to school, live in an informative, dynamic, emotionally tense environment and it is a challenge for teachers. 
Information technology is becoming a powerful multifunctional training tool. Thus, pupils get used to live in the information environment; it promotes 
the involvement of schoolchildren in information culture.  

Key words: technology, information technology,training tool, information environment. 
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TRANSCARPATHIAN STUDENT MOBILITY TOWARDS HUNGARY 
IN THE LIGHT OF THE INTERNATIONAL PREPARATORY INSTITUTE IN BUDAPEST 

 
Student mobility means migration within the country and crossing its borders. One of its forms is realized in the case of applicants to tertiary 

education coming from beyond the borders of Hungary who most frequently choose the mother country as the place of their further studies. A popular 
opportunity for them is to apply to the Balassi Institute’s university preparatory training course (formerly called International Preparatory Institute), 
the aim of which is to get young people living in the successor states to catch up with the requirements in the mother country. As a central question, I 
will investigate the factors influencing the motivation for selecting a higher educational institution of Transcarpathian young people, as well as 
impacting their life career aspirations (closeness of home and Hungary). The research method applied was the focus group interview. Research 
findings suggest that the motivation for selecting a higher educational institution of Transcarpathian young people was mainly influenced by the 
peculiarities of the Ukrainian system of education, as well as the current political and economic situation. 
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The learning-geographical mobility means in-country and cross-

border migration. Student mobility of cross-border Hungarian students 
differs from the European pattern [11, p. 360-384]. Educational 
scholarship policy provided by the Hungarian State makes a difference. 
Its goal is that the cross-border Hungarian students should gain 
professional knowledge and should use this knowledge returning to their 
mother country [4, p. 10-30; 5, p. 334-336]. 

International Preparatory Institute (IPI) is a particular target of 
the Transcarpathian young people’s student mobility. The IPI occupies a 
specific place among the Hungarian educational institutions. The aim of 
this paper is the introduction of the student mobility in the light of the 
Transcarpathian graduates of the IPI. Theoretical presentation of the 
student mobility is the first part of the paper. Secondly, we deal with the 
student mobility of cross-border Hungarians. Thirdly, we continue the 
introduction of the operation of the IPI as an essential target institution of 
Transcarpathians’ student mobility. The latter part will be confirmed by a 
qualitative empirical research with the assistance of a focus group 
interview. Two groups were formed from the former and current students 
of the examined institution. The first group included those who returned 
to the homeland and the second group included those who remained in 
the mother country. I would like to examine the period from the transition 
until now. 

Problem formulation 
1. Why did the current and previous students choose the IPI after 

graduation? 
2. What was the primary motivating factor? 
3. Does the proximity of Hungary influence the Transcarpathian 

students’ career inspirations? 
4. How did the difference between the educational systems affect 

the student mobility? 
5. What was the life of students in the IPI like? 
The topicality of the research confirmed the fact that the given 

population and institution has never been examined, so this is a unique 
piece of research. 

Analysis of recent research and publicantions. To learn the 

characteristics of the Transcarpathian student migration, we have to 
reveal the theoretical framework of the student mobility. 

Student mobility is one of the most populated segments of the 
migration. This term appears as student mobility, foreign study, study 
abroad, international mobile student or high education student in the 
international literature [8]. 

Learning-geographical mobility can mean in-country and cross-
border migration. After the establishment of the first European 
universities, the peregrination has already started [3]. Learning mobility 
has been providing opportunities for ambitious, outstanding students for 
centuries. Therefore, they can gain the necessary knowledge and degree 
in a country with a more developed educational system [7,p. 267-281]. 
Student mobility can be categorized according to several aspects. We 
distinguish export or import mobility regarding the direction of travel. We 
can identify full time or part time education regarding the length of 
studying period [1, p. 44-54]. 

Several researchers in Europe, almost all around the world dealt 
with the student mobility. The research on learning mobility dates back to 
the analysis of the movement of the highly-qualified in 1960’s. These 
researches dealt with the brain-drain of the most qualified and learned 
persons by some countries. Developing countries joined the brain-
draining process; qualified Europeans were recruited mainly from Anglo-
Saxon Countries to the USA. Research results prove that international 
students planning great careers stay permanently or in several cases they 
stay for good in the host country [12,p. 73-93]. 

Cross-border mobility of the Transcarpathian students 
Due to the geographical position, the economic situation of the 

Transcarpathian region and the fact that it belonged to several country’s 
territories the travel need and necessity was always high [6]. 

Learning mobility towards Hungary has strengthened among the 
Transcarpathian students because of the Ukrainian political and economic 
situation. Further education in the mother country is not a new 
phenomenon. After the transition, since 1989 studying in Hungarian 
higher educational institutions made possible. This opportunity has 
become possible within an institutional framework [10,p. 139-155]. 
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Firstly the Presidency of the Transcarpathian Hungarian Cultural 
Association and then its Education Committee dealt with the further 
education of the Transcarpathian Hungarian students. Since its 
foundation, the Transcarpathian Hungarian Teachers’Union has been 
coordinating further training in Hungary. 

Cross-border Hungarian Scholarship Council was set up 
February 21 in 1993 to coordinate the foreign Hungarian students’ further 
educational opportunities in Hungary. After this, cross-border Hungarians 
could apply for several educational forms. 

Only 11 Transcarpathian students started their studies in 
Hungary in 1989. When the further educational opportunity was 
institutionalized, the number of applicants increased [2]. 

Owing to the latter fact several Transcarpathian students choose 
the IPI of Balassi Institution regarding learning mobility. 

Introduction of the research, research issues 
IPI has been dealing with the cross-border Hungarian student 

education for about 27 years. Students’ career and its monitoring have not 
been researched up to now. 

We endeavoured to perform exploratory research with focus 
group interview method, which will be the base of the further 
questionnaire instead of the interviewing of all former or current students. 

The focus group interview because it was the most suitable for 
getting firsthand information about the former and current students’ 
views, opinions, and experiences. Two focus groups were formed from 
the former and current students of the examined institution during the 
survey. The place of research was Ferencz Rakoczi II Transcarpatian 
Hungarian Institute regarding students returned to the homeland while 
regarding students remained in the mother country Marton Aron Special 
College of Budapest was the place of research. The interview in 
Beregovo lasted an hour and forty minutes while the interview in 
Budapest lasted an hour and 25 minutes. 

To protect the individual right of interviewees, we used 
monograms instead of the names of the examined persons. 

Since the given population and institution have not been 
examined yet, we did not make hypothesis; we rather focused on the 
research issues.  

The aim of the article (task formulation) 
The aim of the article is to seek answers to the following 

questions: 
1. Why did the current and former students of different ages 

choose the IPI after graduation? 
2. What was the primary motivating factor? 
3. How does the proximity of Hungary influence the 

Transcarpathian students’ career inspirations? 
4. How did the difference between the educational systems affect 

the student mobility? 
5. Did they take into consideration the education aid system and 

the knowledge of the language of their homeland? 
6. What was the life of students in the IPI like? 
Results 
Members of the focus groups were homogeneous regarding 

sexual orientation and age. Accordingly, there were men and women 
among the members of the focus group, who were in the education 
developed by IPI for cross-border students and who are studying at the 
institute. 

Two focus groups were formed during the research: the first 
group consisted of those students returned to the homeland, and the 
second consisted of students using learning mobility remained in the 
mother country. 

All in all, we managed to interview 13 persons. Seven were from 
Budapest, while six from Transcarpathian IPI students who contributed to 
the success of the exploratory research. 

During the interviews, the atmosphere of the groups was relaxed. 
Members of the group willingly spoke about the period spent at 

the institute and their experiences. They welcomed the research on this 
topic and the fact that we tried to seek the former and current 
Transcarpathian students. 

One student refused to participate in the research. 

After graduating from the Institute he failed the university 
entrance exam, the period spent at the Institute remained an unpleasant 
experience in his memory. 

He refused to participate in any research or talk concerning IPI. 
All of the Transcarpathian interviewees completed their studies 

at the Institute, and current students were not present. The group consisted 
of two men and four women. One interviewee was the husband of the 
other interviewee. Both of them studied at the IPI. The youngest members 
of the group were twins. 

Four members have a job while the two youngest prepare for the 
entrance exam of the Master’s course. The oldest interviewee participated 
in the first class of the IPI. 

They studied at the Institute in the 2011/12 school year now they 
are living in the Transcarpathian region and are preparing for the entrance 
exam of the Master’s course. 

Four current IPI students, one student and two persons with 
permanent job participated in the focus group interview in Budapest. 

One man and seven women make up the focus group. The oldest 
member studied in the second class of the IPI; he took the entrance exam 
in 1991. 

The youngest members are current students of the Institute with a 
little age difference. One of them completed the secondary medical 
school and graduated as a pharmacist. Another girl met the Ukrainian 
entrance exam requirements and finished the first year at the Ferenc 
Rakoczi II Transcarpatian Hungarian Institute. 

After the first year, she decided to continue her studies in the 
correspondence course of the Institute. Owing to the lack of the 
Hungarian language knowledge and her further education in Hungary she 
participates in the preparatory training. 

Ex-students often spoke about the fact that cross-border students 
had replaced international students. According to the international 
students from socialist countries had been called back because the 
Hungarian State had already partly financed their studies. 

The institute fumbled its way. After the transition the borders 
were opened, it started to deal with the foreign Hungarians’ education. 

When Hungarians started to study at the institute, the number of 
international students decreased. 

Students’ institution selection was one of the research questions. 
Several interviewees did not assign the IPI as a first target. 
«When I applied for admission, it was the first year, when the 

entrance exam system was organized in Ungvar. Teachers from the 
Institute travelled to Ungvar to facilitate our entrance exam. 

A lot of people from our class started it, without any stakes. 
When we travelled to the entrance exam, most of us were not 

sure about our goals. 
I also thought that I tried to apply for the Hungarian faculty in 

Ungvar and If I failed to be admitted, but I passed the entrance exam of 
IPI, I would like to study in Budapest. 

It was when I was admitted that I started to take it seriously. In 
the Transcarpathian region, you can only learn in Hungarian at the 
Hungarian faculty, but every subject. Then I still wanted to be a student of 
ethnography. The IPI promised to help me to prepare for my entrance 
exam. Therefore I have not gone to the entrance exam in Ungvar.» 

The research emphasized the influence of the current Ukrainian 
educational system on the interviewee’s further education and institution 
selection. We can confirm that the educational decrees, innovations, 
Ukrainian political and economic changes affected the plans of the 
Transcarpathian Hungarians before the school-leaving examination. 

One of the participants finished the secondary school in 1990 and 
he studied in the first class of the IPI. 

He said that the Education Committee of the Transcarpathian 
Hungarian Cultural Association delegated talented Hungarians with 
school leaving examination to the first class. 

Due to this fact, the education could be considered to be a 
prestige education in the first year where talented cross-border students 
participated the first time in the scholarship education of the mother 
country. 

The admission requirement to the IPI was an entrance exam. 
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Two interviewees finished the secondary school in 1998, while 
one interviewee in 1999. 

That time cross-border Hungarians could already apply for 
admission to the university without any preparatory training. The IPI was 
considered to be the last resort by several Transcarpathians. Most of the 
applicants wanted to continue their studies in Hungary, but they failed the 
entrance exam of the university, or they did not feel ready for the entrance 
exam. 

External Independent Testing was introduced in Ukraine in 2008 
which means advanced final exam had to be taken in Ukrainian 
Language and Literature or Ukrainian History or Mathematics according 
to the selected fields of study. 

It made the opportunities of the Hungarian language schools 
difficult. Rules changed year after year, and the requirements became 
more and more difficult. 

Since graduates of the Hungarian langue schools had to take the 
same advanced Ukrainian language and literature exam like their fellow 
students of the Ukrainian school, they often did not reach the threshold. 

Several graduates trusting in successful exams did not submit 
their application to the mother country’s institution, so they used the 
opportunity provided by the IPI as a last resort. 

Besides, there was a trend that graduates would have liked to 
continue their studies in Hungary, but they did not feel properly prepared 
for the entrance exam of the university. 

«After finishing the secondary school I wanted to graduate from 
the selected faculty in Hungary, but I did not try to take the final exam in 
Hungary, so the IPI seemed to be the best possibility for me.» 

T. E.: «I was only 16 when I finished the secondary school. I was 
too young for the university. It was a better idea for me to participate in 
the IPI until I get used to the Hungarian educational system and the 
Hungarian lifestyle.» 

I. M.: […] «I think I am dedicated and I have to fully prepare for 
this dedication. In my opinion, preparatory training in lycee is not 
sufficient. When we took the final exam, we completed only 11 years 
instead of 12. So the education in the lycee lasted only two years. In spite 
of the three years completed by my friends and acquaintances, the 
university was difficult for them. It was a good idea for me to prepare 
better for the university entrance exam during this year and make my 
studies easier in the university. 

Budapest attracted some interviewees and owing to this fact they 
chose IPI even if they were admitted to another university in the 
country.» 

K. A.: «Since I was admitted to a university in Debrecen, I went 
to the Balassi Institue instead of the university.» 

M. B.: «Since I was only admitted to a higher educational 
institution in Szeged, but I wanted to go to Budapest. And the Balassi 
Institute can be found in Budapest, so I chose the institute.» 

The extracts reveal that the proximity of Hungary, the difference 
between the educational systems, the educational aid system and the 
knowledge of the Hungarian language mainly influenced on 
Transcarpathian students’ career inspirations. Current students of the 
Institute joined the research. Some of them finished Ukrainian secondary 
school, and most of them speak the Ukrainian language with their family 
members. 

Because of the current Ukrainian economic and political 
situation, several graduates use the student mobility. In order to overcome 
the language difficulties and to catch up, they choose the IPI. 

B. A.: «To tell the truth the further education is difficult after the 
Ukrainian school. After the Ukrainian school, I thought in Ukrainian way. 
In the beginning, I tried to translate everything into Ukrainian, since I 
understood them better because I have studied in the Ukrainian school 
since my first school year. The more time I spend there, the more I learn, 
the better I speak Hungarian. I had difficulties in writing Hungarian; I 
could not write Hungarian fast. First, when the teacher dictated us, I 
lagged behind the others. But the situation has already changed by now. I 
also use the Ukrainian language here, since a lot of people from Ukraine 
study here and live with us; I speak the Ukrainian language more here 
than at home.» 

V. K.: «My family is Ukrainian, we speak Ukrainian with 
everybody at home, and I studied in Ukrainian language at my first 
school. I am Ukrainian, so learning is more difficult for me. But this 
school prepares me very well and make the access to the university much 
easier.» 

Cocnclusions, implications and directions of further 
research. The focus group interviews revealed that the IPI was particular 
popular based on different reasons in the last 25 years. 

When the applicants made decisions about their future, they were 
forced to choose the IPI since they had not got other further educational 
possibilities anyway. 

As the Ukrainian educational system, economic and political 
situation changed, the profile of the IPI has also changed from the point of 
view of the Transcarpathian students. 

In the beginning, the promising students studied here, because 
there was not other supported Hungarian higher educational possibility 
after the years of transition. 

Later, students chose the IPI because of the corruption in the 
Ukrainian higher education, the lack of Hungarian faculties and the 
deficiencies in the secondary school. 

When the Ukrainian Ministry of Education ordered the advanced 
level Ukrainian language and literature examination for every graduate, a 
lot of students fled to the IPI. 

In a significant part of the current Transcarpathian students’ 
mother tongue is the Ukrainian language. 

They primarily chose this education to acquire the Hungarian 
language. They have got Hungarian language classes besides the 
professional training. 

It partly recalls the original aim of the Institute when 
international students studied the Hungarian language as the foreign 
language at the Institute as a Hungarian Language Institute. 

All in all, we can state that the Transcarpathian students choose 
the IPI to continue their studies in a higher educational institution in the 
mother country. 

Several students chose the Institute for the purpose of further 
education, but a lot of people chose the IPI as a last resort. 

From the point of view of institution-selection differences can be 
observed among the students who relocate to Hungary and students who 
return to the Transcarpathian region. 

The members of the latter group chose the IPI to continue their 
studies at a higher education institution and to return to the 
Transcarpathian region to live by the acquired knowledge. 

Family formation plays a decisive role in returning to the 
Transcarpathian region. 

An interviewee met his mate in the secondary school, so there 
was no question to him to return to the Transcarpathian region. Several 
interviewees met their mates in the IPI. 

Both members of one of the couples were from the 
Transcarpathian region, so they returned together after finishing their 
studies. In another case, one member of the couple came from the 
Transcarpathian region, while the other came from other ex-Hungarian 
territory belonging to another country. They formed a family in Budapest 
reaching a proper compromise. In certain cases, the commitment to the 
homeland was so strong that the main goal could not have been 
influenced by any factor. 

Some members among the returning students want to continue 
their studies, and they do not refuse the migration to the mother country 
or other foreign countries. 

Interviewees from Hungary started their studies to continue them 
in a Hungarian educational institution and to enter the Hungarian labour 
market. 

They migrated to study; they did not want to return to their 
homeland. 

It has several reasons: they formed a family in their mother 
country, and they could only manage with their degrees there, there is not 
enough opportunity in the Transcarpathian region. 

One of the current students is thinking about returning to the 
native country. The others refuse to return because of the Ukrainian 
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economic and political situation and military service obligation. 
The primary purpose of this paper is to introduce student 

mobility and learning migration of the cross-border Hungarians. Our 
research focuses on the introduction of the Balassi Institute’s university 
preparation training (former IPI) operation as a target institution and the 
introduction of the institution-selection motivations. 

We looked for influential factors in Transcarpathian students’ 
institution-selection based on their interviews. We familiarised with the 
operation, goals and students’ life of the Institue with the assistance of the 
focus group interviews. 

The interviews proved that the Transcarpathian students use the 
opportunity of student mobility and they mostly choose the mother 
country. The proximity of Hungary, the difference between the 

educational systems, educational scholarship system and the knowledge 
of the mother country’s language are influential factors among the young 
people, who decide to move in the hope of a better life. 

Transcarpathian students marked different reasons according to 
the institution-selection, but all in all we can state their main goal is to 
continue their studies in a Hungarian educational institution. 

Students who remained in Hungary and those who returned to 
the Transcarpathian region play an important role in the further research 
on the reasons of remaining abroad for good and returning to their 
homeland. We are seeking answers on the main research question 
whether the mission-philosophy of the aid policy has been implemented, 
i.e., students who continue their studies in the mother country return or 
not to their homeland to use their acquired knowledge. 
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Студенческая мобильность – это переселение внутри страны, а также трансграничная миграция. Одна из этих форм 

мобильности реализуется в случае заграничных абитуриентов, которые зачастую выбирают Венгрию с целью продолжения учебы. 
Популярной возможностью среди будущих студентов является подготовительные университетские курсы Института им. Болошши 
(ранее – Международный подготовительный институт), которые способствуют адаптации молодёжи, проживающей в странах-
наследницах, к требованиям венгерской системы образования. Как главный вопрос в научной статье исследуется мотивация выбора 
заведений закарпатской молодёжи, факторы влияния на их жизненную карьеру и стремление (в аспекте близости дома и Венгрии), а 
также отличающиеся украинская и венгерская системы образования. Методом нашего исследования является интервью. За 
результатами данного метода получения информации выбор учебных заведений закарпатских студентов мотивируют особенности 
украинской системы образования, а также перемены актуальной политической и экономической ситуации страны. 

Ключевые слова: Международный подготовительный институт, студенческая мобильность, закарпатские абитуриенты. 
 
Географічна мобільність з навчальною метою – переселення в межах однієї країни та транскордонна міграція. Студентська 

мобільність закордонних угорців відрізняється від європейської, оскільки кордони, які розділяють країни Тисо-Дунайської низовини, не 
знищують національну ідентичність. Спеціалізованим закладом студентської мобільності закарпатської молоді є Міжнародний 
інститут підготовки (МІП), який посідає особливе місце серед навчальних закладів Угорщини. У роки заснування до інституту 
приїжджали студенти з різних куточків світу, однак після державного перевороту у закладі почали займатися проведенням підготовчих 
курсів для закордонних студентів, які були спрямовані на їх підготовку до вступних іспитів. Навчання тривало десять місяців. Метою 
дослідження є на прикладі закарпатських випускників Міжнародного інституту підготовки представити студентську мобільність. На 
початку наукової статті представлені теоретичні відомості про студентську мобільність. У наступній частині роботи проаналізовано 
студентську мобільність угорців закордоння, а також представлено програму підготовчих університетських курсів Інституту 
ім. Балашші (попереднє найменування – Міжнародний інститут підготовки), який є визначальним закладом у процесі студентської 
мобільності. Подано результати методу отримання інформації за допомогою усного опитування – інтерв’ю. Для проведення інтерв’ю 
було обрано дві групи осіб з кола колишніх та нинішніх студентів досліджуваного закладу. Допоки перша група осіб після закінчення 
навчання повернулася до рідного краю, інша скористалася науковою мобільністю й залишися в Угорщині. В основу дослідження покладено 
питання: чому колишні та нинішні студенти закладу різного віку після закінчення середньої школи обрали саме Міжнародний інститут 
підготовки? Що мотивувало їх у виборі навчального закладу? Як неоднаковість систем освіти вплинули на студентську мобільність? 
Актуальність дослідження доводить той факт, що означена проблема не висвітлювалась в сучасних наукових розвідках. 
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