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at the last stage of your long collaboration, it is very important to support
your pupils, to praise even for insignificant achievements, to assure you
that you believe in them, and what will happen to them, because it is not
important in life, the main thing is to educate a good person.

A modern lesson in a foreign language requires the teacher to
apply not only well-thought-out methods and methods of study aimed at

studying and consolidating the material, but also effective means of
testing students' knowledge.

Conclusions. The experience of conducting an independent
external evaluation convincingly confirms that throughout the academic
year teachers should constantly prepare students for such a special form
of testing as external independent evaluation.
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Llens eHewine20 He3a6UCUMO20 OYCHUBAHUSL: NOBbLUIEHIE YPOGHS 00pa306aHUsl HACeleHus YKpaunvl U obecnedenus peanusayuu
KOHCIUMYYUOHHBIX NPAS ZPANCOAH HA PABHbIL QOCMYN K KauyecmeeHHomy oopasosanuto. O630p KpUmu4ecKkou Iumepamypol U aHaiu3 npeobloyuux
pesyomamos BHO no unocmpannomy s3bIKy RO360/5ien 8blOemy Nsmb 0A306bIX Uia206 Osl YCHEUWHO NOO20MOGKU YYEeHUKO8: MOMUSAYUs. U
noowperue, MOPanbHas NOOOEPICKA VHAWUXCA, YOauHblli no0BOp Memoouteckoeo obecnedeHus], NepMAHEHMHAsE COMPYOHUYECBO YHUMens U
VUEHUKA, Yyyuem CReyuqhuKy OUCYUNTUHDBL.

Kmouesvie cnosa: BHO, ycnewinas no0comoska, cucmemamuiHoCnb.

Mema 308HiUHbO20 HE3ATEHCHO2O OYIHIOBAHHSL: NIOBUEHHS DIGHS 0CEIMU HACEeNeHHs YKpainu ma 3a0e3neyeH s peani3ayii KOHCHUmyyitiHux
npas 2pomMaosiK Ha pieHuL docmyn 00 sikicoi oceimu. /s yeniunol 30a4i 3HO cnio mamu docmamuitl 6a2adic 3HaHb i HANEHCHUI PIGeHb NPAKMUYHOT
nioeomosxu. OOHAK 610 GUNYCKHUKA, 8 NEPULY UEP2Y, BUMALAIOMbCS 3HAHHS CUHIMAKCUCY, 0PhoSpaghii ma nociioosHe GUCI08IeHHS. GIACHOT OYMKU HA
3adany memy. Q2150 KpumuyHoi limepaniypu ma anauiz nonepeouix pesymomamie 3HO 3 inozeMHOI MO8 00360715€ SUOTTUMU N 5iMb OA308UX KPOKIG
O/1s1 YCNIWHOL NIO20MOBKU YUHIG. MOMUSAYISL MA 3A0X0HEHHSl, MOPATbHA NIOMPUMKA YUHIE, 80Ul NIOOID MEMOOUYHO20 3a0e3neueHHsl, NEePMAHEHMHA
cnienpays guumens ma YuHs, CUCeMamuy4HICMG.

Knrouoei cnosa: 3HO, ycniwma nio2omoska, cucmemamuyHicim.
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ROLE OF ALTERNATIVE TRAINING STRATEGIES IN SUPERIOR SCHOOL

The article deals with the issue of ensuring the quality of professional training in the university framework. The central idea we valorize is that
project-based learning is a process of professional training for the future specialist with focus on the development of research competencies, self-
perfection, initiative, individual and collective solving of problems in the professional reality. Project-based learning (PbL) is the strategy that
stimulates authentic learning in real contexts, personal engagement and involvement in social change at community level.
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In the last few decades, changes in society have become more  professional training is marked by numerous contradictions and
and more subjects for debates, analyzes and forecasts. On the background  dysfunctionalities:
of globalization, a real explosion of technologies, information, re- - the non-recognition of necessity to approach and solve some
hierarchization of values, etc. is identified. In this context, initial  problems faced by society today and manifestation of lack of interest in
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the formation of an appropriate professional style for students in their
training and education;

- the tendency to emphasize pragmatism in professional training
and noncritical acceptance of the ideas of postmodernism regarding
teaching and the roles of future specialists;

- the existing imbalance between theory and practice in the
training of future specialists;

- the implementation of new knowledge and disciplines amidst
the preservation of certain stylistic accents that are not able to produce the
desired changes.

Often accompanied by the inappropriate attitude manifested by
students in relation to their own training, the dysfunctionalities
encountered provoke an alarm signal and oblige to a closer analysis of the
levers by which the desired change can be achieved. The situation
presented implies a change of vision and professional style.

In the world plane, professional training has been approached
from several perspectives: functionalist perspective focused on findings
and exigencies related to changes in society (G. Brown, G. Dickson, R.
Saxe), technological perspective of training (M. Linard, 1. Prax),
perspective based on the link between research and training (G. de
Landsheere, G. Mialaret), perspective centered on the notion of training
situation, on "placing in the situation” (G. Ferry). To confront the future,
education and professional training systems need to be adapted to provide
a broad knowledge base and develop the competencies necessary for
active life.

Education specialists are required to understand complex
situations that can change in an unpredictable way. In this context, the
acquisition of knowledge and competence training must go hand in hand
with widening of the horizon and acceptance of its own responsibility in
society.

It is expected that in a period marked by technological change the

need for updating and the one for lifelong learning will increase. Thus, no
matter how good the theoretical training is, the selection of pertinent
knowledge and their use in solving new situations will appeal to a set of
intellectual skills and higher order learning skills, to mental structures of
superior order under wider adaptation and mobility requirements.
In this perspective, the cultivation of scientific spirit and the training of
students in the spirit of understanding the research character constitute the
major goal of the professional training. The training of students in the
scientific research activity and stimulation of their interest in research and
development of their creative potential implies the following:

— Development of scientific knowledge, placing students in a
situation to experience scientific and practical experiences that involve the
use of exploratory, investigative and rediscovery tools, what fosters the
habit of learning processes through research;

— Development of competence to elaborate knowledge through
personal action, what involves transforming students from simple
knowledge consumers into “producers” of their own knowledge, a
metamorphosis that finds expression in J. Reardon's words, according to
which any teacher should be less interested in teaching students the
science, but more interested in teaching them to think like scientists who
ask questions, find solutions, try, act consciously, participate effectively
and emotionally;

— training students’ scientific culture by bringing together a
corpus of fundamental, coherent and solid knowledge, built as much as
possible by own efforts, instead of memorization and reproduction of the
discoveries and conclusions of science, their involvement in situations to
find solutions to the theoretical and practical problems they will face
through the research;

— equipment with means of research and expression, respectively
with methods of skills and inductive and deductive research, with
learning strategies through discovery and solving problem situations that
can then be used in a real professional context;

— Development of interest in science and certain superior
cognitive capacities: divergent and convergent thinking, constructive
imagination, capacity to explore, emit and verify hypotheses concerning
the causes and relationships, ability to discover and develop own

knowledge, resolutive capabilities, ability to generalize, form the
principles and apply them in particular situations, capacity of critical
analysis and reflection, etc. [2].

Elements and componential parts of a scientific paradigm are
only rarely available to the student as conscious and explicit rules.
Instead, he gets to know them implicitly in his concrete relationship with
the paradigm, learns and assimilates it when introduced to solving
concrete problems during the studies under the guidance of an
experienced scientist [5, p. 45].

The idea to be valorized is that the student carries in himself the
means of his own development. The development of thinking and a value
system is the way of putting into practice one’s own means of
transformation, what allows for progress in what concerns knowledge and
action [9, p. 91]. In this context, future specialists must meet all the
requirements for self-improvement and for professional competencies
training.

The depth and complexity of students' professional training is
based on two dimensions: on the one hand - the training of professional
qualification on the basis of professional training programs, on the other
hand - the active, gradual involvement of students in research activity on
the basis of individual programs. In this sense, we can speak of
differentiation through assignments realized by students in research and
self-realization activity, taking into account the individual interests and
possibilities of each student.

The achievement of this goal under the conditions of
postmodernity is in close connection with the valorisation of research
activity in the higher education institutions. For the functionality of the
student's scientific activity the conditions of efficiency must be ensured.

In this respect, Project-based Learning (PbL) is the strategy that
stimulates authentic learning in real contexts, personal engagement and
involvement in social change at community level. The projects address a
real problem, and students learn through direct action. Placing the
problem in the center of project is considered the way we maintain the
living nature of investigation and the open character of research. In order
to efficiently exploit the method of research projects, students must
practice the formulation of substantiated arguments, carry out
experiments to generate and test hypotheses, solve problems and be
involved in decision-making.

J.D. Bransford notes that project-based learning s
comprehensive and engages students in a cooperative investigation [1].
Students find solutions to the problem by formulating questions, debating
ideas, expressing predictions, designing plans or experiments, collecting
and analyzing data, formulating conclusions, communicating the ideas
and results of investigation.

JW. Thomas synthesizes the main features of project-based
learning, highlighting its benefits in institutional practice (as part of
professional development programs):

— the project focuses on core content in the curriculum, what
makes learning and often evaluation more effective;

— the projects start from important and dynamic questions,
derived from the content, which generate the optimal involvement of
students and structure the intellectual approach to the finding of solutions;

— the projects involve students in the activities of problem
identification, generation and development of solutions, in the creation of
a final product such as a presentation, a report, an invention or a model;

— the projects are mostly student centered; teachers have the role
of facilitators and guides, but it is the responsibility of students to define
and develop their own projects;

— the projects are developed starting from real ideas and
situations rather than from academic approaches and initiatives; the
projects are genuine efforts to solve and investigate real-world dilemmas

[71.

Thomas J.W. emphasizes the depth of learning and intrinsic
motivation as essential benefits of this training approach, along with the
focus on systemic learning.

Thus, project-based learning is a process of professional training
of the future specialist, focusing on the development of investigative
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skills, self-improvement, initiative, individual and collective problem
solving in professional reality. A peculiarity of project-based learning is
the individual approach to creative self-realization of students.

Referring to the investigative activity carried out by students and
their implications in the professional training, we need to highlight its
procedural characteristics, identify the possibilities of amplifying the tasks
of training the investigative competence and its valorisation in the
professional activity.

The student's scientific research activity is his interrogation he
tries to respond to, it is his “"anxiety", and its results have to be
demonstrated, verified, and proven to be valid [5, p. 49]. Thus, there
appears a necessary to form a set of competencies for the student
researcher, which would allow his/her effective integration on the labor
market. The accomplishment of this task requires the realization of the
knowledge-skills-attitudes  triad, manifested by students in the
investigative activity. In this sense, we speak of students' general
knowledge about research as a distinct activity, about science and its
potential in the evolution of civilization processes, about vocational
training through research. The object of knowledge must be inseparable
from the act of research, forming together a unit of attitude and thought,
including a unit of practical activity. The student should thematize the
subject of his scientific research in the sense of training as a fact of
scientific knowledge to include it in his sphere of thought.

Another component of the research competence manifested by
students is the scientific-investigative skills, transposed in terms of
concrete action: mental, reflexive, as well as the interaction between
these. The ability in research activity engages the complex structures of
personality, such as: those intellectual, volitional, creative, and emotional,
which ensure the realization of tasks advanced in the changing conditions
of reality.

The formation of scientific qualification requires a direct
involvement in the research action and the acquisition of practical
experiences. The research action is a concrete behavior of the student who
can focus on the identification, clarification and resolution of problems
they face in their own training process, reflecting on the results of the
research, developing a reflexive practice, self-assessing himself
permanently, integrating theory and practice, being considered systems of
values, ideas and beliefs that are represented both in enunciative forms
and in the form of practices. The significance of practices in this context
reflects finding the solutions through concrete actions. Students should be
involved in concrete activities in which they will act strategically,
deliberately experimenting with what they intend to improve in practice,
will monitor the action, circumstances and consequences of the action,
will retrospectively reconstruct an interpretation of the action in context as
a basis for the future action. In the research process, information is
collected, shared, discussed, recorded, evaluated, and is the base for the
action, having an observational and behavioral character.

The active involvement of students in the implementation of
projects is subordinated to the following stages: (1) identification,
evaluation, and formulation of a problem in the field of concrete
vocational training; (2) discussions, preliminary negotiations between the
participants in the research finalized with the proposal of a research
project, in which the problems and the intention of solution are specified;
(3) analysis of bibliographic sources for the comparative clarification of
solutions proposed by other researchers for similar problems; (4)
modification/redefinition of the original project; (5) selection of research
and action procedures: management of the research, responsibilities of
participants, choice of practical action methods, assignment of tasks, etc.;
(6) establishment of the assessment procedures to be applied throughout
the research; (7) implementation of the research project itself,
specification of the methods for data collection; (8) monitoring of
activities, tasks and ensuring permanent communication of the students
researchers group; (9) data analysis and interpretation, evaluation of the
results and research project; (10) final report outlining the main outcomes,

recommendations, ways to disseminate the results to those concerned, the
next action directions [apud 10].

What types of projects can be achieved? There can be carried out
group projects, individual projects, community projects, longitudinal
projects, etc. In this sense, A. Kolmos offers the following classification:

— task-focused projects where the teacher has a great influence
and chooses the theme or problem and the task that is close to the
thematic area of the discipline studied;

— projects on subjects (discipline projects), where students have
the freedom to choose the methods used to investigate the theme/problem
from a variety of pre-selected problems;

— problem-centered projects, where the problem determines the
choice of disciplines and methods, and students have a high degree of
autonomy [6].

Each of these types of projects is appropriate for different stages
of learning process and study levels, providing the opportunity to practice
skills, generating different learning outcomes.

Thus, the act of research becomes a process of acquiring
knowledge. Project learning contributes to the formation of investigative
competence, having as constitutive elements the exploratory capacity,
resolutive attitude, divergent thinking, creativity potential, inductive
reasoning, and generalization capacity [10, p.159].

Given the fact that contemporary society has become a society of
knowledge and informatization, the production of goods is ensured by an
increasing number of specialists who produce and valorize the
knowledge. In these conditions, the very nature and essence of the
organizations and social units is transformed in depth. The main
consequences of these transformations focus on the organization of
enterprises and economic-social units mainly on the basis of intellectual
work and not physical labor; the work and activities are carried out on the
basis of scientific knowledge; the relationship between intellectual
workers and directly productive workers is transformed in order to
increase the ratio between these two categories in favor of the first
category; cognition and knowledge become the main elements of
efficiency, performance and competitiveness.

Generalizing, we can mention the following:

— Learning through projects is a pedagogical student-centered
approach inspired by constructivism that consists in thorough
investigation (individual, in large or small groups) of a theme or problem
that captures the interest, energy and time of students, in which both the
process and products are evaluated.

— Generally, learning through projects incorporates an
educational philosophy that influences curriculum design and training
practices. Pragmatically, the teacher decides the projects together with
students, taking into account their interests, rights and needs, but also
respecting the requirements formulated by the program and the standards
of professional training.

— In complementarity with other strategies, the goal of learning
through projects is that the student eventually becomes an autonomous
person who learns continuously and efficiently, thinking critically, acting
individually in groups and communities.

— Learning through projects demonstrates continuity and
contextual adaptations.

By learning through projects inspired or required by the
professional world, students are oriented towards the real world of jobs
places, and the distance between the academic environment in which they
are initially trained and the professional environment for which they need
to be trained diminishes [8].

Experiences of authentic learning anchors students into the
realities and conventions of the professional environment; at the same
time, they reinforce their values, principles and theoretical acquisitions
acquired within the university study programs.
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Cmamms npucesuena npobnemi 3abe3neuents ASKocmi Npo@ecitinozo HAGYAHHA ChyOeHmie 6 pamkax yHisepcumenty. I'onoeHa ioes nonsieae 6
oMY, WO HABUAHHA HA OCHOBI NPOEKMY - e npoyec Nnpogecitinoi nideomosKy Maubymubo20 axieys 3 HAXUIOM HaA GOPMYSAHHA OOCTIOHUYLKOT
KOoMNemeHyii, camoO0CKOHANOCHI, THIYIAMUEHOCTI, THOUBIOYAIbHO2O MA KOAEKMUBHO20 SUpIULEeHHS npodiem ) npoeciiinil distbHocmi. Aemopom
3A3HAYEHO, WO NPOEKMHE HAGYAHHSA — Ye Cpamezis, KA CHUMYIIOE CNPABICHE HABUAHHSA 8 PeanbHUX KOHMEKCMAX, 0COOUCTOMY 3aIyYeHHi ma
3aUmy4eHHi 00 COYIANbHUX 3MIH HA PIBHI 2DOMAO.

Knrouoei cnosa: docniosicenns, komnemenyis 00CiOHNCeHb, HAYKO8A OIATbHICHb, HOUAMKO8e NPOpeCitiHe HABYAHHA, NPOEKMHE HABYAHHS.

Cmamus nocsswena npobneme obecneyeHust Kauecmsa npopheccuoHanrbHO20 00yHeHust CnyoeHmos 8 pamkax yhugepcumema. I nagnas uoes
3aKII0UACMCSL 8 MOM, YMO 0DyueHue HA OCHO8e NPOeKma - MO NPoOYecc NPOGecCUOHATLHOU NOO2OMOBKY 6Y0yIWe20 CReyuamcma ¢ ynopom Ha
Gopmuposanue Uccied08amenbeKol KOMNemeHyuY, CcamoOOCmamo4HOCY, UHUYUAMUBHOCTb, UHOUBUOVAILHOSO U KOJIEKMUBHO2O DeuteHUs]
npobnem 8 NpogeccUuoHanbHOl OesmenbHOCmU. ABMOpoM OMMEYeHo, Ymo npoekmHoe ODydeHue — Mo CImpameeusi, KOmopas CHuMyaupyem
obyueHe 8 peanbHbIX KOHMEKCMAX, TUYHOM NPUBTEYEHUY U NPUGTICHEHUU K COYUATbHBIM USMEHEHUSM HA YPOBHE OOUJUH.

Knrouesvie cnosa: uccredosanue, KomnemeHyus UCCIEO08AHUL, HAVYHAS OesIMETbHOCb, HAYATLHOE NPO(ecCUOHAIbHOe 00)yueHuUe,
npoexmHoe ooyyeHue.

185



