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yac nedazozivroi npakmuxku. Takox 6usHAYeHO KOHUeNMYyaAvHi nidxodu 00 Popmysarts
Y ManuOymHix Y4umeais mexHoA02iti Nompedu Yy CUCEMHOMY GUSLEAEHHI 1 MEOPHOMY 6NPOGAJKEHHT
IHHO6AUITIH020 J0C610Y  GIMUUSHANOT 1 3apy0ixHOI 6uujux nedazozivnux wikia. O0zpyHmosaro
Heo0XIOHICMb OASL GIMUUSHANOL SULL0T WLKOAU E0pUe SUKOPUCTANHA NiIGHIYHOESPONelchKo20 J0C6idY
OASL OHOGAEHHA POAT YUUMEAS MEXHOAOZILL, 11020 npodeciiHo-npakmuunoi nideomosku, uo nepeddadae
2AU00Ke  YC6I00MAEHHS  1edAz020M — COUIAAbHOI  3Hawyuwocmi 1 ocobucmoi  6i0nogidarvrocmi
3a pesyrvmamuy npodeciioi disavHocmi, nocmiiiy nompedy y 600CKOHAAEHHI Uepe3 6UKOPUCTAHHS
IHHOBAUIUHUX 0c6imHIX mexHoAozit. Came maxuil nidxid nosutex Oymu NOKAAJEHUL 6 OCHOBY
SIMYUSHAHOT CMpAamezii  «€6PoNecok0z0 6UMIpY» Y POSCUMKY MeXHOAOIMHOI 0CEImU  63a2aA
i Ni020MO6KYU MATLOYMHIX 6UUMEATE MEeXHOAOZITL 30KpeMa.

Karouosi  caosa: inHosauis, iHHO6AUINHA  OISIADHICHID, MEXHOAOZIMHA OC6IMA, EUUTNEADb
MexXHOA02ill, NpoPeciiiio-npakmuuna nidzomoska, npodeciina JisAbHICHb, CUCeMA 0CEIMU,
1e0azoziuHa mexHoA0zis.

YAK 378.091:81"243 Zadorozhna l. P.
DEVELOPING LANGUAGE LEARNING STRATEGIES AND SELF-EVALUATION
SKILLS AS KEY FACTORS IN PROMOTING PROSPECTIVE FL TEACHER'’S
AUTONOMY

Autonomy presupposes learner’s desire and ability to take responsibility for their own language
learning by defining objectives, using effective methods and techniques, evaluating the results.
Autonomy can be developed by creating a classroom culture where autonomy is accepted and
encouraged by delegating students more responsibilities in decision taking and self-evaluation. It has
been grounded in the article that such development should be done gradually by implementing
in a higher education institution conditions for partial autonomy, semi-autonomy, partially dependent
autonomy; relatively full autonomy. Students should be taught not only to use different strategies, but
also to select the most effective ones according to the aim and the individual learning style. Both
classroom and home assignments should include tasks for forming strategic skills and developing self-
evaluation abilities.

Keywords: future foreign language teacher, autonomy, language learning strategies, skill, ability.

Learner autonomy has become one of the central concerns of modern language teaching.
The problem has been studied by a number of scientists (P. Benson, L. Dam, L. Dickinson,
H. Holec, T. Lamb and H. Reinders, D. Little, W. Littlewood, D. Nunan, L. Murphy, R. Smith
etc.). However, it needs further investigation as even future foreign language teachers
demonstrate inability to take responsibility for their own language learning, define goals etc.
and reach them without teachers management.

Autonomy is highly desirable as it can be regarded as vital for effective functioning in
modern society which develops rapidly and maximises people’s choices.

Autonomy is an ability to determine the objectives, define the contents and
progressions, select methods and techniques to be used, monitor the procedures of acquisition
and evaluate what has been acquired [11, p. 3].

In other words autonomous language learners can take responsibility for their own
language learning as they are aware of the learning process, know their weaknesses and
strengths, are able to define objectives, know effective methods and techniques, can evaluate
the results and are well motivated to learn.

To promote learners’ autonomy it is necessary to create a classroom culture where
autonomy is accepted and encouraged by delegating students more responsibilities in
decision taking and self-evaluation. Such development should be done gradually by
implementing in a higher education institution conditions for:
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— partial autonomy which is characterised by strict teacher’s management (teacher
defines objectives, contents, methods, techniques and aids used; controls students” work and
evaluates the results);

- semi-autonomy with relatively strict teacher’s management (students’ define their
learning objectives in collaboration with the teacher, select methods, techniques and aids to be
used; teacher defines the contents and controls students work and evaluates the results);

— partially dependent autonomy with relatively flexible teacher’s management
(students define their learning objectives in collaboration with the teacher, select methods,
techniques and aids to be used; teacher defines the contents; students are provided with
opportunities to choose or select materials, evaluate the results; teacher evaluates the results);

- relatively full autonomy which presupposes defining individual learning objectives
on the basis of the demands of the program and individual needs (students may consult
with a teachers if necessary), ways how to achieve them, self-control, self-evaluation, self-
correction [1, c. 368].

Language teachers play a crucial role in fostering learner autonomy. However, it is
difficult for teachers to create an appropriate classroom culture for promoting learner
autonomy if they themselves do not know what it is to be an autonomous learner.

So it is very important for an autonomous learner to be able to define individual
learning objectives based on the reflective analysis of own achievements and demands of the
program. With this aim it is useful to ask students to fill in self-assessment checklist (which is
a part of a project of Language portfolio for philologists collaborated by the author on the
basis of modern documents [2; 14].

Here is a fragment of a self-assessment checklist [1, p. 570]. In column 1 students should
mark what they already can do (V —if they can do it in typical situations, VV —if they can do it
easily). In column 2 students skills are assessed by the teacher (V — In his/her opinion, the
student can do it in typical situations, VV —in his/her opinion, the student can do it easily). In
column 3 students define what they cannot do yet, but what is important for them, in other
words they set their goals (! - It's my goal).

Pisens C1 — ABTOHOMHOTO KOPHCTyBayda aaTa aaTa JaTa

C1 — Effective Operational Proficiency date date date
123 [1]2]3]1]2 |3

AyairoBaHHs

Listening

Sl posymilo TpmBade, HEUITKO CTPyKTypoBaHe, He JAOCTaTHLO
3B'sI3He MOB/EHHSI.

I can follow extended speech even when it is not clearly structured and
when relationships are only implied and not signalled explicitly.

Sl MOXy 3po3yMiTH TpuBaJde MOBAEHH: Ha CKAajHi aOcTpaxTHi
TeMH, SKi 3HaXOAATbCA Y Cq)epi MOIX akKaJeMIiyHIX Ta
npodeciitHux iHTepeciB, Xo4a MOXY BigdyBaTu IOTpeOy B
miATBEpAXKEHHI OKpeMUX JeTadelf, 0coOAMBO SAKIIIO MOBeIlb
TOBOPUTH i3 HE3HAIIOMIM aKIIeHTOM.

I can understand enough to follow extended speech on abstract and
complex topics of academic or vocational relevance, though I may need to
confirm occasional details, especially if the accent is unfamiliar.

4l MO>Xy IIOBHICTIO 3pO3yMiTU IIpe3eHTallil, AeKIlil, IPOMOBU Ta
AOIIOBiAl, sIKi 663HOC€‘pe,ZI,HI)O I OIIOCePEeAKOBAHO CTOCYIOTHCS
cdepu Moix akageMiuHuX Ta IpodeciiiHIX iHTepeciB.

I can understand presentations, lectures, talks and reports which directly
or indirectly relate to my academic and vocational field without
difficulty.

51 posyMmilo 3HaueHH: GaraTbOX iioMaTHYHNX i PO3MOBHMX BMPasiB i
MOXXY PO3Pi3HATI 0CODAMBOCTI Pi3HIX PeECTPiB MOBAEHHSI.

I can recognize a wide range of idiomatic expressions and colloquialisms,
appreciating register shifts.
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Pisenp C1 — ABTOHOMHOTO KOpUCTyBada Aara Aarta Aara
C1 — Effective Operational Proficiency date date date

1123|123 ]1]2 |3

Sl posymio morpibHY MeHi iHQoOpMalil0 3 OroAoIIeHb, HaBiTh
SIKIIJO BOHA CYIIPOBOAKYETBCS II€PEeIIKOJaMM i BUKPUBAEHHIMU
(Hammpukaad, Ha BOK3aAi, CTaliOHi TOIIO).

I can extract specific information even from poor quality, audibly distorted
public announcements (e.g. in a station, stadium etc.).

Sl posymilo ckaagHy TexHIUHy iHQoOpMaIiio, sKa MiCTUTBCSI B
3aBJAaHHSAX 3 eKcnayaranii, croernmdikariii, B peKAaMHUX
OTrO/OILIEHHSIX.

I can understand complex technical information, such as operating
instructions, specifications, advertisements.

51 BiabHO posyMmilo 3amicT Giabmrocti ¢piabMiB, SIKi MICTATL 3HAUYHY
KiABKICTb CA€HIY Ta idioM, i TeaeIiporpaM.

I have no difficulty in understanding most films, which contain a
considerable degree of slang and idiomatic usage, and TV programmes.

Using self-assessment checklist encourages students to reflect on the results of their
learning, set goals and track progress in achieving them. What is more important, students
have an opportunity to compare the results of self evaluation with the way teacher assessed
them which is also a ground for reflection.

Scientists [5-8] usually emphasise the role of self-assessment as it raises students’
awareness and encourages them to think critically and reflect on their own competence which
will make them more deeply engaged in their learning processes.

The level of autonomy depends greatly on learner strategies which may help students
in selecting the content of their learning, methods and techniques and in self-evaluating the
learning process [8; 16]. Thus, students need to get acquainted with different strategies and
encouraged to use them appropriately.

There are a number of investigations [4; 6; 9; 10] which prove significant differences
in strategy use between effective and less effective students (in terms of number and range
of strategies, their appropriateness to the task and the way they were used).

Learning strategies are defined as:

— steps taken by students to enhance their learning [13, p. 7];

— conscious thoughts and actions that learners take in order to achieve a learning
goal [5, p. 14].

Learning strategies are the thoughts and actions we engage in, consciously or not,
to learn new information. The goal of teaching learning strategies is to help students
to consciously control how they learn so that they can be efficient, motivated, and
independent language learners [7].

R. Oxford supposes that language learning strategies contribute to forming
communicative competence, allow learners to become more self-directed, are problem-
oriented and flexible, are not always observable, can be taught [13, p. 9].

Though there are different classifications of learning strategies, the one suggested
by R. Oxford is widely-accepted and well-grounded.

The scientist distinguishes direct and indirect strategies. Direct strategies include:
memory strategies (creating mental linkages, applying images and sounds, reviewing well,
employing action); cognitive strategies (practicing, receiving and sending messages, analysing
and reasoning, creating structure for input and output); compensation strategies (guessing,
overcoming limitations in speaking and writing).

Indirect strategies comprise: metacognitive strategies (centering learning, arranging and
planning, evaluating results); affective strategies (lowering anxiety, encouraging yourself,
taking emotional temperature); social strategies (asking questions, cooperating with others,
empathising with others) [13, p. 18-19].
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However, we accept the classification of Ukrainian scientists [3] based on the one
suggested by R. Oxford. On the basis of modern scientific literature analysis [3; 13] we have
specified the learning strategies.

Direct strategies comprise:

— strategies aimed at acquiring grammar, vocabulary and phonetics (vocabulary
selection; previous repetition; experimenting with lexical units, grammar structures);

— strategies aimed at developing skills in reading and listening (activisation
of linguosociocultural and linguistic knowledge, anticipation of structure and contents,
identification of the received linguistic and extralinguistic information, searching for keys,
hypothesizing upon communicative intention), speaking and writing (activisation
of resources with possible preliminary preparation, style selection according to audience
peculiarities, paraphrasing, using cliches, experimenting with language units, monitoring the
success of communication, activisation of linguosociocultural and linguistic knowledge,
asking for help);

— memory and cognitive strategies (listening and reading — analysis, summarising,
visualising, defining key words, previous knowledge analysis, using speech patterns, using
knowledge of mother tongue and another foreign language, translation, defining difficulties,
focusing on main aspects, asking questions, looking for answers, analysis of the author’s
approach, text interpretation, contents anticipation, defining major information, selective
reading, comparing gained knowledge with previous, using speech patterns; speaking and
writing — analysis, argumentation, translation, activisation of speech patterns; vocabulary
acquisition — correlation of the new rule and meaning with the ones learnt before, lexical units
memorising (imitation, making sentences, rhyming, music, grouping, associating, using
context, placing new words in context, using imagery, semantic mapping, using keywords,
representing in memory, structured reviewing, using physical response, mechanical
techniques); grammar acquisition — correlation of the new rule with the ones learnt before,
association with mother tongue phenomena, association with FL phenomena, asking
questions, semantic mapping, formulating rules on the basis of examples, giving own
examples, memorising (using tables, schemes, semantic maps; learning rules; using imagery;
using keywords; reviewing; creating mental linkages — grouping, associating, using context);
phonetics — association with mother tongue phenomena, association with FL phenomena,
asking questions, semantic mapping, giving own examples, formulating rules on the basis
of examples, transcribing words, word combinations, sentences and texts, intoning texts
and their fragments.

Indirect strategies include:

— social and affective strategies (rewarding oneself for positive results, asking for help
or explanation, discussing information with others, self motivation, selecting materials
according to own interests, peer teaching and peer learning, selecting strategies according
to own learning style, using music, communication with proficient language users and native
speakers, lowering anxiety, encouraging yourself, taking emotional temperature, cooperating
with others, empathising with others);

— metacognitive strategies (centering learning, arranging and planning, taking notes,
self-control, self-evaluation, preliminary listening or reading with the aim of getting
information, slow reading, fast reading, reading aloud, systematization of knowledge
by using tables, schemes, semantic maps, articulation gymnastics).

There is one more group of strategies which is often regarded as belonging
to communicative strategies, but is closely connected with learning ones [3] — compensation
strategies (listening and reading — guessing using different clues (context, paralinguistic means),
ignoring unknown words, parts; multiple reading/listening, speaking and writing — switching
to the mother tongue in oral production, using mime and gesture overcoming limitations
in speaking and writing, paraphrasing; vocabulary — defining the meaning of a lexical unit
by morphological analysis, context; grammar — using context, paraphrasing).

The above mentioned strategies are necessary for effective language learning and
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gaining advanced and proficiency levels.

Students should be taught not only to use different strategies, but also to select the most
effective ones according to the aim and the individual learning style. Both classroom and
home assignments should include tasks for forming strategic skills and self-evaluation
abilities.

Here are some example of exercises aimed at forming the above-mentioned skills and
abilities, and as a result developing students” autonomy.

Example 1.

Objectives: to develop compensation strategies (defining the meaning of a lexical unit
by morphological analysis, context).

Task 1: A. Make the following adjectives negative by adding the prefixes un-, in-, dis-
, im-, il-, ir-, a-:

ambitious, conscious, accurate, literate, mortal, replaceable, relevant, similar, satisfied,
symmetrical, political.

Task 2: Complete the following sentences using the negative form of one of the above
adjectives.

1. A lot of what has been written about him is ... .

2. She was found alive, but ... .

3. Some students do not want to study art as they find it ... to the modern world.

4. The two students' background was not ... as they both came from working-class
families.

Task 3: Use your knowledge of prefixes to work out the meanings of the words in italic
in sentences 1-5.

1. Conscience is one of the most frequently misspelt words in English.

2. Our healthcare system has always been underfunded.

3. Nowadays environmentalists are concerned about the negative effects of overfishing
in seas and oceans.

4. Undergraduates who fail the exam will have a chance to resit it only the following
year.

5. The latest surveys show that usually wives outlive their husbands.

Keys:

1. Unambitious, unconscious, inaccurate, illiterate, immortal, irreplaceable, irrelevant,

dissimilar, dissatisfied, asymmetrical, apolitical

2. 1 inaccurate, 2 unconscious, 3 irrelevant, 4 dissimilar

3. 1. spelt wrongly, 2. not funded enough, 3. fishing too much, 4. sit the exam again,

5. live longer than.

Example 2.

Objectives: to develop strategic skills, speaking skills on the basis of a picture, self-
evaluation skills.

Task 1: Read the following information about speaking strategies. Answer
the questions:

— Which tense form should usually be used while describing photos?

— What should be mentioned while describing a picture?

Speaking strategies

— If you are looking at photos / pictures, think of as many differences as you can,
to give you ideas about what to say. Remember that you should usually use the Present
Simple and Present Continuous tenses when describing photos. Make sure you practice using
them correctly. You may also want to imagine the past or future in relation to the photos.
What happened before the photo was taken? What is going to happen later? Try to use your
imagination. Guess where the people are, why they are there etc.

— If you do not know the exact word for something in English, try to use words that
you do know to explain what you mean. Giving examples may also help to illustrate what
you want to say [12; 15].

COZOZTTOR KOS TIOCR DS TIOCR 56 COF TOCR 56D OF TR 56D CF TIOCR 56D COZ TOCR 56D O TOCR 56D O TOCR 56D S TOIOCR 563 TOCS
73
COZOZTTOR KOS TIOCR DS TIOCR 56 COF TOCR 56 OF TR 56D CF TIOCR 56D COZ TOCR 56D O TOCR 56D O TOCR 5D S TIOCR 563 TS



COZOZTTOCR KOS TIOCR DS TOCR 56 COF TOCR 56 COF TR 56D CF TR 56D COF TOCR 56D O TOCR 56D S TOCR DS TIOCR 56) 3 TOCS

TMNEOATOrt4YHuMM AFTIbMAHAX. — 2016. — BUMNYCK 29
BB TOCREDOS TOCR 53 TR 56DCS TOCR 5633 T CR 56003 TR £33 T CR 560D CF TR £33 T CR 50O CF TR 565 TS

Task 2: Look at the two photographs of people of different ages. Compare the two
photographs saying how you think each person is feeling. What advantages each of them
has? Record your answer.

Task 3: Listen to your answer and evaluate it according to the criteria discussed with the
teacher.

Task 4: Listen to a student doing the task above and compare your answer with the
answer on the tape.

All in all, autonomy presupposes learners” desire and ability to take responsibility for
their own language learning by defining objectives, using effective methods and techniques,
evaluating the results which can be developed by creating a classroom culture where
autonomy is accepted and encouraged by delegating students more responsibilities in
decision taking and self-evaluation. Such development should be done gradually by
implementing in a higher education institution conditions for partial autonomy, semi-
autonomy, partially dependent autonomy, relatively full autonomy. Students should be
taught not only to use different strategies, but also to select the most effective ones according
to the aim and the individual learning style. Both classroom and home assignments should
include tasks for forming strategic skills and self-evaluation abilities.
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3adopoxnas M. I1.
PA3BUTUE ABTOHOMMUI BYAYIIVIX YUUTEAEN MIHOCTPAHHBIX SI3bIKOB
1 ©OPMIPOBAHME YUEBHBIX CTPATETUI
Asmonomus  npednorazaem  cnocoOHOCMb U 20MOBHOCMb  Opamb  0MEemcmeeHHoCHb
34 pesyrbmamol UY4eHUs UHOCHIPAHHOZ0 A3bIKA NYmeM OnpedereHus. Uueaeil, UCNOAb306AHUL
apPexmusHblx Memodos U NpUemos, oueHKuU pesyrbmanmos codcmeerinoil desimervrocmu. Passumue
AGMOHOMUL 603MOXKHO NPU YCAOSUU npedocmasAerus. cmydeHmam O0AbULel 0meemcmeeHHoCmu
6 NPUHAMUY peuleHUll OMHOCUMEADHO CcOOCHEeHH020 00yueHUs U OUeHKU €20 pPe3yAbmarnos.
B cmamve oboctosana 1eo0Xo0uMocnb nocmenerozo passumus asmoHoOMUU ¢ HOMOUsb10 HedpeHusl
YCAOBUTL  OASL  pa36UmMuUs  UACMUYHOL — AGMOHOMUU, NOAYAGMOHOMUL, HACIUYHO — 3A6UCUMOTL
AGMOHOMUL, YCAOGHO MNOAHOU  AGMOHOMUU. YKaA3aHHble YCAOGUS NpednoAazarom osAdderue
cmydenmamu  y4eOHbIMU — Cmpamezusmu, —ymeHusmu omoOupamov Hauboree dPPexmusHule
6 coomeemcmeuy c 3a0aHuem, KOMMYHUKAMUGHOU UeAbI0 U CO0CmEeHHbIM Y4eOHbIM CIUAEM,
a maxke passumue YmMeHui camooueHKu.
Karouesvie caosa: 0yoyujue yuumeas UHOCMpPaHHozo SA361Ka, ASMOHOMUS, CIpAMmMezu Usy4eHus
UHOCIPAHHO20 A3bIKA, YMeHue, CnocodHocnb.

3adoposxna 1. I1.
OOPMYBAHHS HABYAABHIMX CTPATEITV TA BMIHb CAMOOLIIHKI JAK KAIOUOBMX

D®AKTOPIB A5 PO3BUTKY ABTOHOMIT MAVBYTHIX YUUTEAIB IHO3EMHIX MOB

Aemoriomis nepeddauae 30ammicmv i 20moéHicmo Opamu 6i0N06I0AAHICIb 34 Pe3yAbmamu
6AACH020 BUGHEHHS MO6U WIASIXOM 6USHAYEHHS UIAeH, 6UKOPUCAHMS ePeKmUsHUX Mmenoodis
I NPULOMIS, OUIHKU Pe3yAbmamié 6AACHOl JiAbrocmi. Po3sumox asmoHomii MOKAUGUT 34 YMOBU
Hadarns cmydermam OiAbULOT 61010610AALHOCT Y NPUUHAMMI piliert W0d0 6AACH020 HAGUAHHS A
ouiHYi 11020 pesyrbmamis. Y cmammi 00/pyHmosana HeoOXIOHICHb 1OCMYN06020 PO3CUMKY
ABMOHOMIT MAUOYMHIX YUUMEAIS THOSEMHUX MOE WALXOM 3ANPO6AOKEHHS YMOE OASL PO3CUMKY
YaCcmKo60i AGMOHOMII, HANIEAGMOHOMIT, UACMIKO60-3AAEKHOI AGMOHOMIT MA YMOGHO HO6HOT
asmoxoMmii. 3aznaweni ymosu nepeddauaromv 060A00IHHS CMydeHMAMU HAGHAALHUMY CIpaAmeziamu,
SMIHHAMY 6100upamuy HAUOIAbUL eekmueHi 6i0n06i0H0 00 3a60aHHS, KOMYHIKAMUGHOT Memu ma
6AACH020 HABUAALHO20 CHIUAI; 4 MAKOX PO3CUMOK YMitb camootinku. Ha ocnosi anarisy cyuactol
GIMUU3HAHOT ma 3apy0ixHol Aimepamypu Yy CmMAmMmi YmouHeHo HAGUAALHI cmpamezii, AKUMU
NOBUHHT 060A00IMU MAUOYMHI 64UMEA] THOEMHUX MO6 NPU GUEHeHHT Paxosux Jucyuniin (npami
ma  Henpami), a maxox 006edeH0 JOUIALHICMD GUKOPUCAHHS AUCMIE OAS  CAMOOUIHKU
AK KOMNOHEHMY po3po0reHozo asmopom npoekmy Moeozo nopmeers O PiroA02i6 Ol 6usHAUEHHS
Pi6HA 60A0IHHA THO3EMHOI0 MOB600 MaA NOCMAHOSKU 610n06i0HUX Uirel. Hasedeni npuxiadu énpas
0eMOHCMPYIOMb WASIXU GOPMYEAHHS 6 CMYJeHMI6 HAGUAADHUX CIpameziil ma 6MiHb CAMOOUIHKU
pesyAbmamie JiAAbHOCI, A 610MAK i PO36UMKY AGMOHOMIT CTYJeHmis.

Katrouosi caosa: matiOymmi suumeAi iHo3eMHUX MOS, AGMOHOMIS, Cpamezii 6ueueHHs iHO3eMHOT
MO6U, 6MIHHS, 30aMmMHICHID.

YAK 130.2+811.111 3eaencoxa O. I1.
POBOTA MAMBYTHIX BAKA/ABPIB IOPUANYHOI'O ®AXY
HAA ITPODECIVIHO CITPSIMOBAHOIO IHOILIOMOBHOIO AEKCUKOIO
AA51 POBUTKY HABMUOK YCHOI'O MOBAEHHS

3acmocysants cUmyamusHux 6npas OAl HAGUAHHA THULOMOBHOI NPOPeciiiHo CHpPAMO6aHOl
AEKCUKU, U0 6UKOPUCIIOBYEMBCSL 6 YCHOMY MOGAEHHI, CHPUSE ONMUMI3AUl 1bozo npoyecy. Baxauso,
w00 Aexcuuni enpasy OyAu no0yd06ani 3a MeMamudHuM, CUMYAMUSHUM NPUHUUNOM, 4 0mxe OYAU
HAYIAeHT HA MOBACHHES 6NPABU 3a Ne6HO0 memoto 610no6idHol cumyauii. s cumyayia nos’ssana
3 HAGKOAUUAHIM cepedosuiem, Y AKOMY SHAX00SAmMbCs cmydenmu wu Kypcanmu, 3 ix mMaibymHvoro
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