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Thus, we examined the subject content of special course for two-way interpreting training, sets of
exercises, which are used for future bachelor-philologists sight translation training, and model of sight
translation training. Challenges in the future research are to organize and carry on the experiment
teaching based on the developed methods of training.

Keywords: set of exercises, methods of translation/interpreting training, future bachelors-
philologists, training model, sight translation.
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PROBLEM-BASED LEARNING VERSUS TRADITIONAL LEARNING:
GENERAL OVERVIEW

It has been argued and showed in various contemporary studies and surveys that problem-based
learning (PBL) is more effective technique in education system than a traditional one and is gaining
popularity in higher education abroad. This review article will compare two different educational
approaches: problem-based learning and traditional learning; analyze their essence and significance;
accentuate on basic principles, advantages (high motivation to learning; establishment of positive
climate for learning process; accumulation of basic knowledge and its practical application; personal
demand determination and skills development for further personal enhancement, etc.) and
disadvantages; conclude whether PBL is worth implementing into the national education system.

Keywords: problem-based learning (curriculum), traditional learning (teacher (tutor)-centered
curriculum)), education system, advantages and disadvantages of traditional and problem-based
learning, skills, self-directed learner, motivation.

Problem-based learning (PBL) is an innovative educational approach that is gaining
prominence in higher education and has more advantages than disadvantages. The matter is,
that our traditional education system concentrates on treating every child equally and
teaching them the same things despite their differences of learning abilities, likes and dislikes.
Education system of a society has a basic task of providing every individual with the
knowledge he or she may require merely for survival, but not for further personal
development and career promotion. So, the current task of a contemporary teacher is to teach
the survival techniques and ability to solve instant problems immediately using not just
traditional but problem-based learning approach in education. It may be quite challenging,
but rather effective.

Objective: to review the literature on studies comparing the aspects of two different
approaches in education process: problem-based learning with the traditional one.

Traditional learning is primarily known as a presentation of materials by an instructor.
Learning is teacher centered, with the instructor delivering materials in a lecture based format
to passive learners. Textbooks are often the primary source for content and written
examinations are used as the typical mode of assessment. Traditional learning has also been
called didactic, conventional, and teacher-guided teaching [6, p. 2].

The characteristic feature that identifies a traditional approach (teacher-centered
curriculum) in learning is that the student is not responsible for his education. H. Barrows
points out that it is the educational method universally recognized by students, teachers, and
administrators Success as a teacher in this format of learning depends on one’s knowledge
as an expert and one’s flair for dispensing this knowledge. This flair can be expressed in the
organization, the insights provided and humor incorporated in the lectures, and in the
learning resources used [1, p. 8].
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The studies showed that though traditional learning has some positive features (e.g. it is
the most efficient method to cover the content to be learned), it still has some disadvantages
worth mentioning:

— it does not lead to a high rate of knowledge retention, as students are not
homogeneous in background, knowledge, or experience, not are they homogeneous in their
learning abilities in different areas or in their pace and style of learning;

— each student has different career aspirations;

— low motivation of learning;

— the student is a passive recipient and does not learn to «dig it out» for himself
or «learn to learn»;

— the teacher imposes what he assumes all students should know, without regard
to variations in ability, need, or comprehension of new data;

— the students’ rewards are usually external, as motivation is invariably based
on grades and not on personal desire for accomplishments;

— since the examinations in this format are centered around the teacher’s
concept or what is to be learned, the evaluation process is also based on the teacher and not
the student [1, p. 8].

Thus, this system makes heavy demands on the teacher, as he must constantly update
and revise the material for lectures, readings, or syllabi so that the information he offers to his
students is current and relevant [1, p. 8].

Teacher-student relationships in the PBL curriculum are far more interactive than they
used to be in the old curriculum (traditional learning). In the conventional format, a lecture is
prepared in isolation and delivered with very little personal interchange. In the traditional
curriculum, teaching is tutor-centered and comprises large group lectures, tutorials, and
periodic tests of achievement. Students passively absorb information rather than actively
acquire knowledge. Educational research indicates that this format of teaching is frequently
unstructured, the acquisition of skills is left largely to chance and is subject to little quality
control, students are inadequately monitored, and feedback is seldom given [7, p. 302].

Problem-based learning is an instructional (and curricular) learner-centered approach
that empowers learners to conduct research, integrate theory and practice, and apply
knowledge and skills to develop a viable solution to a defined problem [10, p. 12]. In PBL
complex problems serve as the context and the stimulus for learning [2].

In a student-centered problem-based curriculum, students learn by actively solving
problems rather than by passively absorbing information, as it is observed, usually,
in traditional one. The problem-based learning curriculum uses a problem as the starting
point for student learning [1].

While the knowledge imparted by a PBL should be comparable to that of traditional
learning, actually lecture-based curriculum, the PBL goes beyond the latter in some important
ways:

1) students in PBL curriculum may be more highly motivated (unlike traditional
approach in which learners are told what to learn and then expected to solve a problem in
order to test the obtained information, PBL presents students with authentic problems which
motivate their learning as needed to address the issues which the problem generates,
so it promotes students” confidence in their problem solving skills);

2) integrates basic science knowledge into a single program (prior knowledge
is achieved and new knowledge is built upon it and can be immediately applied in practice);

3) creates learning environment which is more stimulating and enjoyable both for
students and teachers;

4) students must actively participate in their own education, with the emphasis being
on learning (this approach stimulates students to take responsibility for their own learning,
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since there are few lectures, no structured sequence of assigned readings, and so on, so the
learners identify and carry out the direction of the learning, key issues to follow, clear up
ambiguities and find the resources needed to solve the problem) [6, p. 8];

5) develops appropriate professional attitude (helps to discover individual
educational needs relevant to student’s career) ;

6) students practice skills that will encourage them to become self-directed learners
for the rest of their lives (in this case we are talking about fostering self-directed learning
and retention and also development of decision making skills and lifelong learning skills) [1];

7) promotes collaborating working (students work in teams to solve one or more
complex and compelling «real world» problems; each individual share coherently what he or
she has learned and how the information might impact on developing a solution to the
problem) [4; 8, p. 557; 10, p. 14-15];

8) the instructor in PBL facilitates the learning process by monitoring the progress
of the learners and asking questions to move students forward in the problem-solving process
(instructors also hope to develop students’ intrinsic interest in the subject matter, emphasize
learning as opposed to recall, promote groupwork, and help students become self-directed
learners [2; 3; 6, p. 8].

So, the PBL approach can be characterized as follows: a collection of carefully
constructed problems is presented to small groups of students. The problems usually consist
of descriptions of sets of observable phenomena or events that need explanation [8, p. 557].

Problem-based learning has two fundamental postulates. The first is that learning
through problem-solving is much effective for creating in a student’s mind a body
of knowledge usable in the future than is traditional memory-based learning. The second
is that problem-solving skills are more essential than memory skills for effective learning.

PBL makes a fundamental shift from a focus on teaching to a focus on learning.
The process is aimed at using the power of authentic problem solving to engage students and
enhance their learning and motivation. Students in a PBL approach actively construct
knowledge by defining learning goals, seeking information to add to their prior knowledge to
improve their understanding of the problem, assessing the learning process, and participating
in active collaboration with others [6, p. 7].

Studies on learner’s attitudes have shown that PBLC students have a more positive
attitude towards their curriculum as opposed to students from the traditional curriculum [5],
[8], [11]. Kaufman D.M. and Mann K.V. found that PBLC students had a more positive
attitude towards teachers and their ability to arouse student curiosity, hence suggested a high
level of motivation. These results indicate a high level of enthusiasm among PBLC students
and teachers. The PBLC allows students to identify their own learning issues and thereby
substantially guide the tutorial process, which perhaps explains why PBLC students are more
likely to find their learning environment more democratic than do students receiving
conventional teaching [5].

Furthermore, students using the PBLC have a greater intrinsic interest in learning by
solving problems, students learn new concepts and, although the new format may initially
reduce the amount that students learn, subsequent retention is increased.

The PBLC also has a psychological effect on students and teaching staff: more students
reported that they found the learning environment «more stimulating and more humane»
than did graduates from the traditional curriculum [8].

Though PBL has more positive impact on contemporary education process than
a traditional one, nevertheless it has some disadvantages:

— students may worry about their performance in the group where all the students
have different knowledge and skills;
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— prior learning experience do not prepare students well for PBL (students sometime
find difficulty building up layers over layers of knowledge from simple to sophisticated
as they gather only what is relevant from knowledge to solve their problem);

- PBL requires more time and takes away study time from other subjects;

- sometimes group dynamics issues compromise PBL effectiveness;

— it complicates evaluation (it is difficult to evaluate whether the decisions students
make in a given situation are as a result of their learning or other factors);

- as to instructors, PBL requires preparatory time (needs thorough planning) and
competence (needs good tutorial skills, even further learning, while creating suitable
scenarios);

— it requires a change in educational philosophy for faculty who mostly use traditional
learning technique (instructors in problem-based learning curriculum need to alter their
traditional teaching methods of lectures, discussions, and asking students to memorize
materials for tests) [9].

The results of this survey indicate that problem-based learning is a unique approach in
contemporary education process as it helps students think critically; fosters collaboration
among students, as they learn to become partners in the learning process and work
successfully as a team member; stresses the development and improving of problem solving
skills within the context of professional practice; promotes effective reasoning and self-
directed learning; and is aimed at increasing motivation for life-long learning. These skills can
put PBL students at an advantage in future courses and in their careers. However, it should
also be remarked that PBL approach is not highly-used and recognized in education system of
Ukraine and needs additional investigation and further implementation into the national
education process for more effective and progressive learning.
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Cmeuio 1. V.
IMTPOBAEMHO-OPMEHTVIPOBAHHOE OBYYEHVE
B CPABHEHUM C TPAAUIIVIOHHBIM: OBIIVI OB30P

B cmamve nposeden 0030p uccaedosaruii 6 o0Aacmu  mpaduyuoHHoz0 U NPOOAEMHO-
OpuUeHmuposartozo0 nodxoda K npoveccy obyuenus. Ilpoanarusuposanvl cyuyHocmv u 3Haderue
6bLULeYKASAHHDLX 100X0006 K 00y4eHUt0 6 cospemeHHoM 00pasosamervHom npoyecce. Onpederetvl
0asosvle  npunyunvl, npeumyuecmea (evicokas momusayus K mnpoyeccy o0yueHus; cosdarue
OAazonpusmmoil  cpedvl 0ASL  y4ebH020 npouecca; AKKYMYAuposanue 0a3o6olx SHAHUL U UX
npakmuyeckoe npumeterue; onpedererue UHOUSUOYAALHOLX NOMpeOHOCHel U CO6ePULeHCIEO6aA e
HAGLIKO6  OASl  0AALHENUe20  AUMHOCIHO20 — paséumus; — coddanue  OAAONPUAMHBIX  YCAOGUTI
oA camoobyuenus, codeiicmeue compyoruvecmey u pabome 6 komarde (pynne)) u redocmamu
MpaouluoHHo20 U NpoOAEMHO-OPUEHIMUPOSAHHOZ0 00yHeHUS 6 6LICULUX Y4eOHbIX 3a6e0eHUsX,
NpoOAHAAUSUPOSAHA  1eAecO00pasHOCIIb — UCNOAL306AHUS — IMUX — 100X0006 6  COBPeMEHHOM
00pasosameArvHOM npouecce.

Karouesvie caosa: npodremHoO-opuermuposaritoe o0yuerue, mpadutuortoe odyuere, cucmema
00pasosarus, npeumyuecmea u HedoOCMAMKU MpadULUOHHO0Z0 U NPOOAEMHO-OPUEHIUPOBAHHO20
00yuerusl, HABGLIKU, MOUBALLUSL.

Cmeuyxo I. I.
ITPOBAEMHO OPIEHTOBAHE HABYAHH:I
TTOPIBHAHO 3 TPAAVLIIVIHNM: 3ATAABHIUN OT' A1

Y cmammi nposedero 0za50 docaidxkerv Y cPepi mpaduiiitiozo ma npoOAeMHO OPiEHMO06AH0Z0
nidxody Jo npoyecy Hasuants. Ilpoanarizoéaro cymmicmbv i SHAYEHHA SUUL3ASHAUEHUX Ni0X00i8 D0
HAGUAHHS 6 CY4ACHOMY OC6IMHbLOMY npouect. 3'1c06aH0 NPULUHU, 34 AKUX NPOOAEMHO Opietmosate
HasuanHs HAO0Yeae nNonyAspHocmi ma ePekmueHocmi  61podo6K OCMAHHDOZ0 OeCAMUAIMMAL
Busnauero 0asosi 3acadu, nepesazu i HEOOAIKU MPpaouuiiiioz0 ma mnpoOAeMHO OpieEHINO06AHO020
HAGUAHHSA Y SULUX HAGUAALHUX 3AKAA0AX, NPOAHAAIZ06AHO DOUIALHICHL 6UKOPUCTHAHHA UUX 1i0X00i6
Y CYHACHOMY OCEIMHBLOMY NPOLEC.

Busnauetio, uio nepesazamu npoOAEMHO OpIEHMO6AH020 HAGUAHHS HA) MPAOUUTUHUM € MAKI:
sucoKa Momueauisl 00 npouecy HAGUAHMS, CMEOPeHHS CHPULMAUE020 cepedosuna OAsl HAGUAALHOZO
npouecy; AaKyMyAtoéanus 0a306ux 3HAHL MA iXHE NpaAKmMuuHe 3ACMOCYEAHHS,  SUSHAYEHHS
iHOUGIOYarbHUX nomped 1 600CKOHAAEHHS HABUHOK OAS MNOJAADULOZ0 0COOUCIIO0 POICUTNKY;
CIMEOPeHHS. CHPUSMAUBUX YMOE OAS CAMOHAGUAHHS, CHNPUSHHA chisnpayi ma pobomi 6 Komanodi
(epyni).

Y docaidxxerti akuenmosano y6azy HA HEOOAIKAX NPOOAEMHO OpPIEHIMO6AH020 HAGUAHMS, SKI
NOASZA0MY Y MOMY, WO CMYJeHMu Marmov pisHuil piseHb 3HAHbL Ma HAGUUOK 1 € HedoCmamHbo
20mosuMu 00 106020 (NPOOAEMHO Opi€eHIM06aH020) Ni0X00Yy 00 HAGUAHHS, NPOOAEMHO OpieHIMO6aHe
HAGUAHHA 6umazae Oirvuie uacy OAS Nid20moeku AK cmydenmis, max i 6UKAAAHIs, a4 MAKOK
nompedye 6UCOKO0I KOMNEMeHMHOCHT UKAADAUbK020 CKAAJY; YCKAAOHIOEMbCS NpPoLec KOHMPOALO
mMa ouiHI06AHHS AKOCMI 3HAHD CMYJeHIMIE.

3asnauumo, w0 npodiemamuxa npoOAEMHO OpIEHMO6aAH020 HAGUAHHA He € J0CmamHvo
6UBHEHOI0 AK HA MeopemuyHOMY, MAaK U eMNipUYHOMY PISHAX Y SIMHUSHAHIU CUCeMI 0C6ImMU
i nompedye 000amK06020 JOCAIOKeHHS 1l NOJAALULOZ0 6NPOBAJKEHHS Y HAGUAANLHUTL NPOUeC SUULUX
HAGYAADHUX 3AKAAJI6.

Karouosi crosa: npobremto opiermosarne HAGUAHMS, CUCTIEMA 0CEIMU, MpPadulitine HAGUAHHS,
nepesazu i HeOOATKU MpadulyitiHozo ma npooAeMHO OpIEHMO6AH020 HAGUAHHA, HASUUKU, MOUBAL L.
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