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ESP TEACHING: TRADITIONS, INNOVATIONS AND CHALLENGES

The paper highlights innovative approaches to teaching languages, follows the backgrounds of
their emergence, and considers their connections with linguistic and psychological scientific
developments. The aim of the paper is to point out the issues applicable in teaching English for Specific
Purposes (ESP) at Technical Universities of Ukraine to answer the modern challenges. The authors
analyze the existing situation and problems in teaching and learning process organization and suggest
some classroom activities to enhance foreign language education at Technical Universities. Diglot-
weave technique of R. Burling is examined in particular. The above mentioned technique can be used
within ESP classroom framework. Its use can yield impressive results in teaching terminology and
other specific vocabulary.
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Various branches of modern descriptive linguistics deal with the various aspects
of language use. The first large-scale attempts to unite pure scientific research with the needs
of teaching methodology were Leonard Bloomfield («Language» in 1933) and most notably
Charles Fries («Teaching English as a Foreign Language» in 1945). The latest areas like
pragmalinguistics, socio and psycholinguistics, cognitive and narratological approaches have
overcome the dogmatism and excessiveness of traditional «pure science». It has become
obvious that linguistics can supply all the needed answers establishing the integral body
of facts about language structure and function. Hence teaching languages can be regarded
as a mere appendage of linguistics. Recent linguistics developments tend to contain seminal
ideas applicable to instructional purposes and can be taken into the classroom.

The ties between teaching methodology and psychology are ingenuous, close and
beneficial. The brightest experiments in language instruction are rooted in psychological
theory fundamentals concerning mental and behavioral processes. Psychological backgrounds
allow experts to evaluate and measure the effectiveness of suggested teaching approaches,
methods and techniques. They provide better understanding of the human element
in the language teaching and learning processes. Psychologists of different schools have
arrived at the common conclusion that the speaker does play an important role in the
generation of human speech and meaningful discourse function. A work to be distinguished
in this respect is «Principles and Practice of Second Language Acquisition»
by Stephen D. Krashen [6]. S. Krashen’s second language acquisition theory, his hypotheses
pursue the goal «to introduce teachers to theory and hopefully to gain their
confidence» [6, p. 7].

Modern methods of language instruction show diversity, but according to Marianne
Celce-Murcia the notorious and best-established are Cognitive, Affective-Humanistic,
Comprehension and Communicative approaches. Cognitive approach that language is rule-
governed cognitive behavior and not a habit formation. The cornerstone of Affective-
Humanistic approach is that learning a foreign language is a process of self-realization and
of relating to other people. The central tenet of Comprehensive method reads that language
acquisition occurs if and only if the learner comprehends meaningful input.
The communicative approach dictates that the purpose of language and the goal of language
teaching is communication in all variety of its forms [5, p. 8].

The current method of ESP teaching in most Ukrainian technical universities is the
Communicative approach with some traits of the other three. Aimed at developing
communicative professionally oriented foreign language competence, ESP courses embrace
all language activities manifested in appropriate grammar, vocabulary and style.
The dominant approach is actually an integrated approach which includes attention to the
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rule formation, affect, comprehension and communication, which would view the learner
as someone who thinks, feels, understands and has something to say. In fact many teachers
would find such an approach, if well-conceived and well-integrated, to be very
attractive» [5, p. 9].

Considering an approach as the most general direction of teaching we can identify
a method as a set of procedures coordinated by and associated with the approach and
a technique is traditionally defined as very specific activities used in teaching practice. These
three manifest themselves through curriculum and syllabus which enumerate the peculiar
things students are supposed to master. The courses are designed and the materials
are developed taking into account all the given factors. As for the ESP syllabi they are also
compound: partially structural, partially text-based. A structural syllabus which comprises
a list of grammatical constructions, vocabulary and word-combinations to be taught
and learnt proves effective at the initial stages of ESP courses. The text-based syllabus focused
on text organization, specific vocabulary items and minor attention paid to grammar appears
successful while reading authentic materials on science and technological research.

Innovative approaches to teaching English emerged in response to the need to better
facilitate and accelerate learning. It was caused by the growing popularity of English
in the world going globalized. The claim for a single all-purpose method though advertised
from time to time has not been satisfied and will hardly ever be. Innovative unconventional
approaches rose «as a reaction to conventional assumptions about such things as the structure
of the various components of language or of various kinds of text, about how language
is processed in the brain and how it is used in interpersonal communication; about the nature
of human learning in general and of language learning in particular; about the nature
of younger and older language learner and such parameters as memory, emotion, readiness,
motivation and perception [5, p. 24].

A lot of innovative approaches are worth considering while designing a certain ESP
course. Elements of storyline, case-study, role-play, delayed oral response methods,
of the Natural approach, even silent way learning can be used in class when the teacher
strives at interacting and modifying the process in accordance with actual situation. One
of the less known is the Diglot-weave Input, evidently based on Comprehensive Approach.
Proceeding from the assumption that the teachers’ task is to provide comprehensible input
in massive amounts Robbins Burling, an anthropologist at the University of Michigan,
developed his diglot-weave model based on code switching [4]. At his experimental classes
in French reading R. Burling changed the lexical and grammatical expression of several pages
of a French novel into a form of English heavily influenced by French syntax, which was
weird but understandable. Then the researcher started modifying the text adding more and
more French features to it. The objective was to keep the text comprehensible. So making
the text of the novel more and more ruled by the French language grammar and full
of completely French vocabulary the students could read the novel. Sprinkling foreign
language elements wherever the context made their meaning clear turns learning into fun,
especially scaffold with pictures and body language. Obviously it is motivating at the initial
stages of learning as it allows even the beginners to work with large amounts
of comprehensible input.

The method was strongly criticized by the scholars who put accuracy and correctness
in focus, as such deliberate mixing two languages and producing strange looking and
sounding texts can lead to violation and corruption of both native and target
languages [7, p. 3]. Hardly applicable as a method Diglot-weave input technique can be used
within ESP classroom framework along with widely known cloze exercises.

An experience of using mixed language texts with EFL University of Florence students
majoring in biology was described and analyzes by Carol Bradley in 2003 [3]. Teaching her
ESP course she found her low-level students facing a stressful challenge to pass an

intermediate level in grammar and reading comprehension. Both the students and the teacher
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had to reveal inventiveness, patience, stamina and persistence. C. J. Bradley was inspired by
the well-known expert Mario Rinvolucri’s workshop which claimed that teachers need
exercises that use both languages in ways that skillfully move the students away from their
mother tongue. So the teacher referred to oral two-language story-telling as a variant of the
«sandwich» method and used diglot-weave input to teach reading. Like R. Burling himself
C.]. Bradley focused on developing reading competency following Burling’s four-step
program of systematic intermixture of language systems. Step one provided word-for-word
translation emphasizing assimilation of syntax. The second step introduced grammatical
markers (aspect, tense etc.). «Smaller class of morphemes» like pronouns, conjunctions are
presented at the third step. And the final step focuses on learning vocabulary. Grammar
is also taught through mixed diglot-weave two-language contexts. The students’ reaction
to the suggested methodology was positive and the group worked through a set of twenty-
one types of diglot-weave exercises followed up by cloze and multiple choice.

Carol Bradley’s experience proves the efficiency of diglot-weave technique in ESP
classroom. Rather cumbersome and time-consuming at first, it can yield compelling results in
teaching terminology, reviewing special grammar and vocabulary.

The so-called humanistic and psychosuggestive approaches draw the attention to such
long-neglected issues as learner environment, ways to increase students’ receptivity and
reduce the anxiety in class, to eliminate the psychological barriers that slow the learning down
and foster the so-called affective filters. The proliferating idea of humanistic holistic
approaches is to keep classes pleasant, nonthreatening and fun, to encourage and support
students, create businesslike but mild and congenial atmosphere.

Today much attention is given to the use of information communication technologies in
ESP teaching. Computer assisted language learning (CALL) has got a new dimension due to
the rapid development of new up-to-date technologies. M-learning, e-learning, u-learning are
getting more and more popular because they provide access to authentic language
environment 24 hours a day. Educative platforms, all sorts of dictionaries and thesauruses,
international tests training programs have become available to everybody anytime. CALL
seems to be a powerful tool for self-dependent learning first of all. The crucial role of language
instructor is not being to be diminished at all.

Today ESP courses are gaining more and more popularity in Ukrainian educational
paradigm. The generally accepted definition determines English for Specific Purposes as «the
branch of English language education which focuses on training in specific domains
of English to accomplish specific academic or workplace tasks» [8, p. 9]. One of the branches
of ESP is English for Science and Technology, or EST. It is just the compulsory course taught
in Ukrainian Technical Universities at the Bachelor level, and as such it is further subdivided
into English for Computing, Mechanical, Power, Civil Engineering etc. It takes 182 academic
hours and depending on the University lasts either four or eight semesters.

The course is aimed at developing students” competence in all kinds of reading research
literature specific to their major fields, communication (including writing) with colleagues
all over the world. To achieve the goal students are supposed to learn the appropriate
grammar, vocabulary and pragmalinguistic or rhetorical elements. The focus is on
recognition, identifying and understanding the English language discourse of science
and technology through developing and enhancing comprehension of the materials published
in the most popular and important journals and other scientific and technological editions.

The first stumbling block English teachers encounter starting their EST course
is the inappropriate extremely low level of language competences of their first-year students.
Presumably since 2015 Ukrainian school leavers’ language proficiency should meet
B1 requirements, but actually most students possess elementary language skills, the poorest
among them being in grammar.

The results of diagnostic testing carried out at the Foreign Language Chair of VNTU

at the beginning of each academic year show that only 12-15 % of first year students have
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acquired the school curriculum satisfactorily. This figure tends to fall down with every
upcoming year. The situation is approximately the same in the majority of Ukrainian
Technical Universities [1, p. 185]. Leaving the reasons for such situation at that English
teachers have to take into account the low language level of most freshmen and manage their
multi-level groups.

In most cases the approach is based on the thorough selection of authentic (sometimes
adapted) reading materials that are relevant to students majoring in a certain technical area,
interesting and at the right language level. Reading (all kinds of it) is combined with activities
that explain specific rhetorical and discourse characteristics in order to facilitate
comprehension. Such activities and supporting materials «serve as scaffold that builds
on students’ existing language and content knowledge to enable them to comprehend
increasingly more complex research in science and engineering journals» [9, p. 33].

EST students in their early years at the university (and these are the years of foreign
language course) are seldom aware of their real need for English language proficiency and
have to be motivated by teachers of English as well as of special subjects. With time they
advance their scientific literacy as they develop critical understanding of peculiar linguistic
regulations that govern and organize scientific and engineering discourse. Their awareness
of discourse and rhetorical elements lets them develop strategies in comprehending authentic
texts and in academic writing. Rhetorical conventions in science and engineering include
some basic generative elements, such as classification, comparison, cause and effect,
exemplification, definition, description, hypothesizing, deductive and inductive reasoning,
the statement of research or project problems, prediction and reporting [10, p. 167]. They
all should be presented, demonstrated in appropriate texts and rigorously practiced
at the levels from sentence to integral textual entity. Students complete exercises
to demonstrate that they can recognize, understand, analyze and use these elements.
Carefully selected short scientific articles along with worksheets elaborated by teachers can be
analyzed in class and given for homework. Worksheets can include such tasks as writing
short summaries, identifying content elements or cloze exercises.

Cloze exercises are worth special attention. They focus students’ attention on simple
reading strategies and while considering words to fill in the spaces students review
the surrounding text and employ their general knowledge of engineering to complete
the exercise. The optimal amount has proved to be 20 important concept words deleted from
a text of about 500 words [9, p. 36].

While doing their Master program students have another EST course connected
with Business English. Students work with authentic texts in the fields they are majoring
at not only aiming comprehension but completing also academic writing tasks: summarizing
(written as well as oral), creating abstracts and reviews. Scrupulous working out
the structural, rhetorical, linguistic features of writing article abstracts, conference summaries,
synopses, essays etc. becomes the focus of EST classes. Although most students performing
Masters” program have some experience in academic writing in Ukrainian they have never
been taught how to make up successful compositions either in foreign or native languages.
Students tend to preserve their Ukrainian culture-specific rhetoric features (learnt from
reading scientific papers in Ukrainian journals, dissertations, etc.) when writing in English.

Strange as it may seem teaching neat and well-organized writing using specific thoughts
in specific language structures proves to be a tough problem. Students” writing skills being
immature in most cases teachers have to start with elementary general advice on text
organization and writing process.

One of the constantly disputed questions is of how much knowledge of the students’
field of study the EST teacher needs to have. D. Bell notes that the relationship between the
teacher and students in the ESP classroom is more equal than in ordinary English language
settings. While teachers are considered language experts, students have related expertize in
their own fields of study. Therefore, the teacher should be willing to learn from the students
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and «the issue is not so much one of how much the teacher knows about students” subject, but
a matter of knowing what questions are right to ask» [9, p.77]. So the teacher should
be curious, confident and committed in order to set the collaboration in class going.
Cooperation with subject matter experts has proved to be helpful and seminal.

As a conclusion we would like to cite Alexander von Humboldt who is said to have
noted that language cannot be taught and one can only create conditions for learning to take
place. These ones are English teachers who will ever remain in creative search of better ways
to make their classes impressive, inspiring and efficient. Interactive classes with versatile use
of various techniques like Diglot-weave content, seminal collaboration with subject matter
experts and involving them into project activities at the ESP classes as well as within the major
subject curricula seem to be the promising ways to face modern challenges to ESP
methodology in Ukraine.
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§ Cmenanosa V. C., ‘Trosey, O. P.
IMPETIOAABAHVE AHI' ANV CKOI'O SA3BIKA ITPOPECCMOHAABHOINM HATIPABAEHHOCTU:
TPAANTIIVIN, THHOBALIVV 11 BBI3OBHI
B cmamve paccmampueatromes  UHHOSAUUOHHBIE 100X00b1 K  NpenodasaHuto  A3vikos,
NPOCAeKUBAIOMCS.  00CMOAMEAbCEA  UX — 603HUKHO6eHUS,  UCCAIYtomCcs. — UX — C6S3U  C
AUHZEUCTHUMECKUMU U NCUXOAOZUHECKUMU HAYyuHOIMU paspadomkamu. [leav cmamvu — sviderumo
aAeMeHmbl, Komopvie Mozym 0bimb NpuMeHeHbl 6 npouecce NpenodasaHus. AHZAUTCK0Z0 S3biKa
npoPeccuoHarbHOl HANPAGACHHOCHU 6 MeXHUYeCKUX yHusepcumemax YKpauHvl 6 1CAOGUSX
COBPeMEHHDLX 6b130606. AGMOPbL PACCMAMPUBAION COBpeMerHble NPOOAeMbL 6 Op2AHUSAUUY Y1eOHO020
npouecca u npedrazarom Hexomopvie nymu YcosepuleHcmeosarusl 00y eHus. UHOCHpPAHHOIM A3bIKAM.
B uacmwocmu, npoaHarusuposarvl 603MOXHOCU Memo0a CMeulanHozo 08YA3614HO020 YueOHO020
konmenma P. bepAutaa, ucnoAv3osarue Komopozo 0aen 603MOKHOCHb JOCHUZHY M 6NeUaAMALIOULUX
Pe3yAbLIMamos 6 usyueHuu mepMuHOA0UY U ONpedereHHbLX AeKCULeCKUX KOPNYCOs.
Katrouesvie caosa: yueOHviii 100x00, memod o0yuerHus, AHZAUNUCKUL A3bIK NPOoPeccuoHarvHOu
HANPAGAEHHOCHIU, YJC60eHUE A3bIKA, MeMO0) CMEUAHHO020 J8YS3bIUH020 KOHMEHMA.
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. ) § Cmenarnoea I. C., fIxoseuo O. P.
BMKAAAAHHS AHT AIVICBKOI MOBU TTPOPECIVIHOI'O CITPAIMYBAHHS:
TPAAVLII, THHOBALIII TA BUKAMKIM YACY

Y cmammi poszasdaromovcesl  iHHO6AUIUHI Ni0X00U 00 SUKAADAHHA MO6, MPOCMEXYI0MbCs
00cmasuty ix 6UHUKHEHHS maA IX 36’830k 3 HAYKOGUMU PO3POOKAMU 6 2AAY3AX AHZGICMUKU ma
ncuxoAozii. Mema cmammi — 6USHAUMU eAeMeHMU, AKI MOXYmb Oymu eukopucmaﬂi 6 npoueci
SUKAADAHHA AHZAIUCLKOT MO6U 34 NPOPEeCiliHUM CHPAMYSAHHAM Y MEXHIYHUX YHISepCUmemax
YVkpainu 6 ymoeax CyuacHux 6UKAUKIS. Amopu po3zasdaromov axmyarvbHi npoOAeMu opzanisayii
HABUAADHOZ0 Npolecy ma NponoHyoms 0eski WAAXU 600CKOHAACHHSA HAGUAHHS THO3EMHUX MOG.
3okpema NpoaHaAiz06aHo MOXKAUCOCTT MemOody 3MIULAH020 060MO6HO20 HAGHAALHO0 KOHMEHNY
P. Bepainea, maticmepte 3acmocysantsl AK020 0a€ 6paxarodi pesyAvmamu 6 HAsUAHHI MepMIiHOA0iL,
OKPEMUX ZPAMAMULHUX A6ULY, T AeKCULHUX KOPRYCIG.

Hessaxatouu Ha me, uj0 cb0200Hi Memod 3Miuiaroz0 d60M06H020 HAGHAALHO20 KOHMEHMY He
JyxKe WUPOKO GUKOPUCHIOBYEMBCS Y NpaKmuli sUKAA0AHHA, 6iH MOXe YCHIuLHO 3ACTOCO6Y6AMUCS]
0AsL popmyearts ma nideuuleHHs Yy cmyodenmis KommnemeHuyii 6 YUmanti aHzAilicbkoro M06010 34
npoPeciuiHuM CNpAMY6AHHAM, A MAKOXK OAS CHMUMYAAYIL ma NidMpumMKu ixXHooi MOMUGAll.
Hadarouu eeauxi 00’emu  inopmauii, osHaueHut Memod 00360A4€ HAGIMD  NOUAMKISUAM
onpayvosysamu 6xioHuil mamepiar. Memod smiuianoz0 060M06H020 HAGUAALHOZO0 KOHMEHMY MOXKe
BUKOPUCMOSY6AMUC 6 KOMOIHAYIT 3 mecmamu HA PO3YMIHHA meKcmy, uo @oxycyroms yeazy
cmydenmié HA CMpPAMeiAX HUmanHi. Aemopu maxox aAHAAIZYIOMb 0COOAUE0CT HAGUAHHS
aKademMiiHoz0 NUCOMA MA PUMOPULHT 03HAKU HAYK06020 OUCKYPCY.

Karouosi caosa: nasuarvHutl nidxid, memod, AHZAIUCLKA MO06a NPOPeciiinozo CHpAMY6arHts,
3AC60€HHS MOBU, MEMO0) 3MIULAHO020 D60MOEHOZ0 KOHMEHMY.

YAK 3774 Typxom T. 1"
IIEPCOHA AI3ALIISI SIK 3ACIB PO3BUTKY CAMOOCBITHBOI KOMITETEHTHOCTI
OCOBMCTOCTI B CUCTEMI HICASIAUTIAOMHOI ITEAATOTTYHOT OCBITU

Cmammio  npucesueno meopemudHoMYy AHAAIZY CYMHOCHI NOHAMMS  «CAMOOCGIMHSL
KOMNEMeHMHICMb», 11 6USHAUEHHIO SK [HIMeZposaHozo 0azarmoKoMNOHeHMH020 0COOUCTICHO20
ymeoperns. OOHUM i3 3ac00i8 PO3CUMKY CAMOOCEIMHLOT KOMNEMEHMHOCI 64UNEeAIS 3ANPONOHO6AHO
BUKOPUCMOBY6AU  NePCOHAAIZALIT0 HAGUAALHOZ0 Npouecy HA KYypcax nidsunjeHns mneoazozivHol
K6AAIPIKAYIT 3 6UKOPUCMAHHAM THOUBIOYAALHUX KOZHIMUEHO-NI3HAGAADHUX CHIPAMeziil 3AC60€HHS
nedazoziunoi ingopmauii. Cxapakmepusosano HANPAMKU ma MapKepu pearisayii oKpecAeHux
cmpamezii Y cucmemi nicAAOUNAOMHOL 1edazozivHoT 0CEImu.

KAarouosi caosa: camoocsima, camoocsimus OISAbHICIMDb, CAMOOCEIMHS KOMNemMeHmHICMDb,
nepcoHarisayis, iHouei0yarbHi KoZHIMUEHO-NI3HAGAAbHI cmpamezii, 0iaA0ZIMHICIb, NOAIAOZIUHICTTD.

Cyuachi colliaabHO-eKOHOMIYHI peaail akTyaai3yloTh mpoOaeMy (opMyBaHHsS HOBOI
CUCTeMI IIiHHOCTel, B SIKill BOAOAIHHJ OCOOMCTICTIO CHCTEMOIO 3HaHb, yMiHb, HaBUYOK
He € AOCTaTHIM pe3yabTaToM HapuyaHH:sA. Hapasi yaeH cycmiabcrBa mMa€ BMITH CaMOCTINIHO
OBOAOZIBaTM HOBMMM TEeXHOAOTiSAMM, 3HAHHSAMM, OpPIEHTYBaTUCSA Y 3HAuYHiM KiAbKOCTi
iHpopMaliTHUX IIOTOKiB, BOAOAITM TaKMMM SKOCTSIMM, SIK iH(OpMalliliHa Ta CaMOOCBITH:I
KOMIIETEeHTHOCTi, CaMOOCBITHsI MOOiabHicTh TOImO. Came PO3BUTOK >KUTTEBO Ba’KAMBUX
KOMIIETEeHTHOCTell, cepes sKUX — 34aTHICTb A0 IOCTiIHOIO OHOBJEHHsI 3HaHb, HaOyBa€
0c00AMBOTO 3HAYeHHs, Haja€ OCOOMCTOCTI MOXKAMBICTH OpPI€HTYBAaTUCS B CydacHOMY
indpopMarirtHOMy ITPOCTOPi, MBUAKOIIAMHHOMY PUHKY IIpalli, 104aAbIIOMY 3400y TTi OCBiTI.
Y 3B’3Ky 3 IMM Yy MeXKax CTaTTi aBTOp yBa’ka€ 3a MeTy B KOHTEKCTi TeHAeHIIilI 0CODMCTiCHO
OpPi€HTOBAHOIO OCBITHBOTO CepeAOBMINA IIPOAaHaAi3yBaTM BUTOKM Ta TEOPETUYHI IiAXOAu
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