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education constantly is in sign of the Ukrainian and foreign scientists.

The special role in the decision of this problem is taken to opening of ideas of teachers of Galicia of
the first half of XX century on forming of culture of speech both verbal and writing for the schoolchildren
of general school. On the example of work of teacher Ivanna Petriv forms, methods, facilities, receptions
of achievement of the put aim, are exposed. The increase of efficiency of scienticic-educational process was
attained due to the permanent plugging of pupils in implementation of various practical tasks on
development of speech (writing and verbal, using the method of the «synthetic» educating, collaboration
of teacher and students taking into account the age-related and individual features).

Key words: culture of speech, Ivanna Petriv, teachers of Galicia, «synthetic» educating,
collaboration of teacher and students.

YAK 371.5 Morska L. 1.
EDUCATION VALUES OF MODERN BRITISH SCHOOL

The article presents the author’s viewpoint on the value-rich education and its possible
development in modern schooling society. The notions of «values» and «educational values» has been
discussed; on the basis of the discussion the author’s understanding of educational values has been
suggested. The issue of selection of values to be integrated into school practice has been discussed.
As a result, three groups of values that should be placed at the centre of school policy and then integrated
into action in the classroom practice have been singled out: foundation values, focus values, aspirational
values. The framework of educational procedures for integration of the selected values has been created
and substantiated in the paper. Governmental introduction of new ‘British values’ of 2014 has been
discussed and related to the common educational values to be considered by British educators and society
in general.

Key words: values-rich education, educational values, moral values, modern school, classroom
practice, value integration framework.

Introduction. Nowadays, no one seems to doubt that values play a central role not only
for the theory of education, but for its practical activities as well. That's because schools
and teachers reflect the values of society which are transmitted to schoolchildren and university
students. Moreover, educational institutions, together with parents, the media and peers,
are a strong influence on the establishment and development of values of children and young
people.

British educators believe that «values or character education is nothing new. It has been
a feature of the dominant learning landscape for at least 50 years and considerably longer within
certain fields... What is new, or at least current, is the attention that values and character
are being given within English education reform accompanied by apparently high expectations
of their social agency [2].

From the theoretical perspective, it is important to mention that values do not tend
to be unchanging. It is the role of education to help the schoolchildren and university students
define the proper values which will help them to lead a successful and morally appropriate life
after they graduate. We should admit that it is not an easy task, because within our society there
appear to be some groups (parents, employers, local communities, country leaders, etc.)
claiming to establish such values, but a close study of those groups suggests that within each
of these groups there is a wide diversity of political, social, economic, religious, ideological
and cultural values.

Thus, the goal of the given paper is to develop an algorithm, certain framework
for educators, helping them to lead the students on the way of proper analysis and choice
of virtuous values in the modern British society in connection with the declared «British
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values».

Jackson P., Boostrom R. and Hansen D. point out, that educational values can
be introduced even by classroom management procedures and study organization. Students
learn the system of values when teachers insist on «precision and accuracy in students” work,
or praise their use of imagination, or encourage them to show initiative, or respond with
interest, patience or frustration to their ideas» [7, p. 19].

It may be true to say that values are something that is «taken-for-granted» by teachers
and students, but then the question rises: why are those values often neglected by both parties,
causing a lot of misunderstanding, conflicts and negative outcome of education and educational
experience? The answer to this question may be the following: very often it is really difficult
to articulate or explore values, they are also impossible to be measured or graded. Another
answer might be because teachers aren't prepared for reflection on values. Teachers often
believe that students should possess the so-called moral instinct, thus values should be «ready
for use» the same day as a student enters and educational institution.

There is one more misconception with the investigated issue. Educators believe too much
in the power of statements concerning values. For example, even when there is a statement
about the value of being treated with respect, not every person will share similar viewpoint
concerning what kind of value it is, and what it really means for a student to be treated
with respect by a teacher, or vica verce. Moreover, there is often a big difference between what
is stated and what is really practised in the educational process.

As a result many, values stay lost or thrown to the domain of hidden school curriculum.
This leads to non-systemic view of values in education, and if there is no systematic discussion
of values and value issues with students, they (the values) will probably be developed
chaotically [14, p. 3]. The mentioned above factors suggest a need for schools to reflect
on and voice their values with greater precision [9, p. 307].

To implement clear-cut strategies of value-rich education policy, it seems necessary
to solve a number of tasks, some of which might be the following:

— to define whether particular values are valid only within particular social groups,
cultures or traditions;

— to find and articulate some overarching principles by which the conflicting values
may be united and consoled;

— to decide whether there should be the basis of shared values in our society which
will create the common framework for education, or there should be a choice for parents
to make concerning the schools with various value grounds;

— to define whether there are some absolute values and decide which values should
be considered as such;

— to define the task of teachers in teaching absolute and traditional values, as well
as in helping students to explore and develop their own ones.

These and other tasks make up a huge bulk of educational policy in establishing value-
rich educational atmosphere in secondary schools and universities. In the paragraphs that
follow, we are going to briefly outline the main steps to be taken to gradually complete the
mentioned above tasks.

To begin the study, it is necessary to clearly define the key notions.

Values are believed to be the «things that have an intrinsic worth in usefulness
or importance to the possessor», or «principles, standards, or qualities considered worthwhile
or desirable» [5], thus constituting and extremely significant aspect of self-concept of any
individual and serving as guiding principles in his or her daily activities, and life in general.
In school, for example, such values are established in its organization, discipline procedures,
curriculum, the relationship between teachers and students, and their parents. We can see
the reflection of school values in what teachers allow students to do, in what they encourage
students to achieve, in the pattern of students” behavior that is most welcome by teachers. Such

values are also reflected in the teachers” response to the students” achievement in learning and
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building up relationships with peers and other members of their school society.

Some of the studies see values as «things» which are considered «good» in themselves
(such as beauty, truth, love, honesty and loyalty) and as personal or social preferences [1, p. 19].
Raths L., Harmin M. and Simon S. [11, p. 28] describe values as «beliefs, attitudes or feelings
that an individual is proud of, is willing to publicly affirm;....a value is something that has been
chosen thoughtfully from alternatives without persuation, and is acted on repeatedly».
Such a definition is, on the one hand, quite a detailed one though, on the other hand,
a descriptive character of this definition makes it quite difficult to clearly outline the boundaries
of values in a person’s behaviour or activity in any sphere of life.

Fraenkel J. R. [4, p. 11] considers values as being «both emotional commitments and ideas
about worth». In this definition, again, values appear to be quite temporary, like preferences
taken into account under particular situation, since emotional commitment seems to be quite
changeable depending on the circumstances that trigger certain emotional condition
of a person.

A more recent study of values considers them to be «the principles, fundamental
convictions, ideals, standards or life stances which act as general guides to behaviour
or as points of reference in decision making or the evaluation of beliefs or actions and which
are closely connected to personal integrity and personal identity [14, p. 12]. Such definition
seems quite completing, though it combines rather broad notions which, in their turn, need
further explanation and interpretation, and thus make the understanding of the primary term
— that of «values» — quite complicated. Moreover, its authors accept the fact that their definition
is open to criticism stating that it «fails to differentiate quite distinct things like virtues,
convictions and commitments, and that it treats values as a kind of possession, something
which people have [14, p. 12]. Though, we would claim that the latter idea may be considered
as a positive one rather than a negative, as viewed by the authors, since values are established,
being developed and gain the quality as something obtained, thus becoming a person's
developmental achievement, and consequently a possession. Furthermore, once firmly
established, such a position can rarely be taken out from its owner. Thanks to such quality,
we believe, values become the true guides in further «turbulent» path of life of a person.

In another study of the recent years [6, p. 21 (xx)], values are believed to be «embodied
in our understanding of what it means to be human..., permeate the pedagogy, are reflected
in the ways in which moral responsibility and personal integrity are enhanced, end point
to the inclusion, in a broader vision of educational aims, of social engagement and citizenship».
The latter interpretation of values brings us very close to a conviction that education
and schooling system should urgently consider the significance of value education
and take appropriate measures to create the updated model or framework of integration
of value education into the whole system of education. As a result, to make the system work,
values and value education should be placed at the centre of school policy and classroom
practice.

They're raises another question: what set of values should take this central position?
It is not easy to answer the question, bearing in mind the fact that we are teaching young people
in a monocultural globalised society. Though, some scientists have made an attempt
to outline the minimum set of common values and standards of behavior. For example,
Halstead J. M. [14, p. 6] suggests that this should include: 1) basic social morality (a respect for
justice and a recognition that other groups have as much right as one's own to avoid physical
pain and death among their members); 2) the acceptance of a common system of law
and government by all groups within the broader society; 3) understanding the significance
that is attached to these common values.

No matter what core values have been chosen to be integrated into the educational
system, it is important to highlight the main issues of how to put the values education
into practice.

The first step to be taken here is to re-evaluate the role of school and teachers in effecting
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change in student achievement. Such role was diminished to some extent, which was quite often
reflected in pedagogical research of the recent years [6, p. 18]. Discarding such pessimism,
in our view, could encourage teachers and school to take more responsibility and action
in establishing the values system of every student and thus build up a society of value-rich
citizens, which, in its turn, could eliminate a number of problems arising from the lack of value
possession.

The mentioned above statement can be supported with the findings expressed
by the Carnegie Report [6, p. 20]. The report revolutionised the necessity for values education
paradigm to be implemented in modern school, by stretching traditional conceptions
of learning and achievement and defining them as a broad array of outcomes. But the most
important point of the report in this respect was singling out such aspects as communicative
skills, empathy, reflection and self-management, alongside with intellectual development
as the foundational objectives of teaching and schooling. To develop such qualities in students
requires a holistic approach to teaching as applied by educators and laid at the foundation
of the whole system of education. This, in its turn, leads to demanding craft and techniques,
modelling and positive relationships established by teachers.

Everything mentioned above proves the fact that values should not be considered
as something «taken-for-granted», but there should be a well-thought strategy
of «communicating the values», creating values education environment. Together with
the implicit, or «taken-for-granted», teachers should be trained to be explicit about the learning
they engage their students in.

We firmly believe that every school should create and then clearly articulate the value-
rich culture of the institution. Some of the components of such culture might be the following:
student wellbeing policy based on a values and rational model paradigm, but not punishment-
based one; accountability which depicts expectations of every individual student and his
or her understanding of the necessity of collective responsibility for reaching the goals and
achieving outcomes that have been planned by a well-thought school strategy; professional
development of the staff as a must on the way to improve the learning processes and practices
of the school on a larger scale.

Though, the mentioned above culture sheds some light on the issue of values integration
into school practices, there should be developed a model of implementation of such value-rich
culture.

MacMullin C. and Scalfino L. [8, p. 47] suggest three groups of values that should
be placed at the centre of school policy and then integrated into action in the classroom practice:
1) foundation values which help a person to gain some orientation in the sense of social
responsibility, thus sketching the outline of ethically-coloured behaviour (safety, support,
self-control, honesty, considerate and responsible attitude to people and educational activity);
2) focus values, those which enable a person to build relationships with the community and
around himself or herself (collaboration, confidence, communication, achievement, fallibility,
quality, enquiry, play, initiative, wonder etc); 3) aspirational values which are based
on a person's global responsibility for himself or herself, the other people and physical world
around (wisdom, holistic approach, membership, knowledge, democratic existence).

The mentioned above researchers suggest the vision of how these three value groups
could be implemented in the school practice, grouping the values within groups into certain
clusters and then extracting core values from the latter, at the same time indicating the steps
to be taken by each member of school community in the form of the so-called «personal
commitment» which should result in the action, which, in its turn, could be seen or measured.
The graphic model of the vision is presented in Figure 1.

To make the vision come true it is necessary, to our mind, to create a certain model,
a framework, within which the values will gain support from other school system components,
which, in their turn, will the members of school community to follow and cherish the school

values-rich institutional culture.
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Figure 1. Education values

In Figure 2, there is a sample of our framework, which we believe is able to draw the
attention of the school members (both students and teachers) to values and their importance in
the overall success of the school and the educational process. The key components of this
framework are the following: application of effective pedagogies and technologies, which will
improve students’ learning and foster their well-being, and then the students will feel engaged in
the life of the school community. These components serve as the core issues of the framework
concept, but the other cornerstones should be taken into account as well; moreover, these
should be interconnected and direct the mentioned above issues onto the path of
implementation: accountability, contextual influences, authentic leadership and school strategy
vision (Fig. 2).
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Figure 2. Values integration into school practice

Apart from the core issues and the framework cornerstones, every student at the value-
rich school should realise the necessity of: 1) self-knowledge, thus taking a deep insight
into the goals and intrinsic motivation triggers; 2) world views and beliefs, since the lies
in the globalised world demands such knowledge and competences by default; 3) being
inquisitive, since any knowledge and competencies don't fall from above, and can't be taken
as something ready-for-use; on the contrary, these should be developed by means of the culture
of inquiry; 4) action, since only by applying the action-based approach, theory is possible
to come into practice, and prove its effectiveness.

In the first decade of the XXI century British educators related education values with
the issue of global learning, and values education within England was described as an emerging
and ‘... powerful opportunity to consolidate and build upon the best of what has been, whilst
forging an independence (from government-sponsored agendas) that fosters resilience
to the inevitable shifts of our liquid times. Values Education also creates a greater sense
of ownership, negotiated at source, that builds confidence and competence in the broader aims
of... education’ [12].

However, in June 2014, an announcement from the Department for Education outlined
a new perspective on what values should be promoted in British schools, namely it stated:
‘“We want to create and enforce a clear and rigorous expectation on all schools to promote
the fundamental British values of democracy, the rule of law, individual liberty and mutual
respect, and tolerance of those with different faiths and beliefs” [10].

The introduction of ‘fundamental British values” into the daily life of schools has triggered
varied views on the innovation among educators as well as politicians. No matter what
influence the mentioned above statement might cause, the modern British school has adopted
a new strategy of treating the governmental declaration on what values should be promoted in
British schools. And this strategy is the focus on values, not on the current political condition
in the country, including the problem of extremism. Moreover, there exists some doubt

and a true debate as to whether the suggested ‘British values’ are actually values. Values
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in British scientific thought are usually believed to be «deep-seated motivations, existing within
our sub-conscious self and manifesting in the more commonly perceived behaviours, attitudes
and dispositions» [2]. Several of the ‘British values’ are viewed as falling behind the boundaries
of academic discussion around values, «but are rather dispositions or attitudes that may
be informed by a range of complex and interconnected values» [3].

Though, taking a deep analysis of the proposed ‘British education alues’, it’s possible to
relate them to some universal values, including those that should be promoted in education
(table 1).

Table 1
British values vs common universal values
‘British value’ Relevant universal human values
democracy choosing own goals, independent, social order
rule of law social justice, a world at peace, responsible, selfdiscipline,
freedom, respect for tradition
individual liberty freedom, self-respect, independent, equality
mutual respect and tolerance (of those | sense of belonging, broadminded, moderate, equality,
with different faiths and beliefs) humble, respect for tradition

Conclusions. In summary, we have proven that modern school and educational system in
general feel a great need in changes, but the changes of the form or the content of learning
(which have taken place in a number of educational reforms in certain countries for the past
10 or so years) bring some positive effect, though which seems to be very temporary. More
decent effects arise from reforms based on the change of «the mind and soul» of the educational
process, which can be achieved by applying values-rich culture practices in school. Such
application should be a well-thought of and planned process, the model of which has been
suggested and described in the given paper.

Concerning the application of the described model in British educational circles,
it’s necessary to conclude that the process is not see as an easy one, since the debate concerning
British educational values is still on, but it is possible to see the mutual roots of focusing
on values, which is believed to be a positive issue. What is more, the proposed set of ‘British
values’ can be related to the core universal values which have the right to be promoted in British
schools.
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§ } Mopcxas A. 1.
OBPA3OBATEABHBIE HIEHHOCTV COBPEMEHHOV EPMITAHCKONM HIKOABI
B cmamve npedroxero agmopckyo mouxy 3peHus 0 eHHOCHOM 00paso6ar U 603MOKHOCU
ee gHedperus 6 COBPeMEeHHOM ULKOAbHOM coodulecmee. B pabome uccaedyemcs cyuyHocmv noHAMuU
«UeHHOCMU» U «00pPaA306aMeAbHble UeHHOCMU», HA 0CHOBAHUU KOMOPOLl Npediazaemcs. agmopckoe
nonumarue odpazosamervHvix uerinocmeii. Ilpoanarusuposara npooiema omoopa yeHHocmei OAs ux
603MOXHOL UHmMezpauuy 6 cospemertyto obpasosamerviyto cucmemy. Takoir anaius 0aa
603MOXKHOCHIL ONPEOeAUTb MPU ZPYNNblL UeHHOCHIEH, KOMOopble HYXHO NOAOKUMND 6 UeHIP 6HUMAHUS
UKOALHO20 00pasosarus: 1) 6azoevie yeHHocmu, 2) eresvie ueHHOCMU, 3) oxudaemovle 4eHHOCHI.
B cmamve npedroxkera u 000cH06AHA MOJeAb U NpOUEIypol ee pPearusauuu OAs UHmMezpayuu
0moOpanHvx 2pynn ueHHocmeli 6 00pasosameAvHvlii npovecc. ITpoaHarusuposarvl cospemerHule
Hosuiecmea, npedroxertvie bpumarckum  npasumervcmeéom 6 2014 200y, u npusederivi
6 coomeenicmeue ¢ MUpoSbLMU MeHIeHYUAMU UeHHOCTHO020 00pa306aHusl.
Katouesvie crosa: uernocmioe o00pasosariue, 00pa3osameAvHvle UeHHOCMU, MOpAAbHbIE
uenrocmu, cospemernas bpumarickas wixoaa, ooyuenue, moderv urmezpayuu ueHHocmer.

) } _ Mopcoxa . 1.
OCBITHI HIHHOCTI CYYACHOI ITIKOAI Y BEAVIKIVI GPUTAHII
Y cmammi npesenmosano asmopcoky mouky 30pYy HA UIHHICHY 0C6IMY mMa MOKAUEOCHTL
il 6nposadxerHs 6 Cy4acHiti WKIAbHIU cnirbHomi. Y pobomi 00CAIDKYEMbCS CYMHICHb NOHAMD
«YIHHOCMI» Ma «OC6IMHI UIHHOCMI», HA OCHOGI K020 NPONOHYEMDBCS A6MOPCvKe POSYMIHHI 0CEIMHIX
yinnocmeti. Ilpoanarizosario npobaemy 0000py yinHoCHENw OASL MOXKAUGOT iX iHMezpauii 6 cyuacHy
ocsimtto cucmemy. Taxuil anaris 0as smozy sUOKpeMumu mpu pynu yinHocmei, AKi CAid noKAacmu
6 UeHMp yeazu ULKiAbH020 HaguaHHs: 1) 043061 yiHHOCHI, SKI donomazaromov ocoducmocmi Hadymu
giduymms couiarvioi gidnogidarvrocmi (besnexa, nidmpumra, camoKOHMPOAb, HeCHICHD, céidome
i 6i0n06idarvHe cmasAeHHs 00 Atodeil ma 0c6imHbOi JiIAbHOCMI); 2) UIALOSI iHHOCMI, SIKI 0A0mMb 3M02Y
subydosyeamu 6IOHOCUHU 3 THUUMU YUACHUKAMU 0C6IMHb020 npouecy (cnienpauys, ynesHericmo,
CNIAKY6AHHS, 00CAZHEHHS, NPa6o HA NOMUAKY, AKICMb, 0ONUMAUSICMb, 2pa, THILIAMUEA MOUL0);
3) oUiKY6aAbHI UIHHOCMI, W0 0a3ytomovcs HA 2A00aAbHIL 6101M06i0aAbHOCHI 0cobucmocmi 3a cede
ma THWUX, 4 makox @izuune omoueHHs (Mydpicmv, cucmemHuil nioxid, 4YAEHCHME0, 3HAMMI,
demoxpamuyte icHyéanHs). Y cmammi 3anponoHosano i 00/pyHmMO6aHo M0J0eAb ma npouedypu
11 pearizauii wyodo inmezpauii 610i0panux zpyn yinHocmeti 6 océimuii npovec. Taxox npoararizoearo
CyHacHi Ho6066edeHH U000 UIHHICHOI oceimu, 3anponorosani bpumancoxum ypadom 2014 poxy,
36edero 3adekAaposai ypAdosl iHHo6au il 61010610HO 00 C6IMOSUX MeHIeHU Tl UiHHICHOT 0CEIMUL.
Karouosi caosa: yinHicHa 0c6ima, 0Cc6imHi YiHHOCMI, MOPAALHI YIHHOCMI, CydacHa Opumancoka
ULKOAG, HABUAHHS, MOOEAD THMeZPAaL il yiHHOCHel.
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