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MAJOR APPROACHES TO FORMATION OF STUDENTS’
GRAMMAR COMPETENCY AT HIGHER EDUCATIONAL
ESTABLISHMENTS: FOREIGN EXPERIENCE

Anomauin. Busnaueno ocrnoeni nioxoou 0o ¢opmysanns 2pamamuyHoi KOMnemeHyii
cmyoenmie Suwux HaguanbHux 3axnadis. Ilpoananizoeano ocobaugocmi 3acmocysanHs
epexmueHux MemoOUK HABUAHHA 2PAMAMUKYU AHENINICLKOI MO8U V BUWUX HABYATLHUX
3aknadax. Oxapakmepu308ano npAMull, epamamuiyHo-nepexIaoHull ma ayoio-1iHeeanbHull
Memoou SUKIAOAHHS 2paMamuKy aneniticbkoi moeu. Busasneno nepesazu ma Heooniku
BUKOPUCAHHA KONCHO20 3 HABEOCHUX MemOOi8 y KOHMEKCMI opmyeéants iHUOMOSHOT
Komnemenmuocmi  cmyoenmie. OOIPYHMOBAHO OOYINbHICMb BUKOPUCIAHHA [20p Npu
HABUAaHHI CMYOeHmi6 2pamamuky aHeniticbkoi Mosu. Y3azanbHeHo 00C8i0 NpaKkmuyHoi
pobomu 3 oudaxmuunumu iepamu. OKpecieHo OCHOGHI HOGIMHI NiOXO0U 00 GUKIAOAHHS.
SPaMamury y SUWUX HABYATBHUX 3aKAAOaX 3apyOidcHux Kpain, AKi Modcymb Oymu
BUKOPUCMAHT Y GIMYUSHAHUX HABYATLHUX 3aKIAOAX.

KarouoBi cioBa: mnpsMuii MeroJ, TpamMaruvHO-TIEPEKIaHUNA METOA, aynio-
JHTBaJILHUI METOJ, ANNAKTHYHA Tpa.

Hocmanoska npoonemu y 3saeanvromy euensoi. Nowadays different changes and
reforms are being made in the system of higher education in Ukraine. New demands are put
forward for a specialist with higher education by modern society. A specialist should be a
highly qualified and creative personality with independent and critical way of thinking. The
strategic task of modern higher education is to focus on providing the best opportunities for
students, to reveal and implement their talents and abilities on encouraging them for life-
long learning and to acquire knowledge. The problem of modernization of teaching attracts
a lot of attention because of the pragmatic needs of the modern world; desire to acquire
necessary skills and competence in communication, increasing speed of professional and
everyday life as well as globalization processes.

No one knows exactly how people learn languages although a great deal of research has
been done into the subject. Many methods have been proposed for the teaching of foreign
language. And they have met with varying degrees of success and failure.It should be noted
that methods of foreign language teaching have varied for years. But still, there is no exact
approach how English grammar should be taught at the higher educational establishments.

Ananiz ocmannix oocnioxcens i nyonixayit. Methods of foreign language learning and
teaching are in the focus of attention of many contemporary researchers and practising
teachers, among them are: P. Galperin, I. Isayev, A. Kirsanov, T. Kornilova, A. Leontyev,
I. Yakimanskaya and others (the principal theoretical concepts of foreign language
teaching); V. Buhbinder, N. Gez., M. Lahovytsky, A. Myroliubov, S. Nikolayeva, V. Skalkin,
N. Skliarenko, O. Vyshnevsky(methodology of foreign language teaching); V. Boumova,
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G. Broughton, K.T. Henson, D. Nunan, J.C. Richards, J. Scrivener, R.W. Tyler, M. West,
R.V. White, D. Zemenova (innovative methods of foreign language learning and teaching).
To achieve the aim we used such methods of research as analysis, synthesis, descriptive and
comparative analyses.

Dopmynoeanns memu cmammi. To summarize the latest achievements in the sphere
of modern teaching methods of English as well as to consider contemporary approaches in
teaching English grammar at the higher educational establishments.

Buxnao ocnosnozo mamepiany oocniosxcenns. The grammatical systems of Ukrainian
and English are fundamentally different. English is an analytical language, in which
grammatical meaning in largely expressed through the use of additional words and by
changes in word order. Ukrainian is a synthetic language, in which the majority of
grammatical forms are created through changes in the structure of words, by means of a
developed system of prefixes, suffixes and ending [2, p. 89].

A number of different approaches of foreign language learning and teaching have
been suggested by different scholars. The main approaches used for teaching grammar are
grammar-translation, audiolingualism, and direct method [7; 1; 11; 9]. We shall examine
these methods and pay attention to the teaching grammar of the foreign language at the
higher educational establishments.

The goal of grammar-translation method is to produce students who can read and
write in the target language by teaching them rules and applications with little attempt to
communicate orally in the target language. According to J. C. Richards, this approach was
based on the belief that grammar could be learned through direct instruction and through a
methodology that made much use of repetitive practice and drilling [7, p. 90]. He describes
this method in more detail when he declares that this approach to the teaching of grammar
was a deductive one: students are presented with grammar rules and then given
opportunities to practice using them. As we can see from these statements, in language
lessons, the priorities were (and still are) grammar, grammatical rules, given examples, and
translating from English into the mother tongue and vice versa.

The analysis of the scientific sources [7; 9; 11] shows that major characteristics of
grammar-translation method are the following: classes are taught in the mother tongue, with
little active use of the target language; much vocabulary is taught in the form of lists of
isolated words; long elaborate explanations of the intricacies of grammar are given; grammar
provides the rules for putting words together, and instruction often focuses on the form and
inflection of word, reading of difficult classical texts is begun early, little attention is paid to
the content of texts, which are treated as exercises in grammatical analysis.

The grammar-translation method is largely discredited today. With greater interest in
modern languages for communication the inadequacy of grammar translation methods
became evident.

Audiolingualism, developed to enhance grammar-translation, focused on listening and
speaking skills in precedence over reading and writing skills with a lot of attention paid on
correct pronunciation but lacking the use of creative language. The audiolingual method
was the method developed in the Intensive Language Program. It was successful because of
high motivation, intensive practice, small classes, and good models, in addition to
linguistically sophisticated descriptions of the foreign language and its grammar.

Grammar is taught essentially as follows: some basic sentences are memorized by
imitation. Their meaning is given in normal explanation in the native language, and the
students are not expected to translate word for word. When the basic sentences have been
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overlearned (completely memorized so that the student can rattle them off without effort),
the student reads fairly extensive descriptive grammar statements in his native language,
with examples in the target language and native language equivalents. He then listens to
further conversational sentences for practice in listening. Finally, practices the dialogues
using the basic sentences and combinations of their parts. When he can, he varies the
dialogues within the material he has already learned.

The characteristics of audiolingual method may be summed up in the following list:
new material is presented in dialog form; there is dependence on memorization of set
phrases and overlearning; there is a little or no grammatical explanation: grammar is taught
by inductive analogy rather than deductive explanation, vocabulary is strictly limited and
learned in context; great importance is attached to pronunciation, very little use of the
mother tongue by teachers is permitted; successful responses are immediately reinforced;
there is a tendency to manipulate language and disregard content [5, p. 260-262].

The direct method appeared as a reaction against the grammar-translation method.
There was a movement in Europe that emphasized language learning by direct contact with
the foreign language in meaningful situations. This movement resulted in various individual
methods with various names, such as new method, natural method, and even oral method,
but they can all be referred to as direct methods or the direct method. The direct method
known today as «Berlitz» makes an effort to immerse students in the target language
through teacher’s monologues, formal questions and answers and direct repetition in the
input [6, p. 13].

The direct method assumed that learning a foreign language is the same as learning
the mother tongue, that is, that exposing the student directly to the foreign language
impresses it perfectly upon his mind. This is true only up to a point, since the psychology of
learning a second language differs from that of learning the first. The child is forced to
learn the first language because he has no other effective way to express his wants. In
learning a second language this compulsion is largely missing, since the student knows that
he can communicate through his native language when necessary.

In practice direct method stood for the following principles and procedures: classroom
instruction was conducted exclusively in the target language; only everyday vocabulary and
sentences were taught; oral communication skills were built up in a carefully graded
progression organized around question-and-answer exchanges between teachers and student
in small, intensive classes; grammar was taught inductively, i.e. the learner may discover
the rules of grammar for himself after he has become acquainted with many examples;
correct pronunciation and grammar were emphasized [11, p. 88].

Unlike the traditional methods, now learning grammar presupposes involving the
students to a greater extent. Teachers should observe four conditions for a good grammar
presentation: creation of a safe atmosphere and feeling that the tasks are achievable,
showing understanding, active listening, reading, speaking and writing, teaching the
meaning before the form. J. C. Scrivener also states, «Keep it short» [9, p. 127]. Observing
this rule is essential because long explanations often become confusing and boring. Two
important approaches in teaching grammar are elicitation and personalization.
Personalization means using personal information and data, elicitation presupposes active
participation into the lesson. Checking understanding can be provided by asking concept
questions (which need «yes» or «no» answers). To facilitate the classroom activities
teachers can also use examples, visual aids or language games.
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Introducing games into English classes can become an integral part of teaching
grammar [8, p. 32]. Well-chosen games are invaluable as they give students a break and at
the same time allow students to practice language skills. Games are highly motivating since
they are amusing and at the same time challenging. Furthermore, they employ meaningful
and useful language in real contexts. They also encourage and increase cooperation. The
variety and intensity that games offer may lower anxiety [6, p. 14] and encourage shyer
learners to take part, especially when games are played in small groups.

Games in teaching English provide a context for meaningful communication. Even if
the game involves discrete language items, such as a spelling game, meaningful
communication takes place as students seek to understand how to play the game and as they
communicate about the game: before, during, and after the game.

This meaningful communication provides the basis for comprehensible input [3, p. 232],
i.e.,, what students understand as they listen and read, interaction to enhance
comprehensibility, e.g., asking for repetition or giving examples [5, p.272], and
comprehensible output, speaking and writing so that others can understand [10, p. 160-162].

Besides, games can involve all the basic language skills, i.e., listening, speaking,
reading, and writing, and a number of skills are often involved in the same game [4, p. 76].
It is necessary to mention that games can be used for all levels of learning. By regarding the
proficiency, age and experience of the learners, appropriate activities might be applied
successfully. It is also important to design clear and easy directions for the games or the
activities [12, p. 23].

From our own teaching experience we also propose to play stimulating games which
are intended at developing students’ memory, imagination, verbal reaction, and
communicative potential. For these purposes we apply different types of language-based
games which can also serve such additional purposes as relaxation, facilitation and
incentive. Stimulating games can be applied in various types of classes, starting with oral
practice and ending with specialized courses like practice of translation. They need not
more than 20 min. In the mid- or at the end of the class and demand minimum preparation.
We usually practice a block of stimulating games which include the following activities:
short synopsis, imagery memory, emotional memory, visual memory, make it shorter,
construct a catch phrase, make out a lead, create a headline, have understood — explain to
the other, checkpoint, theme and variations, how it was?

Bucnoexu pesynomamie Oocnioscenns. We shall briefly review the treatment of
grammatical explanations by some of the major methods. This is not meant to be an
exhaustive study of all available methods; rather it is an attempt to show the variety of ways
in which different methods deal with grammar explanations and may help teachers in
evaluating available materials as teaching grammar in a modern way is an essential part in
teaching language.

Since teaching is a developing art, which requires innovative and creative ideas to
enrich its effectiveness, we are recommended to use such resource as games in our classrooms.
Games can assist our teaching of grammar while providing a relaxed atmosphere and
motivated students. Such activities are student centered, hence, by using them we give a
chance to our students to express themselves, enjoy themselves during learning, and use the
reserves of their minds. Games let our students use their long-term memory and learn
effectively. So there is an undeniable fact that if our concern is to provide a successful and
beneficial teaching, we should try to integrate games which bring the structural, pragmatic
and communicative aspects of language together in our language classrooms.
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OCHOBHBIE NOAXO/Ibl K ®OPMHUPOBAHUIO TPAMMATUYECKOM
KOMIETEHIMM CTYJIEHTOB BbICIHINX YUEBHBIX 3ABEJIEHUI:
3APYBEKHBIN OMbBIT

Annomauyusn. Onpedenenvl 0CHO8HbIE NOOX00bL K (OPMUPOBAHUIO SPAMMAMUYECKOU
KOMNemeHyuu cnyoeHmos gblcuiux yueonvlx 3asedenuil. Ilpoananuzuposanvl 0cobeHHoCmu
npumMeHenus dPOeKmusHbix MemoOuK O0OVUeHUs 2PAMMAMUKU AHSIULICKO20 SI3bIKA 8
sblcuux yueonvlx 3agedenusix. Oxapakmepuzo8anvl NpsimMoil, SpaMMAmuKO-nepesooHol U
ayouUO-TUHEBAILHBLIL MEMOObL NPEN0OABAaHUsl ZDAMMAMUKY AH2IUTICKO20 53biKka. OOHAPYICEHb
npeumyuecmed u HedoCmamKu UCNONb308AHUSL KAJCO020 U3 NPUBCOCHHbIX MEMOO08 8
KOHmMeKcme opmMuposanus UHOA3LIYHOU KoMnemeHmuHocmu cmyoenmos. ObocHosanHa
YenecooOpasHOCmb UCHONB308AHUSL USP NPU 0OYYEHUU CMYOEHMO8 SPAMMAMUKY AH2TUTICKO20
azvika. Obodbugen onvim npakmuyeckoli pabomul ¢ ouoaxmudeckumu uepamu. OnpedeneHul
OCHOBHbIE UHHOBAYUOHHBIE NOOX00bl K NPEnoO0a8aHuio cpaMMAmMUKU 6 GbICUUX V4eOHbIX

152




[TopiBHsA/IbHA TpodeciiiHa neparorika 2/2013

3a6€0eHUSX 3aPYOEACHBIX CMPAH, KOMopble MO2ym Oblinb UCNONb308AHbL 8 OMNEYECMBEEHHbIX
VUeOHbIX 3a8e0eHUsX.

KiroueBble cjioBa: nOpsMOH METOA, IPaMMaTHKO-IIEPEBOILHBIA METOJ, ayJuo-
JUHTBATBHUN METOJI, TUAaKTUIEeCKas UTpa.
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MAJOR APPROACHES TO FORMATION OF STUDENTS’ GRAMMAR
COMPETENCY AT HIGHER EDUCATIONAL ESTABLISHMENTS:
FOREIGN EXPERIENCE

Abstract. Many methods have been proposed for teaching foreign languages. They
have proved to be successful and unsuccessful to varying degrees. The latest achievements
in the sphere of modern teaching methods of English have been summarized and contemporary
approaches in teaching English grammar at higher educational establishments have been
considered.

Main approaches used for teaching grammar, such as grammar-translation, audio-
lingual and direct methods, have been examined. Direct method has been considered as the
oral or natural method which is based on the active involvement of the learner in both
speaking and listening to the new language in realistic everyday situations. Grammar-
translation method has been based on analysis of the written language using translation
exercises, reading comprehension and written imitation of texts. Audio-lingual method has
been considered as a self-teaching method. The learning is based on repetition of dialogues
about everyday situations that are imitated and drilled to make the response automatic.
Distinct advantages and disadvantages of these methods have been analyzed.

Special attention has been paid to the usage of games in teaching English grammar.
The importance and need of games in English classes have been clarified and the methods
of their usage have been provided. Overall, introducing games into English classes can
become an integral part of teaching grammar. Well-chosen games are invaluable as they
give students a break and at the same time allow students to practice language skills.
Games are highly motivating since they are amusing and at the same time challenging.
Furthermore, they employ meaningful and useful language in real contexts. They also
encourage and increase cooperation in the class.

Key words: grammar-translation method, audio-lingual method, direct method,
didactic game.
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