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ABSTRACT 
The article deals with studying the process of forming physical education teachers’ 

pedagogical mastery in the context of native and foreign scholars’ views. It has been 
indicated that the problem of pedagogical activity and pedagogical mastery efficiency has 
been raised in the works of a number of scholars who developed the principles and criteria 
of such activity. Thus, such native pedagogues as D. Dmytrenko, S. Krysyuk, I. Maslikova 
V. Putsov, A. Volovychenko studied the organization and evaluation of pedagogical and methodical 
work of teachers as well as the measuring of teaching management effectiveness.We have 
concluded that the forming of future physical education teachers’ pedagogical mastery 
should include the analysis of the education content (syllabi; general, psychological and 
pedagogical, special subjects; their comparison and volume, etc.) and the study of future 
physical education teachers’ personality. It is based on the use of general approaches, 
namely, historical, theoretical and descriptive, experimental, qualimetric (sociological) and 
is carried out within the diagnosis of a more general concept – a level of professional 
training (professional competence, the ability to obtain and generate new knowledge, to 
creatively solve pedagogical problems). 
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INTRODUCTION 
Having compared the processes of future teachers’ professional training both in 

Ukraine and abroad we outlined their main similar features, namely, the direct orientation 
of scientific search to humanistic methodology; active theoretical understanding of the problem 
of teachers’ professional development in higher education institutions; reforming of 
national systems of PTFT; higher education institutions’ development and implementation 
of their own programmes for improving professional training of teachers (Маслікова, 
2005).  

THE AIM OF THE STUDY 
The aim of the article consists in studying the process of forming physical education 

teachers’ pedagogical mastery in the context of native and foreign scholars’ views.  
THEORETICAL FRAMEWORK AND RESEARCH METHODS 
L. Korol indicates that the individual approach to professional training of future 

teachers (PTFT) became rather popular in the 1980s (Король, 2006). The development of a 
future educator as an individual and a cultured personality was studied by K. Zeichner and 
M. Haberman (Haberman, 1987; Zeichner, 1983). It should be mentioned that the 
individuality and, in particular, psychological maturity were considered to be the central 
aspect of professional training (Король, 2006; Онопрієнко, 2009).  
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A fresh perspective on the process of mastering teacher profession has become an 
impulse for active forming of multicultural education based on the principle of harmonious 
development of a personality in the diverse cultural environment. In particular, Е. Bekky 
believes that mastering world cultural heritage should play an important place in the 
process of future teachers’ professional training (Бэкки, 1993). 

The majority of scholars incline to the opinion that the methodology of research on 
forming future physical education teachers’ pedagogical mastery should be hierarchical and 
consistent. It includes at least two directions that are external and internal in reference to 
the main subject of the educational process – a student. The first direction is the analysis of 
education content (syllabi; general, psychological and pedagogical, special subjects; their 
correspondence and volume, etc.) and the second one – the study of future physical teacher 
personality in the context of personal moivation, dynamics of mastering knowledge, abilities 
and skills, development of personal and, in particular, creative approaches to teaching, etc.  

O. Onopriyenok indicates that modern native and foreign scholars agree with the 
statement that the category of pedagogical mastery is realized due to competency-based, 
activity-based and personality-based approaches as well as essential quality of pedagogical 
activity grounded on pedagogical knowledge, experience, wide outlook, personal culture, 
the ability to effectively solve complicated pedagogical tasks (Онопрієнко, 2009). He 
emphasizes the synonymy of such terms as “professional readiness”, “professionalism”, 
“mastery”, however, not their intercomplement nature.  

It should be mentioned that since the beginning of the 1970s the problem of 
pedagogical mastery has been rather widely studied abroad. For instance, special attention 
should be paid to researches by H. Flach, E. Loos, S. Schwanengel. They offer the 
summarized results of theoretical and experimental studies performed by German scientists 
of the 1970s, in particular, P. Ekke, F. Hofman, M. Hofman, H. Pretch, R. Pretch. Of great 
scientific interest are the views on the definition of pedagogical mastery, the peculiarities of 
its forming, structure and improvement methods (S. Arnd, E-M. Fongt, E. Furmann, 
G. Grassel, H-G. Hein,V. Kessel, L. Kunz, H. Lau, J. Lompscher, E. Loos, J. Rükwart, 
K. Scherwat, H. Zebe). Quite topical for our study are such statements: 

– pedagogical mastery is an individual complex quality of teacher personality 
(P. Ekke), that is the subjective prerequisite for professional success (L. Kunz, J. Rükwart) 
and particularly reveals itself in every form of educational activity; 

– structural elements of pedagogical mastery are knowledge, capabilities, practical 
skills and abilities (according to J. Lompscher, though, practical skills do not comprise PM) 
as well as volitional characteristics of personality (A. Kossakovsky, H. Zebe) (Flach, 
Schwanengel, 1978; Haberman, 1987). 

Rather important methodological stage is the expression of structural elements of 
physical education teachers’ pedagogical mastery. The scholars who study native and 
foreign experience in forming pedagogical mastery indicate that “mastery can be revealed 
in both standardized and atypical situations in professional activity” and consists of basic, 
systematic and individual knowledge. 

Analyzing trends in teaching methodology in the former Soviet Union Kazakh 
scholars concluded that “it is impossible to provide students with the whole scope of 
necessary knowledge, especially professional, in the context of constantly increasing 
information flow”. Much more important is to teach students to confidently navigate in this 
information, to actively obtain knowledge, to deeply analyze and elaborate it through their 
own imaginary actions thus forming research skills (Отегенов, Баибосынов, Габдуллин, 



81 

         Порівняльна професійна педагогіка 6(3)/2016 Comparative Professional Pedagogy 6(3)/2016 
 

 

2013). This suggests the topicality of the principle of openness and the relative 
completeness of teacher education within universities and its capacity for permanent self-
education and monitoring the dynamics of social, political and cultural changes. 

Thus, the so-called personalized pedagogical education has been actively 
developed in the West since the 1970s. Based on it American scholars created and tested 
the original model of teacher training. The mark of the author’s program is the emphasis on 
the needs of future teachers’ professional consciousness and development of their 
professional interests. Experimental verification of F. Fuller’s program at the University of 
Texas proved the effectiveness of early immersion in professional activity as future educators 
are taught to achieve professional success and solve pedagogical tasks (Norris, 1996).  

In order to study the process of forming future physical education teachers’ 
pedagogical mastery we have used historical and empirical methods. Historical methods 
included historiographical (the study of historical sources), comparative and historical (the 
analysis of pedagogical mastery development in Ukraine and abroad), cultural and 
historical (the analysis of the influence of historical, cultural, political and traditional 
factors on the development and formation of pedagogical mastery and physical education). 
Empirical methods encompassed monitoring of the reference groups, analysis of results on 
pedagogical activity of future physical education teachers (statistical indicators of success, 
reports on teacher placements), sociological methods (surveys, questionnaires, testing). The 
inductive method has been used mainly in two aspects: the generalization of various 
theories of pedagogical mastery according to relevant features and the synthesis of the 
actual material (selection and processing valid data of reference groups). 

RESULTS 
The leading Polish scholars T. Lewowicki, T. Nowacki and F. Szlosek consider 

Ukrainian experience in forming pedagogical mastery to be a conception of training brand 
new teachers (Зязюн, Крамущенко, Кривонос, 2004) and highly appreciate the methodical 
model of forming pedagogical mastery developed in Poltava State Pedagogical Institute in 
the 1979–1990s (Zjaziun, Kramuszenko, Krivonos, Samieszczenko, Semiczenko, Tarasewicz, 
2005). The analysis of definitions and essence of the concept of pedagogical mastery in the 
discourse of native and foreign scholars’ views has revealed certain common ontological 
and existential patterns that can be generalized to the following statements: 

1. Pedagogical mastery can be expressed at any lesson and at the same time it is 
the non-standard, creative phenomenon reflected on the background of compulsory, trivial 
and typical elements. 

2. Students cannot be taught pedagogical mastery only by teachers, mentors or 
trainers. They should strive for self-education, self-discipline and self-organization.  

3. Unlike competency-based knowledge, abilities and skills, needed in professional 
activity, pedagogical mastery is not limited to excellence and concrete description of 
personal qualities being a permanent process. 

4. Pedagogical mastery of physical education teachers is specific and has a number 
of advantages over teachers of humanities and natural sciences as it is closely linked not 
only with cognitive, but also value-based sphere of personality and culture (axiology) and 
can meet the needs of spiritual, emotional and physical development. 

5. Pedagogical mastery of physical education teachers is based on the 
acmeological (apical) goal, namely, involves real and objectively recognized results, 
progress, achievements, etc. 

The studies of German scholars prove the prevalence of personality- and activity-
based approach to the interpretation of the concept of pedagogical mastery. At the same 
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time, an American scientist L. Rubin believes that pedagogical mastery includes the 
selection of educational goals, the use of innovative ways to achieve these goals as well as 
the striving for creative search, the enhancement of technical and pedagogical skills 
(Соловйов, 2013) that proves the existence of different views on the problem of 
pedagogical mastery in foregn literature (Zjaziun, Kramuszenko, Krivonos, Samieszczenko, 
Semiczenko, Tarasewicz, 2005). 

An important component of pedagogical mastery which can be equated to obtaining 
knowledge, abilities and skills include special personal qualities, namely, combining, 
creativity, heuristicity, the ability to navigate in the information society and thus solve 
educational, psychological, epistemological and other problems and situations. 

The problem of pedagogical activity and pedagogical mastery efficiency has been 
raised in the works of a number of scholars who developed the principles and criteria of 
such activity. Thus, such native pedagogues as D. Dmytrenko, S. Krysyuk, I. Maslikova 
V. Putsov, A. Volovychenko studied the organization and evaluation of pedagogical and 
methodical work of teachers as well as the measuring of teaching management effectiveness 
(Дмитренко, Олійник, Онуфрієва, 1996; Маслікова, 2005). Russian researchers, namely, 
V. Verb, N. Vodopyanova, V. Zverev considered the professional activity of teachers in 
terms of self-esteem, peer evaluation, relevant bodies’ monitoring and instructors’ 
observation (Зверева, 1998; Водопьянова, 1996). In the scientific discourse of foreign 
researchers’ views the problem of teachers’ professional competences effectiveness can be 
solved by the assessment of its socialized (integrative, managerial, interactive) functions, 
the familiarization with the subject as well as a block of psychological and personal 
qualities, namely, empathy, combining, openness, tolerance, etc. (Shulman, 1987; Norris, 
1996). 

I. Zyazyun suggested to assess pedagogical mastery within a more general 
concept – the level of professional training, including professional competence, the ability 
to obtain and generate new knowledge, the ability to creatively solve pedagogical tasks and 
problems. The scholar made a differentiation significant for our research, namely, he 
developed criteria for pedagogical mastery (the appropriate orientation of professional 
activity, the optimal selection of pedagogical tools, the dialogical essence of the interaction 
with students, the increase in productivity of results of educational activity and its creative 
nature) (Зязюн, Крамущенко, Кривонос, 2004). For the study of teachers’ pedagogical 
mastery modern scholars use the concept of diagnostic toolset, including a range of 
theoretical, psychological, sociological and empirical methods. In these cases, the most 
important criterion is pedagogical and creative self-awareness and self-esteem that are 
based on the statement that a highly qualified teacher is devoted to his/her profession and 
has a high level of motivation. However, according to questioning of reference groups it 
has been found out that graduates who showed high intellectual, professional, physical and 
pedagogical levels in the cases of lack of motivation reveal lowered indicators while 
expressing the components of pedagogical mastery. This fact determined the 
methodological problem: pedagogical mastery of future physical education teachers 
requires a set of high quality indicators and the absence of even one of them has a negative 
influence on forming pedagogical mastery.  

As for the actual pedagogical mastery of physical education teachers V. Solovyov 
suggests a set of criteria for teacher personality, namely, a combination of his/her physical 
form and athletic abilities with pedagogical tact, individuality, subjective experience and 
highly effective communication with students. The same can be applied to the graduates of 
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the faculty of physical education (Соловйов, 2013). A. Onopriyenko proves that the 
development of physical education teachers’ high-level pedagogical mastery precedes their 
mastering basic professional competencies and offers to diagnose it by: 1) setting goals and 
objectives of diagnosis to study the levels of basic professional competencies of future 
physical education teachers; 2) selecting optimal diagnostic research methods that would 
allow to characterize the level of formation of future physical education teachers’ basic 
competencies; 3) collecting information through diagnostic techniques; 4) processing 
quantitative and qualitative results; 5) producing and formulating pedagogical forecast and 
trends in forming students’ pedagogical mastery (Онопрієнко, 2009). 

Since physical education teachers’ pedagogical mastery is a hierarchical psychological 
formation and its level of difficulty increases in the direction from general theoretical 
knowledge to personal abilities, capabilities and skills, it is necessary to take a number of 
diagnostic measures to detect and assess the dynamics of pedagogical mastery enhancement. 

Thus, this process consists in performing theoretical and methodological diagnosis. 
Ideally, it consists of several successive stages: a) the clarification of the purpose and 
specific objectives of studying students’ professional competencies; b) the selection of 
research methods and the inventorization of data on basic competences; c) the collection of 
data (the analysis of learning activities, testing, questioning); d) the processing of results 
(the comparison of quantitative data with optimal scale of students’ professional 
competences at this level (the initial stage, Bachelor’s degree, Master’s degree); e) the 
evaluation of results, the forming of trends, forecasts and prospects of pedagogical mastery 
development, homogeneous groups, academic group of students, the learning flow, etc. 

CONCLUSIONS 
The forming of future physical education teachers’ pedagogical mastery should 

include the analysis of the education content (syllabi; general, psychological and 
pedagogical, special subjects; their comparison and volume, etc.) and the study of future 
physical education teachers’ personality. It is based on the use of general approaches, 
namely, historical, theoretical and descriptive, experimental, qualimetric (sociological) and 
is carried out within the diagnosis of a more general concept – a level of professional 
training (professional competence, the ability to obtain and generate new knowledge, to 
creatively solve pedagogical problems). 

We believe that the further study of stages of forming future physical education 
teachers’ pedagogical mastery will improve the professional training of future physical 
education teachers at native universities.  
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