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ABSTRACT

Types of non-formal adult education in the USA and Canada are singled out. Non-
formal adult education in the United States and Canada is subdivided into basic adult
education, education for professional development, education for personal development,
specialized adult education, education for the development of civil society (constituents of
which are education for peace, citizenship and democracy, education for protection of
environment;, multicultural education). The purpose and main assignments of adult education
for professional development are systematized. The purpose is professional development,
meeting the needs of personal development, self-actualization and self-realization in
professional life. Its main tasks are: formation of positive attitude to professional work and
motivation for professional growth, enriching social and professional competence;
development of adequate professional conduct. Types of educational establishments for
adults are systematized. University colleges, community colleges, colleges of general and
vocational education, colleges of applied arts are an alternative to university education of
adults in Canada and the USA. Specifics of programs in American and Canadian colleges
is analyzed. Colleges and institutes introduce programs aimed at solving social problems,
taking into account labor market demands. They offer training programs for development
of applied skills in business, art, technology, agriculture, social and educational fields,
medicine. A special place in non-formal education for professional development is given to
education for the labor market, which is aimed at obtaining specific professional
competencies that are necessary at labor market. Adults are involved in professional
programs, trainings, courses, seminars, internships.

Keywords: non-formal adult education, USA, Canada, apprenticeship, college,
university, structural peculiarities, content peculiarities.

AHOTANIA

Buokpemneno euou uegopmanvruoi ocgimu oopocaux y CIHIA i Kanaoi.
Hegopmanvna océima oopocnux y CIIIA i Kanaoi exmouac 6 cebe 6a308y oceimy 00pociux,
ocsimy 0151 NPoQecitinoco po3eUmKy, 0ceimy Oisi 0COOUCMICHO2O0 PO3GUMKY, CNeyianizo8amny
0c8imy 00pOCaUxX, 0C8imy OJisi PO3GUMKY ePOMAOAHCHKO20 CYCHITbemea (CKIaOHuKamu siKoi
€ 0ceima 015 Mupy, cpomMadsaHCmMea ma 0emMoKpamii, oceima Os 3axXucmy HABKOAUUHBLO2O
cepedosuwya, nonikyiemypHa oceima). Cucmemamu3z08aHo memy md KiAHY08i 3A60AHHS
Heghopmanvhoi ocgimu dopocaux 0ast npogeciiinozo pozsumxy. Memoro negpopmanvroi oceimu
00pPOCAUX € 3A0080JEHHS NOMPed 0COOUCMOCHI )Y PO3BUMKY, CAMOPO3GUMKY, CAMOAKMYAni3ayii
i peanizayii cebe y npogeciinomy osicummi. OcHOGHUMU ii 3A80AHHAMU €. POPMYBAHHSL
NO3UMUBHOL YCMAHOBKU HA NPOGheciliiy JisbHicmb | MOmusayii npogecitinoeo 3poCmanHs,;
30azauenns coyianbHO-npo@eciunoi i cneyianbHoi KomMnemenmHocmi 00pociol ToOunu,
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GPopMysanHs HOBUX HANPAMKIE NPOPECIUH020 PO3GUMKY O0OPOCAOL TOOUHU | A0eK8AMHUX iM
cxem npogeciiinoi nosedinku. Cucmemamuzo8ano 6uoU HAGUATLHUX 3aKIA0IE 07k OOPOCIUX
yunie. Anbmepuamueoio yHieepcumemcobkoi oceimu odopociux y Kanaoi i CIIA €
VHIBEPCUMEMCHKI KOIe0Cl, 2POMAOCHLKI KOAeDdicl, Koaedici 3aeanvioi ma npogecitinoi
0c8imu, KONeONCI NPUKIAOHUX MUCTHeymé ma MexHONI02ii, THCmUmymu mexHoao2ii ma
nocunenoeo HaguauHs. Ilpoananizogano cneyuixy npoepam y amepukaHCbKux i KaHaoCbKUX
xoaeoddicax. Konedoici ma incmumymu docums SHYy4KoO, 8i0N0BIOHO 00 3aNuUmie punky npayi
68004AMb NPOSPAMU, CNPAMOBAHI HA PO38 A3AHHSA CYCHITbHUX MA coYianbHux npobnem. Bonu
NPONOHYIOMb NpoSpamu NPo@ecitiHoi nid2omosxu 01 pPO3GUMKY NPUKIAOHUX HABUYOK Y
Oi3neci, mucmeymsi, MexHON02il, CIlbCbKOMY 20CROOAPCMEI, COYIANbHUX MA OCEIMHIX
cpepax, meouyuni. Ocobruso micye y HehopmanbHill oceimi 08 Npopeciinozo po3sumxy
3aimae oceima O0na PUHKY Npayi, KA CAPAMOBAHA HA OMPUMAHHA Ne6HUX NpogheciiHux
KOMhemeHmHOcmet, AKi € aKkmyanbHuMu Ha puHky npayi. [Jopocni 3anyuaromvci 00
npogeciiinux npoepam, mpenineis, Kypcis, ceMinapis, cmaicysanb.

Knrouoei cnosa: negpopmanvua oceima oopocaux, CIIA, Kanaoa, yuniecmeo,
Koaeodic, yHisepcumem, CMpPYKMYypHi 0COOIUBOCMI, 3MICMOBE 0COONUBOCIII.

INTRODUCTION

Socio-economic transformations in Ukraine influence innovative processes in
education. Rapid increase of scientific knowledge volume, changes in technologies and
industry organization help to transform education into life-long one. At the beginning of the
XXI century higher educational institutions of the USA and Canada began to consider adult
education as one of the priorities of their functioning. High level of adult education is
provided by powerful scientific and methodological potential, modern technical facilities,
highly qualified teaching staff, research and theoretical development in this area and
significant practical experience of adults.

THE AIM OF THE STUDY

The aim of the study is to explore structural and content peculiarities of non-
formal adult education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of adult education was researched by such Ukrainian scientists as
N. Bidyuk (2009), O. Ohiienko (2014). Different aspects of adult education in the USA and
Canada were analyzed by foreign scientists: philosophical basics of adult education
(Bergevin, 2014; Bogard, 2012), training of educators for adults (Brookfield, 2018),
procedural aspects of teaching (Kruidenier, 2010; Langenbach, 2014; Merriam, 2013). To
fulfill the aim of our research we will apply the following methods: analysis, synthesis,
induction, deduction, analogy, comparative historical method, genetic method, problem-
chronological method.

RESULTS

Analysis of scientific sources allows us to distinguish main types of non-formal
adult education in the United States and Canada, taking into account specific context
(school, work, community, family, self-development), focus of educational activities,
general aims, content and direction of their implementation:

— basic adult education, which plays important role in the fight against illiteracy.
Its dominant feature is compensatory, which updates compensation shortfall of formal
education and received remedial education;
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— education for professional development, which presupposes broadening and
mastering of certain competences, corporate education, training in the workplace. Its dominant
feature is adaptive, which provides adult adaptation to changes in the labor market;

— education for personal development, provides functional mastery and critical
literacy, and aims at meeting development needs, spiritual needs and interests of adult;

— specialized adult education, which includes education, targeted at enrichment of
knowledge and skills that are needed for adequate performance of social roles (education
for parents, education of women, education of people of the third age, education for the
integration into society of people with certain disabilities), focuses on vulnerable
populations (minorities, immigrants, people with disabilities and others;

— education for the development of civil society, constituents of which are education
for peace, citizenship and democracy; education for protection of environment; multicultural
education.

The purpose of education for professional development meeting the needs of
personal development, self-actualization and self-realization in professional life. Its main
tasks are: formation of positive attitudes in professional work and motivation for professional
growth; enriching social and professional competence; development of adequate professional
conduct (Bergevin, 2014).

Canadian and American universities have experience of programs for adults
inclusion in their own traditional system.

The programs of lifelong university education reflect peculiarities of American and
Canadian economy, because significant number of educational establishments train specialists
and improve professional skills of workers in agriculture, fishery, forestry, metallurgy,
chemical and mining industry. Universities provide an opportunity to improve skills and
get training in the following areas: agricultural science, business and management,
education, engineering and applied science, medicine, mathematics and computer science,
physics, social and human science, transport and communication (Langenbach, 2014).

University colleges, community colleges, colleges of general and vocational education,
colleges of applied art are an alternative to adult university education in Canada and the USA.

Canadian and American system of public colleges was formed only in 1960.
Unlike universities, which have come a long way of evolution, a system of colleges
formation was initiated by the government, taking into account necessity of socio-
economic development of the United States and Canada, because it was thought that
economic growth is possible only due to significant investment in the development of
technical skills of population (Bogard, 2012).

Vast majority of colleges in the USA and Canada provide vocational training and
are considered as steps for admission to universities, though some of them implement
programs for bachelor degree obtaining, and receive significant government support.

Colleges and institutes introduced programs aimed at solving social problems
rather flexibly, taking into account labor market demand. They offer programs for the
development of applied skills in business, art, technology, agriculture, social and
educational fields, medicine.

A special place in non-formal education for professional development is given to
education for the labor market, which is aimed at obtaining specific professional
competencies that are necessary at labor market. Adults are involved in professional
programs, trainings, courses, seminars, internship.

Nunavut Arctic college offers a significant range of educational programs aimed at
training mid-level specialists needed in the district. An example of such educational
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program serves training of students for timber industry (carpentry pre-employment). The
duration is 1 year. On completion of program, students receive a certificate. The second
part of program (carpentry apprenticeship) provides practically oriented training of
specialists in the field of construction, erection and reparation of wooden and concrete
structures. The program offers acquisition of skills that are necessary for installation of
doors, windows, staircases reading blueprints and calculating material. To be enrolled for
the program an applicant must reside on the territory of Nunavut, be physically prepared for
this type of activity and needs to find an employer who agrees to employ him after
graduation. The program lasts four years, during which every seven weeks theoretical
course is conducted (the theory of timber production, sale of timber industry goods). After
successful completion of program students receive a license with the right for employment
in the wood industry (journeyman carpentry ticket) (Brocket, 2014). In addition, college
enables Aboriginal people to get the skills in development of mineral deposits (mine
training); social assistance of Aboriginal health monitoring, disease prevention (community
health); food industry (culinary art); early childhood education (early childhood education);
business travel (guide training); housing (housing maintainer), etc.

Federal programs and initiatives help adults become competitive in the labor
market: program for fired workers (dislocated worker program), national program for
vocational training of representatives of rural areas (national farmworker jobs program),
program of assistance in employment (employment and training assistance), project for homeless
veterans reintegration (homeless veterans reintegration project), program for employment
of former soldiers (local veterans employment representative program), employment and
training program for the indigenous inhabitants of America (native American employment
and training program), program of employment of older people (senior community service
employment program) (Langenbach, 2014).

Study at work and corporate training is an important part of non-formal education
for professional development of adults. So, two out of three workers feel that they can learn
much more at work than in classroom. Therefore, almost 58 % of informal learning takes
place in companies (Bogard, 2012). Training at workplace includes: experience that is
gained in the process of work and apprenticeship.

A special place in the system of adult education in Canada unlike in the USA is
given to apprenticeship — vocational training for adults, who wish to improve their skills by
combining learning at workplace and at educational establishment. Adult student training
period, according to the apprenticeship program, lasts from 2 to 5 years depending on the
subject and on how quickly the student can accumulate credits required for the number of
working hours. On average, student spends 85 % of time at company and only 15 % —
attending educational institutions. To be enrolled in apprenticeship courses a candidate
must formally apply for a job and have a journeyman status. On completion of program, he
receives a certificate of apprenticeship and if it is necessary passes an exam for getting a
certificate (Bogard, 2012).

Adults, who wish to increase the level of professional qualification, can take part
in Co-Op Diploma Apprenticeship Program, which combines study in college and vocational
training, which is proved by certificate of qualification. Studying in college, participants of
this program get standard training and practical course in chosen specialty. The program
includes business training and entrepreneurship, aimed at developing skills that are
necessary for creating and managing ones own business. In addition, participants have
practical training in workplace, after which the official document is given if student passes
exam that meets professional requirements.
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Non-formal adult education for personal development is aimed at self-
determination of adults and developing family relations, communication, intellectual,
moral, artistic, physical, environmental, economic culture. Culture is based on life of self-
conscious adult who is able to make decisions, identify himself, take responsibility for
actions in different situations, take his own way in cultural, professional, social,
interpersonal and other relationships with people.

It was found that human society is an important area of self-determination and
integrative product of human activity. Therefore, non-formal adult education for personal
development focuses on enriching cognitive abilities and acquireing new ideas about world,
offering adults a large number of courses, workshops, seminars, lectures, debates on
various subjects and directions in accordance with their interests and needs. However, non-
formal adult education for personal development is aimed at developing understanding of
person’s strengthses and weaknesses.

The structure of non-formal adult education in the USA and Canada is
characterized by rapid development, for it is determined by society, needs and interests of
adults, economy and society and fast changes taking place in society. Therefore, non-formal
adult education in the USA and Canada has ability to cover different groups of adults, that
allows to distinguish its structure and skills of adults that are necessary for adequate
performance of social roles (education of parents, education of women, education of people
of the third age, education for the integration into society of people with certain disabilities), it also
focuses on vulnerable population (minorities, immigrants, people with special needs).

Saskatchewan Indian federated college provides aboriginal adult learning, combining
traditional Indian and Western techniques. The college offers a program of Aboriginal art.
College policy focuses attention on the study of tribal culture, not taken apart from life in
Aboriginal realities; usage of holistic, integrated, comprehensive approach to learning rather
than abstract fragmented approaches that are typical for traditional Western pedagogy
(Bergevin, 2014).

The implementation of such training programs for indigenous people in Canada
has many advantages: solution of problem of equal access to Aboriginal education; territorial
government overcomes the problem of national personnel in the service and production;
removement of various obstacles for those who wish to continue education, particularly
overcome one of the major barriers — financial, since there is no need to pay for
accommodation, transportation, food; indigenous population of Canada supports and
develops communication skills in their own national environment.

CONCLUSIONS

The main types of non-formal adult education in the United States and Canada are
basic adult education, education for professional development, education for personal
development, specialized adult education, education for the development of civil society
(constituents of which are education for peace, citizenship and democracy; education for
protection of environment; multicultural education). The purpose of non-formal adult
education for professional development is meeting the needs of personal development, self-
actualization and self-realization in professional life. Its main tasks are: formation of
positive attitude in professional work and motivation for professional growth; enriching
social and professional competence; development of adequate professional conduct. Vast
majority of colleges in the USA and Canada provide vocational training and are considered
as steps for admission to universities, though some of them implement programs for bachelor
degree obtaining, and receive significant government support. Colleges and institutes introduced
programs aimed at solving social problems, taking into account labor market demand.
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