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POLISH EXPERIENCE
OF FOREIGN LANGUAGE TEACHERS’ TRAINING

ABSTRACT

Studying the experience of foreign language teachers’ professional training in
developed foreign countries opens up new opportunities for improving the system of
pedagogical education in conditions of its adaptation to the requirements of the European
educational space. Of a significant scientific interest are the progressive achievements of
countries that demonstrate a high level of foreign language teachers’ professional training
in accordance with international standards, have rich historical traditions of education
that contributes to their leading role in science and education at the regional and global
levels; have gained considerable experience in the field of foreign language teachers’
professional training in the new socio-cultural conditions. It is emphasized that the
language policy of the European Union demonstrates the crucial importance of language
learning in the integration processes. It is also underlined that in modern international
documents on the modernization of the foreign language teachers’ professional training it
is stated that modern educational transformations should facilitate the implementation of a
European dimension in the foreign languages teachers’ training. The establishment of new
values related to the search for a multicultural, multi-ethnic and multi-linguistic Europe
depends to a great extent on the ability of the teacher to develop a European consciousness
and an individual sense of moral responsibility in a pluralistic society. The paper presents
the results of collective scientific research, in particular, the peculiarities of the foreign
language teachers’ professional training in Poland are presented and the recommendations
on the creative use of constructive ideas of the progressive experience in the process of
updating the system of pedagogical education are outlined.

Keywords: future foreign language teachers’ training, institutions of higher
education; the European Union; Poland.

AHOTANIA

Busuenns 00cgidy npoghecitinoi niocomoeku uKiadawie iHO3emMHUxX M08 y PO3GUHEHUX
3apyOidICHUX KpaiHax GIOKPUBAE HOBI MOJICIUBOCHT Ol BOOCKOHAIEHHS. CUCIEMU Neda202iuHOT
ocgimu 6 ymogax ii adanmayii 00 6UM0O2 €8PONEUCLKO20 OCEIMHLO20 NPOCMOPY. 3HauHUL
HAyKosull inmepec GUKIUKAIOMb NPOSPECUBHI OOCSCHEHHs KpAaiH, AKi 0eMOHCMmpPYIOmb
BUCOKUIL PIBeHb NPOGecilinol ni0comosKu GUUMENi8 [HO3eMHOI MO8U BI0N0BIOHO 00
MIDICHAPOOHUX CIMAHOAPMIB, Malomyb b6azami icmopuyni mpaduyii oceimu, wo cnpuse ixuii

[ L




S sc iendo TopiBuanabHa npodeciiiHa nejgarorika 9(2)/2019
Comparative Professional Pedagogy 9(2)/2019

NpoBIOHIl poni 6 HAYYI Ma 0CGIMI HA PEeiOHATLHOMY Ma 2100ANLHOMY DIGHSX, OMPUMATU
SHAUHUL 00C8I0 Yy Npoghecitiniti nideomosyi guumenie iHO3eMHOI MOBU Y HOBUX COYIATLHO-
KynemypHux ymosax. Iliokpecmoemvcs, wjo, 6I0N0GIOHO 00 MOGHOI nonimuku €eponecbkozo
Co103y, 6uueHHs THO3eMHOT MOBU 3alMAc NPogione micye y npoyecax inmeepayii. Taxooic
NIOKPeCTIOEMbCS, WO 8 CYUACHUX MIJICHAPOOHUX OOKYMEHMAX w000 ModepHizayii npopeciinoi
ni02oMosKY GUUMENI6 IHO3EMHOI MOBU 3A3HAUAEMbCA, WO CYYACHI 0C8IMHI mpanchopmayii
NOBUHHI  CHPUSIMU  6NPOBAOIICEHHIO €BPONEUCHKO20 SUMIPDY 8 RNIO20MOBYI GUUMenis
inozemuux mog. CmeopenHs Ho8UX YIHHOCMEl, NO8 A3AHUX 3 NOULYKOM MYTbMUKYIbIMYPHOI,
bacamoemniunoi ma 6azamomoenoi €eponu, 3HAUHOIO MIPOIO 3aneHCUMb 8I0 30AMHOCH
suumensi po3eueamu €8pPONeLcLKy ceidomicms U IHOUBIOYAAbHE GIOWYmMMms MOPAIbHOT
8I0N0GIOANLHOCII 8 NIIOPANICIMUYHOMY cychintbemsi. YV kpainax €eponeiicokoeo Coio3zy
ni02omosKka UUMmMenie IHO3eMHOI MOGU 30IUCHIOEMbCS, NEPesadiCHO, 3aKia0amu uujoi
ocgimu, siki eomyloms eyumenie 30 iHO3eMHUX MO8, XOUA Yell NOKASHUK 8aPItOEMbCS 6I0 Kpaitu
00 Kpainu. Y cmammi npedcmaeneni pe3yibmamu KOAEKMUBHUX HAYKOBUX OO0CTIOdNCEHb,
30Kpema, ocodbausocmi npogeciinoi nideomoexu euumenié inozemnoi mosu ¢ Ilonvwi ma
pekomeHOayii w000 MEOPYO20 BUKOPUCIAHHA KOHCMPYKMUBHUX [0ell NpocpecusHO2o
00¢8i0y 6 npoyeci OHOGNEeHHs CUCmeMU nedazo2iuHoi 0ceimu.

Knrouoei cnoea: niocomosxka mauOymuix yuumenié iHO3eMHOI MOSU; 3aK1A0U
suwjoi ocgimu, €sponeticvkuti Cows; Ionvwa.

INTRODUCTION

One of the initiatives of the Council of Europe and the European Union is the
development of new approaches to language teaching and language learning. The European
Union in this area follows the idea of multilingualism that is a political slogan and the EU
action program. It is declared that the purpose of EU language policy is to preserve the
linguistic diversity of the community and provide for its citizens the possibility to master
foreign languages. Europe is trying to form an open, multilingual, intercultural society with
substantial cultural and linguistic heritage, with all the obvious diversity at the local, regional
and national levels. Schools have to play a significant role in the process of teaching and
learning modern languages, so the problem of the future foreign language teachers’ professional
training remains the key one to the Council of Europe and the European Union.

THE AIM OF THE STUDY

The aim of the article is to present the results of comparative scientific-
pedagogical research focused on studying the experience of foreign language teachers’
professional training in Poland.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of the future foreign languages teachers’ training was studied by
R. Allan (2007), A.Fenner (2007), A. Gallagher-Brett (2018), M. Grenfell (2018),
A. Hilmarsson-Dunn (2018), M. Jakowicka (2008), B. Jones (2007), M. Kelly (2018),
H. Komorowska (2007), B. Kwiatkowska-Kowal (2015), D. Newby (2007), L. Richard
(2018), K. Soghikyan (2007), G. Williams (2012). The following research methods were
used: analysis, synthesis, comparison and generalization.

RESULTS

The language policy of the European Union demonstrates the crucial importance
of language learning in integration processes. An increase in the importance of language
policy has also affected the structure of the European Commission. On January 1, 2007 a
separate position of the EU commissioner on issues of multilingvism was created. It is
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currently headed by Leonar Orban from Romania. He is the head of the general directorate
of the European Commission for translation services, the general directorate of interpreting
and the Official Publications Office of the European Communities.

In modern international documents on the modernization of the foreign language
teachers’ professional training, such as ‘Professional Teacher Training and its
Development’ (2008), the report of the Council of Europe ‘Results of Strategic European
Cooperation in Education and Training’ (2009), it is indicated that modern educational
transformations should facilitate the implementation of a European dimension in the foreign
language teachers’ training process. The Council of Europe has also highlighted its
initiative in the following publications: ERLE ‘European Recommendations on Language
Education: Learning, Teaching, Evaluation’ (2001) and ELP ‘European Language Portfolio’,
which are presented as a tool for solving the problem of mastering a foreign language. The
new tool for unifying the requirements for the professional competence of language
teachers is the so-called European Portfolio for the Teachers of Languages (EPOTL),
developed during 2004-2007 by an international group of experts commissioned by the
European Center for Modern Languages at the Council of Europe. This is a document
created with the support of teachers and lecturers of pedagogical institutions of higher
education from the 33 member countries of the European Center for Modern Languages,
which summarizes the knowledge and skills necessary for language teaching and learning
and helps future foreign language teachers to self-assess the acquired didactic competencies
and monitor their own progress in the process of professional competence mastering
(Newby et al, 2007).

The mentioned documents state that the implementation of changes is possible
only with the development of cooperation and convergence in the sphere of foreign
language teachers’ training, especially English as a modern international language of the
media age. The foreign language teachers must meet the requirements that are put forward
to them in the context of modern European linguistic policy. The implementation of ideas
of the Bologna Process and the recommendations of the Council of Europe in the foreign
language teachers’ training requires preparation of professionals of a new generation who
are completely ready to professional activity, effective performance of their professional
duties, mastering of at least two foreign languages (Common European Framework of
Reference for Languages: Learning, teaching, assessment, 2001).

The study of pedagogical sources shows that in the countries of the European
Union, the foreign language teachers’ training is mainly carried out by institutions of higher
education, which prepare teachers of 30 foreign languages, although this indicator varies
from country to country (Williams, 2012). Almost all European countries provide training
for teachers of English, French, and German. Italian, Spanish and Russian language teacher
training programs are also common. The largest selection of foreign languages for studying
is offered in Austria, Bulgaria, the Czech Republic, Finland and France. In addition,
students are encouraged to study at least one ‘uncommon’ European language. This provides the
realization of one of the key tasks of the European community, i.e. the provision of linguistic
diversity (The Training of Teachers of a Foreign Language: Developments in Europe, 2012).

Organizationally, each country has its own teacher training system, reflecting
national needs, history and traditions. At the same time, considering the tendency of
integration in higher education, the gradual introduction of common models and the
adaptation of existing systems to the requirements of the present are observed in teacher
training. The report of the European Commission Directorate in the field of education and
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culture (The Training of Teachers of a Foreign Language: Developments in Europe, 2012)
presents the results of the state of foreign languages teachers’ professional training in
European countries. The investigation was conducted on the basis of the English University
of Southampton in 2012. The following aspects of the problem were analyzed: the
peculiarities of the foreign language teachers’ training process for students of a certain age
group (for elementary school, secondary school, higher education and adult education); the
use of autonomous or distance learning in teacher training; involvement of mentors in the
organization of pedagogical practice; Europeanisation of teacher training programs (for
example, the use of transnational programs, establishing professional contacts with colleagues in
other countries); increasing the level of practical mastering of foreign languages; training of
methodologists in the field of teaching foreign languages.

Poland, as a country with a decentralized education system, is actively
implementing reforms in pedagogical education, developing modern standards for high-
quality teacher training in higher education institutions. Scientific interest in the experience
of this country arose due to the fact that Poland and Ukraine have much in common in the
cultural and socio-historical development. The future foreign language teachers’ training in
Poland is provided by: 78 pedagogical colleges of foreign languages (45 colleges provide
English language training); 37 higher vocational schools (including institutes); 19 universities;
7 academies and 1 polytechnic (total — 109).

As a result of the analysis, we can state that in Poland the guiding normative
document is the Standard of a foreign language teacher professional training. The Polish
Standard of a foreign language teacher professional training defines: general requirements
to the foreign language teacher professional training; characteristics of the graduate; basic
skills (foreign languages teachers’ training should ensure the acquisition of competences in
professional areas of knowledge); contents of educational disciplines; goals and requirements
for the implementation of psychological and pedagogical practice at school (Reporting
stanie edukacji, 2015).

The standard a foreign language teacher professional training coordinates and
organizes the training process, providing the basis for the content of foreign languages
teachers’ training. This allows the preservation of a single educational space in a multinational
society and stimulates the differentiation of education. Standardized requirements for
teacher qualification are presented in the form of professional competencies. It is imperative that
teachers’ training programs should be based on their professional competences and reflect
their content.

According to the state standard, a foreign language teacher in Poland must be
aware of the following spheres of pedagogical activity: 1) the chosen major, in order to
competently transfer the acquired knowledge, to deepen and update them on their own, and
be able to integrate into other areas of knowledge; 2) psychology and pedagogy, in order to
perform educational and mentoring function, to support the comprehensive development of
students, to individualize the learning process, to meet the special educational needs of
students, to organize the educational process in class, school and local environment, and to
cooperate with other teachers, parents, carry out extra-curricular work; 3) educational subjects, in
order to effectively conduct training sessions, to support students’ intellectual development
through the ability to choose the right active methods and technical means of teaching,
adequately assess the achievements of students; 4) the use of information technologies
during the lessons; 5) mastering another foreign language at level B2 in accordance with the
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European Recommendations on Language Education (Rozporzadzenie ministra edukacji
narodowej z dnia 18 lipca 2006 r., No. 128, poz. 897, 2006).

Professional training of a foreign language teacher encompasses studies at the first
degree with the title of licensee (corresponding to the educational qualification level,
‘Bachelor’). Training lasts 6 semesters. The number of studying hours should be at least
2000, and the number of ECTS credits is not less than 180. As for the qualification
requirements, the foreign language teacher must have basic knowledge of language,
literature and culture in the field of the chosen foreign language, as well as the ability to use
knowledge in professional activities. The future foreign language teacher should learn a
foreign language as a mother tongue, at level B2 in accordance with the European
Recommendations on Language Education of the Council of Europe, and must be able to
use a foreign language in educational work.

The contents of the basic curriculum for the training of foreign language teachers
are divided into three groups. The first group is the subjects of the philological cycle of
training, which include (Kwiatkowska-Kowal, 2015): training in the field of practical
English language (acquisition of language skills in writing, reading, listening, speaking;
integrated competence; practical grammar; practical phonetics; theory and practice of
translation; perfect knowledge of a foreign language and ability to use it efficiently in
communication and writing); preparation in the field of practical course of the second
foreign language; preparation in the field of knowledge of language and communication
(introduction to linguistics, language history, descriptive grammar of a foreign language,
the theory of the use of contrastive research, the theory of formal grammar with the use of
language programming); training in the field of literature and culture (the history of writing
or oral traditions of the language studied, taking into account literary genres — poetry,
drama, prose, problems of periodization of the history of literature, introduction to literature
studies); training in the field of the methodology of a foreign language teaching (problems
of foreign language studying and theory of linguistic communication; psycholinguistic
foundations of language).

The second group of disciplines includes the subjects of a pedagogical cycle:
psychology, pedagogy, didactics, pronunciation, educational law (the organization and
functioning of the educational system and the regulation of the activity of educational
institutions), ethics, language culture, the history and culture of the native land. The third
group of disciplines combines the subjects of general training (information technology and
physical education) and pedagogical practice. A student of a pedagogical college of foreign
languages must be prepared to use information technologies that play an important
facilitating role in conducting lessons. The IT training program is at least 30 hours.
Training programs also include studying classical languages (Latin, Old Slavic or Sanskrit)
for at least 30 hours.

After the analysis of the cycles of professional of a foreign language teacher the
place of theoretical and practical disciplines in the student’s training was determined. Thus,
the largest number of hours for practical classes is provided by the Pedagogical Collegium
of Foreign Languages in Bydgoszcz (89 %), and the smallest number of hours is Bialystok
University and PWS in Krosno (77 %, 78 %), respectively, these two educational institutions
implement the largest number of hours for theoretical subjects (22 %, 23 %).

The implementation of practices at Polish higher education institutions is presented in
two forms: assistant practice and subject-methodical practice. Among the reviewed educational
programs of Polish educational institutions, 5—7 % of the total amount of training is related
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to practice at school. Students have obligatory school practice (180 hours: 150 hours of
basic specialization and 30 hours of additional specialization). Polish scholars have
suggested improving the content of pedagogical education by introducing content modules
from various academic disciplines (in the basic part of the training). Consequently, the
emphasis is placed on the priority of the student-teacher cooperation at an institution of
higher education and at a school (or other educational institution).

As a rule, at the 3-year educational qualification level, ‘license’ (pol. licencjat)
includes two student practice sessions. The first, so-called general pedagogical practice is
expected after the second semester and lasts for three weeks (in general up to 60 hours). Its
purpose is the practical verification of studying and the acquisition of competences,
including: educational reality and the daily work of teachers; the formation of new skills
(cognitive, conceptual, psychological, social (in the context of educational, behavioral and
mentor work), the initiation of the process of identification with the profession and the
creation of the individual concept of educational work, strengthening the motivation for
further academic and practical training. The next, so-called ‘specialized’ practice is expected
after the IV semester, its term is extended to six weeks (by 3 weeks in kindergarten and
primary schools). It usually takes up to 120 hours. The purpose of this practice is to verify
and apply the knowledge and skills accumulated during the training, as well as in practical
training for the performance of professional duties, and the tasks include not only
observation, but also active participation of students-practitioners in organizing and
conducting various forms of activities under the guidance of a teacher-curator, as well as
mandatory summer practice (after IV semester).

During the 2-year master studies 150 hours are usually devoted to practice, in
particular, in the second semester 90 hours (3 weeks) and in the third semester 60 hours
(2 weeks). This practice is aimed at: familiarizing with the organization of the functioning
of various types of educational institutions, especially those where graduates can be
employed; receiving skills in planning, conducting and documenting classes, as well as
analyzing the work of teachers and students, their own work and its results (Regulamin
organizacji i realizacji praktyk pedagogicznych realizowanych w ramach projektu “Nowa
jakos¢ praktyk pedagogicznych”, 2016).

Thus, the Standard of a foreign language teacher professional training ensures high
quality of education in the national context of Poland and a prerequisite for effective teacher
training for the teaching of a foreign language in various educational institutions. This
document contains general requirements for teacher training, a description of the future
teacher of a foreign language, his/her professional competencies, groups of subjects and their
contents. And, of course, all pedagogical educational institutions use standard requirements
as a model for developing their own curricula, depending on the level of knowledge and
needs of students. As a result of the analysis of programs, it can be stated that in the future
foreign language teacher training in Poland an integrated approach is used. It enables
students to synthesize theoretical knowledge with practical skills for skillful work at school.

CONCLUSIONS

Analysis of national systems of professional training of foreign language teachers
in foreign countries made it possible to formulate the following conclusions. The establishment
of new values related to the search for a multicultural, multi-ethnic and multi-linguistic
Europe depends to a great extent on the ability of the teacher to develop a European
consciousness and an individual sense of moral responsibility in a pluralistic society. The
key features of the professional training of foreign language teachers in Poland are:
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expansion of the component of teaching practice; increase in the number and variability of
educational routes; availability of several alternative ways of teacher training (programs
ranging from university undergraduate and postgraduate programs to highly qualified
pedagogical courses); updating of the content of programs for the training of foreign
language teachers; diversification of forms and methods of training; internationalization of
the content of professional training.

Prospects for further research include studying the experience of future foreign
language teachers’ training in Germany, Belgium, France and Great Britain.
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