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Introduction. Nowadays transformations
in the system of education are imposing new
requirements for pedagogical education in general
and pre-service English teachers’ training in
particular. According to the National Standard of
Basic and Complete Secondary Education (2011)
the priority is given not only to the acquisition of
deep general scientific and professional knowledge,
but also to the improvement of the skills
demanded for independent study and independent
professional growth, to the development of a higher
level of creative cognitive activity, the ability to
demonstrate an original approach to resolve issues,
and the ability to work in a team-based cooperation
and co-creation. Thus, in this research attention is
focused on developing future English teachers’
foreign language communicative competence as a
component of their professional education.

The research works on the subject touch upon
the issues of competence approach in professional
education (Zimnjaja, 2003; Karpova, 2004;
Hutorskoy, 2003), foreign language education
(Tarnopolskyi, 2005; Shhukin, 2004), theory
(Stavycjka, 2013) and practice of students’ foreign
language communicative competence development
(Kostjukova, 2011; Skljarenko, 2010; Chorna, 2013;
Hymes, 1971). A number of works (Borisko, 2010;
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Roman, 2012) concern the issue of professionally
oriented  foreign language communicative
competence as a particular level of communicative
competence development that is relevant to foreign
language teachers.

Accordingly, the topicality of this research
is determined by the demand of the society for
highly qualified English teachers, the necessity for
the development of prospective English teachers’
communicative competence and the imperfection
of the methodological support for its development.

The aim of this article is to present the content
of professional growth training courses and to
confirm their effectiveness for prospective English
teachers’ professional education. According to the
stated goal the following tasks are formulated: 1) to
describe the content and the components of foreign
language communicative competence of future
English teachers; 2) to elaborate the content of
professional growth training courses, focusing on
the development of separate components of future
English teachers” foreign language communicative
competence; 3) to prove experimentally the
effectiveness of the suggested course.

The research was carried out at Kryvyi Rih State
Pedagogical Universityin 2016-2017 academic year
involving 80 first and second year undergraduate
students of the Faculty of Foreign Languages,
majoring in the English Language and Literature
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who were divided into four groups — experimental
group 1 (EG 1) - 20 students, experimental group
2 (EG 2) - 20 students, control group 1 (CG 1) -
20 students, control group 2 (CG 2) - 20 students.
The CG 1 and CG 2 were taught only within the
subject «Practical course of English», while the EG
1 and EG 2 completed the suggested courses. The
empirical research included the following stages:

1. The implementation of the pre-experimental
testing to define the initial level of undergraduate
students’ foreign language communicative
competence;

2. Empirical training according to the program
of the course suggested;

3. Theimplementation ofthe post-experimental
testing to define the final level of undergraduate
students’ foreign language communicative
competence.

In order to collect data for the research the
following methods were applied: theoretical
(analysis, comparison, generalization,
systematization of pedagogical, psychological and
methodological sources to study the problem of
the implementation of specialized training courses
as a means of developing future foreign language
teachers’ communicative competence), empirical
(testing, questionnaires), statistical (mathematical
processing of obtained data).

According to modern tendencies in education,
professional  training  involves  developing
professional competence. In State Educational
Standard (2011) «competence» is defined as «an
integrated ability of the person, which consists of
knowledge, skills, experience, values, and attitudes,
is acquired in the process of learning and can be
implemented into practice». The competence-
based approach in foreign language education
modernization in higher pedagogical educational
establishments lies in the development of students’
foreign language communicative competence.
The concept of communicative competence was
introduced by D. Hymes (1971), who interpreted
it as the ability to use grammatical competence in a
variety of communicative situations.

We express our solidarity with Borisko (2010)
and Roman (2012) who speak about professionally
oriented  foreign language communicative
competence and define it as «a particular level of
development of communicative competence that
is relevant to foreign language teachers» (Borisko,
2010, p. 4). Following them, we believe that future
English teachers’ foreign language communicative
competence has a double nature and involves the
development of such characteristic features as
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the willingness to participate in foreign language
intercultural communication and the ability to
teach students a foreign language as a means of
communication in the dialogue of cultures. In
this respect, we consider future English teachers’
foreign language communicative competence as
the cumulative characteristics of knowledge and
skills that are internalised by the personality and
are manifested in the willingness to participate in
foreign language intercultural communication and
the ability to teach English as an academic subject.

Didactic and methodological research works
(Bakum, 2012; Borisko, 2010; Gal'skova & Gez,
2006; Bighych, Borysko & Borecjka, 2010; Lewis,
1985; Maiier, 2017), our own experience of studying
the specifics of prospective English teachers’
professional training give grounds to determine the
component composition of future teachers’ foreign
language communicative competence: linguistic
competence (knowledge of linguistic means and the
rules of their usage; speech competence (listening,
speaking, reading and writing), communicative
competence (ability to communicate); socio-
cultural competence (knowledge of social and
cultural context); sociolinguistic competence
(the ability to select language forms, use them
and transform in accordance with the context
and awareness of the links between the language
(languages) and social phenomena); pragmatic
competence (the ability to use language effectively
in a contextually appropriate fashion). Taking into
consideration the component structure of foreign
language communicative competence, we singled
out a minimum of professionally significant
knowledge and skills which is necessary for
professionally oriented communicative competence
development. It includes:

o communicative skills (ability to initiate
a dialogue, to respond to the remark of the
interlocutor, to keep the conversation going,
to encourage the interlocutor to respond the
statement);

o lexical and grammatical skills;

o the demonstration of the creative approach
to the task fulfillment;

o knowledge about the culture of the country
which language is studied.

The pre-experimental testing was aimed at
defining the initial level of undergraduate students’
foreign language communicative competence.
Students were assessed according to the degree of
development of the mentioned-above skills in the
process of doing the following activities:

1. Solving a problem.
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2. Opinion sharing.

3. Work in small groups with a piece of authentic
material.

To assess students’ results, three levels of foreign
language communicative competence development
were singled out: high, intermediate, low.

The low level of foreign language communicative
competence development is characterized by
the insufficient level of communicative skills
(inability to engage in a dialogue, to converse, to
argue), limited vocabulary and poor knowledge
of grammatical structures, formal approach to the
task fulfillment, almost complete absence of socio-
cultural knowledge, inability to cover the topic.

The intermediate level of foreign language
communicative competence development is
characterized by the ability to hold a conversation
(to enter into a dialogue, to defend one’s position),
to use vocabulary in accordance with the situation,
but with certain restrictions, to use grammatical
structures correctly, to demonstrate independent
ways of performing tasks, but relying on previously
learned material, to cover the topic sufficiently
enough with the use of sociocultural knowledge.

Thehighlevel of foreignlanguage communicative
competence development is characterized by
the advanced level of communicative skills
development, extended vocabulary and strong
knowledge of grammar, which is demonstrated
in the ability to express one’s thoughts freely in a
foreign language, in the creative approach to the
tulfillment of the assignment, in the full scope of
the subject coverage, in the use of socio-cultural
knowledge in accordance with the situation.

The results of the pre-experimental testing
testify to the fact that only 5.9% and 4.9% of
students in the experimental groups (EG 1,
EG 2) demonstrated the high level of foreign
language communicative competence. The results
of the survey show that 83% of the respondents
questioned see the reason for it in the insufficient
use of intensive training via interactive teaching
techniques of work in pairs, small groups, which
involve various forms of interaction; in the absence
of specific training courses, aimed at developing
professionally significant qualities of future foreign
language teachers; in the lack of teaching materials
and methodological support for their development.

Thus, the aim of the specialized professional
growth training courses is to develop professionally
significant qualities of prospective English teachers’
foreign language communicative competence.

According to the definition given by B. Bim-
Bad (2003), «training» is «intensive learning with

practical orientation» (p. 291). Unlike lectures,
seminars, workshops, training courses are focused
on developing all the necessary skills and creating
conditions for the development of personal qualities
to perform professional activity.

Taking into consideration the component
composition of the foreign language communicative
competence, the program of professional growth
training courses has been worked out and presented
in our methodological recommendations (Revenko,
2016).

The programincluded the following components:

« the training course on the development of
sociocultural competence;

o the training course on the improvement of
conversational skills;

o the training course on the acquisition of
creative abilities;

o the training course on the obtainment of
future English teachers’ qualifications, in particular,
interest in future profession.

We developed a set of activities for each
component of the training courses by using our
own experience in foreign language teacher
education and well-known national and foreign
methodologists’ best practice guidelines. As the
role of intensive technologies, which involve
verbal interaction between a teacher and learners,
is fundamental in the educational process, the
system of specialized professional growth training
courses was based on interactive techniques of
work in pairs, small groups that provide various
types of interaction within the systems «student
- student», «teacher - student(s)», «student -
mini-group», «student — class», which contribute
to the development of students’ cognitive activity
and initiative during their learning, the formation
of cooperation and communicative skills, and
interpersonal communication.

The training course on the development of
sociocultural competence was implemented at the
second year of Bachelor’s degree program while
studying the educational theme «Food»/«Meals». Its
aim was to improve future teachers’ communicative
skills, to acquire the knowledge about the culture
of different countries, to implement cooperation
and co-creation in the systems «student — student»,
«teacher- student(s)».

The training course on the obtainment of
prospective teachers’ qualifications, in particular,
the development of an interest in future profession,
is aimed at allowing the students to analyze their
future professional activity, to get acquainted with
its specifics and to gain a better understanding of it.
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Upon completion of the empirical training
the post-experimental testing was carried out.
We assessed the changes in the levels of future
English teachers’ foreign language communicative
competencebased on theresultsof pre-experimental
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and post-experimental testing by the same criteria.
The data of post-experimental testing show much
higher values of foreign language communicative
competence in groups EG 1, EG 2 in comparison
with the ones of CG 1, CG 2 (see Table 1).

Table 1

A Comparative Table of the Dynamics in the Development of Foreign Language
Communicative Competence after the Empirical Training

I}Z\;Zlijgr(:f Control groups Experimental groups
1
angnase CG1 CG2 EG 1 EG2
communicative
competence a b a b a b a b
High 5,8 4,2 5,4 4,7 5,9 12,6 4,9 13,9
Intermediate 32,2 36 34,4 32 39 61,3 41 63,6
Low 62 59,8 60,2 63,3 55,1 26,1 54,1 22,5

Footnote: a - pre-experimental level of foreign language communicative competence, b — post-experimental level of foreign

language communicative competence.

The data in Table 1 testify to the dynamics
of the level of foreign language communicative
competence of students of the experimental
groups from low to higher levels. Before the
beginning of the empirical training the high level
of foreign language communicative competence
was demonstrated by 5.9%, 4.9% of the students
of the experimental groups, whereas after the
empirical research it was demonstrated by 12.6%,
13.9% of the students of the experimental groups.
The intermediate level increased from 39%, 41%
to 61.3%, 63.6% respectively, while the low level
of foreign language communication competence
decreased from 55.1%, 54.1% to 26.1%, and
22.5% respectively. There were no significant
changes in this indicator in the control groups.
The effectiveness of the implementation of
professional growth training courses for the
development of future foreign language teachers’
foreign language communicative competence
has been proved.

Conclusion. Thus, pursuant to the objectives
set the content of the professional growth training
courses was developed. The structure of the courses

and the range of activities enabled the students
not only to check their knowledge of the theme
that had been studied, to expand their vocabulary
and to develop their communicative skills, but
also to study the cultural background of the
English-speaking countries, to participate in the
dialogue of cultures, to develop cognitive activity
and initiative during their studies, to develop
cooperation and interpersonal communication
skills. The proposed tasks contributed to the
development of students’ communicative abilities,
interest in the future profession, the obtainment
of professional qualifications, the implementation
of cooperation and co-creation in the systems
«student - student», «teacher — student(s)».

After the completion of the empirical
training program, the number of students who
demonstrated high and intermediate level of
foreign language communicative competence has
significantly increased.

Prospects for further research are seen in
working out special training courses to develop
other components of future English teachers’
professional competence.
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Cmambps nocesuena 6He0peHUr0 UHMEHCUBHBIX MEXHONI02Ul, 8 YACMHOCMU MPEHUH208, 8 NPoyecc
PopmuposarHUs UHOAILIYHOL KOMMYHUKAMUEHOU KOMNemeHmHocmu 6yoyusux nedazozos. Llenvto cmamou
A6719emcs noomeepicoeHue 3P PexmusHoCMU UCHONb308AHUS MPEHUH206 NPOPECCUOHATLHO0 PA3EUMUS 6
npouecce popmMuposanus 0moenvHvIX nokazameneti UHOA3LIUHOT KOMMYHUKAMUEHOU KOMNemeHmHOCmU
6y0yuux yuumeneil auenutickozo Asvika. [Joxasana sPdexmusHocmp UCNONb308AHUS MPEHUH208 KAK
cpedcmea hopmMuposanus omoenvHlx noKasamerneii UHOA3bIUHON KOMMYHUKAMUBHOT KOMNEMeHMHOCMU
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6yO0yuwux yuumerneti anenutickozo Asvika. [JuazHocmuka ypoeHA CHOPMUPOBAHHOCU YKAZAHHDLX
nokasamerneti 00 U Nocie IKCNEPUMEHMANIbHOZ0 00YHeHUS C6UOeMenvCmeyem 0 pocme KOnu4decmead
CMYO0eHmMO08 ¢ 6bICOKUM U CPEOHUM YPOBHEM UHOA3bIYHOL KOMMYHUKAMUBHOT KOMNEMeHMHOCMU.

Knrouesvie cnosa: uHoA3bIMHAL KOMMYHUKAMUBHASL KOMNEMEHMHOCb; UHMEPAKMUBHDbLE NpuUembl;
npogeccuoHanvHas no020mosKa 6yoyuezo yuumesns UHOCMPAHHBIX A3bIKOB; NPOPecCUOHANLHO SHAUUMDbLE
Ka4ecmea; MmpeHuHe.

3ACTOCYBAHHS TPEHIHTIB Y ®OPMYBAHHI
ITHIIIOMOBHOI KOMYHIKATMBHOI KOMIIETEHTHOCTI
MAWVBYTHIX YUUTE/IIB AHIUIIMCHKOI MOBI

PeBenko BikTopis, kKaHAU/AT IeAATOTiYHMX HAYK, CTAPIINIT BUKIagad Kadenpu
aHIiichKOI (inonorii, KpuBopisbknmit fep>KaBHWIT IIejaroriqHmil yHiBepCuUTeT,
np. larapina, 54, 50086 Kpuswuii Pir, Ykpaina, vimaiv@ukr.net

CouianvHo-eKOHOMIYHI  3MIHU 6 CcyuacHill Ykpaiui, 30kpema ii iHmezpauis 6 esponelicvke
CNiemosapucmeo, 3ymo6nms HeoOXioHicmy peopmysanHs cucmemu 8UU40i 0ceimu, uy0 nepedoscim
CNPAMOBYEMBCS HA Oinbud AKICHY npodeciiiny nideomosky mailbymuvozo uumesns inozemHux mos. Came
Momy Usg Camms NpucesueHd ynposaoreHH0 iHMeHCUBHUX MeXHON0zil, 30KpeMa mpeHiHeis, y npouec
PopmMy6aHHS IHULOMOBHOT KOMYHIKAMUBHOI KOMNEMeHMHOCMI MAtlOymHiX nedazozie y mexax 6Ue4eHHs
oucyunninu «IIpaxmuunuii Kypc ameniticokoi mosu». Memoto cmammi € niomeeporeHHs eekmusHocmi
BUKOPUCMAHHA MpeHiHeié npogeciliHozo pPo3sUmMKy 6 npoueci PoOpmMySaHHS OKpeMUx MNoKA3HUKI6
IHULOMOBHOT KOMYHIKAMUBHOT KOMNEMEHMHOCMI MAOYMHIX yuumenié aueniticbkoi Mosu.

Y docnioncerHi iHULOMOBHY KOMYHIKAMUBHY KOMNEMEHMHICHb MALIOYMHb020 84UMeNS iIHO3EMHUX MO8
PO32NAHY MO AK CYKYNHY XAPAKMEPUCMUKY 3HAHD, YMiHb Ma HABUHOK, W40 IHMePiopu308ami ocoobucmicmio
ma NposeNAMbCA 8 20MOBHOCMI 00 yuacmi 6 IHULOMOBHIL MINCKYIbMYPHIll KOMYyHiKayil, 30amuocmi
8UB4AMU THO3EMHY MO8Y AK NpeoMerm HABUAHHS IHUUX UiE] MOBUL.

Y npoueci 00cnioneHHA ynpoeaoryeanacs npozpama mpeHiHeié Npogecitinozo Po3eUMKY, W40
nepedbauana: mpewine i3 QHOPMYBAHHA NOMIKYNLMYPHO20 KOMNOHEHMY iHULOMOBHOI KOMYHIKAMUBHOT
KoMNemeHmHoCmi; mpeHine i3 popmy8anHs nepcoHAIbHO20 KOMNOHEHMY npodecitinoi KomnemeHmHoCi,
30Kpema popmysanHs npogecitinux sAxocmeil mailbymHvozo nedazoza; MmMpeHiHe i3 PO3BUMKY
KOMYHIKAMUBHUX YMiHb; MpeHiHe i3 Po38UmKy meopuux 30i6Hocmeti. B 0cHOB8Y mpeHiHeié NoKnadeHo
iHmepaxmueHi nputiomu, wyo nepeddauany pi3Hi 6UOU iHMePAKMUBHOI 83AEMODIT 8 CUCEMAX «CIYOeHN
— cyOeHm», «8UKNA0ad — cmyO0eHm(u)», «cmyoeHm — miHiepynar», «cmyoeHm —akademepyna». JJosedeHo
eekmusHicmv 6UKOPUCAHHS MPeHiH2i6 AK 3ac00y POPMYBAHHI OKPeMUX NOKASHUKIE iHUIOMOBHOT
KOMYHIKAMUBHOT KOMNemeHmHOCmi Matbymuix yuumenie aueniticokoi mosu. JliaeHocmuka pieHs
cpopmosanocmi 03HAUEHUX NOKAZHUKIE 00 MA NIiCAA eKCNepUMeHmManbvHozo0 HABYAHHS C8i04UmMb Npo
3pOCMAHHA KibKOCmi Cmy0eHmié 3 BUCOKUM 1A cepeOHiM piéHeM iHULOMOBHOI KOMYHiKAmMuUeHo!
KOMNemeHmMHOCMI.

Knwouoei cnosa: inmepakmugHi nputiomu;  iHUWOMOBHA KOMYHIKAMUBHA KOMNEMEHMHICb;
npogecitina nideomoska mMatibymHv020 6UUMesst iHO3EMHUX M08; NPOPeCiliHO 3HAUY W AKOCNI; MpPeHiHe.

Cmamms naditiwuna do pedaxyii 31.08.2018
IIputinamo do opyky 29.11.2018



