
64 ПЕДАГОГІЧНИЙ ПРОЦЕС: ТЕОРІЯ І ПРАКТИКА (СЕРІЯ: ПЕДАГОГІКА) № 4 (63), 2018                         ISSN 2078-1687 (Print)

УДК 378:[37.011.3 – 051:811’243] 

Viktoriia Revenko
ORCID iD 0000-0002-5193-196X

PhD (Pedagogy), Senior Lecturer at English Philology Department, 
Kryvyi Rih State Pedagogical University,

54 Gagarina Ave, 50086 Kryvyi Rih, Ukraine,
vimaiv@ukr.net

THE USE OF TRAINING COURSES IN THE DEVELOPMENT 
OF FUTURE ENGLISH TEACHERS’ FOREIGN LANGUAGE 

COMMUNICATIVE COMPETENCE

The article is focused on the presentation of the content and the approbation results of professional growth 
training courses. They are aimed at developing separate components of future English teachers’ foreign 
language communicative competence. The experiment results testify the efficiency of professional growth 
training courses for prospective foreign language teachers’ professional training optimization. The data of 
post-experimental testing show the increasing number of students with a high and intermediate level of 
foreign language communicative competence.

Key words:  foreign language communicative competence;  future English teachers’ professional training;  
interactive techniques;  professional growth training courses;  professionally significant qualities.

© Revenko Viktoriia, 2018

https://doi.org/10.28925/2078-1687.2018.4.6470

Introduction. Nowadays transformations 
in the system of education are imposing new 
requirements for pedagogical education in general 
and pre-service English teachers’ training in 
particular. According to the National Standard of 
Basic and Complete Secondary Education (2011) 
the priority is given not only to the acquisition of 
deep general scientific and professional knowledge, 
but also to the improvement of the skills 
demanded for independent study and independent 
professional growth, to the development of a higher 
level of creative cognitive activity, the ability to 
demonstrate an original approach to resolve issues, 
and the ability to work in a team-based cooperation 
and co-creation. Thus, in this research attention is 
focused on developing future English teachers’ 
foreign language communicative competence as a 
component of their professional education. 

The research works on the subject touch upon 
the issues of competence approach in professional 
education (Zimnjaja,  2003; Karpova,  2004; 
Hutorskoy,  2003), foreign language education 
(Tarnopolskyi, 2005;  Shhukin,  2004), theory 
(Stavycjka, 2013) and practice of students’ foreign 
language communicative competence development 
(Kostjukova, 2011; Skljarenko, 2010; Chorna, 2013; 
Hymes, 1971). A number of works (Borisko, 2010; 

Roman,  2012) concern the issue of professionally 
oriented foreign language communicative 
competence as a particular level of communicative 
competence development that is relevant to foreign 
language teachers. 

Accordingly, the topicality of this research 
is determined by the demand of the society for 
highly qualified English teachers, the necessity for 
the development of prospective English teachers’ 
communicative competence and the imperfection 
of the methodological support for its development. 

The aim of this article is to present the content 
of professional growth training courses and to 
confirm their effectiveness for prospective English 
teachers’ professional education. According to the 
stated goal the following tasks are formulated: 1) to 
describe the content and the components of foreign 
language communicative competence of future 
English teachers; 2) to elaborate the content of 
professional growth training courses, focusing on 
the development of separate components of future 
English teachers’ foreign language communicative 
competence; 3) to prove experimentally the 
effectiveness of the suggested course.

The research was carried out at Kryvyi Rih State 
Pedagogical University in 2016–2017 academic year 
involving 80 first and second year undergraduate 
students of the Faculty of Foreign Languages, 
majoring in the English Language and Literature 
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who were divided into four groups – experimental 
group 1 (EG 1) – 20 students, experimental group 
2 (EG 2) – 20 students, control group 1 (CG 1) – 
20 students, control group 2 (CG 2) – 20 students. 
The CG 1 and CG  2 were taught only within the 
subject «Practical course of English», while the EG 
1 and EG 2 completed the suggested courses. The 
empirical research included the following stages:

1. The implementation of the pre-experimental 
testing to define the initial level of undergraduate 
students’ foreign language communicative 
competence;

2. Empirical training according to the program 
of the course suggested;

3. The implementation of the post-experimental 
testing to define the final level of undergraduate 
students’ foreign language communicative 
competence.

In order to collect data for the research the 
following methods were applied: theoretical 
(analysis, comparison, generalization, 
systematization of pedagogical, psychological and 
methodological sources to study the problem of 
the implementation of specialized training courses 
as a means of developing future foreign language 
teachers’ communicative competence), empirical 
(testing, questionnaires), statistical (mathematical 
processing of obtained data).

According to modern tendencies in education, 
professional training involves developing 
professional competence. In State Educational 
Standard (2011) «competence» is defined as «an 
integrated ability of the person, which consists of 
knowledge, skills, experience, values, and attitudes, 
is acquired in the process of learning and can be 
implemented into practice». The competence-
based approach in foreign language education 
modernization in higher pedagogical educational 
establishments lies in the development of students’ 
foreign language communicative competence. 
The concept of communicative competence was 
introduced by D. Hymes (1971), who interpreted 
it as the ability to use grammatical competence in a 
variety of communicative situations.

We express our solidarity with Borisko (2010) 
and Roman (2012) who speak about professionally 
oriented foreign language communicative 
competence and define it as «a particular level of 
development of communicative competence that 
is relevant to foreign language teachers» (Borisko, 
2010, p. 4). Following them, we believe that future 
English teachers’ foreign language communicative 
competence has a double nature and involves the 
development of such characteristic features as 

the willingness to participate in foreign language 
intercultural communication and the ability to 
teach students a foreign language as a means of 
communication in the dialogue of cultures. In 
this respect, we consider future English teachers’ 
foreign language communicative competence as 
the cumulative characteristics of knowledge and 
skills that are internalised by the personality and 
are manifested in the willingness to participate in 
foreign language intercultural communication and 
the ability to teach English as an academic subject.

Didactic and methodological research works 
(Bakum, 2012; Borisko, 2010; Gal’skova & Gez, 
2006; Bighych,  Borysko  &  Borecjka, 2010; Lewis, 
1985; Maiier, 2017), our own experience of studying 
the specifics of prospective English teachers’ 
professional training give grounds to determine the 
component composition of future teachers’ foreign 
language communicative competence: linguistic 
competence (knowledge of linguistic means and the 
rules of their usage; speech competence (listening, 
speaking, reading and writing), communicative 
competence (ability to communicate); socio-
cultural competence (knowledge of social and 
cultural context); sociolinguistic competence 
(the ability to select language forms, use them 
and transform in accordance with the context 
and awareness of the links between the language 
(languages) and social phenomena); pragmatic 
competence (the ability to use language effectively 
in a contextually appropriate fashion). Taking into 
consideration the component structure of foreign 
language communicative competence, we singled 
out a minimum of professionally significant 
knowledge and skills which is necessary for 
professionally oriented communicative competence 
development. It includes:  

• communicative skills (ability to initiate 
a dialogue, to respond to the remark of the 
interlocutor, to keep the conversation going, 
to encourage the interlocutor to respond the 
statement);

• lexical and grammatical skills;
• the demonstration of the creative approach 

to the task fulfillment;
• knowledge about the culture of the country 

which language is studied.
The pre-experimental testing was aimed at 

defining the initial level of undergraduate students’ 
foreign language communicative competence. 
Students were assessed according to the degree of 
development of the mentioned-above skills in the 
process of doing the following activities:

1. Solving a problem. 
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2. Opinion sharing. 
3. Work in small groups with a piece of authentic 

material. 
To assess students’ results, three levels of foreign 

language communicative competence development 
were singled out: high, intermediate, low.

The low level of foreign language communicative 
competence development is characterized by 
the insufficient level of communicative skills 
(inability to engage in a dialogue, to converse, to 
argue), limited vocabulary and poor knowledge 
of grammatical structures, formal approach to the 
task fulfillment, almost complete absence of socio-
cultural knowledge, inability to cover the topic.

The intermediate level of foreign language 
communicative competence development is 
characterized by the ability to hold a conversation 
(to enter into a dialogue, to defend one’s position), 
to use vocabulary in accordance with the situation, 
but with certain restrictions, to use grammatical 
structures correctly, to demonstrate independent 
ways of performing tasks, but relying on previously 
learned material, to cover the topic sufficiently 
enough with the use of sociocultural knowledge.

The high level of foreign language communicative 
competence development is characterized by 
the advanced level of communicative skills 
development, extended vocabulary and strong 
knowledge of grammar, which is demonstrated 
in the ability to express one’s thoughts freely in a 
foreign language, in the creative approach to the 
fulfillment of the assignment, in the full scope of 
the subject coverage, in the use of socio-cultural 
knowledge in accordance with the situation.

The results of the pre-experimental testing 
testify to the fact that only 5.9% and 4.9% of 
students in the experimental groups (EG 1, 
EG 2) demonstrated the high level of foreign 
language communicative competence. The results 
of the survey show that 83% of the respondents 
questioned see the reason for it in the insufficient 
use of intensive training via interactive teaching 
techniques of work in pairs, small groups, which 
involve various forms of interaction; in the absence 
of specific training courses, aimed at developing 
professionally significant qualities of future foreign 
language teachers; in the lack of teaching materials 
and methodological support for their development.

Thus, the aim of the specialized professional 
growth training courses is to develop professionally 
significant qualities of prospective English teachers’ 
foreign language communicative competence.

According to the definition given by B. Bim-
Bad (2003), «training» is «intensive learning with 

practical orientation» (p.  291). Unlike lectures, 
seminars, workshops, training courses are focused 
on developing all the necessary skills and creating 
conditions for the development of personal qualities 
to perform professional activity. 

Taking into consideration the component 
composition of the foreign language communicative 
competence, the program of professional growth 
training courses has been worked out and presented 
in our methodological recommendations (Revenko, 
2016).  

The program included the following components:
• the training course on the development of 

sociocultural competence;
• the training course on the improvement of 

conversational skills;
• the training course on the acquisition of 

creative abilities;
• the training course on the obtainment of 

future English teachers’ qualifications, in particular, 
interest in future profession. 

We developed a set of activities for each 
component of the training courses by using our 
own experience in foreign language teacher 
education and well-known national and foreign 
methodologists’ best practice guidelines. As the 
role of intensive technologies, which involve 
verbal interaction between a teacher and learners, 
is fundamental in the educational process, the 
system of specialized professional growth training 
courses was based on interactive techniques of 
work in pairs, small groups that provide various 
types of interaction within the systems «student 
– student», «teacher – student(s)», «student – 
mini-group», «student – class», which contribute 
to the development of students’ cognitive activity 
and initiative during their learning, the formation 
of cooperation and communicative skills, and 
interpersonal communication.

The training course on the development of 
sociocultural competence was implemented at the 
second year of Bachelor’s degree program while 
studying the educational theme «Food»/«Meals». Its 
aim was to improve future teachers’ communicative 
skills, to acquire the knowledge about the culture 
of different countries, to implement cooperation 
and co-creation in the systems «student – student», 
«teacher– student(s)». 

The training course on the obtainment of 
prospective teachers’ qualifications, in particular, 
the development of an interest in future profession, 
is aimed at allowing the students to analyze their 
future professional activity, to get acquainted with 
its specifics and to gain a better understanding of it. 



67ISSN 2412-0154 (Online)                                        THE PEDAGOGICAL PROCESS: THEORY AND PRACTICE (SERIES: PEDAGOGY) № 4 (63), 2018

Upon completion of the empirical training 
the post-experimental testing was carried out. 
We assessed the changes in the levels of future 
English teachers’ foreign language communicative 
competence based on the results of pre-experimental 

and post-experimental testing by the same criteria. 
The data of post-experimental testing show much 
higher values of foreign language communicative 
competence in groups EG 1, EG 2 in comparison 
with the ones of CG 1, CG 2 (see Table 1).

Table 1
A Comparative Table of the Dynamics in the Development of Foreign Language 

Communicative Competence after the Empirical Training

Levels of
foreign

language
communicative 

competence

Control groups Experimental groups

CG 1 CG 2 EG 1 EG 2

а b а b а b а b

High 5,8 4,2 5,4 4,7 5,9 12,6 4,9 13,9

Intermediate 32,2 36 34,4 32 39 61,3 41 63,6

Low 62 59,8 60,2 63,3 55,1 26,1 54,1 22,5
 

Footnote: a – pre-experimental level of foreign language communicative competence, b – post-experimental level of foreign 
language communicative competence.

The data in Table 1 testify to the dynamics 
of the level of foreign language communicative 
competence of students of the experimental 
groups from low to higher levels. Before the 
beginning of the empirical training the high level 
of foreign language communicative competence 
was demonstrated by 5.9%, 4.9% of the students 
of the experimental groups, whereas after the 
empirical research it was demonstrated by 12.6%, 
13.9% of the students of the experimental groups. 
The intermediate level increased from 39%, 41% 
to 61.3%, 63.6% respectively, while the low level 
of foreign language communication competence 
decreased from 55.1%, 54.1% to 26.1%, and 
22.5% respectively. There were no significant 
changes in this indicator in the control groups. 
The effectiveness of the implementation of 
professional growth training courses for the 
development of future foreign language teachers’ 
foreign language communicative competence 
has been proved.

Conclusion. Thus, pursuant to the objectives 
set the content of the professional growth training 
courses was developed. The structure of the courses 

and the range of activities enabled the students 
not only to check their knowledge of the theme 
that had been studied, to expand their vocabulary 
and to develop their communicative skills, but 
also to study the cultural background of the 
English-speaking countries, to participate in the 
dialogue of cultures, to develop cognitive activity 
and initiative during their studies, to develop 
cooperation and interpersonal communication 
skills. The proposed tasks contributed to the 
development of students’ communicative abilities, 
interest in the future profession, the obtainment 
of professional qualifications, the implementation 
of cooperation and co-creation in the systems 
«student – student», «teacher – student(s)».

After the completion of the empirical 
training program, the number of students who 
demonstrated high and intermediate level of 
foreign language communicative competence has 
significantly increased.

Prospects for further research are seen in 
working out special training courses to develop 
other components of future English teachers’ 
professional competence.
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Статья посвящена внедрению интенсивных технологий, в частности тренингов, в процесс 
формирования иноязычной коммуникативной компетентности будущих педагогов. Целью статьи 
является подтверждение эффективности использования тренингов профессионального развития в 
процессе формирования отдельных показателей иноязычной коммуникативной компетентности 
будущих учителей английского языка. Доказана эффективность использования тренингов как 
средства формирования отдельных показателей иноязычной коммуникативной компетентности 
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будущих учителей английского языка. Диагностика уровня сформированности указанных 
показателей до и после экспериментального обучения свидетельствует о росте количества 
студентов с высоким и средним уровнем иноязычной коммуникативной компетентности. 

Ключевые слова:  иноязычная коммуникативная компетентность;  интерактивные приемы;  
профессиональная подготовка будущего учителя иностранных языков;  профессионально значимые 
качества;  тренинг. 

ЗАСТОСУВАННЯ ТРЕНІНГІВ У ФОРМУВАННІ 
ІНШОМОВНОЇ КОМУНІКАТИВНОЇ КОМПЕТЕНТНОСТІ 

МАЙБУТНІХ УЧИТЕЛІВ АНГЛІЙСЬКОЇ МОВИ
     

Ревенко Вікторія, кандидат педагогічних наук, старший викладач кафедри 
англійської філології, Криворізький державний педагогічний університет, 

пр. Гагаріна, 54, 50086 Кривий Ріг, Україна, vimaiv@ukr.net

Соціально-економічні зміни в сучасній Україні, зокрема її інтеграція в європейське 
співтовариство, зумовлюють необхідність реформування системи вищої освіти, що передовсім 
спрямовується на більш якісну професійну підготовку майбутнього вчителя іноземних мов. Саме 
тому ця стаття присвячена упровадженню інтенсивних технологій, зокрема тренінгів, у процес 
формування іншомовної комунікативної компетентності майбутніх педагогів у межах вивчення 
дисципліни «Практичний курс англійської мови». Метою статті є підтвердження ефективності 
використання тренінгів професійного розвитку в процесі формування окремих показників 
іншомовної комунікативної компетентності майбутніх учителів англійської мови. 

У дослідженні іншомовну комунікативну компетентність майбутнього вчителя іноземних мов 
розглянуто як сукупну характеристику знань, умінь та навичок, що інтеріоризовані особистістю 
та проявляються в готовності до участі в іншомовній міжкультурній комунікації,  здатності 
вивчати іноземну мову як предмет  навчання інших цієї мови.

У процесі дослідження упроваджувалася програма тренінгів професійного розвитку, що 
передбачала: тренінг із формування полікультурного компоненту іншомовної комунікативної 
компетентності; тренінг із формування персонального компоненту професійної компетентності, 
зокрема формування професійних якостей майбутнього педагога; тренінг  із розвитку 
комунікативних умінь; тренінг із розвитку творчих здібностей. В основу тренінгів покладено 
інтерактивні прийоми, що передбачали різні види інтерактивної взаємодії в системах «студент 
– студент», «викладач – студент(и)», «студент – мінігрупа», «студент –академгрупа». Доведено 
ефективність використання тренінгів як засобу формування окремих показників іншомовної 
комунікативної компетентності майбутніх учителів англійської мови. Діагностика рівня 
сформованості означених показників до та після експериментального навчання свідчить про 
зростання кількості студентів з високим та середнім рівнем іншомовної комунікативної 
компетентності.

Ключові слова: інтерактивні прийоми;  іншомовна комунікативна компетентність;  
професійна підготовка майбутнього вчителя іноземних мов;  професійно значущі якості;  тренінг.
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