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Introduction. In European educational environment, teacher’s training
in correspondence to professional competence standards of the XXI century is a
historical mission of pedagogical universities, which implementation stipulates
for undertaking of respective organizational, substantial and methodological
transformations, and the pedagogical practice is a source of mastering social
and pedagogical process, as stated in the European Pedagogical Constitution. A
modern school needs initiative, responsible, competent leader-teacher with pro-
active living and professional position, a teacher, who takes an active part in
state educational policy formation. Such requirement to personal qualities of a
modern teacher is reflected in Ukrainian legislation in the area of education, in
particular, in the National Education Development Doctrine (2002), “Teacher”
State Program (2002), National Education Development Strategy of Ukraine for
2012-2021 (2011), which include respective provisions on “formation of leaders
in educational area”; “raising the role of a teacher in civil society formation™;
training of pedagogical personnel able to “take managerial decisions in any areas
of activity” and it is noted that teachers “‘must become the main driving force for
the renaissance and creation of a brand new national educational system”.

Therefore, the tasks of the high school are to provide future teachers not
only with theoretical knowledge, but also with the ability to use it independently
in non-standard, constantly changing life situations. It is possible to meet the
mentioned requirements under conditions of pedagogical practice improvement
as an important means of specialists training, component of their professional
training and self-development main reason, formation of individual creative
possibilities in the course of pedagogical activity, improvement of professional
level and pedagogical skills of future pedagogues. An essential source of such
strategic reform formation is the study of international experience, which will
be helpful in understanding specific features of future teachers’ preparation
to innovative teaching activity in the course of pedagogical practice at higher
educational institutions of different countries with a purpose of implementing
positive ideas of such an experience into Ukrainian higher education system.
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The analysis of recent studies and publications. The analysis of
scientific studies in the area of pedagogic psychology allowed us to distinguish
the main aspects of scientific studies in relation to this problem: reasoning
for theoretical and methodological grounds of pedagogical innovation (I.
Bekn, M. Burgin, L. Danylenko, 1.Ziazun, M.Klarin, V.Kremin, A.Nain, I.
Pidlasyi, O. Popova, A. Prygozhyn, N. Usufbekova); definition, reasoning
for structure, content, perception and separation of innovative activity stages
(K. Angelovski, N. Gorbunova, I. Dychkivska, 1. Isaev, O. Kozlova, A.
Lorensov, E. Rogers, V. Slastionin, O. Homeryky). The recent trend in the
theory of pedagogic psychology, learning and methodological literature and
school practice is to put the focus of attention on the content and mechanisms
of teachers’ preparation to innovative activity. Important contributions in
this area were made by [.Gavrysh, N.Klokar, O.Kozlova, G.Kravchenko,
E.Morozov, P.Pidkasysty, L.Podymova, Z.Safina, V.Slastionin, L.Chernova
and others. G. Kodzhaspirova, L.Homych, T.Myshkovska, V.Chepikova
and others dedicated their works to the problem of pedagogical practice
improvement. The meaning of the pedagogical practice in the system of
teacher personal formation was studied by F.Gonobolin, O.Shcherbakov,
E.Gryshyn, N.Kuzmina, V.Slastionin, L.Spirin and others. The history of
pedagogical practice formation as a component of general pedagogical
training was studied in the works by N.Demianenko, V.Maiboroda, R.Kulish
and others. Foreign experience of pedagogical practice organization falls
in the scope of research by Y.Alferov, A.Vasiliuk, S.Derkach, I.Protasova,
L.Pukhovska, O.Rodina and others.

At the same time, there is a number of contradictions, which have a
negative impact on the final result of future teachers’ preparation for innovative
teaching activity, in particular, among: objective needs of educational institutions
in teacher’s personality, oriented at innovative teaching activity, and spontaneity
of teachers’ training processes in the course of pedagogical practice; the need in
future teachers’ preparation for innovative teaching activity and insufficient level
of their readiness to the mentioned type of activity; the necessity to develop new
conceptual approaches and methods of future teachers’ preparation for innovative
teaching activity and insufficient level of systematic scientific studies on this
topic in the framework of future teachers’ theoretical and practical training at
higher educational institutions.

The objective of the article is the analysis of specific features of
future teachers’ preparation to innovative teaching activity in the course of
pedagogical practice at higher educational institutions of different countries
with a purpose of implementing positive ideas of this experience in the
system of higher education of Ukraine.
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Presentation of principal material. One of the main areas of raising
the quality of future teachers’ professional training is the actualization of higher
education action side, its orientation to mastering practical knowledge and skills
of the organization of training and formation process. The competency-based
approach to education, which is actively implemented in international practice,
enforces its practical orientation, underlines the importance of experience, skills
and habits on the basis of scientific knowledge. The problem of high quality
practical training of a specialist has always existed and attracted the attention of
teachers, as its resolution is directly related to the issue of graduate’s readiness
to practical professional activity. In this relation in recent years pedagogic
psychology literature frequently contains the concepts of “innovative orientation
of activity”, “innovative formation activity”. Scientific literature may contain
references to Latin origin from “innovus”, English — innovation, or Italian —
innovatione, meaning something new, innovation, renewal, novation, changes.
Therefore, we will put forward the meaning, which gives the fullest description of
the essence of this concept. Innovations means changes, which retain all positive
past experience and free the educational system from detected defects and bring
it fully or partially to a new level, which is different from the current one by
improved operative conditions and results. At the same time, if some change
does not bear any absolutely new idea, but at present and in present situation has
a special meaning for training and educational process, then such a change will
be deemed an innovation [1, c. 338].

“Innovation” concept relates not just to creation and spreading of
innovations, but essential changes resulting in changed way of acting, style of
thinking. Therefore, the innovation is defined as a new thing and as a process
of introduction of new things to the practice and as a result of this process,
leading to improved pedagogical system accompanied by the changed way
of acting, style of thinking. The analysis of such studies allows us to state that
in modern pedagogic psychology science the innovative activity is regarded
as research, development, mastering, application, spreading of innovations,
which are newly created or improved, implementation of innovations with
a purpose of improvement or renewal of educational practice (O.Moiseev,
L.Danylenko, V.Dovbyshchenko), or as a process, aimed at realization of
outcomes of pedagogic psychology effectiveness. In our understanding, the
readiness of a future teacher to innovative teaching activity is regarded as
personality-based professional quality, which is characterized by student’s
attention and interest to teach pupils on innovative grounds; availability of
motivation with parallel gaining of special skills, knowledge, which are
implemented in the organization of formation work; to the needs of creative
self-actualization and self-realization.
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The main areas of innovative activity may also include preparation
and organization of the training and educational process, methodological
and didactical developments, researches as to the ways of getting high
quality knowledge, new technologies etc., search of new ideas, development
of training projects, and improvement of pedagogical practice. In particular,
pedagogical practice is a mandatory educational process component
of pedagogical universities and provides for professional training of
pedagogical personnel and rising of their qualification level. The main
purpose of pedagogical practice at higher educational establishment is
to form student’s skills to use in a creative manner of their scientific and
theoretic knowledge, practical skills, gained in the process of learning
pedagogics, to use them in practice; to contribute to students’ mastering
of the modern ways and methods of training process organization at public
educational institutions; to increase students interest to pedagogical work,
needs to enrich their knowledge in a systematic way and to use them in
practical pedagogical activity. [1, p. 647].

In the context of Ukraine’s integration into European educational
environment the issue of international experience study in the area of
students’ pedagogical practice becomes topical and will help to learn
specific features of future teachers preparation at higher educational
institutions of different countries with a view of implementation of the
positive ideas of such experience in Ukrainian higher educational system.
In particular, in Great Britain the pedagogical practice lasts for one year,
important component thereof is implemented within the last training year
and combines the following elements: 1) learning (introductory) practice
in the first year of study (students get acquainted with pedagogical activity
specifics, make certain that their profession choice was correct); 2) visiting
lessons of experienced pedagogues; 3) independent delivery of lessons.
Students pass their pedagogical practice at basic schools being a part of
university complexes or at schools at their place of residence. When having
practice at a basic school, making the schedule of classes and supervising
of student’s pedagogical practice is made by teachers of higher educational
institution. After practice the students hold demonstration lessons with
invited teachers and representatives of scientific and methodological unit
of the institution. The educational system of Great Britain is characterized
by yearly training of pedagogical institutions’ graduates at their place of
employment under supervision of inspectors of the Ministry of Education
and Science, following their conclusions on the advisability of intern’s
invitation for pedagogical activity. We can remark that the majority of
candidates for teachers’ positions stay working in the schools where they
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have passed their internship. Students’ pedagogical practices are conducted
in accordance with clear professional training programs for a teacher. It
should be noted that the program defines tasks, rights and responsibilities
of all interested parties: students on practice, a school, a high school or a
university. [2, p. 413].

Today a teacher in the USA is no longer regarded as a functional
unit of a school providing only educational services aimed at pupils’
preparation to graduation examinations. Such qualities as individualism,
isolation and privacy are no longer the basis for American teaching
culture. Currently, teacher’s performance effectiveness is associated with
his/her ability to constructive collective work, high interaction culture in
a group, openness for new experience, seeking for quality new changes
through education and training, self-development and self-actualization
etc. A modern American teacher is a bearer of social values and an agent
of social changes, role-based model and behaviour sample for children,
their parents and colleagues. The important stage of pedagogical education
in the USA is pedagogical practice (fieldwork): field observations in the
beginning, and then student teaching or internship, when future teachers
may observe and participate in training and educational process (meetings
on improvement of school activity, training groups etc.). In the USA there
are substantial differences in practical training of future teachers, which is
provided under different US universities programs. This is explained by
major differences among the states as regards basic teachers’ education.
The majority of universities prepare teachers under 4-years bachelor’s
programs on pedagogics at humanitarian or natural sciences faculties with
further professional pedagogical training at the third and the fourth year
of training at pedagogical college. Traditional 4-years program stipulates
for school practice on the last year of study lasting in average from six to
eight weeks. By implementing initiatives of national commissions, aimed
at pedagogical education reform, a number of universities have changed
to 5-years programs providing for master’s education and including yearly
internship at innovative educational institutions — professional development
schools. From the mid-80s of XX century, professional development schools
(PDS) have become an important component of US pedagogical education,
related to practical training of future teachers in schools conditions. These
are innovative institutions, established by partnership among pedagogical
colleges and general education schools of different levels, from primary to
senior ones. The activity of professional development schools from the very
beginning of their creation was aimed at resolution of the following main
issues: promotion of effective innovative teaching methodologies by applied
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researches; professional development of experienced teachers; improvement
of future teachers’ formation by providing comprehensive professional training
through intensive practical experience. According to American pedagogues’
opinion, the latter of the mentioned functions is a priority one for PDS activity,
and in this very area a significant success was reached.

Practical training of future teachers at professional development
schools is different from traditional pedagogical practice at ordinary schools. At
PDS as a partnership of a university (theory center) and general education school
(practical center), practical training program of future teachers is developed
and implemented jointly by college and school teachers. It contributes to the
resolution of the eternal problem of pedagogical education — the gap between
theory and practice in teachers’ professional training. The discrepancies in future
teachers’training undertaken under different programs are related to the following
aspects: students’ practical training under programs with the involvement of
professional development schools starts earlier than under traditional 4-years,
and lasts longer (internship within a year), students are organized in groups, they
have an opportunity to obtain different professional experience in diversified
classes, in schools both from large cities and countryside, school mentoring is
done by a team of teachers involving full-time school teachers, pedagogical
training instructors, seminar teachers from universities; internship of future
teachers is a joint responsibility of a team of mentors and interns themselves -
they are regarded as pro-active training subjects.

The study of training programs for teachers in different US pedagogical
universities, which provide practical training in professional development
schools, has revealed the following joint features: creation of a guiding committee
for the development of program targets and particular tasks to be implemented,
joint planning of activities at PDS by school teachers and university professors
in order to improve pre-professional institutional training of future teachers;
involvement of future teachers to pedagogical collectives of a school, their active
participation in school projects and measures; active participation of current
teachers in methodology courses planning and teaching, transfer of such classes
to PDS; active joint exchange of knowledge, ideas and methods among students
— future teachers and school teachers. The advantages of future teachers training
at professional development schools are: diversity of pedagogical technologies,
mastered by future teachers, use of alternative assessment technologies,
information technologies, field experience in demonstration schools sharing the
same understanding of the mission with universities. Future teachers’ practical
training in professional development schools includes seminars, discussion
groups, demonstration lessons, team-based teaching and joint planning, writing
reflexive diaries, creation of own portfolio and other types of work.
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The analysis of studies done by American teachers allows to state,
that the graduates of teachers training programs providing for practical training
at professional development schools have distinct advantages in comparison to
the graduates of traditional programs. They use a wider variety of pedagogical
methods and practices, are more reflexive, start their pedagogical activity with
more knowledge of school functioning in general, of their future after-class
activity; feel more confidence in their knowledge and skills as professionals,
and consequently have less cultural shock at the beginning of their practical
activity as teachers; they feel themselves more prepared to teach ethnically and
linguistically diversified children collective, without doubts agree to work at
schools in large cities when practice conditions require working in urban areas,
less frequently leave job in the course of the first years of teaching and normally
need less time to enter a school collective and start working actively after
employment [5].

Pedagogical practice in German universities lasting for two years
is called referendary practice, and only after passing this practice a student
is allowed to take the second final state exam. The practice orients German
students to their work at schools and helps them to obtain practical knowledge
in close connection with learning pedagogical classes and methodologies.
German higher education distinguishes the following types of practice: school
practice, providing for getting the first experience in a school from professional
teachers position; didactical practice, providing for connection between theory
and practice with professional training and aimed at the development of
student’s creative personality. The training goal in the course of pedagogical
practice is to prepare teachers, which would meet modern school requirements
and to raise their motivation for training. The pedagogical practice takes the
following forms: ‘“Tagespraktika”, when preparation of lessons and their further
discussions take place at pedagogics and methodology classes and visiting
lessons continues within a semester (parallel to classes or directly after their
completion); “Blockpraktika”, when preparation of lessons and their further
discussions also take place at pedagogics and methodology classes, but students
visit lessons in their free time; it lasts for four weeks. The trainees give lessons
in schools, master teaching methodology, familiarize with school life. Teaching
of students is done by qualified managers of seminars and methodologists
having a number of hours in schools. A trainee is directly supervised by a master
(mentor), whose working hours at principal work place are reduced. After
practical training a university graduate passes the second practical state exam.
Thereafter he/she is appointed to schoolteacher’s assistant position and works
under his/her supervision for two years. The above training model of German
teachers has been repeatedly criticized. Among the mentioned disadvantages
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the scientists mark the autonomy of students’ practical training, subordination
of the preparatory service to local educational authorities and remoteness from
a university, which makes impossible scientific supervision by universities
resulting in the gap between theoretical and practical professional training. [2].

Pedagogical practice in Japan is a mandatory requirement for
getting teacher’s certificate. In Japanese universities before the beginning
of the pedagogical practice a course of lectures and seminars on teaching
methodology, selection of learning materials etc. is given. After selection of
a school for practice, trainees have orientation discussions as to pedagogical
practice plan, schedule of lessons in a school, teaching methodology of school
subjects, provision of manuals and other training materials, class characteristics,
specific features of school location. After practice the students always write
letters of thanks to respective schools for their help in organization and conduct
of pedagogical practice. [6].

In Greece, pedagogical practice is a mandatory element of training
and formation process of higher educational institution and a component of
certain theoretical disciplines (didactic methodology, theory and practice etc.)
and even cycles of disciplines (general and special didactics). In such a way, a
direct link between theory and practice is made. Greek higher education applies
the following types of pedagogical practice: theoretical and methodological
preparation of future teachers atuniversities, training of learning process planning,
visiting school lessons and observation of school life, testing lessons, visiting
different school types, including of small size, and schools and special classes
for disabled children, writing a scientific work based on researches conducted
in the course of pedagogical practice, full-scope performance of teacher’s
responsibilities from one to four weeks, discussion, analysis and evaluation
of practice in a school and remotely. Pedagogical practice is a mandatory part
of a training plan in Greek pedagogical academies. Organization and conduct
of a pedagogical practice in all academies is done under the single program
developed by the Ministry of national education and religion, and stipulates for
such types of pedagogical practice as practice-observation, testing lessons, pre-
diploma pedagogical practice. It lasts for three-four semesters and is divided
into three or four stages. Pedagogical academies and pedagogical departments
of primary education do not practice off-class practical training on formation,
summer practice in children campuses, first days of a child in school etc. At the
same time, some departments have extended the range of pedagogical practice
forms, adding such forms as writing a scientific work, pedagogical practice in
small and special schools, work in pedagogical laboratories. [6].

Practical training of future teachers in Ireland normally takes place on
the territory of a campus in the course of lessons modelling, individual or group
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practical exercises. In the course of this practical process not only teachers, but
also participating students are estimated. The next stage is learning practice in a
defined school where a student is planning to work in future. Qualified teachers
supervise students’ training practice. At the beginning of practice a student is
an observer, but eventually he/she starts active participation in teaching activity
under the supervision of his’/her mentor. Pedagogical practice is an important
and necessary factor for professional training of all teachers, including secondary
school teachers. Teachers’ formation in Ireland takes place in universities, where
a student learns theory, practice, and pedagogical mastery. In the course of
pedagogical practice students may share experience of skilful teachers as to the
development of practical skills, in particular with regards to planning, learning,
class management and organization of teaching activity. Moreover, in the course
of their practice students may get acquainted with teacher’s work in a class,
define special ways of communication and interaction with pupils. [6].

Pedagogical preparation plan of teachers in Demark is defined by the
Ministry of Education, however, there are no single centralized training course
program. The course is divided into two parts lasting for two years. The first
course is represented by a wide range of pedagogical subjects, which are common
for all students; the second course includes two selected subjects on the academic
level and pedagogical subjects. School practice constitutes a significant part of
teachers training - around 10% of classes in the first cycle and 15% in the second.
Students get a lot of knowledge in the course of their school practices. The most
important ones include: familiarization with school functions and organization,
nature of teacher’s work, principles of cooperation with parents, pupils, as well as
with planning and organization with training process. In the course of the practice
students learn not by adoption of a training model or certain recommendations,
but by a discussion about what they did or are planning to do in school. [5].

Practical training of future teachers in Portugal starts back in
college by lesson modelling, holding practical lessons by students in groups
or individually. Results of such activities are discussed not only by mastering
teachers, but also by participating students. The purpose of such exercises is to
prepare and inform students on practice of possible problems that can arise in
the course of their school practice. The next step of students’ practical training
is a pedagogical practice (teaching in a school), which takes place on the same
school level, where a future teacher is willing to work in future. Normally it is
supervised by a qualified teacher having positive characteristics and positive
reputation. In the beginning a student on practice only observes a learning
process guided by a teacher, and then is gradually engaged in some elements
of a lesson, for instance, checking homework, giving advice on performance of
different tasks etc. [7].
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Pedagogical practice in higher educational institutions of Poland is
comprised by the following types: assistant’s practice, including passive assistance
(propaedeutic) and teaching assistance (assistance to a teacher); discipline
methodological practice (independent preparation of learning documentation
and didactical materials for one’s own lessons). Training programs of some
Polish higher educational institutions provide for pedagogical practice starting
from the first year, other - from the second. The average duration of practical
trainings is 8 weeks. A Polis student whereby is obliged to pass practical training
only in the same city where a higher educational institution is located in order to
ensure better control by leading methodologists. [4, p. 116].

Pedagogical practice in higher educational institutions of the Republic
of Belarus is regulated by “Regulation on the procedure of organization, conduct,
drawing conclusions and material supply of higher educational institutions
students’ practice” and is divided into learning and working practices. The
purpose of the learning practice is to form students’ practical skills and habits on
particular learning disciplines, consolidation of theoretical knowledge, mastering
first skills under selected specialty. Students pass their learning practice in
training rooms, at field sites of higher educational institutions, in organizations of
corresponding specialists training profile. Working practice in Belarus includes
specialty practice and pre-diploma practice. The type of practice in every
learning year is defined by specialty training plan. The purpose of specialty
practice is to getting professional skills by students, consolidation, extension
and systematization of knowledge, obtained in the course of special disciplines
study. The mentioned type of practice is passes by students in organizations of
corresponding specialty profile. The tasks of pre-diploma practice in Belarus are
to master and to consolidate by students of skills and knowledge, obtained in the
course of learning, check of independent work possibilities of future specialist in
real work conditions, prepare materials for diploma work (project). Pre-diploma
practice is passed by students on the last year of their study and takes part in
organizations of corresponding specialty profile [6].

Conclusions. In summary, pedagogical practice in domestic and
foreign educational institutions is not only an important means of specialists
training, but an advanced self-development factor, formation of individual
creative possibilities in the course of pedagogic activity, raising of professionalism
and pedagogical skills level of future teachers. Specific features of organization
and conduct of pedagogical practice abroad are: extended terms of pedagogical
practice in schools; use of information technologies; increased proportion of
students’ independent work; transfer of partial responsibility for pedagogical
practice from institutions to schools and increased coordination between schools
and higher educational institutions; provision of school teachers responsible for
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school pedagogical practice of students with methodological and psychological
assistance in forms of consulting, scientific and methodological literature etc.;
provision of mandatory labour remuneration for teachers, who are managing
students’ school practice, as well as raising prestige of this type of work through
material stimulation of teachers, attestation preferences etc.

Modern Ukrainian high schools need to review their interaction
principles with schools, forms and methods of practice organization. But first of
all, the terms of pedagogical practice and number of hours for study of pedagogical
disciplines should be increased in training plans of Ukrainian institutions, which
would contribute to more effective professional formation of future teachers; high
quality monitoring of continuous pedagogical practice needs to be conducted;
professional competence of practice methodologists to be raised. The perspective
subject for further investigations may be improvement of professionally important
skills of future teachers by means of pedagogical practice.
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AHHOTANUA

B cmamve paccmompenvl ocobennocmu noo2omosxu 6yoyusux
yuumenei K UHHOBAYUOHHOU 80CHUMAMETbHOU 0esIMeTbHOCMU 8 npoyecce
neodazocutecKkol NPAKmuKU 6 blCUUUX Y4eOHbIX 306e0eHUSX PASHLIX CIMPAH
C Yenvlo GHeOPeHUs. NOZUMUBHBIX UOell IO20 ONbIMA 8 CUCHEM) BbICUUE2O
obpaszosanusi Ypaunvi. Ommeueno, 4mo 3a0a4a gvlculeli WKOIbl COCMOUMm
6 (hopmuposanuu y 6y0yuux yuumeneil e moibko meopemuieckux 3Hanull,
HO U CHOCOOHOCMU CAMOCHMOSMENbHO UX NPUMEHAMb 8 HEeCTNAHOAPMHbIX
JHCUSHEHHBIX CUMYayusx. ApeyMeHmuposano, 4mo yO081emeopumsy yKa-
3aHHble MPedOBAHUSI BO3MONCHO NPU YCIIOBUU COBEPUICHCIMBOBANUS NEAA20-
2UUECKOU NPAKMUKU KAK BAICHO20 CPEOCHBA NOO2OMOBKU CHEeYUATUCTIOS,
COCMasnsIou e20 KOMNOHEHma ux npopheccuoHanIbHOU N0020MOBKU U 6ed)y-
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weeo haxmopa camopazgumus, GopmMuposanus UHOUBUOYATbHO-MEOPYe-
CKUX B03MONCHOCMEL 8 OCYWeCmEIeHUU nedazo2udeckol 0esameibHOCmU,
COBEPUIEHCMBOBAHUU YPOBHS NPODECCUOHATUIMA U Ne0A202UHeCKO20 MAC-
mepcmea OyOywux nedazoeos. Buiasienvl ocobeHHOoCmU opeanuzayuu u
NpoBeOeHUsT NedacosUYecKoll NPAKMUKY 34 PyOeicom. yeeruyeHue cpoKog
NPOX0ACOeHUSI Neda202UYeCKoll NPAKMUKY 6 WKONe, UCTIONb30BAHUE UH-
POPMAYUOHHBIX MEXHONO2ULL, ROGbIUUEHIUE YOCTbHO20 8eCd CAMOCIOAMENb-
HOU NO020MOBKYU CIYOEeHMO08; NePEHOC YACMUYHOU OMEEMCMBEHHOCTU 3d
nedaco2uiecKkylo npakmukKy U3 8y308 Ha WKOIbL U YCULEHUe KOOPOUHAYUU
MeHCOY WIKONAMU U BLICULUMU YUEOHBIMU 3A8€0eHUAMU, NPedOCmasieHue
UWIKOILHBIM YUUMETSIM, KOMOPble OMBEeHalom 3a Kauecmao nedazo2uieckou
NPAKMUKU CTHYOEHINO08 8 WIKOLe, MEeMOOUYEeCKol U NCUXON020-nedazocuye-
CKOU NOMOWU 8 8ude KOHCYIbMAayull, HayYHO-MemoOUYecKol aumepamypbl
u m.o.; obecneyenue 00s3amenrbHOU ONAAMbL Mpyoa yuumesell, Komopbvie
VAPAGISIOM Nedazo2uieckol nPaKmuKou CmyoeHmos 8 wKoie, a makxoice
VBeUYeHue Npecmudica OaHHO20 6uod pabomsl uepe3 MaAmepudaibHoe
CIMUMYIUpOBanue yyumenetl, npeuMywjecmea npu ammecmayuu u m.n.
Coenan 6v1600, ymMo cO8PEMEHHOU Gblcuuell WKoLe YKpauHbl HeoOXooumo
nepecmompensv NPUHYUNbl 83aUMO0eUCmMEUs 8Y308 CO WKOAAMU, (Popmbl U
Memoobl opeanusayuy npakmuku. B uacmuocmu, ygenuuenue cpoxkos npo-
XO0JICOEHUsT Neda202UdecKkoll NPAKMUKY U KOTUYeCMEd 4aco8 HA U3y ueHue
nedazo2uieckux OUCYUNIUH 8 YUeOHbIX NIAHAX 8)308 CNOCOOCMB08AN0 Dbl
bonee 3ghghexkmusrnomy npogheccuoHaLHOMY CMAHOBIEHUI) OYOYWUX VHU-
meneu. Takowce nHe 06X00UMO OCyUWecmEAmMb KA4eCMBEHHbII MOHUMOPUHS
npoGedeHlUsT HeNpepblGHOLl Nedaz0sUteckol NPAKmuKu, HOBbIUAMYL NPO-
PeccUOHANbHYI0 KOMREMEHMHOCIb MEMOOUCHO8 NPAKIMUKU.

KarwueBble ciioBa: npousso0cmeentas npakmukd, 3apyoeichbiil
onvim, UHHOBAYUOHHASL BOCHUMAMENbHASL 0eSIMENbHOCHb 8 GbLCULEM VieD-
HOM 3a6edeHuu; uHHogayus, Oyoywiue yyumens, nedazocuieckas npaKmu-
Ka, npe0ounioMHas RPaKmuxa, npo@hecCUOHANbHASL NOO20MOGKA, pege-
penoapuam, WKoia npodheccuoHaIbHO20 PA36UMUSL.
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Onnmenko H.II.
OCOBJMBOCTI NIATOTOBKH MANUBYTHIX YUYUTEJIIB
1O IHHOBALIIMHOI BUXOBHOI JISIIBHOCTI Y IPOLIECI
NEJATOI'TYHOI MPAKTUKH: 3APYBIXKHUI JOCBIJL

AHoTanis

Y ecmammi pozensinymo ocobnusocmi nio2omosKu MatloOymHix yuume-
J1i6 00 THHOBAYINHOI BUXOBHOI OISTILHOCMI ) NPoYeci nedazo2iyHol NPAKMUKU Y
BULYLX HABUATLHUX 3AKNA0AX PI3HUX KPAIH 3 MEMOI0 81POBAOIHCEHHS NOUMUBHUX
ideti ybo2o doCsidy 6 cucmemy suuoi oceimu Yrpainu. 3aznaverno, ujo 3a60anms
BUYOI WKOMU NONA2AOMb Y (POPMYBAHHI y MAUOYMHIX Y4umenie He auue me-
OPEeMUYHUX 3HAHb, a U 30aMHOCME CAMOCMIUHO IX 3aCMOCO8Y8AMU 8 HECHAH-
OQPMHUX HCUMMEBUX CUMYAYISX. ApeyMeHmo8ano, wo 3a0080TbHUMU 3a3HA-
YeH BUMOSU MOXNCIUBO 34 YMOBU B00CKOHANEHHS Ne0a202iUHOI NPAKMUKU SIK
BAICTUBO20 3ACODY NIO20MOBKU (haxieyis, cKiadosol ix npoghecitinoi nioeomoexu
ma nposioHO20 YUHHUKA CAMOPO3BUMKY, opMY6aHHs THOUBIOYAIbHO-MBOPHUUX
Modicusocmetl y 30ICHEHHE Nedazo2iuHOi OisIbHOCMI, B00OCKOHAIEHH PIBHSA NPO-
@ecivinocmi ma nedazociunoi mMaicmepHocmi Manoymuix nedazocie. Busenero
0CoOMUBOCE OpeaHizayii ma nposedentst Ne0ALOSIYHOT NPAKMUKY 30 KOPOOHOM:
30LIbUEHHSL EPMIHIE IPOXOOHCEHHS NE0A20IYHOL NPAKIMUKU 6 UIKOTL; GUKOPU-
CMAHHSL THPOPMAYITHUX MeXHON02IU, NIOBUUEeHHST NUMOMOL 82U CAMOCMIUHOT
nI020MOBKU CHYOEHMIB, NePEHECEHHS YACMKOBOT 8ION0BIOAILHOCMI 34 Neddzo-
2IUHY NPAKMUKY 3 8)3i8 HA WIKOIU | NOCUIEHHS KOOPOUHAYIL MIdIC WKOnAMU ma
BULYUMU HABUATILHUMU 3AKIA0AMU, HAOAHHS WKUIbHUM GUUMETIM, SIKI 8i0N0-
si0aomb 3a AKICMb NE0A202IMHOIL NPAKMUKU CHYOEHMIE Y WIKOTL, MemOOUYHOL
ma ncuxon020-nedazociutoi 0onomMocu y 8u2iA0i KOHCYIIbMYBAHHS, HAYKOBO-Me-
MoOuyHOI timepamypu mowjo, 3adesneyenisi 0008 s13K0601 oniamu npayi yyu-
menie, sKi Kepylomb nedazo2iuHoN NPAKMUKOIO CHYOeHMI8 V WIKOM, a MAKOIC
30LIbUEHHS NPECMUDICY OAHO20 BUOY POOOMU Yepe3 MAMEPIAIbHE CIUM)TIOBAH-
Hs yuumenis, nepesazu npu amecmayii mowjo. 3pooneHo 8UCHOBOK, WO Cyyac-
Hill euwill wikomi Yxpainu Heobxiono nepeansimymu npuHyunu e3aemooii BH3 3i
wiKonamu, gopmu i memoou opeanizayii npaxmuxu. 30kpema, HeobXioHo 30iTb-
wumuy mepmiHU NPoxo0JiceHHs: Neda2ociuHOl NPAKMUKY ma KibKicmb 200Ul HA
BUBYEHHS NE0A20STUHUX OUCYUNTIH Y HA8uanbHux nianax BH3, wo cnpusino 6
ehekmusHiuoMy npoecitinomy CIMAaHOBNIEHHIO MAUOYMHIX Y4Umenis;, 30ilCHIO-
samu SIKICHULL MOHIMOPUHZ NPOBEOeHHsl He3nepepeHol nedazo2iuHol NPaKmMuKU,
niosUWy8amu RPOQECItiHYy KOMREMEHMHICHb MEMOOUCTIE NPAKINUKU.

KarouoBi ciioBa: supobnuua npaxmuxa, 3apyoidcHuii 0oceio, in-
HOBAYIIHA BUXOBHA OISILHICIG Y UUOMY HABUATBLHOMY 3aKAAOI, IHHOBAYIs,
MatibymHi euumeri, neoazo2iuHa NPAKmuKa, nepedOUnioMHAa NPaKmuxd, npo-
ghecitina niocomosxa; peghependapiam; wKona nPoQecitinozo po3euUmKY.



