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Abstract

The article deals with the problem of preparing children for school and
the content of professional training of the future teacher. The indicators of
child’s readiness for school are the complex of qualities and characteristics
that attest to the achievements in the child’s development. These indicators
should be considered as the diagnostic basis for the training, developmental and
educational activities of educators. The readiness to schooling is understood by
as the necessary and sufficient level of mental and social development of a child
for the mastering a school academic curricula. Is is one of the most important
results of the personality’s mental development in the preschool period of
childhood. The fundamental nature of knowledge implies the depth and breadth
of general philosophical, cultural, psychological and pedagogical, special
knowledge received by a future educator. The psycho-pedagogical training
provides: knowledge of the main provisions of pedagogical and psychological
science; understanding the nature and regularities of the educational process,
linkages between training, education and personality development at each age
stage. Preparing for school involves general and special training. The first is
physical, intellectual, personal and volitional readiness, and the second is the
willingness to be involved in the assimilation of subject knowledge, skills and
abilities. The very same readiness for learning at school is seen as an integrative
result of these activities, that is the end of early childhood and contributes to the
conditions and requirements of schooling.
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Statement of the problem in the context of modern pedagogical
science. The modern stage of the professional training development
is marked by the revision of the requirements to a teacher which
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results in the holistic consideration of the personal and professional
qualities of an educator, the formation of a new competence-based
model of the professional allowing for the socio-economic, cultural
and political conditions, and the globalization, informatization, and
multiculturalism tendencies.

The modern stage of ideas about the substance of the professional
and pedagogical training is based on the understanding of the social
and productive role of the future educator. And it does not provide
just for the fundamentalization in the pedagogical education, but also
for the development of the professionally important qualities and
competencies, in particular — the ability to resolve independently
the non-standard professional tasks, thinking alternatively, and have
the never-ending thirst for the improvement of the professional
activity (A. Verbitsky, O. Hluzman, S. Hodnik, I. Ziaziun, T.
Ivanova, L. Kondrashova, N. Nychkalo, E. Piekhota, V. Serikov, M.
Choshanov, O. Shcherbakov et al.). Generally speaking, that is the
task of preparing the specialist able to carry out social and productive
functions, and ensuring his subjective and personal development.
Today we can talk about the already formed concept of competencies
that begins to play a significant role in the matters of the professional
education and formation of the modern specialist. The review of the
studies of the researchers of the second half of the twentieth century,
namely: I. Adamek, Sh. Amonashvili, M. Bezrukikh, T. Benova, R.
Bure, M. Docheva, B. Zeltserman, S. Kozlova, E. Kravtsova, V.
Kudryavtseva, M. Poddyakova, G. Zuckerman, V. Yadeshko et al.,
demonstrated that the problem of preparing children for school is
actual for the foreign countries and ex-USSR states.

However, the review of the wide range of sources suggests that
the historically pedagogical aspects of the formation of ideas and
experience of the preparation of the preschool children for studies
at the general education schools were not covered enough in the
psychological and educational research.

Analysis of recent studies and publications. In the system of the
ongoing training, being currently built in Ukraine, the preschool
and elementary school are getting high social significance. They



PROFESSIONAL EDUCATION: methodology, theory and technologies ¢ 4-2016 203

are the initial links in the formation and development of the full
citizen personality (L. Artemov, 1. Bekh, A. Bogush, N. Havrish,
N. Hlukhova, A. Goncharenko, L. Dolynska, O. Kononko, K.
Krutiy, S. Kulachkivska, S. Ladyvir, M. Mashovets, Z. Plokhiy, T.
Ponimanska, O. Savchenko et al.).

According to the current conditions, the priority area of the
pre-school and primary education is to find the ways to update the
substance and improve the technology of the training and educational
process, to increase its efficiency and ensure the continuity,
specifically in the preparation of children for school.

Formulation of the article’ objectives. The aim of the article is to
considerthe problem of preparingachild forschool, and the vocational
training of the future educator. The indicators demonstrating that a
child is prepared to school include the whole set of qualities and
characteristics pointing out at the progress in the child development.
These indicators should be considered as a diagnostic basis for the
educational, developmental and educational activity of educators.
The preparedness for a school implies the required and sufficient
mental and social development of a child towards mastering a school
study program. This is one of the most important outcomes of the
personality mental development during the preschool childhood.

Presentation of principal material. The substance of the pedagogical
education, according to the requirements and recommendations
of the competency-based approach, is defined by the industry
standards of the higher pedagogical education and the standard of
the higher education, and covers the fundamental, psychological
and educational, professional, methodical, informational and
technological, practical and socio-humanitarian training.

Thus, the fundamental training involves studying the theoretical
basics of the specialty in accordance with the requirements to the
level of the academic training of the teaching employee of a relevant
profile, and it is based on the latest achievements of science. It focuses
not only on the amount of the received knowledge on the subject
of teaching and psychological and pedagogical subjects, but also
on the accuracy, regularity, mobility and manageability, enabling
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the graduates to react flexibly to the school challenges, and to be
always ready to address the educational problems in a creative way
[1]. The fundamentalization of knowledge envisages the depth and
breadth of general philosophical, general cultural, psychological and
pedagogical, as well as the expert knowledge got by future educators
with the defined hierarchy of facts, laws, axioms, principles and other
components, enriched by the flexible system of relations, increasing
the degree of knowledge applicability in practice.

The psychological and pedagogical training includes: proficiency
in the key provisions of the pedagogical and psychological sciences;
awareness of the nature and patterns of the training and educational
processes, and interrelation of the education, training and personal
development at every age; a substantial methodical training, good
command of educational techniques; a deep belief in the necessity
and importance of the individual psychological and pedagogical
knowledge, professional skills, the desire and ability to use them in
a profession way; personal social training, humanity, tact, exacting
requirements to oneself. The substance of the psychological and
pedagogical training is determined by the fundamental educational
disciplines: the pedagogy; the introduction to specialty; the
didactics; the theory of education; the history of pedagogy; the art
of teaching; the comparative pedagogy; the social pedagogy; the
modern educational technologies; educational qualimetry, etc.; the
psychology (general, developmental, educational, social); the history
of psychology; the psychology of management; the psychology of the
professional activity, so on.

An important sphere for the educator professional preparation is
the training in the information and technology area, which involves
learning the basics of the computer science, new information
technologies and their use in the educational process: special
courses (the basics of computer science, information technology,
information and communication methods of training, etc.), and
some sections of the professional techniques.

The methodical preparation involves studying methods of
teaching subjects and the methods for educational activities. It is
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provided through the study of the psychological and pedagogical
disciplines, and the undertaking of educational, internship or
teaching practices, the methodologically oriented teaching of the
fundamental disciplines [3].

The practical training is an organic component of the future
teacher professional development. It is aimed at the deepening of
the academic knowledge through practical training; at developing
the knowledge and skills of the practical activities in educational
institutions; and at the formation of the creative and research
approach to educational activities. The practical training is carried
out through practical training (professional) and internship or
teaching practices. The forms, duration and timing of the practice
are defined for each education and qualification level, allowing for
specialties specifics. In the overall time budget, the practice share
should be up to 16%.

The social and humanitarian training covers the following
areas: Ukrainian Folklore, philosophy, politics, sociology,
history, jurisprudence, economics, sports and health promotion,
environment, culture, religion, ethics and aesthetics, and foreign
languages. Those areas are matched by the following regular subjects
such as: the Ukrainian studies, the philosophy, the political science,
the sociology, the history of Ukraine and Ukrainian culture, the law,
the economics, the physical culture, the basic medical sciences and
health of children (valeology), the ecology, the cultural studies, the
religions studies, the ethics and aesthetics, the Ukrainian language
(for the professional purposes), the foreign languages (for the
professional purposes) and others. For the students specialized in
the pre-school education the aforesaid training includes the general
socio-humanitarian and economic subjects, as well as the natural
and science disciplines, that serve as a basis for the formation of the
general culture of the future specialist.

So, the analysis we carried out in respect of the formation of the
substance of the future educator professional training, enabled us to
identify the presence of two key trends defining the its structure and
nature ever since the formation of the national education system,;
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it is the fundamentalization of the professional and pedagogical
knowledge and expertise, plus the competence-based approach.

Let us analyze the concepts of the “preparation” and “readiness”
for school. Preparing children for school is a comprehensive task
that covers all the areas of the child life. Inside this aspect, there are
different approaches:

1. Studies aimed to develop the knowledge and skills of pre-
school children that will be required for studying at school [3].

2. Studies of the new formations and changes in the child
psychology.

3. Studies of the genesis of the certain components of the training
activity and finding the ways of their development [2].

4. Studies of the child skills to conscientiously adapt his actions
when fulfilling consecutively the verbal instructions of the adult [1].
That skill is associated with the ability to operate the general methods
for the fulfillment of the verbal instructions of the adult.

We can highlight the following criteria that should be met when
determining if the child is “ready” for school:

1. Understanding the peculiarities of the children psychological
development to design an individual approach to them in the course
of their training and education.

2. Identifying the children not ready for school in order to
undertake the necessary efforts for their development to prevent their
poor achievements at school [2].

3. Distributing the future first-graders by the classesin accordance
with their “zones of the proximal development” that will allow each
child to develop in its optimal mode [3].

4. Suspending for a year from the studies commencement of the
children not ready for studying at school (it is possible just for the
children aged 6) [1].

Based on the study, the special groups intended for the “slowly
developing children” can be created and in which the child will be
able to get prepared for the beginning of the systematic studies at
elementary school.
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Thus, we have demonstrated that in the scientific and pedagogical
vocabulary they often use as the synonyms the terms “preparing for
school”, “readiness for school”, “school maturity”, and there are
certain differences in the interpretation of the respective concepts.
The comprehensive analysis, the correlation and comparison of
the definitions provided in the psychological, educational, and
philosophical literature and reference materials enabled us to reveal
the correlation of the basic concepts. So, the “preparation for school”
we understand as:

— the complex of the pedagogical efforts aimed at the development
of a child (physical, psychological, mental, emotional, moral
and conative, and social);

— the creation of the prerequisites for the formation of the basis
for the general training skills and knowledge (organizational,
intellectual, communicative) that would enable the child to get
the comprehensive personal development to become the subject
of the future training activity.

At the same time, the result of the preparation is, in our opinion,
the child readiness for studying at school.

One of the most important results of the mental development
during the pre-school childhood is the psychological readiness of
the child for studying at school. I. Kulagina highlights two aspects of
the psychological readiness — personal (motivating) and intellectual
readiness for school. The two aspects are important for both the
education activity of the child be successful and his fastest adaptation
to the new conditions, as well as his painless joining the new system
of relations.

Almost all children aged 5-7 are ready for studies, they are willing
to go to school. However, the majority of them are dominated by the
external motivation: “I will have my own school bag”, “I will go to
school with a bouquet of flowers”, and others. It is the aspiration that
will allow to overcome the crisis typical for a 7-year old child, since
joining the school marks the transition to the new socially significant
and socially valued activities. It is very important that those changes
in a child’s life be consistent with his internal needs.
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From a number of reasons causing the difficulties of the
adaptation period the teachers single out some specific features of
the preschool age. The easy accommodation to the new environment
(including the temperature profile, the daily routine, and the objects
environment which taken together will represent the physiological
readiness) is hampered by the imperfect ability to adapt and the high
vulnerability of the child’s body because of its morphological and
functional incompleteness. Due to the slow increase in the children
nervous system efficiency the need to change their lifestyle drastically
requires the great nervous tension that causes the mental stress.

We used various tasks, games and other things in our work. In
those games, the children had to select pictures based on the task
set. Largely, they included the travelling games like “Journey to the
“Fairy-Tale Heroes” books exhibition”, “Farjourneys”, “Journey to
the city”. The pictures were placed in either the hall or the other room
where the “travelers” had to go. That let them have some autonomy
which increased their interest in the game and enriched gaming
freedom. After counting-out rhyme, the children were divided
into several groups (consisting of four or five kids) in accordance
with the objectives of the game. Each group, which included two
kids, received the task: one group had to identify what vegetables
are grown on the field and to pick out the appropriate picture, the
second — the fruit that grow in the garden, and the third — to name
domestic animals and others. The other children were waiting for
the “travelers” who, after coming back, placed pictures on the stands
and told them about the pictures, naming the category to which the
animal belonged, i.e. they had to operate the general concepts.

The second group included the game like “Tell me everything
what you know about the object”. The children got the “pictures-
letters”, which they had to “read”. This category including the games
like “School”, “Sports”, “Store”, “Fruit and vegetable market”,
“Guessing”, “Puzzles”, “Story-games”, “Auto”, and so on.

The third group included the game like “Tell me what these
things have in common”, e.g. “What is the same and what is the
different”.
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The educator placed various items on the table (vegetables, fruit,
flowers, etc.) and proposed to find what they have in common, why
they are different, and tell about it. By using the instruction “First,
tell me the difference between these things, and after that — what they
have in common” the sequence of their story was set. The children
were not just listening to their mates, but they were encouraged to
add something to the stories and correct mistakes.

When repeating the game, we gave the children two “pictures-
sheets” with the images of the various items and proposed them to
tell what they have in common and what is the difference, and to
which category they belong. The games of this type contributed to
the rooting of the children ability to analyze, synthesize, combine
items into one category based on the comparison, and finding their
common or similar features.

So, by playing the games, we proposed for the lessons, the
children due to the games idea and actions not just reinforced the
teaching material (their knowledge about the objects, their names,
features, quantity, and their position in the space), but also enriched
their vocabulary with the — names of the qualities or quantity,
position in the space, and actions, i.e. they in practice mastered the
vocabulary and grammatical forms. Learning the concepts of objects,
their properties and their correct naming, is the basis for the thinking
and speaking skills development.

In order to make the didactic games contribute to the
achievement of the goal, we held them in a way to let them stay as
the real games with the designed purpose, actions and rules, so that
those games would make them happy, enabled them to demonstrate
their proximity, creativity and self-reliance in solving the problems.

The analysis of the experiment outcomes enables us to assert that
at the beginning of the school studies, based on the various forms
and methods of the child preparation for school in cooperation
with their parents, 24% of the future first-graders demonstrated the
high level of the readiness, while 44% — the average level and, the
low level — 32% of the pupils. At the end of the experiment, in the
process of the psychological and pedagogical training of the first-
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graders, and continuing cooperation with the families, the high level
of adaptability was demonstrated by 32% of the first-graders, 52% —
the average, and 16% — the low level.

Research conclusions and perspectives of further studies in the area of
investigation. The received data allow us to assert that using the games
substantially improved the children readiness for studies. It occurred
due to addressing the problem of sequence in the preparation of a
child for school thanks to ensuring the systemic approach to the
problem solution, introduction exercises we developed into the
training process that ensure the continuity in the contents of the
pre-school and primary education, in the training methods and
forms of education organization between the pre-school education,
as well as through the teaching the first-graders parents how to
prepare their children for school and help them in their adaptation
for school studies. The preparation for school envisages the general
and special training. The former is the physical, intellectual, personal
and conative readiness, and the latter — is the readiness to assimilate
the knowledge and skills on the subject. The readiness of the child for
school studies is considered as the integrated result of the activities
that the child has at the end of its pre-school childhood and makes
it easier for the child to adapt to the conditions and requirements of
studies at school.

Subsequently, we see our job in the introduction of the
psychological and pedagogical training for the first-graders to be
held after the classes so that to facilitate their better adaptation to
the school studies.
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CaBueHko K.1O.
OBOCHOBAHUE COOEP>XAHUA NPODECCUOHAJIBHOIo
CTAHOBJIEHUS BYAYLLUUX BOCMUTATENIEM K NOArOTOBKE
AOLUKOJIbHUKOB K LUKOJIE

AHHOTaUMS

PaccmoTpeHa rpobsiema noaroToBky pebeHKa K LLKOJIE, Y K COAEPXAHWIO
rnpogeccuoHasibHOM NoaroToBku Byayiuero socnutatesns. [loka3arensmu rno-
JrOTOBJ/IEHHOCTY PEeBEHKa K LLIKO/IbHOMY OBYYEHUIO BbICTYNaeT KOMIIEKC Ka-
4eCTB 1 XapakTepuUCTyK, KOTOPbIe CBUAETEJIbCTBYIOT O AOCTVXKEHUN B Pa3BU-
Ty pebeHka. 3T rokasaTtenu caenyeT paccMaTpuBaTh Kak ANarHoOCTUHECKYHO
OCHOBY y4e6HOM, pa3BuBaroLLeli M BOCMIATATE/IbHOM AeSTeIbHOCTY BOCNTa-
Teneii. [1oa roToBHOCTbIO K LLKOJIbHOMY OOYYEHUIO MOHUMAaETCs HEOOXO0ANMbIV
M [IOCTaTOYHbIV YPOBEHb [CUXMYECKOIro M COLMAIbHOro pa3BuTus PeOeH-
Ka [/151 OCBOEHMUSI LLKOJIbHOM Yy4eOHOV nporpamMmel. 3TO OANH U3 BaXHERLLINX
UTOroB MCUXNYECKOIro pas3BuUTUS JINYHOCTU B Nepnosl AOLUKOJIbHOMo AETCTBA.
DyHaameHTanu3aums 3HaHuii NPeaycMaTpyBaeT riyouHyY v LUMPOTY 0y4EeHHbIX
6yayLmm BocnutTatesnemMm o6LLedunocopckmnx, 0OLLEKYIbTYPHbIX, MCUXO10ro-
riegarorm4eckux v creymnasibHblx 3HaHui. llcyxosoro-negarorndyeckas noaro-
TOBKa npenycMaTprBaeT: 3HaHUe OCHOBHbIX MOJIOXEHWV neaarorn4eckon v
r1ICUXOJI0rNYECKON HayKN; OCO3HaHWNE CYLLIHOCTU Y 3aKOHOMEPHOCTEV y4ebHOro
1 BOCMUTATE/ILHOIO MPOLECCOB, B3auMOCBSI3eli 00y4eHuns], BOCUMTaHue 1 pas-
BUTUS JINYHOCTU Ha KaXXA0M BO3PaCTHOM 3Tarie.

KnioueBble cnoBa: rno4roroska, roToBHOCTb, [JOLLIKOJIbHOE 06pa30BaHue,
BOCnUTaTE b,
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CaBueHko K.1O.
OBI'PYHTYBAHHS 3MICTY NPODECINHOIO CTAHOBJIEHHSA
MAWUBYTHIX BUXOBATEJIB A0 NIArOTOBKU
AOLWKUIbHUKIB OO0 LWKOJIN

AHoOTauiqa

Po3rnsHyTo rnpobnemy nigroToBKy ANTUHW A0 LUKOJI, Ta 3MICTY ¢paxoBoi
nigroToBku MaribyTHLOro BuxoBartesis. [loka3HukamMu nigroToBaeHOCTI ANTH-
HW [0 LUKIJIbHOrO HaBYaHHSI BUCTYNA€e KOMITJIEKC SIKOCTEN | XapakTepUCTuK, SIKi
CcBi4aTh Mpo AOCSrHEHHSI B PO3BUTKY ANTUHW. Lli moka3Huku cnig po3rnsgatv
K AiarHOCTUYHY OCHOBY HaB4aJibHOI, PO3BNBaJIbHOI Ta BUXOBHOI Aisi/IbHOCTI BU-
xoBarteniB. [ig roToOBHICTIO 40 LUKi/IbHOr0 HaB4YaHHSI PO3YMIETbCS] HEOOXiAHWIA |
JOCTaTHIV PiBEHb MCUXIYHOro Ta CoLiasibHOro PO3BUTKY ANTUHU /19 OCBOEHHS
LUKISIbHOI HaB4asabHOI mporpamu. Lie oauH i3 HariBaXamBiLLIMX MiACYMKIB CUXIYHO-
ro po3BUTKY 0COBUCTOCTI B nepios AOLLKISIbHOro ANTuHeTBa. dyHpameHTanizauis
3HaHb nepeabadae riMbuHy Ta LUMPOTY OTPUMaHUX MaiByTHIM BrxoBaTesiem
3araszibHo®innocopCbknx, 3arasibHOKYJIbTYPHUX, MCUXO/0ro-neaaroriqHmx i
crneyianbHuX 3HaHb. [lcuxonoro-negaroriyHa nigrotoBka nepenbayae; 3HaHHs
OCHOBHWUX MOJIOXKEHb NeaaroriYHoi vi MCUxXoa0ridHoi Hayku,; YCBIAOMJ/IEHHS CyT-
HOCTI Vi 3aKOHOMIPHOCTEN HaB4as1bHOro Vi BUXOBHOIO MPOLECIB, B3aEMO3B 'S3KiB
HaBYaHHS1, BUXOBaHHSI i PO3BUTKY OCOBUCTOCTI Ha KOXHOMY BikOBOMY eTarli.

Knio4yoBi cnoBa: BuxoBaTesib; rOTOBHICTb; AOLLKIJIbHA OCBITA; MiAroToBKa.



