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Abstract. The paper substantiates the necessity and importance of the organization of
prospective primary school teachers’ foreign language sociocultural competence monitoring
in the educational process of high school. The author notes that prospective primary school
teachers’ foreign language sociocultural competence is inseparably linked with
linguomethodological competence. It is proved that the measurement of foreign language
sociocultural competence of primary school foreign language teachers should be performed in
the process of lingvomethodological training of the students as lingvomethodological
competence occupies a dominant place and is a unifying and a backbone for other
competencies of the future teacher’s professiogram. In this regard, the concept of “foreign
language sociocultural competence of prospective primary school teacher” is clarified, the
essence of lingvomethodological monitoring of foreign language sociocultural competence is
revealed.

It is emphasized that linguistic disciplines (“The practice of oral and written
language”, “Practical grammar of a foreign language”, “Practical phonetics of a foreign
language”, etc.) and linguomethodological courses (“Methods of teaching English at primary
school”, “ICT in learning foreign languages”, “Innovative technologies of learning foreign
languages”, etc.) play very important role in forming “foreign language sociocultural
competence of prospective primary school teacher”. Specific principles of
lingvomethodological monitoring of foreign language sociocultural competence are identified
and characterized. They are complexity, lingvomethodological orientation, validity, multi-
vector monitoring procedures.

Key words: foreign language  sociocultural ~ competence;  monitoring;
lingvomethodological monitoring; monitoring principles.
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AHoTanigs. Y craTTi OOIPYHTOBaHO HEOOXIJAHICTh 1 BaXIJIUBICTh YIPOBAHKEHHS
MOHITOPHHTY 1HIIOMOBHOI COIIIOKYJIbTYPHOI KOMIIETEHTHOCTI MalOYTHBOTO BUYHUTEIIS
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MOYaTKOBOI IIKOJM B HAaBYAJIbHO-BUXOBHHI IMpoliec Buily. JloBeneHO, M0 BUMIpIOBaHHS
IHIIOMOBHO1 COILIIOKYJIBTYPHOI KOMIIETEHTHOCT1 BYUTENSI 1HO3EMHOI MOBH MOYATKOBOI HIKOJIU
JOIUILHO TPOBOJAMTA B TPOIECI JIHIBOMETOIWYHOI IMIJTOTOBKA CTYACHTIB, aJlKe
JIHTBOMETO/IMYHA KOMIIETCHTHICTh TIOCIIa€ YUIbHE MicIle Ta € 00 €IHYyBaIbHOK ¢
CHCTEMOYTBOPIOBAIBHOIO Ul IHIIMX KOMIIETEHTHOCTeH mpodeciorpaMu MaiOyTHHOTO
BUMTENsA. Y 3B’S3Ky 13 LHMM YTOYHEHO 3MICT TOHATTS «IHIIOMOBHAa COLIOKYJIbTYpPHA
komrereHTHICTh (ICKK) MaiilOyTHbOTO BUMTENS MOYATKOBOI LIKOJM»; PO3KPUTO CYTHICTH 1
BU3HAYCHO OCHOBHI (yHKIIiT TiHrBoMeToquuHOro MoHitopunry ICKK; 3’sicoBano ta mogaHo
XapaKTePUCTUKY WOTO CHeNU(IYHUX NPUHIMUIIB: KOMILIEKCHOCTI, JIHTBOMETOIUYHOI
CIIPSIMOBAHOCTI, BJTITHOCTI, PI3HOBEKTOPHOCTI MOHITOPUHTOBUX MPOIEAY].

Knwuosi cnosa: iHIIOMOBHA COLIOKYJIBTypHa KOMIIETEHTHICTh; MOHITOPHUHT;
JIHTBOMETOIMYHUN MOHITOPUHT; IPUHIIUIIA MOHITOPHUHTY.

NHOA3BIYHAA COOUOKYJIBbTYPHAA KOMIETEHTHOCTD BYAYIIEI'O
YUYUTEJSA HAYAJIBHOM IIKOJIBI: TIPUHIIUIIBI MOHUTOPUHT A
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AnHoTanusi. B cratee 00OCHOBaHa HEOOXOAMMOCTh W BaKHOCTh OpraHH3AIUU
MOHUTOPUHIA HWHOSA3BIYHOM COLMOKYJIBTYPHOH KOMIETEHTHOCTH OyAYyILEro yduTens
HAyYaJIbHOM IIKOJIBI B y4eOHO-BOCIIUTATEIbHOM IIpoliecce By3a. J/loka3aHo, 4TO M3MepeHHe
WHOSI3bIYHON COLIMOKYJIBTYPHON KOMIIETEHTHOCTH YYMTEJS MHOCTPAHHOTO sA3bIKa HAYaJIbHON
HIKOJIBI COOOpa3HO NMPOBOJUTH B MPOIECCE TMHTBOMETOIUYECKON MTOATOTOBKU CTY/IEHTOB, TaK
KaK JINHTBOMETOANYECKAss KOMIIETEHTHOCTh 3aHMMAET IJIABEHCTBYIOLIEE MECTO U SIBISAETCS
00BeAMHSIONIEH M CUCTEMOOOpa3yolIel s IpYIMX KOMIIETEHTHOCTEH MpOQeccHorpaMMbl
Oyaymero yuutens. B CBS3M € 3TUM YTOYHEHO COJEpXKAHWE MOHATUS «UHOA3BIYHAS
counokynbTrypHas kKomnereHTHOCTh (MCKK) Oynymiero yuurtens HaualdbHOW ILIKOJIBI;
pacKkpelTa CYIIHOCTb UM  ONpEIENeHbl OCHOBHblE (YHKIMHM JIMHIBOMETOAMYECKOTO
mouutopunra MCKK; ompenenensl u oxapakTepu3oBaHbl €ro crenuuyeckue MpUHIIMIIBL
KOMIUIEKCHOCTH, JIMHTBOMETOAMYECKON HAIPABIEHHOCTH, BATUAHOCTH, Pa3HOBEKTOPHOCTH
MOHMTOPHHTOBBIX MPOIEYP.

Knrouegvie cnoea: WHOA3BIYHAS COLMOKYJIBTYpHAas KOMIIETEHTHOCTb; MOHHUTOPHHT,
JIMHTBOMETOINYECKUI MOHUTOPUHT; IPUHIIUIIBI MOHUTOPUHTA.

Problem setting in general. The beginning of the XXI century in
Ukraine had imprinted by a rapid pace of social transformation that led to a
radical transformation in education. Upgrading and development of social,
cultural, informational and technological fields of Ukrainian community are
reflected in higher pedagogical education. So, at the end of XX — beginning XXI
century there have been conceptual changes in the domains purposes,
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educational content that orient it mainly on personality development, forming of
creativity, mobility and enhancing the competitiveness of prospective teachers.

Therefore, the European integration process and the formation of a new
educational paradigm caused increasing role of foreign languages as a source of
knowledge about the country and the world, and changed its status as a school
subject, which leading goal is to work out the students’ ability to intercultural
communication, establishing them in communicative competence and its
Important components — sociocultural competence, which are sufficient to
implement intercultural communication by other language means.

The relevance of the formation of primary school teachers’ foreign
language sociocultural competence is motivated by the requirements of today’s
multicultural world, in which to function effectively it is not enough to learn and
understand the foreign language and culture. Competence educational paradigm
based on cultural approach directs students not only to the absorption of certain
knowledge and skills in a foreign language, but also to the formation of their
own attitude to foreign-language cultural events and facts, contributes to the
development of personal experience to create their own adaptation strategies in
foreign language sociocultural environment .

Now learning a foreign language acquires great importance from the first
class, and the children’s success in mastering foreign language competence
depends on the formation of the corresponding sociocultural competence of
primary school teacher. That is why the training of prospective foreign language
teachers for primary level needs to be updated with training content, search,
forms and methods of teaching that the best way would influence the level of
sociocultural competence of prospective teachers.

The latest papers and publications on the problem. The need for
language learning through cultural context is justified by many scholars, among
them N. Bilotserkivska, N. Borysko, R. Gryshkova, T. Kolodko,
A. Kolominova, S. Nikolaeva, E. Passov, V. Safonova, O. Usyk, S. Shehavtsova
et al. Thus, the problem of sociocultural competence formation is widely studied
and examined by scientists in various aspects. The methodological principles of
formation and development of sociocultural competence in the context of
primary and secondary school are presented in the works of V. Bader, N. Gez,
O. Kolominova, Z. Kornayeva, S. Nikolaeva, E. Passov et al. In recent years,
attention to the study of sociocultural competence of students of higher
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educational institutions increased (N. Bilotserkivska, R. Gryshkova, T. Kolodko,

0. Usyk, S. Shehavtsova et al.).

However, as it’s indicated by the analysis of the scientific literature, the
majority of scholars attribute due attention to the issue of control and measuring
the level of the teachers’ socio-cultural competence. Some aspects of this
problem are presented in the studies of R. Gryshkova, T. Kolodko, O. Usyk,
S. Shehavtsova et al., but monitoring of foreign language sociocultural
competence of prospective primary school teacher has not appeared as the
subject of separate educational studies.

The aim of the study. Considering that the systematic and
comprehensive measurement (monitoring) of the formation quality of each of
the competencies is one of the key is one of the most important requirements of
the competency educational paradigm, the aim of this article is to determine the
essence of monitoring of primary school teachers’ foreign language
sociocultural competence, and clarify the characteristics of its specific
principles. To implement this goal, it is necessary to solve the following tasks:
1) to clarify the content of the notion “foreign language sociocultural
competence (FLSCC) of the prospective primary school teachers”; 2) justify the
need and importance of monitoring of FLSCC in the process of
linguomethodological professional training of the students; 3) determine the
prospective primary school teachers’ FLSCC monitoring principles.

Presentation of basic research material. Some scholars (P. Bekh,
L. Birkun, A. Kalinin, V. Safonova, P. Sysoev, V. Furmanova etc.) determine
sociocultural competence as the ability to select the desired level of linguistic
etiquette which is appropriate in a particular situation of communication,
depending on the social status of the interlocutor. Other researchers
(N. Borysko, N. Ishkhanyan, N. Sklyarenko, G. Tomahin etc.) interpret FLSCC
through the ability and willingness of an individual to carry out adequate cross-
cultural communication.

N. Borisko defines the sociocultural competence as a set of specific
linguostudying, sociolinguistic, socio-psychological, culture studying and
intercultural knowledge, skills and abilities that determine the ability and
readiness of the individual to the dialogue of cultures as a participant and
facilitator [3]. A. Myrolyubov [4, p.18] in the composition of social and cultural
competence refers knowledge of the sociocultural context and skills of speech
and non-speech behaviour, which are specific to the native speakers.
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Following V. Safonova, J. Kuzmenko understands sociocultural
competence as “a multicomponent formation, the components of which are
general cultural, linguostudying, sociolinguistic and culture studying
competence” [9, p. 5].

T. Kolodko defines sociocultural competence of a prospective teacher as
an integrative property of the individual, *“... expressed in harmony of
countrystudying, linguocountrystudying, sociolinguistic competences, which
allow the individual to understand the patterns of culture as a process of
creation, preservation and transmission of human values, to orient in traditions,
realities, customs and spiritual values, not only of their nation, but of other
nations; be able to communicate in a foreign language in the today world, in
terms of cultural concepts and realities of different people”[8, p. 17].

Therefore, based on the available in the scientific and methodological
literature definitions of socio-cultural competence of foreign language teachers,
foreign language socio-cultural competence (FLSCC) of prospective primary
school teacher we understand as an integrative personal quality that is realized in
the unity of countrystudying, linguocountrystudying, and sociolinguistic
competences and provides the prospective teachers’ ability to carry out cross-
cultural communication through awareness of themselves and any other
individual as a representative of a given national culture; possess cultural
knowledge (understand national realities, traditions, customs and religious
values of another people) manipulate and transfer to the students, creating in
them the linguistic picture of the world.

Traditionally, students acquire sociocultural knowledge and skills and
skills of verbal and behavioural etiquette among foreign language environments
primarily in the study of practical components foreign languages courses
(“Practical Grammar”, “Practical phonetics”, “The practice of oral and written
speech”), the country-/ culture studying, literature of foreign language and other
linguistic disciplines. In addition, sharing opinions of O. Bihych as for the
problems of professional training of foreign language teachers for primary
schools, we consider that students should acquire sociocultural competence in
the course of psychological and pedagogical disciplines to implement the
cognitive aspect and the educational goals of foreign language education of
primary school children in the classroom and extracurricular activities in a
foreign language.
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So, in the course of Pedagogy prospective primary school teachers have to
acquire career-oriented sociocultural knowledge (O. Bihych) about the types of
educational institutions and their socio-cultural purpose in the home country and
the countries of studying foreign language, school symbolism which is reflected
in the design of schools and school uniforms, school documents in native and
foreign languages, the system of evaluation of educational achievements of
young pupils in their native country and abroad, etc. [2].

N. Sokolova notes that professionally oriented social and cultural
development of the prospective foreign language teacher involves the
integration of disciplines, including methodology of teaching foreign language,
practice course of foreign language, foreign literature [10, p.46 ]. In our opinion,
this statement is quite true for the process of training a primary school teacher,
FLSCC of which is inseparably linked with linguomethodological competence.

Analysis of the structure and components of foreign language
sociocultural competence and its relationship with the process of the formation
of the student's linguomethodological competence suggests a direct dependence
prospective primary school teachers’ linguomethodological competence on the
level of their FLSCC. The latter is the key one in the structure of professional
pedagogical competence and for its meaningful directly correlates with
linguomethodological competence of primary school teacher.

Taking into account specifics of future professional activities, great part of
the professional training of future foreign language teachers of primary school is
given for their linguomethodological preparing that’s why the formation and
development of the students’ social important, key, subject , brunch, general
professional and other competencies are mainly considered through this prism.
During studying at the university new competencies, which students acquire,
expand the content of already existing ones, organically combined,
interpenetrating and integrating. Accordingly, the formation and development of
linguomethodological competence of prospective foreign language teachers of
primary school is naturally accompanied by increased formation of its FLSCC
while studying linguodidactic disciplines.

Raising the question of ways and means of measuring FLSCC of foreign
language teacher of primary school, we note that it is advisable to carry out in
students’  linguomethodological training because linguomethodological
competence has firmly established itself and is a unifying and systematizing for
other competencies of prospective teachers’ professiogram. Based on the
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existing scientific definitions of the socio-cultural competence, methodical ways
of its formation, structure, etc., we think that linguomethodological monitoring
Is the most appropriate way of systematic, complete and objective measurement
of prospective primary school teacher’s FLSCC in the process of foreign
language linguomethodological training. Given the definition of pedagogical
and professiographic monitoring which are available in pedagogical and
methodological research sources (N. Baydatska, A. Denisenko, V. Gorb,
V. Zinchenko et al. [1; 5; 7]) , linguomethodological monitoring is understood
as a partial kind of professiographic monitoring which is a special set of
measures of continuous surveillance, detection, measurement and evaluation of
the state of linguomethodological competence of students throughout the
duration of linguomethodological training at the university, as well as
summarizing and forecasting the dynamics and key development trends based
on specific objective indicators.

The theoretical justification for higher education quality monitoring
models is reflected in the thesis and monographic works of I. Bulakh,
O. Volkov, V. Zaichuk, O. Lyashenko, N. Fomenko, G. Tsehmistrova and other
Ukrainian scientists. In a number of PhD theses (A. Denisenko, S. Kretovich,
O. Lokshina, T. Lukina, T.Oleandr, O. Ostroverkh etc.) researchers have
identified the requirements for the implementation of education activities quality
monitoring at the university In recent years, the contributions to the study
problems of monitoring of the students' educational achievements quality and
monitoring of the effectiveness of the educational process is done by
N. Baydatska, L. Korobovych, O. Turzhanska, T.Horunzhenko and other
Ukrainian scientists.

In practice of the educational establishment monitoring is implemented so
that it was effective and qualitative. It means that the pedagogical monitoring
system should be built on certain principles of its organization in order to ensure
the implementation of its key features.

Among scientists, whose research is devoted to a thorough scientific basis
of monitoring in education can be identified V. Avanesov, O. Avramenko,
V. Gorb, O. Lyashenko, V. Moksheyev et al. One of the most comprehensive
classification of the pedagogical monitoring principles seems the system
proposed in the works of V. Gorb. A scientist singles out the following general
principles of monitoring studies: pragmatic significance; educational
assessment; organization of pedagogical communication; pragmatic orientation;
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scientific; continuity; integrity; accessibility [5]. Based on the classification
principles of pedagogical monitoring by V. Gorb, to the specific principles of
linguomethodological monitoring of primary school teachers’ FLSCC we rank
as well complexity, linguomethodological orientation, validity, different vectors

of monitoring procedures.

The principle of complexity, we think, is characterized by understanding
monitoring as a complex structured system, each component of which requires a
comprehensive, regular, orderly, but a separate study, to output general
conclusions about the effectiveness of the formation of students’ foreign
language sociocultural competence during their linguodidactic training in
foreign languages. The important point is the realization of continuity
linguomethodological monitoring of the educational process of faculty training
primary school teachers because of its curricula and programs of linguistic
disciplines and linguomethodological cycle. Each of the individual parameters
obtained during linguomethodological monitoring is an essential and necessary
part of the complex FLSCC measurements of primary school teachers, thus it
can only be interpreted in conjunction with other indicators.

Principle of linguomethodological orientation takes into consideration the
specific of student learning language and linguomethodological foreign
language courses that is reflected in the selection of measurement methods,
frequency of their use, construction of monitoring studies on the basis of
professional features training of primary school teachers. An important
distinction is purely linguistic disciplines (“The practice of oral and written
language”, “Practical grammar of a foreign language”, “Practical phonetics of a
foreign language”, etc.) and linguomethodological courses (“Methods of
teaching English at primary school”, “ICT in learning foreign languages”,
“Innovative technologies of learning foreign languages”, etc.), because , as a
common basis for the formation FLSCC of prospective teachers, they, however,
have got distinctive features that require separation of complex of the most
appropriate for each group measurement methods and ways of monitoring.

The principle of linguomethodological monitoring validity means full
compliance of the control organization with the content of the investigated
material, precision measurement criteria of FLSCC, the possibility of
confirming the results obtained by other methods. Therefore, for following this
principle in the linguomethodological monitoring of students’ FLSCC
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appropriate calculation and measuring values adequate for the structure of the
foreign language sociocultural competence should be applied.

The principle of different vectors of monitoring procedures provides for
obligatory the use of system of measurement methods during
linguomethodological monitoring, each of which will be applied most
effectively in the study of a foreign language segment of formation of
sociocultural competence during students’ linguomethodological training, and
used together they give a comprehensive understanding of quality both
linguomethodological students training of foreign language in general, and of
forming of their foreign language sociocultural competence.

Summary. Thus, in the course of our research the meaning of “foreign
language sociocultural competence of primary school teacher” was clarified, it
was revealed that its formation occurs during linguistic and
linguomethodological training in foreign language of university students,
feasibility of monitoring of students’ foreign language sociocultural competence
during the study of the cycle of linguomethodological disciplines, due to the
activity nature of FLSCC of prospective teachers. Also, among the specific
principles of linguomethodological monitoring of foreign language sociocultural
competence of prospective primary school teacher, we have classified the
principles of complexity, linguomethodological orientation, validity, different
vectors of monitoring procedures. See the prospects for further research in the
development of foreign language qualimetric models of socio-cultural
competence of primary school teacher and determining methodological
principles of FLSCC monitoring in the professional training of students.
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