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INTERCULTURAL COMPETENCE AND SOCIAL INTELLECT
OF A TEACHER IN A SPHERE OF PSYCHOLINGUISTICS

Eduard Ivashkevych
(Rivne, Ukraine)

Y cmammi  euknadeno  meopemuune  O0ocnioxceHHs — npoobnem
MIDCKYILIMYPHOI  KOMNEMeHMHOCMI  ma  COYlanbHO20 IHmenekmy 64umes
3 nosuyit  ncuxoninesicmuky.  Onucano — 0cobaUBOCMi  KpOCKYIbMYPHOL
KOMYHIKAYii ma OKpecieHO KOMNOHEeHMU MIJICKYIbMYPHOI KOMNEemeHmHoCmi
euumensi  iHozemuux Mmoe. CmOCO8HO cCOYianbHO20 IHMENeKmy, asmop
2060pumsb  Npo  me, WO GiH BMIWYE OeKIapamusHi ma onepamueHi
(npoyedypui) 3HAHHS, KL IHOUBIO GUKOPUCIOBYE 6 PEANIbHOMY JHCUMMI
ons  iHmepnpemayii nooi, CKIAOAHHA NIAHIE MA NPOSHO3Y8AHHA AK Oill
NOBCAKOEHHO20  dicumms, maxk i  npoghecitinux — cumyayii. Aemopcobka
KOHYenyis coyianpHozo iHmenekmy nepeddoauae, wjo 6iH MIWYE KOSHIMUBHY,
MHEMIYHY ma eMIamituny nioCmpykmypu. 3poOneno 6UCHOBKU U000 GNIUBY
PiBHA pO36UMKY COYIANbHO20 iHMeNeKmy euumens HA CMAHOBNEHHS U020
MIJHCKYTLIMYPHOT KOMREmeHmHOCMI.

Kniouosi cnoea: midckynomypna KOMNEmMeHmMHICMb, COYIanbHULL
iHmenexm, OIONO2IYHUL iHMeELeKmM, NCUXOMEMPUYHUL [HMeNeKm, KOSHIMUBHA,
MHEMIYHA ma emMnamitna nioCmpykmypu CoyiaibHO20 THMeNeKmy.

B cmamve onucano meopemuueckoe uccredosanue npoodnem
MENHCKYNIbMYPHOU KOMNEMEHMHOCIU U COYUANTbHO20 UHMENTeKma yuumens
¢ nosuyuti ncuxoaunesucmuxy. OnpeodeneHvl 0COOEHHOCMU KPOCKYIbIYPHOU
KOMMYHUKAYUU U ONUCAHbL KOMNOHEHMbL MENCKVIbIMYPHOU KOMNemenmHoCmu
yuumens UHOCMPAHHBIX sA3bIKOS. Umo Kacaemcsi cOUUaIbHO20 UHMELLEKmA.,
mo aemop 2080pum O mMoOM, UMO OH GKIoYaem OexiapamusHvle U
onepamusHvie  (npoyedypHvie) 3HAHUS, ~KOMOpble UHOUGUO  NpUMEHSIem
6  peanbHoU  JCU3HU Ol UHMepnpemayuu - cooblmull, — COCMasienus
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NIAHO8 U NPOSHOZUPOBAHU KAK OeUCMmEUtl NOBCEOHEGHOU JICU3HU, MAK
U  npogeccuoHanvbHuIX  cumyayuil. Aemopckas KOHYenyus  COYUdibHO20
unmeniekma npeonondedem, YmMo COYUANbHLIL — UHMELIeKM — GKIIUAem
KOSHUMUBHYIO, MHEMUYeckylo u omnamuiinyio noocmpykmypul. Coenarvl
8bIBOObI  KACACMO GNUAHUSL YPOBHS PA3GUMUL  COYUATLHO20 UHMELIEeKMA
yuumens Ha CMAHOBNEHUE €20 MENHCKYIbMYPHOU KOMNEmeHmHOCMU.

Knrouesvie cnosa: medxckynomypHas KOMHEMEHMHOCMb, COYUATbHbIU
unmennexkm, OUONOSUHECKUU UHMENNEKM, NCUXOMEMPUYeCKUll  UHMELIeKm,
KOCHUMUBHAS, ~MHEMUYECKAs, OMRAMULHASL  NOOCTPYKMYDbL  COYUATLHO2O
unmeniexma.

In this article the problems of intercultural competence and social
intellect of a teacher in a sphere of psycholinguistics were described.
The peculiarities of cross-cultural communication were determined. The
components of intercultural competence of a teacher of foreign languages
were shown. The author of the research says that social intellect includes
declarative and operative knowledge which the person uses in a real life with
the aim to do the interpretation of events, to make plans and anticipate as
real actions of our life so professional situations. The authors conception of
social intellect shows us that this intellect includes cognitive, mnemonic and
emphatic structures. There were done the conclusions about the influence of
a level of social intellect of a teacher on his/her intercultural competence.

Key words: intercultural competence, social intellect, biological
intellect, psychometrical intellect, cognitive, mnemonic and emphatic
structures of social intellect.

Introduction. The actuality of the problem. The main idea
of the development of intercultural competence of future teachers is in
using of communicative approach, because students have to become
effective users of the language, they must not only acquire knowledge
(for example, know grammar, vocabulary or pronunciation forms),
but also they have to develop skills to use linguistic forms for real
communicative purposes. According to the method of communication
materials the teacher of foreign languages tended to focus almost
entirely on the introduction and consolidation of grammatical
structures and lexical items in situational contexts. However, this
rarely led to the development of effective skills to use a foreign
language. After the publication of books by H. Widdowson «Teaching
Language as Communication» [Widdowson 1976] and by D. Wilkins
«Notional Syllabuses» [Wilkins 1976], which paved the way to the
communicative approach, authors proposed educational programs and
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learning materials and began distinguish different communicative
functions which were relevant to the process of studying a foreign
language — such as for example the question how to get somewhere or
how to present themselves. Then these methods have been developed
and teaching materials for the classroom were designed to familiarize
students with examples of these functions in the context and the
practice of their use [Wilkins 1976: 17].

The analyses of latest researchers and issues. Therefore,
speaking about the essence of communicative teaching and forming
intercultural competence, we see that the learning process is a model
of the communication. So, it can be provided the following laws:

— personal nature of communicative activity of speakers;

— interaction of speech partners;

— the situation as a form of communication functioning;

— content basis of the communicative process;

— the system of speech, the use of which would provide
communicative activities in communicative situations;

— functional nature of assimilation and use of speech;

— heuristic communication and so on [IlaccoB 1989: 4].

The purpose and the tasks of the article. The purpose of
our article is to describe the main communicative teaching methods
in the context of the transformation of higher education in cross-
cultural communication space, to analyze the terms «intercultural
competence» and «social intellecty, to tell our opinion about
the influence of the level of social intellect on the intercultural
competence of a teacher.

The tasks of the article are:

1. To describe components that make up intercultural
competence of a teacher.

2. To show the peculiarities of cross-cultural communication.

3. To describe the author’s conception of the structure of
social intellect of a person.

4. To make conclusions about the influence of social
intellect on the intercultural competence of a teacher.

Methods of the research. This article is theoretical, that’s
why the main method used in the article is the method of theoretical
analyses of scientific literature.

Theoretical study of the problem. In the book
«Communicative competence: Theory and Practice of Teaching»
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by S. Savinyon the author describes four components that make up
intercultural competence, for example:

— grammatical competence. It’s the ability to recognize the
lexical, morphological, syntactic, phonological features of the language
and manipulate the phrases on the level of words and sentences;

— sociolinguistic competence or social rules of language
use: understanding the roles of participants in the communication,
information which is exchanged, and the functions of their interaction;

— competence statements that relate to the ability to perceive
and produce not a single sentence, but a phrase unite;

— competence of verbal strategies used to compensate the
imperfect knowledge of the rules in situations where you can not
remember a word or can not understand a phrase, etc. [S. Savinyon
1988: 8]

Cross-cultural communication is interpreted by us as a set
of interaction of partners in communication, belonging to different
linguistic and ethnic communities. Communication in cross-cultural
situations, even if its members have a common locales, always is
characterized by conflict between knowledge and ignorance, between
not native and native, by the way, and the general, between the
willingness to understand and prejudice. Thus, the main vector of
modern linguodidactic and methodical scientific research should
be aimed at resolving these conflicts, to form the theoretical basis
for the optimal ways to develop students’ ability to understand and
realize foreign language vocabulary and grammatical structures that
meet their individual communicative activities by other linguistic and
ethnic communities and make up the linguistic picture of the world
of another nation. In other words, we are talking about the formation
of the human capacity for cross-cultural communication. This process
is carried out in a high school education in relation, firstly, the
assimilation of foreign students code (speech development experience)
and, secondly, the development of their cultural experience, by which
it is possible to isolate individual attitude to himself and to the world.
So, it helps to form the experience of creative activity of future
teacher.

Mastering a new language, a person not only expands their
horizons, but also the boundaries of his/her outlook and attitude. In
this way a person perceives the world and what he/she sees in it,
always displayed in concepts formed on the basis of student’s native
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language and in view of the variety of expressive means peculiar to
that language. Furthermore, no situation, no event is perceived and
evaluated by the student as phenomena and other cultures through
the prism always taken in his native linguo-cultural norms and values
through the prism of the individual model, assimilated outlook of the
person of future teacher.

And there are some other critical remarks concerning the
specifics of communication in intercultural interaction. Between people
who enter into communion under these conditions consist intercultural
relationship in which cultural consistency is known in moments of
transcending boundaries of the system. This means that using your
linguo-cultural experience and your national and cultural traditions
and habits, an intercultural communication at the same time is trying
to take into account not just another locale, but other customs and
habits, and other norms of social behavior, moreover, he/she is aware
of the fact of their foreignness. This fact suggests that intercultural
competence covers mainly ontological aspect of personality, while
communicative - her language and speech abilities [["anbckoBa 2004:
6-7].

From this we can make some conclusions that are crucial for
the process of modern foreign language teaching in high school. First
of all, it is about the nature and the content of the learning objectives.
Requirements of crosscultural communication pose the need to teach
students (at different levels of knowledge) ability to:

1. Use a foreign language in authentic situations of
crosscultural communication (process of forming skills and abilities).

2. Explain and learn (at some level) alien (other, not native)
lifestyle / behavior (process of getting knowledge).

3. Enhance individual picture of the world by adding to
the linguistic picture of the world of native speakers (process of the
person’s development).

As we know, skills and knowledge and the process of person’s
development are links in the same chain — identity formation. Thus,
foreign language learning in the context of cross-cultural paradigm
has considerable personal and developmental potential and from
this point of view is very promising for high school. But the most
important conclusion is that we have to understand the modern goal
of teaching foreign languages as an integrative structure, which has
access to the student’s personality, his/her willingness to foreign
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language communication skills and personal qualities that allow a
student to perform various types of speech, the intellectual activity
in terms of social interaction with other linguo and ethnic groups and
their culture, other linguistic image of the world. According to this
social intellect plays the main role in the developing of social intellect
of the person.

Contents of studies unrelated languages and especially its
substantive aspect (cultural phenomena about which students read,
write, about what they learn from the teacher, a textbook, etc.) is not
advertising another life, and the basis for the development of future
professional’s the ability to see the world from the point of view of the
media language being studied. According to this no foreign textbooks,
even one that is modern methodological concept, can not meet the
needs of the Ukrainian school completely, because the mainstream
intercultural paradigm improperly restrict educational process
parameters of linguo-culture of only that country which language is
being studied. Significant place in the educational process should take
native linguo-culture of a student. In other words, this process should
be aimed as understanding of linguo and ethnic cultural specific of
media language study, provided the individual national communicative
style, which should distinguish speech and behavior in cross-cultural
communication with foreigners.

Culture is understood as a generalized civilizational space,
as a product of thought and human activity. This experience and the
rules define and regulate human life, people’s attitudes toward new
and different, ideas, worldview and social forms. That is, in the sense
of teaching foreign languages with a distinct dominant intercultural
method is displayed together with the factual aspects and linguo-
culture, also evaluative aspect. Moreover, besides the description of
socio-cultural portrait of the country and the media to learn language,
it must be introduced the discussion of issues facing contemporary
multilinguistic and multicultural world. These problems can include
the problems of racism, discrimination, include those background of
nationality, national extremism, protection of minority rights as well
as environmental and demographic problems, conflicts (including
national, military) and possible ways of their nonviolent solution.

Methodologists and teachers have not yet determined
definitively whether it is a new phase of communication methods,
or a fundamentally new methodological direction. But now it is
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obvious that the specific target and the semantic aspects of learning
a foreign language in the context of intercultural paradigm due to
the fact that a central element of methodological model supports
student as an educational process and as the subject of cross-cultural
communication.

So, try to explain the structure of social intellect of a person
and propose our opinion about the influence of social intellect on
the intercultural competence of a teacher. Social intellect, according
to G. Ollport is a special «social gifts» that ensures understanding in
relations with people and their successful adaptation to reality. Thus
the scientist believes social intellect to be certain personal quality,
which, however, does not imply a depth of understanding of subjects
of interpersonal interaction [Ollport 1937: 513-516]. It should be noted
that G. Ollport was the first one who drew a particular attention to
the interaction with people and personal qualities that he pointed out
reflect the actualization of certain social skills in order to understand
better another person.

In our opinion, the concept of social intellect, developed by
Dzh. Gilford [Gilford 1967] requires more scrupulous attention. The
scientist developed the first reliable test to measure social intellect,
considering the latter as a system of mental abilities that are
independent of general intellect factor. The ability to measure social
intellect followed from the general model of the structure of intellect
of Dzh. Gilford. Social intellect as well as general intellectual
abilities, can be described in a spatial continuum of three variables —
the content, operations and results. Dzh. Gilford allocated dominant
cognitive operation — cognition (C) — and actually focused his research
on the knowledge of the behavior (CB).

So, according to its inherent nature social intellect is a
dynamic formation. Dynamics of treatment of others becomes
presentable when you imagine it in the structure of the process of
interexchange of ideas. On the one hand, this interexchange is not
only the process of projection of one’s own instructions or reception
of instructions of other subjects of social interaction. In its highest
form of development the process of creative interaction with others
results into actualizing and intensive development of social intellect.
On the other hand, social interexchange becomes imperfect when an
individual inactively, implicitly includes the information about another
person into his usual arsenal of thoughts, ideas, judgments, etc. But
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at the same time social interexchange can undergo perversion in a
different case when an individual totally perceive («take») another
person and for this he tries to give up his own normative-value
directions, moral standards, which have already been approved in his
socio-cultural environment. Only partial coming out of the boundaries
of his social intellect allows the individual to find certain mutual
moments that will ensure equivalent exchange of information between
the subjects of social interaction. That coming out always represents
the unity of two-way procedures: on the one hand, it’s the fixation
in other people of something unexpected, unique in comparison
with usual postulates, on the other hand, it is from identification
of unknown, unusual to known, stereotyped, etc. Hereby the nature
of this exchange put emphasis on both sides concerning the mutual
enrichment of subjects of social interaction.

Thus, a person while being involved in the process of social
exchange of information with other people, distinguishes within this
information something typical and unique, demonstrates his subjective
attitude towards it, pragmatically evaluates another person in terms
of real situation of communication and object of their joint activity,
etc. Hereby, stereotype, unique, exclusively individual, motivational
and purpose-oriented, etc. means of conducting the exchange are
not possessed by a certain person directly, are not realized by all
the individuals and cannot be always controlled. In most cases the
exchange of information happens naturally and voluntary and only
owing to the influence of external circumstances or internal stimuli it
can be presented on the level of social intellect in a certain needed by
a person form.

We believe that social intellect, uniquely includes declarative
and operational (procedural) knowledge that an individual uses
in real life for the interpretation of events, plans and acts as a
prediction of both daily life and professional situations. These views,
personal memories and interpretations of the rules make a cognitive
substructure of social intellect. In turn, the mnemonic substructure is
filled with the person’s obtained experience, and empathy — with the
possibilities of the subject to use the mechanisms of anticipation in
solving various problems of social life.

So, cognitive substructure of social intellect includes
a plurality of stable enough knowledge, assessment, rules of
interpretation of events, people’s behavior, their relationships, etc.
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based on interpretations of the existing system on the microstructure
and macrostructure levels. The microstructure of the cognitive
component of social intellect is determined by the functions of the
latter, namely the cognitive assessment, which determines competent
processing and evaluation of the information perceived by the subject;
prognostic, which is the base for planning and forecasting of the
development of interpersonal interactions; communicative that ensures
the effectiveness of the communication process itself (this function
is associated with adequate perception and understanding of the
communication partner); reflexive, which is reflected directly in self-
knowledge. In turn, the macrostructure of the cognitive component of
social intellect manifests itself in respect of the individual of himself
as a value, in the value-semantic attitude towards interpersonal
relations, as well as in actualization of the motivational value
orientations of the individual, axiological attitude towards professional
and other activities.

The source of social intellect at the microstructure level is
the continuous actualization of listed above functions. In this case,
as the result of their integration it can be considered as a set of
subjective scales, enabling the subject to be guided by the features
of interpersonal relationships, to recognize and adequately evaluate
the behavior of other individuals. The task of social intellect on the
macrostructure level, is to provide opportunities to assess themselves
and others as individuals. In this case, the value orientation of the
individual may differ from the accepted social norms and even
conflict with them, but there is always a particular social sector
and its representatives, where the person will meet understanding
concerning his personal vision of the world, personal values and
meanings.

Mnemonic component of social intellect of a person
characterizes the presence of the ability to interpret the phenomena
of life events, other people’s behavior and their own as the subject
of these events. Mnemonic substructure is based on the personal
experience of the subject, where subjective statistics form a personal
interpretive complex. Polymodality in this case means that a person
has different interpretive complex in accordance with the different
spheres of his life. Formally, they may conflict with each other, but
psychologically normally are internally coordinated, providing one of
the mnemonic component of social intellect.
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Empathic component of social intellect in a greater degree
depends on the form of behavior that an individual chooses as the
priority one, what he expects from the subjects around him, what value
interpretive complex concerning surroundings he has formed, what
resources in terms of application of the mechanisms of anticipation
while solving different problems of social life he has.

Conclusions and perspectives of future researchers. When
taking into account the interaction of a person with the surrounding
social environment and the level of his/her intercultural competence
the subject detects the integral characteristic of individual experience —
personal self-esteem, conjugated with the concept of subjective value.
The personality interpretive complex of an individual is characterized
by the possibility of interpretation of others, their behavior and
actions. These interpretations allow their participants to continuously
broadening and adjust the interpretative reserves of the personality
experience, ensure control of compatibility and likeness of different
interpretative complexes.

In the process of vital activity an individual, because of the
necessity to constantly evaluate others, their peculiarities of behavior
and actions, gradually develops different strategies of evaluation with
due regards for the criterion of compatibility of his perception of the
world and the perception of others. These strategies of evaluations in
turn form the corresponding personality interpretive complex, which is
dominant on the level of the mnemonic component of social intellect.

The structure of social intellect will be analyzed in more
detail in our future publications. Also we plan to provide experimental
researchers of social intellect of a person, structural components of
social intellect, but we predict, that the high level of social intellect
must develop the high level of intercultural competence of a teacher.
Such kind of empiric research will be done in our further work on
that scientific problem.

LITERATURE

1. TanbckoBa U.JI. MexkynsTypHOe OOydeHHe: mpobieMa Ieied W ComepKaHus
oOyueHust wHOCTpaHHBIM si3bikaM / M.JI. T'anbckoBa // WHOCTpaHHBIE S3BIKH B
mxone. — Ne 1. — 2004. — C. 3-8.

2. IMaccoB E.M. OCHOBBI KOMMYHHKATHBHOW METOIUKH OOYyYeHHS WHOS3BIYHOMY
obmenuto : Pycckuit s3p1k / E.M. ITaccoB. — Mocksa, 1989. — 268 c.

3. Allport G.W. Personality: A Psychological Interpretation / G.W. Allport. — N.Y.,
1937. — P. 513-516.

4. Guilford J.P. The nature of human intelligence / J.P. Guilford. — N.Y. : McGraw-
Hill, 1967. — 156 p.

55



IITCUXOJIHTBICTHKA

5. Savinyon S. Communicative competence: Theory and Practice of Teaching /
S. Savinyon. — Oxford : Oxford University Press, 1988. — 172 p.

6. Widdowson H. Teaching Language as Communication / H. Widdowson. —
Oxford : Oxford University Press, 1976. — 144 p.

7. Wilkins D. Notional Syllabuses / D. Wilkins. — Oxford : Oxford University
Press, 1976. — 106 p.

LITERATURE

1. Gal’skova, I.D. (2004) Mezhkul’turnoe obuchenie: problema celej i soderzhanija
obuchenija inostrannym jazykam. [nostrannye jazyki v shkole. — Ne 1. S. 3-8.
(in Russian).

2. Passov, E.I. (1989) Osnovy kommunikativnoj metodiki obuchenija inojazychnomu
obshheniju : Russkij jazyk. Moskva. 268 s. (in Russian).

3. Allport, G.W. (1937) Personality: A Psychological Interpretation. N.Y. P. 513-
516. (in English).

4. Guilford, J.P. (1967) The nature of human intelligence. N.Y.: McGraw-Hill. 156 p.

5. Savinyon, S. (1988) Communicative competence: Theory and Practice of
Teaching. Oxford: Oxford University Press. 172 p. (in English).

6. Widdowson, H. (1976) Teaching Language as Communication. Oxford: Oxford
University Press. 144 p. (in English).

7. Wilkins, D. (1976) Notional Syllabuses. Oxford: Oxford University Press. 106 p.
(in English).

VIIK 81723

MMPO®ECIMHO-MOBJEHHEBA JIISJIBHICTH IICUXOJIOTA
SAK ICUXOJIHIBICTUYHUA ®EHOMEH

I'eopriii Kaamukos
(Cnog’ancovk, Ykpaina)

Cmammio npucesiueno npobdremamuyi npoghecitinoco MmoeieHHs i
MO8U cneyianbHocmi 8 cucmemi «II0OUHA-TIOOUHAY, BUCBINIEHHIO OKPEeMUX
acnekmié  npogeciiino  OPICHMOBAHO20 — GUCIIOBNIOBAHHS, — YUHHUKIG, WO
BUBHAYAIOMb CMAHOGLEHHS Y MATUOYMHIX NCUXON02I8 NPOheCilino-MOB8IEHHEBOT
OISIbHOCMI,  30KpeMa — NUMAHHS — MOGIEHHEBO20 — GNAUGY,  Npoghecitinol
KapmuHu c8imy, 3HA4eHHs OCOOUCMICHO20 CMUCTY, 8HYMPIWHLOI CIMPYKMypu
ocobucmocmi, MOBNEHHEBOI 0cOOUCMOCTI, MOBU O0COOUCMOCTI, BU3HAYEHHIO
OLIbHOCMI NPOGHECiliHO20 MOBNEHHSL 8 AKOCMI CAMOCMINHOL QiIbHOCI, WO
Mae iepapxiuny opeaizayiio i ¢pazosy 6yo008y.

Knrouosi cnosa: mosiennecea ocobucmicmeo, npogheciiino-mos1enHesa
OLIbHICMb, CNIIKY8AHHA, 3HAYEHHS, CMUCH, KAPMUHA Npogecitinozo ceimy,
MOBIEHHEBUI 8NIUE, MOBA CNEYidNbHOCMI, MO8A 0COOUCMOCMI.
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