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ABSTRACT

The article analyzes the cognitive prerequisites for implementation of verbal
communication, the essence of which makes the exchange of information, its
storage and evaluation. The success of verbal communication is ensured by
the maximum use of students’ analytical and imitative abilities, mobilizing
of their internal resources; stimulation of speech activity and filling of the
absence of a natural environment at all stages of education. Mastering a
foreign language requires active participation in interactive communication. It
is cognitive activity that is considered relevant for students to understand and
use the language, despite their knowledge space and cognitive algorithms
conditioned by the properties of the human psyche and the specific situation.
Knowledge of cognitive prerequisites and application of cognitive approach
to learning a foreign language contributes to the students’ linguistic concept,
knowledge which is understood as a type of mental representation of the
perceived and treated verbal and nonverbal information.

Key words: perception of information, representations, associations, image,
understanding, knowledge, knowledge, verbal communication.

Introduction
The entry of Ukraine into the world community is inextricably linked
to the improvement and reformation of the educational system in
line with the international standards. Therefore, there is need for
qualitative assessment of existing approaches to learning in general
and foreign languages in particular, in terms of the adequacy to the
new life realities of the twenty-first century. Among the variety of
approaches leading to acquisition of knowledge there is a cognitive
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approach which implies a conscious learning of foreign language,
based on understanding of language units, the ability to make choices
and take the necessary word in the process of communication.

The cognitive approach to learning a foreign language is
becoming increasingly popular and promising, since its implementation
leads to optimization process of mastering it, stimulates intellectual
development of student’s individuality, activates his potential
capabilities, forms a critical thinking, creates, develops and improves
linguistic and conceptual world view.

Analysis of previous researches and publications
During a long time the representatives of cognitive psychology
conducted different researches in the field of cognitive processes:
perception, attention, memory, thinking, imagination. The expediency
and need for cognitive approach to learning a foreign language are
based on the achievements of cognitive linguistics highlighted in
the works of national and foreign scientists, including J. Apresyan,
N. Arutyunova, A. Vezhbytska, S. Vorkachova, K. Holoborodko
A. Zahnitko A. Zalevska, S. Zontova, V. Karasyk, V. Krasnyh,
O. Kubryaka, L. Lysychenko, V. Maslova, L. Matsko, O. Selivanova,
I. Sternin, V. Teliia, O. Tyshchenko, G. Ufimtseva and others.

Very important researches focused on the semantics of lexical
units in implementation of communication, are represented by
American scientists: Dzh. Lakoff, R. Lanhaker, R. Dzhekendoff,
Ch. Fillmor, L. Talmi, A. Goldberg, John Taylor, J. Fokonye,
B. Rudzka-Austin, A. Chenki etc. The connection between semantics
and psychology is proved in the work «Semantics and cognitive
activity» by R. Dzhekendoff (1983). The attention is paid to the fact
that in perception of speech a person uses the same mechanisms as
in the general perception of information (visual, auditory, etc.). Types
of frames and semantics of understanding are reflected in scientific
papers of S. Zhabotynska (1999) and Ch. Fillmor (1988). The role
of cognitive and communicative approach in the optimization process
of teaching a foreign language is shown in studies of N. Marchenko
(2011), N. Sura (2003), A. Cherpak (2011) and others.

Numerous scientific and methodical explorations, which offer
various technologies for foreign language teaching the pupils and
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students, confirm the priority use of cognitive approach in learning
communication.

Presentation of the basic material
The achievements of modern psychology point to the importance of
cognitive approach to learning a foreign language, which involves
solving the problems of: a) perception, knowledge and understanding
of reality; b) acquisition, processing, structuring, storage, and
application of knowledge; c) study and explanation of cognitive
processes and mechanisms.

Language is perceived as the linking element between the
individual and mentality of the nation to which it belongs. It is a
tool by which the information is received, generalized and enriched
knowledge. However, it makes for a man not only informative
load, but also emotional one. We can guess about spoken in
foreign language by intonation or emotional coloring (joy, anger,
anxiety, etc.). Emotions thus appear as a motif, internal motivation
to knowledge of objects and phenomena. Language has all means for
displaying emotions, including phonetics — an intonation (strength and
tone of voice, pitch, pauses, etc.) vocabulary — synonyms, antonyms,
metaphors, phraseologisms etc.; in grammar — prefixes, suffixes,
temporal forms, etc.; syntax — stylistic figures and so on.

Features of feelings, as noted O. Skrypchenko, lie in the
fact that man distinguishes homogeneous stimuli of only certain
strength, which is determined by the so-called difference threshold.
This threshold is measured by the minimal difference between
the homogeneous stimuli that a person is able to distinguish. This
differentiation is necessary for recognition of sounds in speech stream,
and to establish the differences between native and foreign language.
Such differentiation is a necessary condition for the development of
phonemic hearing. [9].

Lighting and video hardware provides visual information which
in the process of training can perform various functions, such as:
a) to serve as a means of support for understanding speech; b) to be
a link between semantic and sound side of a words and thus facilitate
memorization; c¢) to project on the screen different situations for
learning speaking; d) to serve as feedback in the form of keys.
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Perception is not a simple sum of sensations; it is a complex
mental process in which together with feelings is involved the
previous experience in the form of knowledge and ideas. Acquiring
knowledge through the senses and perception of speech leads to
formation of various images that arise in the mind. Imagination
emphasizes, generalizes, and identifies the values of a particular
image. The imagination merges image and value. The formation of
a mental image in perception is a set of identification, understanding
and comprehension, as well as allocation of an object to a particular
category.

Analytical review of scientific literature gives reason to believe
that image is a subjective specific phenomenon. In psychological
researches numerous scientists use the term «verbal image», which
plays a significant role in semantic sense of the word, and cannot be
identified with visuality, because verbal image is always significant,
the structure of which is determined by the essential for its value
relations. Not every perceived by a person word is treated in the
brain for visual representation. Reproducing imagination paints
for us images, signified in the language by nouns. However, it has
many words that represent not only images, but different relationship
between them. Reproducing imagination is a process of spontaneous
transformation of the perceived speech into visual representations
with spatial organization of images, thereby providing understanding
of speech.

Method of exemplifying association is a universal method of
memorization that helps to convert conveniently each word into visual
image or association. It is used as a part of other ways to remember
other languages words and terms. In discussing the proposed
topics or events, it is advisable to encourage students to engage
into conversation, which aims at putting them in a situation under
discussion, and interesting the issues, i.e. the formation of motivation
to verbal communication. Here can be proposed some common tasks,
such as:

What associations connected with the event appear in your
mind...? What is your attitude towards ...? What is your opinion
about the phenomenon or event?

The process of perception occurs in relation with other mental
processes of the individual, including thinking (the object of perception
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is recognized), language (named by a word), feelings (turns relation
to it), will (by conscious effort is organized a perceptive activity). As
a result of perception we have a complete image of the object.

At all levels of speech perception, the recipient tends to ascribe
a meaning to verbal structures which he perceives. It has been already
found that familiar words are seen as the integral elements, even if
the familiar word contains an error, it often goes unnoticed. In the
perception of sentences, a person pays attention to situations recorded
in them, and they affect the storing of information.

The emergence of meaning is a product of «internal ideas»
which is mediated by speech acts as well as practical actions, and in
the process of communication a man learns the culture of a word, and
cultural meanings are included into the internal «image of the world»
in general and semantic structure of words in particular. Highlighting
of certain aspects in the content depends on the individual qualities
of the intelligence, which is a holistic, dynamic system. From the
features of intellectual activity depends the structure of subjective
meaning in the individual language consciousness, the specificity and
methods of verbalization the meaning in speech activity.

Sensory display is a required side of knowledge, as it is the
only direct source of all knowledge. This is the initial stage of
understanding reality. But the perceptual understanding takes the
status of knowledge only in terms of its functioning in organic unity
with the activity of thinking, which is capable to bring it out of
direct sensuality, generalize and deepen sensitive data about reality.
Therefore, a higher level or stage of cognition is a rational one (also
known as an abstract thinking). Thinking creates the opportunity to
catch the internal connections and the relationship between objects and
phenomena. In revealing significant relationships and patterns takes
place a transition from sensory perception to abstract thought, which
is the fundamental law in formation the concept, which represents a
major clot of essential properties of the phenomenon or object «in
concept the limit of phenomena is subdued and the essential aspects
in their interdependence are revealed» (Rubynshtein, 2000: 329).

O. Rayevskyi, establishing a relationship between the
sensory and rational in the sense of a word, concludes that in this
generalization may be a variety of combinations like conceptual
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abstract, concrete imagery, sensual content of thinking and only
as a result of disclosure of the identity of this combination will be
possible a correct understanding of the semantic content of the word.
Because of it, mastery the semantic content of words in the process
of language human development requires as the basic prerequisite not
only formal logical definition of the conceptual aspects of this content,
but also awareness of the part which is a concrete-sensuous in it.

A question concerning the general conditions of knowledge
assimilation, practical application of the results of cognition is a
part of the problem of understanding. Known in scientific researches
settings on the above mentioned problem were linked with the idea
of understanding as humanitarian human development of the world,
understanding of another cultures, languages, texts, and results of
human activity. The problem of understanding usually is analyzed in
the researches as the understanding of a language — the basic form of
practical mind. Language herewith is seen as a substantive mediator
in communication, through which people transfer each other not only
universal concept, but also personalized experience in all its diversity
(Bystrytskyi, 1985).

Undrstanding of speech is a cognitive operation of reflection and
learning the information array of message or text based on perception
of statements semantic content, their mental treatment involving
implicit plan of the text, memory procedures, that is addressee’s own
thesaurus and knowledge of the rules of communication inherent to
a given culture. Speech understanding actualizes in cooperation with
unconscious and conscious, verbalized and what can not be verbalized,
and is not a mere reproduction of addressee’s plan and content of
his message, it is a creative process of verification of the perceived
and information stored in the memory of the addressee with taking
into account the categorization procedures as well as treating and
processing the information that determine the formation of different
from generated by the speaker content, albeit within defined meanings
(Zasiekina, 2005).

Understanding is characterized by different degrees of depth
and quality, including:

1. Initial, the overall level of understanding evidences about
understanding of only the main point of expression, that is about what
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it is said. The listener can tell what was said, but can not reproduce
the content of the utterance.

2. The second level — level of understanding the semantic
content — determined by understanding of the entire statement,
presentation of speaker’s opinion, its development and reasoning. This
level is characterized by not only understanding what it was about,
but what was said.

3. The high level of understanding implies the understanding of
not only about and what was said, but the most importantly what for
the thought was expressed and what language means were used. Such
penetration into semantic content allows the listener to understand the
motives that allow speakers to say so. This level of understanding
includes also the assessment of linguistic tools that have been used to
express the speaker’s own thoughts, desires, feelings, etc. (Druzhynyn,
2001).

Understanding of message, can be checked by tasks like:
Figure out the problems raised in the dialogues;, Comment on the
sentence structure in «...» and what effect is achieved?; What words
and phrases give atmosphere to the story in descriptions of human
appearance, characters, and human relations, etc.

Another problem is speech generation. In particular
L. Vyhotskyi believed that the essence of the process of generating
speech utterances contained in transition from thought to word. He
singled out three planes of verbal thinking: thought, inner speech
and word. Defining the nature of the process of generating speech
the scientist drew attention to the fact that in live drama of verbal
thinking the movement goes from motive, which generates some idea,
to thought design, to its mediation in the inner word, then — in values
of external words and at the end in words (Vyhotskyi, 2001).

In speech production A. Zalevska identifies a number of
intermediates: image results, semantic program and statements which
are provided by starting point that controls all positive decisions at
various stages of production. The first process is to build the image
of the result of action, containing the dominant motivation, formation
of the model of situation and taking into account the probable
experience. The product of this process — the image of the result —
is an incentive for the process of semantic programming (choice of
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semantic units and rule their combinatorics), resulting in semantic
program that promotes the process of its implementation (choice of
words, the strategy of transition to the external code, rules of words
combinatorics and motor implementation). The product of this phase
is an utterance (Zalevskaia, 2007).

Conclusions

Cognitive prerequisite in psychological readiness for mastering
foreign languages is a psycho physiological prerequisite of language
acquisition. It is necessary to mention that every person has its
individual peculiarities in temperament, which are conditioned by
the type of nervous system and characterize its natural organization.
Typological peculiarities reflects the character of activity and capacity
for work, communicativeness and social contact, movable properties
or easiness to adapt to the conditions which are changeable.

The cognitive approach to learning a foreign language
communication requires awareness and understanding of the language
units, formation the ability to explain choices and the use of lexical
units in the process of communication. Methodic feasibility of the
cognitive approach lies in organization of active speech and thinking
students’ activity, which is provided by linguistic abilities as the
individual specific features of a man, language and encyclopedic
knowledge as well as abilities and skills, necessary motivation,
communication environment and appropriate situations. It is possible
to achieve the goals and objectives based on cognitive approach with
a help of special exercises which will promote achieving the required
level of automaticity in using foreign language knowledge.
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AHOTALIA

Y cmammi npoaHanizo8aHO  KoeHiMueHi  nepedymosu  30iliCHEHHSA
8epbasibHOI KOMYHIKauii, cymHicme sKoi nosnseae 8 o0bMiHI iHGhopmayiero,
ii 36epicaHHi ma oyiHBAHHI. YcniwHicme 8epbanbHOi  KOMyHIKauii
306e3neyyemosca  MAKCUMQA/AbHUM — S8UKOPUCMAHHAM  aHanimuyHux U
imimayiliHux 30i6Hocmeli cmydeHmis, Mobinizauieto ix BHYMPIWHIX
pecypcie; cmumMynsauiero MoB81eHHEBO-PO3YMOBOI aKMUBHOCMI cmyodeHmis,
30M0BHEHHAM 8i0CYymHOCMI MPUPOOHO20 IHWOMOBHO20 cepedosulyd HA YCix
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emanax Hae4aHHA. 080/100iHHA [HO3eMHO MOo80oK nepedbayae aKMueHy
y4yacme 8 iHMepaKkmusHOMY CrinKysaHHi. Came KoeHIMuUsHa OifsabHICMb
B8BAAEMbLCA penesaHMHoOw 048 mo2o, wob cmydeHmu po3yminu U
B8UKOPUCMOBY8A/U MOBY, 38AMX(AKOYU HA CHOpMosaHull y HUX MPOCMIp 3HAHb
ma ni3HaeasnbHi an20puMMU, AKi 3YMOB/AEHO 871aCmMuU8OCMAMU  MCUXIKU
MOOUHU mMa KOHKPemHOoK cumyauieto. 3HAHHA Koz2HImusHux nepedymos
ma 3acmocys8aHHA KO2HIMuUBHO20 i0xo0y 8 HABYAHHI [HO3eMHOI Moesu
Crpuse hopmMyB8aHHIO Yy cmydeHmis siH28iCMUYHO20 KOHUENmy, 3HAHHS,
Wo po3ymitome AK mun MeHmanbHoi penpeseHmayii cnpuliHamoi ma
0bpobneHoi sepbanbHoi ma HesepbasnbHOI iHGopmauii.

Knwuoei cnoea: crnpuliHamms iHgopmauii, yseneHHs, acouyiauii, obpas,
PO3YMIHHSA, Mi3HAHHSA, 3HAHHA, 8epbasabHA KOMYHIKAUis.
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AHHOTAUNA

B cmamee MPOAHANU3UPOBAHbI Ko2HUMUBHble npednocslaku
ocyuwiecmeneHus 8epbasbHOU KOMMYHUKAUUU, Cyme Komopol 3aKa4Yaemca
8 obmeHe uHgopmayueli, ee xpaHeHUU U oueHKe. YcrnewHocmb eepbasbHoli
KOMMYHUKayuu  obecriedusaemca  MAKCUMA/bHLIM — UCMO0/1b3080HUEM
aHaaumu4eckux U UMUMAUUOHHbIX  criocobHocmeli  cmydeHmos,
mobunuzayueli ux BHyMpeHHUX Pecypcos; cmumynayuel pedemsicaumenbHol
akmusHocmu  cmydeHmo8,  3anosHeHUeM — omcymcmeus  npupodHo20
UHOA3bIYHOU cpedbl Ha ecex smanax obyyeHus. 0enadeHus UHOCMPAHHbLIM
A3bIKOM npedrionazaem aKMUeHOe y4yacmue 8 UHMepakmueHoM obueHuU.
UmeHHO KoeHumueHas OesmenbHOCMb cyumaemca peneeaHmHoli 041
moezo, 4mobbl cmydeHmbl MOHUMAAU U UCMOAb308AAU A3bIK, HECMOMPS
Ha caoxuswueca y HUX [POCMPAHCME0 3HAHUlU U M03HA8AMEsbHbIE
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aneopummel, 0bycaoeneHHble c80licmeamu MCUXUKU Yesn08eKa U KOHKpemHoU
cumyayueli. 3HaHUE  KO2HUMUBHbIX  NpPednocbiAOK U MPUMEHEeHUs
KO2HUMUBHO020 110o0xo0a 8 obyyeHUU UHOCMPAHHOMY A3bIKY criocobcmsyem
(hOPMUPOBAHUID Yy CMYyOEHMOo8 /[IUH2BUCMUYECKO20 KOHUEenmd, 3HAHUA,
Komopble MOHUMQAOmM KAk murn MeHmansHol penpeseHmayuu 8ocrnpuHAmod
u obpabomaHHol eepbanevHoli u HesepbasbHOU UHGOPMayUU.

Knroueawle cn08a: socnpusmue UH@POPMAYUU, MpedcmasaeHus, accoyuayuu,
06pas, NoHUMaHue, No3HaHuUe, 3HaHue, 8epbaAbHAS KOMMYHUKAUUA.
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