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ABSTRACT

The authors of the research worked out the structure of the teacher’s social
intelligence, identified and substantiated psychological determinants for the
development of personal qualities of teachers, the peculiarities of using by the
teachers the cognitive styles of activities which would determine the high level
of the development of social intelligence.

It was shown that a social intelligence of a teacher was a complex
personality neoplasms, which contained cognitive, systemic and integral
substructures. Systemic substructures are communicative and prognostic
competences which in their turn contain integral components, in particular,
mechanisms of anticipation, decentralization, intellectual initiation, decision-
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making, planning, control and self-control, reflection and etc. At the same
time, the communicative competence and the ability of a teacher that are
a part of substructure of cognitive competence of a specialist are presented,
first of all, on the micro-level of social intelligence (the ability to understand
and to predict the effects of the behaviour of people, the ability to summarize
logically important features and various nonverbal reactions of a person; the
ability to understand changes in verbal reactions of a person depending on
the context of social situation, which caused them; the ability to understand
the logic of the development of the situation of interpersonal interaction, the
importance of the behavior of different people in these situations, and also
a personal and intellectual reflection). Meanwhile, the prognostic competence
and empathy are presented on the meso-level, whereas the mechanisms of
anticipation, decentralization, intellectual initiation, decision-making, planning,
control and self-control, reflection, etc., ensuring the functioning of social
intelligence, are on the macro-level.

Key words: the social intelligence, the artistic intelligence, the information
intelligence, micro-, meso- and macro-levels of social intelligence,
communicative competence, prognostic competence, empathy, reflection,
cognitive, mnemonic and empathic aspects of social intelligence, psychological
types of the person.

Introduction

The problem of social intelligence of specialists and, in particular,
of teachers, is very important nowadays because of such moments. First
of all, communication skills are culture-universal in the most aspects but
also contain culture-specific element. There are two broadly different
categories — non-native speakers using English among themselves, non-
native speakers using English to native speakers of the language (Wing,
Sotaro & Goldin-Meadow, 2013; Hestvik, Bradley, E. & Bradley, C.,
2012). The problem is that non-native speakers may make «social»
mistakes, and in this case social intelligence plays the main role.

Subsequently it is important to consider another level at which
we can see communication — namely in terms of its role in a cross-
cultural environment. Intercultural communication may be defined as
an ability, possibly more acquired than innate, to engage in successful
communicative  interactions with people representing different
languages, cultures, social mores and norms of behavior. It implies not
only mastery and judicious use of language in itself but also skillful
application of suitable social conventions with cultural sensitivity,
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political correctness as well as attention to needs and wants of a given
group or a particular individual.

Nowadays in the world of work the range of business knowledge
and skills needed to perform effectively has increased. Business people
are much more likely today to find themselves together with others from
different national and cultural backgrounds. The internationalization of
the business world has provided a new challenge for Business English
Teachers. However, the role of the Business English Teacher is to teach
language and communication. It is not teacher’s responsibility to teach
culture, change behavior patterns. The teacher should be aware of the
interrelationship between language, communication and culture and help
the learners to better understand the interrelationship, to avoid conflicts
because of innocent use of inappropriate language or communication.

Also communication skills are central to the activity of today’s
business professional. Business people actually needed lots of help
with presentation skills, with meetings, negotiating even socializing or
writing reports, e-mails. Teaching Business English include an effective
communicator alongside and an effective use of language. As a result,
the demands on BE teachers have increased to some extent. Everybody
also needs to be able to teach communication skills. Constant language
change introduces new forms; communication adapts to evolving
behavioral and technological standards; and business both initiates and
responds to changing practices. This requires the range of skills needed
by the Business English teacher. Teachers should have a high degree of
proficiency in the target language since the lesson in the classroom tends
to be less predictable, apart from good knowledge of General English,
Business English teacher should have good business background that
comprise knowledge of Business vocabulary and common business
situations which learners are going to deal with.

Language teaching and learning has entered a phase which takes a
more constructivist view of learning emphasizing personal learning and
discovery on the part of the learner, with more task-based, collaborative
work between learners, and a more facilitating role for the teacher.

In «teacher — student» communication the listening skill is also
very important, but it is necessary for conducting business talks and
different interviews. How often we see people who can’t come to the
agreement because of being unable to listen! It is no sense trying to
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convince a person if you don’t show interest. It is impossible to see
another point of view if you only hear it but not listen.

Up to our mind, this basic communication skill is rather easy to
learn, except the ability to be objective in all the cases. Every one of us
has hidden prejudices and only really talented interviewer can confront
his or her biases completely. So, the effective listening wasn’t a novelty
for me, but the communication training showed that it is no limits for
improvement. To finish with the first skill I’ll quote once more the
words by ancient sages: «If I listen I have an advantage, if 1 speak —
others have it».

Because of these all reasons in most psychological researchers, the
interest for social intelligence arose, as a rule, in connection with the
construction of a new conceptual apparatus for the intellectual processes
of the person. At the same time, the term «social intelligence» was used
more often contextually, and not in the sense of a separate subject of
the research. So today, quite theoretical and experimental psychological
researchers on the problem of social intelligence have been implemented.
It is worth noting just that the researchers of V.A. Genkina (2000),
M.A. Lukichova (2004) and S.V. Rudenko (2008) had a deal with the
contemporary studies of social intelligence as a factor of the success
of pedagogical activity. However, the structure of the social intelligence
of the teacher still remains beyond the attention of researchers. It’s
necessary to pay attention to the functions of social intelligence of
the specialist of pedagogical sphere of the activity, the features of the
relationship of social intelligence with the personal characteristics of the
teacher and also the success of pedagogical activities.

Thus, a scientific problem was identified; it was important in the
theoretical and methodological terms and actual in practical ones. This
problem is to build the structure of the social intelligence of the teacher
and test it empirically. Further improvement of research methods that
could be used to study the components and mechanisms of functioning
of the teacher’s social intelligence at the micro-, meso- and macro-levels
1s necessary. The psychological mechanisms, factors and conditions for
the development of personal qualities of teachers should be distinguished
and substantiated, and the use of cognitive styles by the teachers for the
implementation of activities that will actualize (and to a certain extent —
facilitate) the development of their social intelligence. The latter will
allow to determine the influence of the success of the professional
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activity of teachers on the development of abilities in the structure of
social intelligence.

In this article we’ve to show the author’s conception of social
intellect, to present the descriptions of cognitive, mnemonic and
emphatic structures of social intellect. We’ll describe and analyze
empirical research of 395 teachers of schools and eight directors of
these school from different regions of Ukraine (to analyze the level of
their social intellect).

So, social intellect is the ability to get along well with others, and
to get them to cooperate with you. Sometimes referred to simplistically
as «people skillsy, social intellect includes an awareness of situations
and the social dynamics that govern them, and knowledge of interaction
styles and strategies that can help a person achieve his or her objectives
in dealing with others. It also involves a certain amount of self-insight
and a consciousness of one’s own perceptions and reaction patterns.

The author’s conception of social intellect shows us that this
intellect includes cognitive, mnemonic and emphatic structures.

Based on the model of intelligence of G. Gardner (1993) and
N. Cantor (Cantor & Harlow, 1994), the structure of the social
intelligence of the teacher was shown (see Fig. 1). It was noted that the
social intelligence of the teacher was a complex of personal entity that
contained cognitive, systemic and integral structures.

Cognitive | | Mnemonic
aspect | | aspect

' Emphatic |
aspect |

| Macro-level

| Meso-level |

Fig. 1. The structure of the social intelligence of the teacher
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The system structures are communicative and predictive
competencies, which include integral components, in particular,
mechanisms of anticipation, decentralization, intellectual initiation,
decision-making, planning, control and self-control, reflection, etc. At the
same time, the communicative competence and the ability of the teacher
that are parts of the structure of the cognitive competence of a specialist
(the ability to understand and to predict the effects of human behavior, the
ability to summarize logically important features and various nonverbal
reactions of a person; the ability to understand the changes according
to different verbal reactions of a person depending on the context of
the social situation, which caused them; the ability to understand the
logic of the development of the situation of interpersonal interaction,
the value of the behavior of different people in these situations), are
presented, first of all, at the micro-level of social intelligence, prognostic
competence and empathy are on the meso-level, while the mechanisms
of anticipation, decentralization, intellectual initiation, decision-making,
planning, control and self-control, reflection, etc., which ensure the
functioning of social intelligence, are at the macro-level.

Cognitive aspect of social intelligence involves a set of fairly
stable knowledge, assessment, rules of interpretation of events, human
behavior, their relationships, etc. Social intelligence is based on the
existing system of interpretation on micro-structural and macro-
structural levels. The microstructure of cognitive aspect of social
intelligence is determined by the features of the latter, namely cognitive
evaluation, which determines the competent processing and evaluating
the information that the subject perceives, his/her prediction, based on
planning and forecasting of interpersonal interactions, communication,
providing proper performance of the process of communication (this
function is associated with an adequate perception and understanding
of the process of communication of the partner). It is based on the
mechanism of reflection which is reflected directly in self-knowledge.
In turn, the macrostructure of cognitive aspect of social intelligence
manifests itself in the attitude of the person to himself/herself as a value,
in the valuable semantic position in interpersonal relationships, as well
as the updating of motivation and value orientation of the man with the
purpose to reach axiological attitude in professional and other activities.

The source of social intelligence on micro-level is the continuous
updating of functions noted by us. The results of integration can be
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considered a set of subjective scales which enable the subject to focus
on the features of interpersonal interactions, identify and adequately
evaluate the behavior of other persons. One of the main results of social
intelligence is the presence of a high level of individual statistics with
different modalities. They are some space of psycho-semantic subjective
scales, symbols of nonverbal behavior, norms of language products, etc.

The task of social intelligence on macro-structural level is to
provide opportunities to partners of social interaction to evaluate
themselves and others as individuals. In this case, the value orientation
of the person does not necessarily reflect generally accepted social
norms and even enter in conflict with them. But there is always a
particular society and its representatives, where individual vision of the
world has personal values and meanings for people.

Mnemonic aspect of social intelligence of the person describes the
presence of the ability to interpret events, life events, behavior of others
and their own as the subject of these events. Mnemonic aspect is based
on the personal experience of the subject, where subjective statistics
constitute personal interpretive complex. Polimodality in this case means
that a person has different interpretative systems according to various
aspects of life of a man/woman. So, they may conflict with each other,
but psychologically they consist of internal structures, providing based
unity of mnemonic aspect and a social intelligence.

Mnemonic aspect has its own set of interpretations: I — other
people — the world. Each of these levels of interpretation is represented
at the level of mnemonic aspect in the form of its specific dependent
substructures. The core of personal interpretations in the complex is the
cumulative set of the person estimated himself/herself. This process of
evaluative attitude is always subjectively unfinished, open. Analyzing
the features of the interaction of the person with the society, the man
can be shown as an integral characteristic of the person’s experience
(self-respect of the person, the concept of subjective value). Personal
interpretive complex is characterized by the ability of the person to do
interpretations of others, their behavior and actions. These interpretations
allow their participants to expand continuously and adjust stock their
interpretative personal experience, provide such kind of compatibility
and similarity of different interpretational systems.

In a space of the relations of the person there is a need to evaluate
constantly other people, their behavior and actions, gradually produced
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a different strategies estimated the criterion of compatibility of people’s
perception of the world and their perceptions by others. In turn, these
strategies form the appropriate assessments and personal interpretive
complex in the interpersonal sphere, which presents the dominant level
of mnemonic component of social intelligence.

Emphatic aspect of social intelligence is largely dependent on
what shape of the behavior the person chooses as a priority that he/she
expects his/her business associated with the complex of interpretative
value in relation to the world of the person.

Thus, we assume the main results of the integration of the
functions of social intelligence are the presence of individual statistics
with different modalities. The first result is a space of psycho-semantic
subjective scales, symbols and principles of nonverbal behavior
and different norms of speech production. A list of these modalities
can be complement, implying that statistics actually reflect various
aspects of life because they are so different, based on depth, length,
representativeness and others. At the same time statistics can be the units
of social intelligence, their structure, functions and genesis which are
deep enough from one side, and so different from social stereotypes —
from the other. If the stereotype is a stable structure, a fixed-level
of mnemonic aspect of social intelligence, is invariant in relations to
various life situations, their statistics. Statistics and stereotypes can
facilitate future organization of social intelligence of each person.

From the standpoint of interpersonal skills, Karl Albrecht classifies
behavior toward others as falling somewhere on a spectrum between
«toxicy effect and «nourishingy» effect. Toxic behavior makes people feel
devalued, angry, frustrated, guilty or otherwise inadequate. Nourishing
behavior makes people feel valued, respected, affirmed, encouraged or
competent. A continued pattern of toxic behavior indicates a low level
of social intellect — the inability to connect with people and influence
them effectively. A continued pattern of nourishing behavior tends to
make a person much more effective in dealing with others; nourishing
behaviors are the indicators of high social intelligence.

The old idea that a person’s potential in life can be measured
and predicted by a single number — his or her «IQ» score — has lost a
great deal of credibility during the last decade or so. Many researchers
now accept Gardner’s proposition that intellect is multidimensional, and
many believe that each of the key dimensions of intellect can continue
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to increase throughout one’s life, given the appropriate experiences,
challenges and growth opportunities.

Social intelligence can be measured. Measuring social intelligence
involves identifying key interaction skills and then assessing them
behaviorally. All human interaction takes place with some context or
other, and effectiveness involves mastering the contexts within which
one is called upon to interact. So, according to this reasoning, social
intelligence means understanding contexts, knowing how to navigate
within and between various contexts, and knowing how to behave in
various contexts so as to achieve one’s objectives. In other words, social
intelligence is inferred from behavior, so we use various observable
behaviors as indicators of social intelligence.

So, social intelligence can be developed. By first understanding
social intelligence, as a combination of skills expressed through learned
behavior, and then assessing the impact of one’s behavior on others —
the degree to which one is successful in dealing with others — one can
experiment with new behaviors and new interaction strategies. I the
simplest terms, this is the ability to «get along with people», which —
it is a assumed — people learn as they grow up, mature, and gain
experience in dealing with others. Unfortunately, many people do not
continue to learn and grow as they age, and many people never acquire
the awareness and skills they need to succeed in social, business or
professional situations. It is quite clear that adults who lack insight and
competence in dealing with others can make significant improvements
in their social intelligence status as a result of understanding the basic
concepts and assessing themselves against a comprehensive model of
interpersonal effectiveness.

According to our research, the ability to solve practical terms
communicative tasks, analyze and implement appropriate feedback
(for example, to provide a kind of «talented communication»), is
related to paradigms of social intelligence. Therefore, the structure
of social intelligence, which is obvious from our empiric results,
includes distinguish the following five basic components: 1) the
ability to perceive the person in the most thoroughly and adequate
way (to demonstrate observation, to be ready to quick orientation in
situations of social interaction, etc.); 2) the ability to understand deeply
the internal properties and characteristics of the person (we mean
penetration of the spirit world, intuition); 3) the ability for empathy
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(empathy, compassion, kindness, respect for willingness to help);
4) the ability to analyze the behavior of the other person (to reflect);
5) the ability to manage yourself and the process of subject-subject
communication (to self-control).

So, we are sure, that social intelligence also includes such
phenomena as communicative competence, competence in a sphere
of anticipation and reflection (the latter are considered as structural
components of social intellect). But this point of view must be tested
in our empiric researchers, which we’ll described in consequent articles.

According to the criterion of a high level of the development of
social intelligence, the teacher was successfully solved by a specialist
of social (including original, non-standard) tasks, as well as the
achievement of success in the professional activities by the teacher.

At this stage there were participated 395 teachers of secondary
schools of different regions of Ukraine and 8 directors of these schools
(school Ne 5, Ne 15 of Rivne, Shpanivskyi school-garden of Rivne
district, Kotovska secondary school of I-III degrees of Rivne district),
Kvasilivska secondary school «School-Lyceum» of Rivne district,
Zdolbunivka secondary school Ne 5 of Rivne region, secondary schools
Ne 45, 96 of Odessa). At the beginning of the research, we proposed the
hypotheses that the level of the development of the social intelligence
of the teachers would be depended on the category (which he/she had),
the discipline having been read by that teacher (to which cycle of
disciplines that subject belonged), as well as the psychological type of
the person and gender specifics of the teacher had been. Distribution of
groups and micro-groups was done using the method of randomization
(technology of pair design), which allowed us to equalize the number
of men and women in each micro-group (except for these micro-groups,
which included elementary school teachers, because there were no men
among this category of teachers).

Methods and methodical instrumentation of the research
The first phase of the experiment was carried out during 2005. The
method of the research at this stage was the observation of teachers of
preschool establishments, the selection of methodical tools for empirical
research. The second, empirical stage of our study was carried out
during 2006-2008. The following methods were used in the research:
1) general scientific methods (analysis, comparison, generalization);
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2) the psychodiagnostic method, which was provided using the test of
J. Gilford and M. O’Sullivan «Research of Social Intelligence», verbal
and figurative subtest «Methods of studying divergent thinking» by
P. Torrens, J. Gilford (in the modification of O.E. Tunik); associative
experiment (using the method of B.V. Zeygarnik «Understanding the
portable value of proverbs and metaphors»; 3) mathematical and
statistical methods (statistical estimations of distribution parameters,
x-Pearson criterion, checking of statistical hypotheses by means of
parametric t-Student’s criteria and the non-parametric U-criterion
Manna-Whitney, the r-Spearman correlation coefficient).

Also, to determine the psychological type of the teacher’s person
we used: a questionnaire by V.M. Minyarov; typographic questionnaire
MBTI; personal questionnaire of CPI; a questionnaire for evaluation
of personal and business professional-important qualities of the person
(T.Yu. Bazarov); a questionnaire for evaluation of interpersonal
admissibility (N.V. Baharev); a questionnaire for evaluation of assessing
the complex of productivity in managerial situations (R. Scock); the
questionnaire proposed by us for the purpose of diagnosing difficulties
of interaction of teachers with other people.

The results of the research and their discussion

It was established that the level of social intelligence of primary
school teachers was quite high (from 0,68 to 0,73 points according to
the results of factor analyses). Such results are explained, first of all, by
the development of the communicative competence of the respondents,
the ability to plan the course of professional activity and to predict their
consequences and results, intellectual and personal reflection, also as
well as empathy.

Teachers of the natural sciences and humanities have received
results that indicate the average level of the development of social
intelligence (from 0,40 to 0,51 points). The rates of women in all groups
were slightly higher than of men. On the whole, the research suggests
that teachers of the natural sciences and humanities have a higher
level of empathy than men, and they are able to exhibit considerable
flexibility in the emerging professional situations.

In all groups of men, which included teachers of the physical
and mathematical subjects, as well as in the group of male directors
of schools, high results of social intelligence were diagnosed according
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to all subtests we proposed (from 0,69 to 0,73 points), whereas the
results of women of the respective groups are quite mediocre, such as
men and female teachers of the disciplines of the natural sciences and
humanities. High results of men who are the teachers of physics and
mathematics and directors of schools are explained, first of all, by high
data on communicative and prognostic competencies.

The results by the levels of the development of social intelligence
of teachers indicate that the level of the development of social
intelligence does not depend on the level of teachers’ qualification,
that is, the length of work at school, the teacher’s age, etc. It has been
established that the social intelligence of a teacher depends on the gender
characteristics of respondents, from the subject area of their professional
activity, which the teacher deals with after their graduation, as well as
from the psychological type of his/her person. Thus, the highest level of
social intelligence have teachers of harmonious, conformal and dominant
types of the person, the lowest — infantile and disturbing. Sufficient
level of the development of social intelligence (middle level and the
level high than middle one) was diagnosed according to the teachers of
sensitive, introverted and extroverted types of the person. The psycho-
type of the individual, in turn, was predetermined by the choice of the
respondent in one or another sphere of the professional activity (for
example, natural sciences, humanities or physics and mathematics, the
profession of the teacher of primary school, etc.).

Conclusions

Consequently, it was proved that:

1. Social intelligence and divergent thinking of the teacher of pre-
school educational institutions form a unified system of the ability of
the subject in understanding social situations, attitudes and interactions.
Social intelligence provides the understanding of typical social meanings,
divergent thinking — the understanding of «others» in individual
meanings and different meanings, which allow the teacher to perceive
the professional situation creatively and holistically, to understand the
situations of interpersonal interaction on the basis of the enrichment of
typical social meanings by the variety of his/her individual meanings.

2. Abilities of social intelligence (ability to understand typical
social meanings of situations, values of nonverbal expressions,
meaning of the statement according to the intonation, understanding
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of the situation in the dynamics) and the quality of divergent thinking
of the teacher of preschool educational institutions (extrapolation of
subjective representations in predicting the integral meaning of the
situation, generalization of semantic units, actualization of associations,
transformation of uncertain material into the existing system of
representations of the subject) are interrelated functionally for the prince
the complementary of teachers’ mental structures in understanding the
social situation of interaction.

3. It has been established that social intelligence and divergent
thinking of the teacher of schools form a unified system of abilities
of the subject in the understanding of social situations, attitudes and
interactions. Social intelligence provides the understanding of social
situations, divergent thinking — the understanding of «Other person» in
individual meanings, which allow the teacher to perceive the professional
situation (the situations of interpersonal interaction) creatively and
holistically, based on the enrichment of typical social meanings by the
variety of individual values and personal meanings.

4. It has been proved that the particularities of social intelligence
of teachers of schools are largely determined by individual personal
qualities, empathic abilities, semantic life orientations, psycho-types of
their personality, professional achievement of a specialist. The level of
the development of social intelligence of teachers is also conditioned by
the gender characteristics of teachers, in particular, the gender identity
of the person; social intelligence of teachers is determined by the gender
motivational-behavioral characteristics, in particular, the motivation
of achievement, personal orientation, affiliation, style of behavior in a
conflict situation, a cognitive style of the professional activity, etc.

5. The psycholinguistic features of the development of social
intelligence of the teacher were established:

— the composite assessment of the teacher’s social intelligence
positively correlates with the communicative and predictive competence,
reflexive and empathic abilities of the person;

— the social intelligence of the teacher largely depends on the
creation of positive conditions for the implementation of the activity of a
specialist, his/her creative activities that would actualize the development
of divergent abilities of the teacher, would allow him/her to perceive
creatively and holistically in the professional situations, the situations
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of interpersonal interaction on the basis of enrichment of typical social
meanings by the diversity of individual values and personality senses;

— the high level of the development of the social intelligence
of the teacher is determined by the type of gender identity, individual
personal qualities, in particular, the harmonious, conformal and dominant
psycho-types of their personality, the acceptance of the nonlinear and
(or) non-dependent style of their professional activity as personally
significant style.

The connection between the professional achievement of the
teacher and the level of his/her social intelligence was revealed.
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AHOTALIA

Y cmammi onucaHo cmpykmypy couyiansHo20 iHmesnekmy rnedazoza, sudineHo
i 06rpyHMOBAHO MCUX0A02iYHi OemepMiHaHMuU pPO38UMKY [HOUBIOYanbHUX
ocobucmicHux Akocmeli nedazoeis, 0cobaUBOCMi BUKOPUCMAHHA Nedaz2o2amu
KO2HIMUBHUX cmusie 8UKOHAHHA OifAnbHOCMI, AKi 6ydymb 8u3Ha4YamMu 8UCOKUU
pieeHb p0o38UMKY COYianbHO20 iHMeneKkmy.
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M1i0  coyianbHUM iHMeanekmom rnedazo2d pPO3YMIEMbLCA  CKAAOHe
ocobucmicHe ymeopeHHs, AKe CKAAOOEMbLCA 3 KO2HIMUBHUX, CUCMEMHUX
i iHmeepanbHUXx cmpykmyp. CuCmemMHUMU CMPYKMypamu 68aHAH0MbCA
KOMYHIKGMUBHA | MPO2HOCMUYHA KOMMIemeHmMHoCmi, Wo, 8 C80H 4Yepay,
micmame  iHmMez2panbHi  CKAA008I, 30Kpema, MexXaHi3mMmu  aHmuuyunauii,
deyeHmpauii, iHmenekmyanvHOI iHiyiayii, npuliHAMms piweHs, MNAGHY8AHHS,
KOHMpPOA ma CAMOKOHMPOso, pegrekcii. pu ybomMy, KOMYHIKamueHad
KomrnemeHmHicme | 30i6Hocmi nedazoza, AKI 6x00amb 00 CcmMpykmypu
Ko2HimueHOi  KomnemeHmHocmi  ¢paxiseys  (30amHicme  po3ymimu i
nepedbayamu HaAcniOku nosediHKu sdel, 30amHicmb 00 /02iYHO20
Y3020/1bHeHHA B8aX/AUBUX O3HAK | pi3HUX HesepbasbHUx peakuili ao0uHU;
30amHicme  po3ymimu 3MIiHU 3HA4eHHA 00ibHUXx eepbanbHUx peakyili
AHOOUHU 3071eXHO 8i0 KOHMeKcmy CoyiasibHOI cumyauyil, AKOI 80HU SUK/AUKAHI;
30amHicme  po3ymimu  7a02iKy  po3eumky cumyayili  mixcocobucmicHoi
830e€MOO0ii, 3Ha4YeHHA MoB8ediHKU pi3HUX adell 8 Yux cumyauyisax, a MaxKomc
ocobucmicHa ma iHmenekmyaneHa pegpnekxcis), npedcmasneHi, nepw 3a &ce,
HG MIKpOPIBHi COUianbHO20 iHMenekmy, npo2HOCMUYHA KOMMIemeHmMHicme
i emnamia — Ha me3opieHi, MoOdi AK MexaHi3Mu aHmuyunayii, deyeHmpauii,
iIHmenekmyanoHoiI iHiyiayii, npuliHammsa piweHb, NAAHYBAHHA, KOHMPOsIO
ma camoKoHmposto, pecgpaekcii i m.o., wjo 3abesneyyroms YYHKUiOHY8AHHA
COUianbHO20 iHMeneKkmy — Ha MAKpPOPIBHi.

Knwouosi cnoea: couyianvbHUli  iHmMenekm,  mucmeuybKuli  iHMesnekm,
iHpopmauyitiHuli  iHMmenekm, MiKpo-, Me30- | MAaKpopieHi couianbHo20
iHmenekmy, KOMYHIiKaGmueHa KomMmnemeHmMHicme, npo2HoCMu4YHa
KomMremeHmMHicmes, emMnamis, pegraeKkcid, KoeHimusHul, MHeMiYHuUl i
emnamilHuli  acnekmu  coyianeHo20 iHMenekmy, MCcuxono2iYHi  munu
ocobucmocmi nedazoeaa.

Muxanb4yyk Hamanes, Ueawkeeuy 30yapd. lMcuxonuHaeucmu4vecKue ycnosus
CMAHOoBMAEHUA COYUanbHO20 UHMensneKma nedazoza

AHHOTALNA

B cmamee onucaHa Ccmpykmypa coyuanbHo20 UHMessnekma nedazoeaa,
sblOeneHbl U 0OOCHOBAHbI Mcuxoso02uyeckue OemepMUHAaHMbl pPa3sumMus
UHOUBUOYA/bHLIX  AUYHOCMHbIX  Kayecme  neda2o2o8,  ocobeHHocmu
UCrosnb308aHUA nedazoeamu KO2HUMUBHbIX cmuneti ucrnonHeHus
desmenbHOCMU, Komopbsie bydym onpedensms 8bIiCOKUl yposeHb pazsumus
CoYUanbHO20 UHMes1eKkma.

Mod coyuanbHeiMm UHMeEAAEKMOM nedazo2a MOHUMAEMCA C/OMHOe
/AIUYHOCMHOe HoB8006pa308aHUE, KOMOpPoe cocmoum U3 KO2HUMUBHbIX,
CUCMeMHbIX U UHMe2panbHelx cmpykmyp. CucmemHoIMU CMPYKMypamu
cuumaromcsa  KOMMYHUKGMUBHAA U PO2HOCMUYECKAs KOMIemeHmMHocmu,
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Umo, 8 CB80H o04Yepedb, Co0epHam UHMe2pasbHble Ccocmasasauue, 8
YacCmMHOCMU, MexaHU3Mbl GHMUUUNnayuu, oeueHmpayuu, UHmesnnekmyanbHol
UHUYUayuu, npuHamus peweHul, naAaHUPOBAHUS, KOHMPOsS U CAMOKOHMPO/IS,
pepnekcuu. [lpu  3mMOM, KOMMYHUKAMUBHASA  KOMemeHmMHocms U
cnocobHocmu nedaeo2a, KoOmopslie 6x009m 8 CMPYyKmypy KoeHUMUBHOU
KomnemeHmHocmu crneyuaaucma (cnocobHocms noHUMams u npeosudems
nocnedcmeus rnosedeHus awoodeli, cnocobHOCMb K n102U4ecKomy 0606ueHUro
BAM(HbIX MPU3HAKO8 U pPasAu4yHbIX HegepbasibHbIX peakyuli 4esnoseka;
crnocobHocms  MOHUMAOMb  U3BMEHEHUs 3Ha4YeHuUs no0obHbix 8epbasbHbIX
peakuuli Yyesnoeeka 8 3a8UCUMOCMU OM KOHMeKcma coyuasasHol cumyayuu,
Komopol OHU 8bI38AHbI; CTOCOOHOCMb MOHUMAMb /102UKY pa3sumus cumyauyuli
MEXIUYHOCMHO20 83aumodelicmeus, 3Ha4YyeHuUe nosedeHuUs PasHbix adeli 8
3MUX CUMyauyuax, a MakKx e AUYHOCMHAA U UHMes1eKkmyanbHaa pegrieKkcus),
npeocmasseHsl, npexcoe 8ce2o, HA MUKPOYPOBHE COYUAAbHO20 UHMeENAeKkmad,
MPO2HOCMUYECKaA KOMMNemeHmMHoOCMs U 3MAamus — HA Me30ypoeHe,
moada KaK MexaHu3mbl aHmMuyunayuu, oeueHmpayuu, UHmessneKkmyansHol
UHUYUAQyuU, npuHamus peweHul, naaHUpo8aHus, KOHMPOsS U CAMOKOHMPO/IS,
pepnekcuu u m.0., obecneyusaroujue GyHKUUOHUPOBAHUE COUUAIbHO20
UHMennekma — Ha MaKpoypoeBHe.

Knrueevle cnoea: coyuanbHbili UHMenneKkm, xyooxecmeeHHbll UuHmesnnekm,
UHGOPMAUUOHHbIU UHMeEsNAEKM, MUKPO-, Me30- U MAKPOYypOBHU COUUAIbHO20
UHMennekma, KOMMYHUKOMUBHAS KOMIemeHmMHOCMs, pPo2HOCMUYecKas
KoMremeHmMHoCcmos, amMnamus, pegraeKcus, KozHUMUBHbIU, MHemuyeckul u
amnamuliHell acriekmsl COUyUasabHO20 UHMENAEKmMd, rcuxosno02u4ecKkue murbl
AUYHocmMu nedaeoea.

———
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