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THE USE OF TECHNOLOGIES IN ENGLISH
LANGUAGE TEACHING

In the early part of the 21st century the range of technologies available for use in language learning
and teaching has become very diverse and the ways that they are being used in classrooms all over the world
have become central to language practice. Technology in its various forms has long been used in ESP, whether
in the form of a tape recorder or sophisticated digital technology. But maybe its impact on ESP has been more
profound. ESP teachers have always used available tools to devise materials and create situations relevant to
their students’ needs. The present article focuses on the role of technologies in English language learning and
teaching showing the benefits of technology use in ELT. It also deals with the challenges which the teachers and
institutions that integrate technology in their ELT can face.
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Introduction

Digital tools have long been a feature of the world
of education and particularly language education.
These digital tools are, of course, central in the
established and recognised field of computer assisted
language learning (CALL), but are also increasingly a
core part of English language teaching (ELT) in
general. Since computers started to be introduced in
language learning (and in education in general) people
have rightly asked whether the investment we are
making in these technologies gives us value for
money. As digital technologies have taken a hold in
society in general, this particular question is not asked
quite so often, but it is still important to make sure that
the technologies that we have available are used
effectively. People are always tempted to try to make
an argument for technology having an impact on the
development of pedagogy and in many cases we can
see that the use of technology has enabled teachers to
re-think what they are doing. If we leave compulsory
education aside, people have always learned a
language out of a special need and for a special
purpose. This could be the need to communicate with
someone who does not speak a shared language about
something ‘specific’, for example, a tourist who needs
to ask someone for directions, a hobbyist who wants
to find out more about his favourite subject on the
internet, an officer who needs to attend briefings with
international partners, or a technician who needs to
order parts from a catalogue that is only available in
one specific language.

However, in many situations adult professionals
know the terms related to their field much better than
the teacher, who often does not know the field-specific
terminology. What learners need is to learn how to use
those words in sentences, how to understand authentic
texts with certain field-specific expressions, or how to
communicate effectively in typical situations that arise
in their jobs. This is why the analysis of needs,
discourse genre, and linguistic corpora has become so
important in ESP. Just as in general English language
teaching and learning, technology in its various forms
has long been used in ESP, whether in the form of a

tape recorder or sophisticated digital technology. But
maybe its impact on ESP has been more profound.
ESP teachers have always used available tools to
devise materials and create situations relevant to their
students’ needs.

Analysis of recent research and publications.
Just as in general English language teaching and
learning, technology in its various forms has long
been used in ESP, whether in the form of a tape
recorder or sophisticated digital technology. But
maybe its impact on ESP has been more profound [1].
ESP teachers have always used available tools to
devise materials and create situations relevant to their
students’ needs [2]. Technology-integrated English for
Specific Purposes lessons Technology-integrated
English for Specific Purposes lessons. However,
technology’s role in language learning in general, and
in ESP in particular, has changed over time and
significantly so in recent years [1]. Not only has the
view of learning changed with time, from the
behaviourist to communicative to an integrative view
[5], but technology has also evolved and become more
ubiquitous in everyday life, and particularly in the
professional world. Both of these have affected how
technology is employed in ESP lessons.

In the past, teachers had to book computer rooms
or language labs to go with their learners and allow
them to use CALL software with mostly drill-type
exercises [l]. Today, technology has become
integrated into the classroom physically and
pedagogically rather than being an add on. Computers
particularly have come to be seen and used as a tool to
accomplish certain tasks or to communicate [6].

Therefore, defines CALL now as ‘the full
integration of technology into language learning” with
its three elements of theory, pedagogy, and technology
playing an equally important role [3].

Although technology has always played a role in
ESP [2], the internet has had a particularly strong
impact. As ESP puts emphasis on the needs of
learners, and authentic materials and tasks, IT has
become a very suitable tool for ESP [1], specifically,
the ‘second wave of online language learning’ [1],

© T.I. Cybaniuk, O.V. Kraiova

Modern Information Technologies in the Sphere of Security and Defence Ne 3 (21)/2014

1ssv2311-7249 82




IHTepaKTUBHI Mopaeni po3BUTKY HayKOBO-OCBITHLOIO NpoCTOpy y cthepi 6e3neku Ta 060poHK

which Arn6-Macia describes as going ‘beyond
language learning by focusing on culture and social
discourses’ and allowing ESP learners to collaborate
and engage in authentic communication in their
professional discourse community, to access up-to-
date information relevant to their profession, and to
publish their ideas, which can all give them a sense of
empowerment as learners. This is why Warschauer
and Kern termed teaching using IT as ‘networked-
based language teaching’.

Problem formulation. Today, technology has
become integrated into the classroom physically and
pedagogically rather than being an add on. Computers
particularly have come to be seen and used as a tool to
accomplish certain tasks or to communicate. CALL is
now defined now “the full integration of technology
into language learning” with its three elements of
theory, pedagogy, and technology playing an equally
important role. Although technology has always
played a role in ESP, the internet has had a
particularly strong impact. As ESP puts emphasis on
the needs of learners, and authentic materials and
tasks, IT has become a very suitable tool for ESP,
specifically, the “second wave of online language
learning” allowing ESP learners to collaborate and
engage in authentic communication in their
professional discourse community, to access up-to-
date information relevant to their profession, and to
publish their ideas, which can all give them a sense of
empowerment as learners.

The internet has taken centre stage and allows, in
an increasingly globalised world, fast and efficient
communication and collaboration, information
generation, exchange, and management. The
professional world today would in most cases not be
possible without information technology. This places
a challenge on teachers who need to prepare their ESP
students to ‘deal with global communicative practices
online, in all their complexity’.

The main material research

As learners’ needs and authentic tasks are
paramount in ESP courses, many language teachers
have integrated the same kinds of technology into
their courses which their learners use in their
profession, whether it is the word processor and email,
the internet as a source for authentic material and
place  for authentic = communication, virtual
conferencing platforms, simulation software, or, in
recent years, mobile technologies.

While each type of technology has its own specific
advantages, it is worth listing some of the general
benefits of using it in ESP. Some benefits of
technology in language learning are the same for ESP
learners as for general English learners. For example,
finding native speakers as learning or communication
partners or reading or watching the news in the target
language for those who do not have easy access to
these locally. In lessons, teachers can bring the outside
world into the classroom, provide authentic contexts
in which English is used, expose students to different
varieties and accents of English, and give students
listening practice. But, whereas in general English
lessons even the teachers themselves can be a valuable
resource for listening, speaking and authentic
language use, in many cases technology, whether, for

example, in the form of videos or on the internet, is
the only means for ESP students to access the specific
language they need in order to communicate
appropriately. Although it is not usually the case that
teachers also have to teach the content, especially
when teaching adult professionals, they do need to
teach the field-specific language, which they might
not always know, and which changes and develops
over time.

The advantages of technology use in ELT are that
1t:

1. Provides interaction and communicative
activities representative of specific professional or
academic environments.

2. Fosters understanding of the socio-cultural
aspects of the language as practised in various fields
and professions.

3. Provides comprehensible field-specific input
and facilitates student production.

4. Provides sheltering strategies for language
development and content-specific understanding
(modelling, bridging to students’ background
experiences, contextualising, metacognitive activities,
etc.).

5. Supplies authentic audiences, including outside
experts in specific fields.

6. Supports cognitive abilities and critical thinking
skills required in the disciplines.

7. Uses collaborative learning.

8. Facilitates focused practice for the development
of reading, writing, listening and speaking skills
across the curriculum and disciplines.

9. Is student-centred and addresses specific needs
of students.

10. Uses multiple modalities to support different
learning styles.

11. Meets affective needs of students: motivation,
self-esteem, and autonomy.

12. Provides appropriate feedback and assessment
of content knowledge and English skills.

Technologies for ESP

There are many different technologies that are
successfully used in ESP courses from the traditional
tape recorder or CD player, to interactive whiteboards,
mobile technologies and 3D virtual environments. It is
impossible to list them all. I will look at some more
widely used ones in greater detail.

Skype/online conferencing tools

There are many online voice-over internet protocol
(VolIP) services that allow users to make telephone or
video calls and conduct group conferences using their
computer, and Skype is one of the better known and is
widely used. In its basic form, the application is freely
downloadable and calls made between computers are
without charge. Audio and video conferences can be
made between participants, however, free video calls
are restricted to two participants. The new version of
Skype also allows screen sharing, which means that
the teacher or students can show Word documents,
slide presentations, or websites on their screen to the
other participants in a Skype session, to talk about
them or explain something.

There are free and paid add-ons and services and
third-party applications that can extend Skype’s
functionality such as whiteboards and software that
allow the recording of voice or video conversations on
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Skype. Text chat can be used concurrently with voice
and video and is recorded automatically. Skype is
used in many different ways for formal and informal
language learning and teaching. A search on the Skype
community platform shows how many language
courses, language chat groups or conversation clubs
there are. Many teachers also offer online courses via
Skype, which are often individually bookable lessons.

There is also a special social media language
course and materials integrating Skype called English
Out There (http://englishoutthere.com/), which can be
used by online teachers or as self-study material by
learners. Other teachers invite guest speakers via
Skype into their classrooms thus breaking down
distance barriers. Skype is also used for tandem
language learning either on a one-to-one basis or
arranged by teachers for whole classes to bring them
together with classes in other countries or regions in
order to practise the target languages.

The convenience of learning from a distance from
the comfort of one’s home or from any location where
one happens to be, in the case of frequent travellers,
and having access to teachers and native speakers
around the world are some reasons for the popularity
of Skype for language learning. Other reasons might
be the mostly free service, availability for major
computer platforms, the reliability of the service, the
relatively good quality of audio and video if used with
a broadband connection, and also its ease of use.
Many language learners are also already familiar with
the tool from their professional work and use it to
communicate with colleagues or business partners.

However, just because a particular technology is
widely used does not mean it will automatically
enhance language learning. Skype, like any other
technology, is just a tool, and it needs to be used in a
pedagogically sound way to have a value for language
learning.

The internet

Technology, especially the internet with its
abundance of authentic material (texts, audio, videos,
etc.) and information on many topics, the tools and
possibilities for communication, and platforms that
allow sharing of ideas and knowledge, is particularly
important in ESP.

Many English teachers now use the internet in their
courses, set online homework, and use it to find
materials and ideas for their lessons, even if only
occasionally. Some have become online teachers.
Others also use it for their own professional
development as a ‘virtual staffroom’ to connect with
colleagues around the word, share ideas, participate in
webinars or conferences, or write and read blog.This
extended staffroom is particularly important for ESP
teachers, whose multiple roles, for example as teacher,
materials  designer, collaborator, assessor, and
researcher have expanded and evolved through IT,
allowing collaborations with field-specific experts and
other colleagues around the world, and giving them
more easy access to an abundance of multimedia
materials for even the most specialised of fields in order
to design materials and courses that meet their learners’
needs. Today’s technology makes it further possible for
teachers to create more sophisticated and professional
looking (multimedia) materials and online or blended
courses. The three main areas that the internet is used
for in ESP are namely as a source for authentic,

specialised material, a place for authentic
communication, and a collection of tools that allow for
the sharing of ideas, knowledge, and student- or
teacher-created materials. With the availability of a
wealth of information and materials on all kinds of
topics and in various forms on the internet, finding
relevant and up-to-date material has become much
easier. Besides company websites, there are websites
with user-generated content such as How Stuff Works
(www.howstuffworks.com) or E-How
(www.ehow.co.uk), where lay people or professionals
can share videos and text showing and describing how
certain things are done (from repairing an airplane, to
blogging, to how to give a presentation), and websites
dedicated to certain professions or fields of knowledge
where teachers or learners can read, watch, or download
materials. Sometimes, however, it is very difficult and
time-consuming to find exactly the kind of material a
teacher needs for a certain level or context and to
prepare lessons based on these. This is where websites
like Macmillan’s  www.onestopenglish.com  or
http://breakingnewsenglish.com come into play, and
which can be seen as a middle way between following a
coursebook or entirely creating one’s own materials.
They can help teachers make use of website resources
without having to spend hours searching for materials
and designing tasks for them. They also allow teachers
to download a limited number of units or pages from
coursebooks.

By using such internet and communication
technologies to collaborate internationally and
communicate with fellow students around the world,
and engage in genuine conversations with experts in
their field, teachers and learners can bridge the gap
between the LSP classroom and workplace. In order
for this to happen effectively, however, teachers need
to understand the characteristics of internet
communication so that they can help their ESP
students to deal with specific aspects or features of
this type of communication and environment.The
internet is authentic not only because of the
authenticity of the language that can be found there
but also authentic as a place, which is very important
in the situated learning approach according to which
the socio-cultural setting has an influence on the
learning and its outcome. The more the learning
situation and activities resemble the students real-life
situation and tasks, the more the students will be
motivated to learn, and the more relevant the learning
will be.

Challenges of technology use in ESP

Teachers and institutions that integrate technology
into their ESP courses can face multiple other
challenges such as:

issues of accessibility, availability and reliability
of the technology;

the need for one-off and ongoing teacher and
learner training;

varying levels of tech-savviness of teachers and
learners;

time and resources needed to create technology-
integrated courses;

the need for new ways of managing classes in
which technology is used, including;

how to deal with technical problems during
lessons;

having to adapt to the changing roles of teachers as
well as learners, particularly in online courses, etc.
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These issues need to be thought through carefully
to enable a smooth and successful integration of
technology and ensure that teachers as well as students
will accept the use of the technology as a valuable
addition to their ESP course, rather than a distraction
from the real purpose, which is learning the target
language.

Conclusion

Whether they like technology or not, ESP teachers
today cannot afford not to integrate technology into
their courses, because technology plays an essential
role in their learners’ everyday professional lives, in
which they need digital and electronic literacy skills to
communicate internationally across cultural borders
using different media, and to become autonomous
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Learning Trends and Issues Revisited: Integrating
BUKOPUCTAHHSA TEXHONONN B OBJNIACTI HABYAHHA AHMMINCBKOI MOBU

Temsana Ieaniena Ilubaniok (cmapuui suxnadau xagedpu)
Onena Bonooumupiena Kpaiiosa (cmapwuii suxnadau xagheopu)

Haujionanvuuit ynieepcumem oooponu Yxpainu imeni Ieana Yepnaxoscvkozo, Kuie, Yxpaina

Ha nouamxky 21-20 cmonimms cnekmp mexHonozii, 00CmynHux Oiist 6UKOPUCMAHHSL 8 2ay3i 6USUEHHS |
BUKIIAOAHHS AH2NINICOKOI MOBU A8 Oyoice PI3HOMAHIMHUM i cCNOCcoOU, AKI BUKOPUCIOBYIOMbCA HA 3AHAMMAX 1O
6CLOMY C8IMY, CMANU 2PAmu YEeHmpaiby poib Yy MoeHitl npaxmuyi. Lfugposi mexnonozii edice daeno cmanu
4ACMuHOW | eeKMUBHO BUKOPUCMOBYIOMbCA 8 Npoyeci BUKIAOAHHS AH2AILCbKOI MOo8U (Yu mo y 6uensoi
MazHimogoHa abo Oinvut cKIAOHOI yugposoi mexuiku). Ane, modxciugo, ix 6nius Ha yeil npoyec Oy8 Oinbu
enubokum. Buxnaoaui aueniicbkoi MO8U 3a62#coU GUKOPUCMOBYEANU HASA6HI IHCMpYMeHmu Ok pOo3POOKU
Mmamepianie i CmeopeHHs cumyayitl, sKi 6i0nogioaome nompedam ceoix cmydenmis. Jlana cmamms npucesiena
poai mexnono2iti 8 obnacmi HagUaHHA auenilicvbkiti mogi. Tlokazye nepeeazu BUKOPUCMAHHA MEXHONO2IU O
suxnaoaya aueniticokoi moeu. Taxooc poszensoae npobonemu, 3 sxumu euumeni ma BH3, ski inmezpyromo
MexHONO02ii 8 8010 NPAKMUKY, MONCYMb 3IMKHYMUCA.

Knwuosi cnoea: mexnonocii; 8usueHHs MO8U 34 OONOMO2010 KOMA'tTomepa, HABYAHHA, A8MEHMUYHICIb,
Mynvmumeoia.

NUCNONIb30OBAHUE TEXHONOIMA B OBJTIACTU OBYYEHUA AHTTIMACKOMY A3UKY

Tamovana Heanosna I[v10aniox (cmapuuii npenooasamens xagpedpuy)
Enena Braoumuposna Kpaesasn (cmapuuii npenodasamens xageopoy)

Hauyuonanvuwlii ynueepcumem oooponvt Yxkpaunot umenu Heana Yepuaxoecxozo, Kues, Yxpauna

B nauane 21-20 6exa cnexmp mexnono2utl, OOCMYNHbIX Ol UCHONb306AHUA 6 00IACMU U3VUEHUs U
NPenooasanus aHeIUICKO20 A3bIKA CMAL O4eHb PAZHOOOPAHBIM U CHOCOObI, KOMOpble UCHONb3VIOMCA HA
S3AHAMUAX NO 8CEMY MUPY, CIATU USPAMb YEHMPATLHYIO POIb 6 A3bIK08oU npakmuke. L{ughposvie mexnonozuu
Yoice 0a8HO CIMATU HACMbIO U IPHEKMUBHO UCROILIVIOMCA 8 NPpoYecce NPenooasanus AHeIUNCKo2o A3vika ( mo
au 8 eude macuumogona unu b6onee crodxicHou yu@posoi mexuuxu). Ho, eosmodcno, ux erusuue Ha 3mom
npoyecc Ovll 6onee enybokum. Ilpenodasamenu aH2IUIICKO20 A3bIKA 6ce20d UCHONb30BANU UMEIOUUECS]
UHCIMPYMEHmMbl 015l paspadoOmKy Mamepuanos U Co30aHus CUMYayull, COOMEEMCMEYIouUX NnompeoHoCmam
ceoux cmydenmos. Jlannas cmamvs NOCEAWEHA PONU MEXHOIO2UN 8 obnacmu 00yUeHUs AHETUTICKOMY A3bIKY.
Tloxasvieaem npeumyujecmsea UCNOTLI0BAHUS MEXHON02UL OJid NPenooasamens aHeaulickozo A3vika. Taxosce
paccmampugaem npobiemvi, ¢ Komopuimu yyumens u BY3, xomopuvie ummezpupyiom mexmono2uu 6 €010
NPAKMUKY, MO2YM CIOAKHYMbCA.

Kntouesvie cnosa: mexnonozuu; usyuenue A3uika ¢ NOMOWbIO KOMIbIOMeEPA, npenodasamue;
AyMeHmuUHOCMb,; MyTbmumeoud.

Otpumano: 21.10.2014 p.

92 ISSN 2311-7249  Cyuacni inghopmauiiini mexnorozii y chepi beanexyu ma oboponu Ne 3 (21)/2014




	References  

