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FOREIGN LANGUAGE TEACHING FOR SPECIFIC PURPOSES: BASIC ASPECTS

© S. Grynyuk

The present article is an attempt to understand, analyse and provide an overall picture on basic aspects of Eng-
lish for Specific Purposes: its definition, scope, historical background, characteristics, types and aims. It also
discusses the ESP teaching objectives, the role of ESP teacher and the training process to become an ESP teach-
er, the purpose of an ESP course and an ESP program.

We see a clear rationale, amongst the variety of contradicting views on ESP policy, in coming to an agreement
finally that ESP is the teaching of English to the learners who have specific goals and purposes: professional,
academic or scientific.

The article analyses the main roles and functions of teachers of foreign languages for specific purposes. It out-
lines the general tasks and responsibilities of higher education teachers whose professional activity is multispec-
tral and multifunctiona; it also analyses the ESP courses and their specific features

Keywords: English for Specific Purposes, ESP definition, ESP evolution, ESP teaching objectives, ESP teacher,
ESP teaching and learning, ESP course

Y emammi 30iiicneno cnpoby npoananizysamu, y3a2anbHumu ma CKAdCmu NOSHY KapmuHy wooo 0CHO8 8UKIA-
OaHHA IHO3eMHOI MO8U 3a NPOGeCTliHUM CNPAMYBAHHAM. J{OCIIONHCYBAHUMU ACNEKMAMU 8UCTNYRAIOMb. iCIMOpUY-
He NIOIPYHM NOAGU MA 3aKPINJIeHHA 6I0N0BIOH020 KOHYENMY Y MOBOIHAGCMEL | Memoouyi 6UKAAOAHHS [HO3EM-
HOI MO8U, 11020 Oe@iHiyis, XapakmepucmuKky ma pisHO8UOU [HO3EMHOI MOSU 3a NPOYeciliHoi CKIa0060K. V
cmammi aHanizylomsCsi OCHOBHI polli ma QyHKYil sukiadaia iHO3eMHOI MOBU 3 NPOPeCiiHUM CAPIMYBAHHSM;
00CTi0ACYEMBCSL MEMA, 3A80AHMS MA 3MICI KYPCY THO3EMHA MOBA 30 NPOPDECTHUM CIPAMYBAHHAM

Knrouosi cnosa: inozemna mosa 3a npogecitinum cnpamysanusm (II1C), esomoyisn ITIC, oeghiniyia ITIC, yini,
mema, 3ae0anns kypcey IIIC, pors ma ¢ynxyii euxnaoaua

1. Introduction

English for Specific Purposes (ESP) reflects the
worldwide interest in the study of English. Among the
factors influencing the creation of this academic subject
are the following:

—the introduction of governmental mass education
programs with English as the first or the foreign language;

—the need of English as a common medium of
communication and a consequence of the growth of
business and increased occupational mobility;

— the facilitation of access to scientific and tech-
nical literature.

ESP has developed its own methodology and its
research draws on research from various disciplines. ESP
has always been with needs analysis and preparing learn-
ers to communicate effectively in the tasks prescribed by
their field of study or work situation.

2. Stating a problem. ESP: definition, evolu-
tion, types

From the the second half of the 20™ century, Eng-
lish for Specific Purposes has grown to become one of the
most prominent areas of English foreign language teaching
today. Long scientific debates in this domain and shared
opinions amongst educators have resulted in defining ESP
as: “...the area of inquiry and practice in the development
of language programs for people who need a language to
meet a predictable range of communicative needs”. There-
fore, English for Specific Purposes today presumes teach-
ing of English as a foreign language regarding specific
profession, subject or purpose.

Hutchinson and Waters [1] noted that two key his-
torical periods breathed life into ESP. The first was the
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end of the Second World War bringing with it an “ ... age
of enormous and unprecedented expansion in scientific,
technical and economic activity on an international scale
for various reasons, most notably the economic power of
the United States in the post-war world, the role [of in-
ternational language] fell to English”. The second was
the Oil Crisis of the early 1970s resulted in Western
money and knowledge flowing into the oil-rich countries;
the language of this knowledge became English.

The birth of ESP and its origin have been much
discussed by the scientific elite and successfully led to
stating three reasons common to the emergence of all
ESP: the demands of a Brave New World, a revolution in
linguistics, and focus on the learner [1]:

The first reason means the expansion of demand
for English to suit specific needs of a profession. Where-
as English had previously decided its own destiny; rather,
it now became subject to the wishes, needs and demands
of people other than language teachers.

The second reason is the developments in the filed of
linguistics. The attention shifted from defining formal lan-
guage features to discovering the ways in which language is
used in real communication, causing the need for the devel-
opment of English courses for specific group of learners.

Whereas traditional linguists describe the features
of language, revolutionary pioneers in linguistics began
to put accent on the ways in which language is used in
real communication. Hutchinson and Waters point out
that one significant discovery was in the ways that spo-
ken and written English vary. This idea was taken foe-
ward. If language in different situations varies, then tai-
loring language instruction to meet the needs of learners
in specific contexts is also possible.
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The third reason is educational psychology.
Learner’s needs and interests have an influence on their
motivation and effectiveness of their learning. Rather
than simply focus on the method of language delivery,
more attention was given to the ways in which learners
acquire language and the differences in the ways lan-
guage is acquired. Learners were seen to employ differ-
ent learning strategies, use different skills, enter with
different learning chart, and be motivated by different
needs and interests. Therefore, focus on the learners’
needs became equally paramount as the methods em-
ployed to disseminate linguistic knowledge. Designing
specific courses to better meet these individual needs was
a natural extension of this thinking [2].

3. Literature review

The analysis of theoretical literature concerning
ESP phenomenon has shown that it sprang into being in
1950s and 1960s when there was an expansion of scien-
tific, technical and economic activities on an international
scale referring to the works of Dudley-Evans and St. John.
It gradually developed into a multilayered complex lan-
guage approach which primarily based on learners’ specif-
ic needs required by their professions or occupations.

The area of linguistic interest labeled as ESP was
proven to have a universal dimension through the con-
cept of language for specific purposes and a language-
specific perspective through the insights explored into
various European languages.

For the last decades, there have been conducted
numerous studies on different aspects of ESP (T. Dudley-
Evans [3], T. Hutchinson [1], P. Strevens [4], H. Bas-
turkmen [5, 6]); the series of works are dedicated to the
importance of learners’ needs analysis and target situa-
tion analysis in the process of ESP teaching (T. Hut-
chinson [1], R. West, M. Long). Some works are devoted
to ESP curriculum development (H. H. Stern [7], J. Ew-
er). The significant researches have been conducted on
the aspects of discourse and genre analysis in ESP teach-
ing and different approaches to the learning of ESP
(T. Dudley-Evans [3, 8], T. Hutchinson [1], D. Biber,
Ch. Candlin, N. Fairclough, A. Henry, T. Yakhontova,
O. Synekop).

The problem of ESP is not new to Ukrainian higher
educational system. Of great interest here are the research-
es dedicated to ESP courses, including the courses for
business students and of information sciences (S. Dyudya-
kova), for students in travel and leisure management, for
the students in engineering (I. Chirva), and for the students
of medicine. For instance, Y. Bulakhova proposed inte-
grated multimedia use while teaching students of infor-
mation sciences, V. Strilets focused on teaching reading
and writing, implementing a project to create a site with a
focus on its content for those studying business.

Most English teachers in Ukraine who have been
trained and prepared in the areas related to linguistic
competence, literature and cultural knowledge but they
were not prepared enough to effectively teach ESP
courses alone to other professional fields such as science,
engineering, or computer technology. Thus, the provision
of a proper professional training for ESP teachers or
practitioners in Ukrainian higher educational system and

their professional adaptation to teaching ESP with the
perspective of their sustainable development was the first
step to the improvement of the current situation with
teaching ESP in Ukraine.

3. Main part

Despite the time length ESP had in its disposal to
mature, in the process of its becoming, there was confu-
sion amongst the ESP community in defining and inter-
preting meaning that the educators attached to it. Thus,
some described ESP as simply being the teaching of Eng-
lish for any purpose that could be specified. Others were
more precise describing it as the teaching of English used
in academic studies; or the teaching of English for voca-
tional or professional purposes.

To lessen the weight of pressure and the ambigu-
ity of the question meaning to have more or less clear
idea of the discussed issue, an extended definition in
terms of “absolute” and “variable” [9] characteristics
was given.

Suggesting the absolute characteristics, ESP is de-
signed to meet specific needs of the learners; it makes
use of the underlying methodology and activities of the
disciplines it serves; and it is centred on the language
(grammar, lexis, register), skills, discourse and genres
appropriate to these activities.

Considering the variable characteristics, ESP may
be related or designed for specific disciplines. In specific
teaching situations, it may use a different methodology
from that of general English. It is generally designed for
intermediate or advanced learners, as well as for adult
learners, either at a tertiary level institution or in a pro-
fessional work situation. Sometimes, it could be used for
learners at secondary school level, depending on the need
and expedience of the situation. Most ESP courses as-
sume basic knowledge of the language system.

Due to the discipline or professional area when
ESP takes place, we categorize it into: English for aca-
demic purposes (EAP), English for occupational purpos-
es (EOP), English for vocational purposes (EVP), and
English for medical purposes (EMP), English for busi-
ness purposes (EBP), English for legal purposes (ELP),
and English for sociocultural purposes (ESCP) (Belcher
2009) [9, 10].

English for Academic Purposes (EAP), involving
pre-experience, simultaneous/inservice and post-experien-
ce courses, encompasses English for (Academic) Science
and Technology (EST), English for (Academic) Medical
Purposes (EMP), English for (Academic) Legal Purposes
(ELP), and English for Management, Finance and Eco-
nomics. English for Occupational Purposes (EOP), for the
study in a specific discipline (pre-study, in-study, and post-
study) or as a school subject (independent or integrated),
includes English for Professional Purposes (English for
Medical Purposes, English for Business Purposes — EBP)
and English for Vocational Purposes (Pre-vocational Eng-
lish and Vocational English). EOP refers to English for
professional purposes in administration, medicine, law and
business, and vocational purposes for non-professionals in
work (language of training for specific trades or occupa-
tions) or pre-work situations (concerned with finding a job
and interview skills) [9].
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ESP Teaching Objectives

Stern (1989, 1992) [7, 11] distinguished four
types of ESP teaching objectives: proficiency, know-
ledge, affective, and transfer. Proficiency objectives con-
cern mastery of skills such as reading, writing, listening,
and speaking. Knowledge objectives concern the acquisi-
tion of linguistic and cultural information, where linguis-
tic knowledge objectives include language analysis and
awareness of the systematic aspects of language, cultural
knowledge objectives include control of socio-cultural
rules i.e. mastery of the norms of society, values, and
orientations and the ability to recognize culturally signif-
icant facts, knowing what is acceptable and what is not.
Affective objectives concern the development of positive
feelings toward the subject of study; they include atti-
tudes toward attaining second language competence, so-
cio-cultural competence, and language learning. Transfer
objectives concern the ability to generalize from what has
been learnt in one situation to other situations.

In its turn, Helen Basturkmen (2005) [6] describes
the five broad objectives in ESP teaching:

1) revealing subject-specific language use;

2) developing target performance competencies;

3) teaching underlying knowledge;

4) developing strategic competence and

5) fostering critical awareness.

Revealing subject-specific language use is linked
to the linguistic knowledge objective and to the cultural
knowledge objective in Stern’s (1992) categorization.
Teaching oriented to this objective aims to show how
English is used in the target environment and to impart to
students the knowledge about it that has been revealed by
linguistic research in the field. Developing target per-
formance competencies can be described as an approach
focused on developing the ability to perform the activi-
ties of an occupation and function to the standards ex-
pected of those employed in that occupation. She also
adds that teaching oriented toward this objective presents
language operationally in terms of what people do with
language and the skills they need to do it. Courses are
organized around core skills and competencies that are
also subdivided into microskills and more specific com-
petencies. This orientation can be categorized as a profi-
ciency objective, according to Stern’s classification
(1992). Teaching underlying knowledge means that the
ESP teacher should be aware of the fact that using a se-
cond or foreign language for workplace or study purpos-
es requires not only linguistic proficiency and knowledge
but also knowledge and understanding of work-related
and disciplinary concepts. Developing strategic compe-
tence refers to a three-part model of specific-purpose
language ability comprising language knowledge (gram-
matical, textual, functional, and sociolinguistic), back-
ground knowledge, and strategic competence (assess-
ment of the external context and engaging a discourse
domain). Douglas [12] argues that strategic competence
acts as a “mediator” between the external situational con-
text and the internal language and background
knowledge that is needed to respond to the communica-
tive situation. Strategic competence is the link between
context of situation and language knowledge and can be
defined as the means that enables language knowledge
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and content knowledge to be used in communication.
Fostering critical awareness means in this context to
help English language learners meet the demands and
expectations of the target environment, to close the gap
between the students’ present state of skills and
knowledge and the level required by members of the tar-
get environment. Instructions aiming at raising students’
critical awareness would involve discussion how norms
and communicative practices in the target environments
become established, encouraging students to critique any
negative aspects, and making them aware of ways to try
to change or modify the situation so as to position them-
selves better in relation to it.
The Role of the Teacher

ESP has a lot in common with teaching of general
foreign language. However, in both cases it is necessary
to consider linguistic development and methodology; to
have insights in contemporary ideas regarding the posi-
tion and role of foreign language teachers as well as the
position and the role of foreign language learners; to face
new technologies offered as a means improving the pro-
cess of teaching and learning Foreign Language for Spe-
cific Purposes.

In this context, the ESP teacher must fill many
roles and acquire certain knowledge. Dudley Evans [3]
describes the true ESP teacher as the one who performs
five different roles; they are:

1) teacher;

2) collaborator;

3) course designer and materials provider;

4) researcher;

5) evaluator.

Thus, he or she is responsible for organizing
courses, setting learning objectives, establishing a pos-
itive learning environment in the classroom, and eval-
uating student progress. In the light of our problem,
organizing courses means setting learning goals,
transforming them into an instructional program with
the timing of activities. This is, in actual flow, select-
ing, designing and organizing course materials, sup-
porting the students in their efforts, and providing
them with feedback on their progress. Setting goals
and objectives means the arrangement of the condi-
tions for learning in the classroom and setting long-
term goals and short-term objectives for student’s
achievements. The knowledge of students’ potential is
central in designing a syllabus with realistic goals that
takes into account the students’ concern in the learn-
ing situation. Creating a learning environment means
creating the atmosphere in the classroom for acquiring
language proficiency by means of using the language
in interaction with other speakers. Here the teacher
should create an atmosphere in the language class-
room, which encourages the students. Learners must
be self-confident in order to communicate, and the
ESP teacher bears the responsibility aiming in build-
ing the learner’s confidence. Evaluating students sees
a teacher as a source of information that helps students
identify their language learning problems and find
solutions to them, find out the skills they need to focus
on, and take responsibility for making choices which
determine what and how to learn.
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The first role as “teacher” is synonymous with
that of the “general english” teacher. In terms of the ESP
theory and practice, the ESP teacher must first work
closely with field specialists to meet the specific needs of
the learners and adopt the methodology and activities of
the target discipline. The second role can emerge from
such a collaboration that does not have to end at the de-
velopment stage and can extend as far as provide teach-
ing. When team teaching is not a possibility, the ESP
teacher must collaborate more closely with the learners,
who will generally be more familiar with the specialized
content of materials than the teacher him or herself.

Both “general english” teachers and ESP teachers
are often required to design courses and provide materi-
als. ESP practitioners are obliged to develop original
materials; it is here that the ESP teacher’s role as “re-
searcher” is especially important. The elaborated materi-
als should provide the classroom audience with appropri-
ate material background.

The final role as “evaluator” might possibly be
the most neglected, however; few empirical studies, that
test the effectiveness of ESP courses, have been made.
They provided the education community with the re-
sults in this domain.

Training of ESP Teachers

Through training, ESP teachers are equipped with
the necessary knowledge and tools to deal with their own
students’ fields of specialization. A professional ESP
teacher must be able to shift from one professional area
to another without being obliged to spend months on
getting to be ready and started. He or she simply applies
the necessary tools, frameworks, and principles of course
design to new material. The material should always be
authentic, up-to-date, and relevant for the students’ spe-
cializations.

Bojovi¢ (2006) [13] argues that the majority of
teacher training courses include four basic elements:

1. Selection process. It is necessary because not
every human being would become an adequate language
teacher. Potentially ineffective individuals should be dis-
couraged from entering the profession by adequate pre-
training or post-training selection procedures.

2. Continuing personal education. Teachers should
be well-educated people. Minimum standards accepted for
teachers vary from country to country as well as there
are variations in how the trainee’s personal education is
improved.

3. General professional training as an educator
and teacher. This element involves what all teachers need
to know regardless of which subject they teach — the
components are as follows:

1) Educational psychology, the study of child de-
velopment, social psychology, and the principles of edu-
cational thought. The component intends to lead the
trainee to understanding of the nature of education.

2) An outline of the organization of education in a
particular country. It means that the teacher should be
aware of the different kinds of schools, of normal and
unusual pathways through educational network, of re-
sponsibility, control and finance, of sources of reform
and change, of the main features of history of education
in the country where he or she will teach.

3) An awareness of the moral and rhetorical func-
tion of the teacher: the formation of standards, character,
enthusiasm.

4) Knowledge of, skill in, class management, dis-
cipline and handling of various groups of students.

5) Knowledge of, skill in, basic instructional tech-
niques, and understanding teacher-learner interaction.

6) Acceptance of the fundamental need for the
preparation of lessons.

7) Understanding the role of curriculum, syllabus
and teaching materials.

8) A teacher should be committed to keeping in
touch with the teaching profession.

4. Special training as a teacher of a foreign or se-
cond language. The complexity of the process, which
constitutes the core of most teacher training courses, can
be simplified if the distinction is made between three
aspects of it. These are:

—the skills component including three different
skills required by the teacher: a) adequate teacher’s
command of foreign language for class purposes;

— teaching techniques and classroom activities;

—the management of learning means teacher’s
skills in assessing the progress of each individual in the
class and managing the classroom activities in the way
that most able learners are not frustrated by being held
back, while the slowest are not depressed by being left
behind.

Basicly, ESP courses are of various types, de-
pending on specific scientific field or profession, and
have specific features. Carver identified common charac-
teristics teachers need to pay attention to in the teaching
process. Thus, the authour spoke on:

1) The authenticity of the materials means the use
of authentic learning materials is possible if we accept
the claim that ESP courses should be offered at an inter-
mediate or advanced level. The use of such materials,
modified by teachers or unmodified, is common in ESP,
especially in selfdirected studies or research tasks. The
students are usually encouraged to conduct research us-
ing a variety of different resources including the Internet.

2) Purpose-related orientation means the simulation
of communicative tasks required by the target situation.
The teacher can give students different tasks, for instance,
to simulate the conference preparation, to involve the
preparation of papers, reading, note taking and writing.

3) Self-direction means that ESP is concerned
with turning learners into users. It is necessary for self-
direction that the teacher encourages students to have a
certain degree of autonomy.

5. The results of the research

The concept of ESP is multispectral and multi-
strained. Its appearance has proved to be an apparent
result and urgent necessity on the changes the science
and society in general faced with due to drastic and glob-
al processes taken their place starting from the second
half of the 20™ century.

Due to the professional area ESP is divided into:
English for academic purposes, English for occupation-
al purposes, English for vocational purposes, English
for medical purposes, English for business purposes,
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English for legal purposes, and English for sociocultur-
al purposes.

The scientists distinguished four types of ESP
teaching objectives: proficiency, knowledge, affective,
and transfer. The ESP teacher fills many roles; they are:

1) teacher;

2) collaborator;

3) course designer and materials provider;

4) researcher;

5) evaluator.

A professional ESP teacher is able to shift from
one professional area to another without being obliged to
spend months on getting to be started. He/she applies the
necessary tools, frameworks, and principles of course
design to new material.

ESP courses are of various types, depending on
specific scientific field or profession, and have specific
features: the authenticity of the materials, purpose-related
orientation, and self-direction.

A number of research done in Ukraine in this con-
text argues that the current state of ESP teaching and
learning is in rather unsatisfactory condition with poor
level results in a foreign language professional compe-
tence amongst the university graduates. Teaching ESP to
university students certainly requires from a language
teacher methodological skills, some subject-specific
knowledge and also developed ability of analysis and
adaptation of this knowledge and skills to a certain edu-
cational environment. It is vital that the community as a
whole understands what ESP actually represents, and can
accept the various roles that ESP teachers or practitioners
need to adopt to ensure its success.

6. Conclusion

The present article study has provided insights in-
to contemporary state, tendencies, trends, and approaches
to define the concept of ESP with its basic features. The
findings of the present research support previous studies
on ESP teaching and learning and have provided a de-
tailed analysis on ESP as a concept within an arrow of
issues in linguistics and methodogy of teaching; thus,
equipping the educators in the area of concern with per-
spectives providing a fruitful environment for ESP teach-
ing and learning.
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MY3UYHO-TEOPETUYHA NIAI'OTOBKA MéI?'IBYTH])OFO BYUTEJIA
B ITIOJITABCBKOMY IHCTUTYTI HAPOAHOI OCBITH (1921-1933)

©O H. 10. Jlem’sinko

Poskpumo opeanizayitini 3acadu i 0coonueocmi My3uyHO-meopemudHoi ni02omosku Maudymb020 GUUMens 8
THonmascvkomy incmumymi Hapooroi oceimu 6 nepiod 3 1921 no 1933 pix, eucsimieno OislbHicmb 8UOAMHO20
YVKpaincbkoeo nedazoza i mysuxosnaeys B. M. Bepxosunys, eusnaueno smicm inmezposanozo Kypcy «Mucmeymeo-
3HABCMBO (CNiBU | MY3UKQ)», WO 3a0e3neuy8as My3udHO-MeopPemuity, MemoouyHy, Npakmuity iHCmpymMeHm-
MAbHY, BOKAIBHY [ OUPUSEHMCKO-XOPOBY Ni020MOBKY CHIYOEHMI8

Knwouosi cnosa: myzuuno-meopemuuna nio20mogka, MUCmeymeo3Haécmeo, meopis MY3uKiu, 3HAHHSL, YMIHHS,
HABUYKU

In the article are considered the organizational grounds and peculiarities of musical and theoretical training of
the future teacher in Poltava insitute of national education in the period from 1921 to 1933 year. It was provided
by the department of art critisism that was headed in aforesaid period by the prominent Ukrainian teacher,
musicologist, ethnographer, choreographer, conductor and composer V. N. Verchovinets. Within his programs
of the integrated course ,, Art criticism (singing and music) the students of school and pre-school faculties
received knowledges on elementary music theory, Ukrainian music history, world music history, harmony,
musical education methods and choral singing. The skills and abilities necessary for the future professional
activity were acquired at practical and laboratory lessons on solfeggio, play on musical instruments (piano,
violin), singing, direction, choral singing. The most talented students took part in exemplary student chorus of

Poltava INE where their vocal, choral and direction mastery was formed
Keywords: musical and theoretical training, art critisism, music theory, knowledge, skills, abilities

1. Beryn

Ha cyuacHomy erani inTerpamii YkpaiHu B €Bpo-
NeHCBbKUIT OCBITHIH NMPOCTIp, MOJIEpHI3allii CHCTEMH BUIIOT
OCBITH, peaji3aiii OCHOBHHMX HacTaHOB «HarioHansHOT
JOKTPHHH PO3BUTKY ocBiTH Ykpainu y XXI cromiTrin
3HaYHO aKTyaJi3yIOThCS NPOOJIEMH TMiJBUIICHHS e(ek-
THBHOCTI HaBYaJIbHO-BUXOBHOTO TPOLECY, yIOCKOHAJIEH-
HS TpodeciifHOi TEOPETHYHOI Ta MPAKTHYHOI MiATOTOBKA
Maii6yTHBOTO BUMTES. X YCTiIIHOMY BUpIIIEHHIO CIIPHSI-
THUMYTh HE JIMIIE MONINIIEHHS HAyKOBOTO TA HAaBYAJIBHO-
METOINYHOTO 3a0e3IedeHHs, po3poOKa i yIpoBaHKEeHHS
IHHOBAIIHAX MHENArOTIYHUX ITIXOMIB 1 TEXHOJOTIH, a |
Mi3HAHHS, BCeOIUHE OCMECICHHS 1 pallioHaJbHE 3aCTOCY-
BaHHA IPOIPECHBHOIO JOCBily MHHYJOTO, HaWKpammx
3100YTKIB BITYN3HSIHOT MIEIATOTIKH.

2. ITocTaHoBKa Mpod/IeMH

My3H4YHO-TEOPETHYHA TMIJrOTOBKA € OCHOBOIO
nporiecy (opmyBaHHsS NPOQGECiHHUX KOMIICTEHTHOCTEH
BYMTENSl MYy3W4HOro MucrenrBa. Ha pi3Humx eramax po-

3BUTKY BITYM3HSHOI CHCTEMH OCBITH BOHA 3a3HaBajia Jie-
SKAX 3MiH 1 Bil3HaYaiach MEBHOIO crenr(ikor0. SHATHUHA
IHTEepeC, Ha Hall MOIVISLA, BUKIHKAIOTH MEAaroridHi Tpa-
I, 110 CKJIaJaakCh y MPOIEC] MAroToBKH (haxiBIiB y
[MTontaBchbKOMy THCTHTYTI HapOJIHOI OCBITH, MOYMHAIOYH 3
MOMEHTY Horo ytBopeHHs (1921 p.), ocobauBocCTi 3MicTy
MY3UYHO-TCOPETHIHOI MiJIrOTOBKH, METONIB i (opMm op-
ra”izamii HaBYAILHO-BHXOBHOTO IPOIECY, MiSUTBHOCTI
podecopChKO-BUKIIAIANBKOTO CKIIa Ty TOIIIO.

3. JlitepatypHuuii orssig

[Ipobnemu cTaHOBIEHHS 1 PO3BHUTKY HAIliOHAIB-
HOI CHCTEMH OCBITH, METOJIOJIOTI4HI, METOIWYHI, OpraHi-
3aIfiiiHi 3acagu mpodeciiHol MiATOTOBKU BUYHUTEIS, Pi3-
HOMAHITHI aCHeKTH MHCTEUbKOI Ta MY3HYHO-TIeNaro-
riyHOT OCBITH B YKpaiHi JOCIIIKYBAINCH Y MOHOTpadisx
b. Toma, O. €pmaka, I1. Kupuaona (BUCBITICHO 1CTOPItO
[ToaTaBCHKOro HaliOHANBHOTO MEAAaroriYHOro YHiBepCH-
tety imeHi B. I'. KoponeHka, fioro BugaTHi TOCATHEHHS 3
MOMEHTY 3aCHYBaHHS, HalpsMH, YMOBH ¥ OCOOJIMBOCTI
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