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BU3HAYEHHS TuUX, WO Oynu okpecneHi B XxoAi [OOCNIMKEHHA sBuLla
GinniHreiamy B ocBiTi («BiniHrBanbHa 0CoBUCTICTL ManbyTHLOrO BUKagaya”,
«BiniHrBanbHa KOMyHiKaTUBHa KOMMNeTeHLiss ManbyTHbOro Buknaga4a”).

TakMMm 4YMHOM, BBaXalwTbCH [OUINbHUMX NoJanblie BUBYEHHS |
po3pobka akTyanbHUX NUTaHb OGiNiHrBI3aMYy B OCBITI, SK YHiBEpcanbHOro
deHOMEHY, AKUA [O03BONUTL 30aratuTi, YPISHOMAHITHUTU | MPUCKOPUTU
PO3BUTOK TEOPETUYHUX Ta NPUKNAgHUX acneKTiB negaroriyHol Hayku i cTaHe
6a3oBMM enemMeHTOM po3poOKM KOHUEeNnTyanbHUX 3acag Ta NpUHUMNIB
CTBOPEHHS Mogeni dopmyBaHHS BiniHrBanbHOI KOMYHIKATUBHOI KOMMNETeHUil
y ManbyTHiX BUKNagaJis.
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TECHNOLOGY OF COOPERATIVE LEARNING AND GROUP WORK
IN THE ESL CLASSROOM

The article is devoted to relevant problems of cooperative learning technology
in the ESL classroom at language departments of tertiary institutions. Different points
of you on the problem of the cooperative learning technology in teaching foreign
languages are analyzed. General assumptions about cooperative learning, as well as
principles, goals and types of group and team work are considered. Significant
strategies for group dynamics and essential steps in teaching cooperative skills are
characterized. Four levels of cooperative skills can be categorized: forming skKills,
functioning skills, formulating skills, fermenting skills. Benefits from using cooperative
techniques at language departments of tertiary institutions are described. Certain
useful methodological guidelines as for the organization of cooperative learning and
group work are provided for English language teachers.
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Kopomsieea I.

— KaHOuOam rnedazoziyHux HayK, doueHm kagedpu cepmMaHCbKOi ma
croe’siHckKoi gpinosoeii [JoHbacbko2o OepxxagHo20 rnedazoaivyHozo
YHigepcumemy
Cmpenb4yeHko A.

— maecicmpaHmeka Il Kypcy aHano-Himeybkoz20 8i00irieHHs ¢irnoso2idyHo20
akynbmemy [JoHbacbko20 0epxxagHO20 rneda2o2i4HO20 yHigepcumemy
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Teopemuuni it npuknaoui npoonemu cyvacHoi ginonozii

TEXHOJIOIA HABYAHHA Y CNIBIMPALI TA TPYNOBA POBOTA HA
3AHATTAX 3 AHIMNTIIMCbKOI MOBU B MOBHOMY 3BO

Cmamms npucesiyeHa akmyasbHuUM rnpobremam Cy4acHOi mexHonoail
Hag4YyaHHs y criernpaui, ka WUpOKO 8UKOPUCMOBYEMbLCS Ha 3aHAMMSX 3 aHeniticbKoi
Mosu y mMosHOMy BH3. Y cmammi aHanisytombcs pisHi mo4Yku 30py 8imyYu3HsHUX ma
3apybikHUX niHeesicmie | Memoducmig Ha npobreMy Hag4yaHHs y crienpaui;
8U3Ha4YarombCs NMPUHYUNU opaaHidauil, yini i munu epyrnoeoi (komaHOHoI) pobomu Ha
MPaKkmMuy4yHUX 3aHImmsX 3 aHanilicbKoi Mosu. Buokpemoombecs emanu Hag4YaHHs
YMiHb ma Haeu4yoK criernpayi ma 2pyrnogoi pobomu; xapakmepu3yrmbCs HYomupu
OCHOBHUX Pi8HI 3a3Ha4YeHUX HaBUYOK ma 8MiHb 3 MOYKU 30py Cy4acHUX MemoOUYHUX
nioxodie. lNpornoHytombcsi MemoOuYHi pekomeHdauii suknadadyam aHasilicbKoi Mosu
w000 nnaHysaHHs ma opaaHi3ayii Hag4yaHHs y criienpaui Ha nPakmMu4YyHUX 3aHIMmMSX y
mosHomy BHS3.

Knroyoei crioea: mexHoroeis Hag4YaHHsS 'y crienpayi, epyrnosa poboma,
MPoeKmHa mexHosnoeis, e8uknadady aHenilicbKoi Mosu, cmyOeHmu MOBHUX
creujanbHocmeu, suwuti Has4yarnbHul 3aknao.

Kopomsiega M.

— KaHOuOam redazoau4yecKux Hayk, OoueHm Kagheopbl 2epMaHCKoU U
crnaesiHckou ¢burnonoauu [JoHbacckoz2o eocydapcmeeHHo20
rnedazozau4yecKozo yHusepcumema
Cmpenb4yeHko A.

— MazucmpaHmeka Il kypca aHarno-Hemeuyko20 omoesieHus
¢urnonozudyeckozo akynbmema [JoHbacckoz2o eocydapcmeeHHo20
rnedazozau4yecKozo yHusepcumema
TEXHOJION'A OBYHEHUA B COTPYAHUYECTBE U TPYNIMNOBAA
PABOTA HA 3AHATUAX MO AHIMNTTUUCKOMY A3bIKY B A3bIKOBOM
BY3E

Cmambsi nocesiueHa akmyarbHbIM rpobremam coepeMeHHOU mexHo02uu
obyyeHusi 8 compydHuYyecmase, Komopasi WUPOKO UCMO/Ib3yemcss Ha 3aHsamusiX o
aHesnulcKoMy £3blKy 8 S13bIKOBOM 8y3e. B cmambe aHanu3supyromcsi pas/iuyHble
MOYKU 3PEHUSI 0OMeYeCcmeeHHbIX U 3apybexHbIX fIUHeeucmos8 u Memoducmos Ha
npobriemy obyyeHusi 8 compyOHUYecmee, onpedesniatomcs NMPUHYUNbl opeaHu3ayuu,
uenu u munbl epynnoeol (KomMaHOHoU) pabombl Ha MpPakmMu4yeckKux 3aHSamusix o
aHenuuckomy 3bIKy. Bbidensiomcsi amanbl 00y4eHUs YMEHUSIM U HaeblkaMm
compydHudecmsa u epynnoeol pabomsbl; Xapakmepu3lyomcsi 4embipe OCHOBHbIX
YPOBHS yKa3aHHbIX Ha8bIKO8 U YMEeHUU C MOYKU 3PEHUS] COBPEMEHHbIX MEMOAUYECKUX
rnooxodos. [lIpednazaromcss MmemodudYeckue peKkoMeHOauyuu rnpernodasamerisim
aHenulicKo20 A3bIKa 1o rnaaHupos8aHuUro U op2aHu3ayuu oby4yeHusi 8 compyOHuU4Yecmee
Ha rpakmu4ecKux 3aHIMUsIX 8 S13bIKOBOM 8y 3e.

Knro4deeble cnoea: mexHosnoausi oby4eHusi 8 compyOHuYecmee, 2pyrnosas
paboma, npoekmHasi mexHorsoaus, rnpernodasamesib aH2ulickoz2o 3blka, cmyOeHMbl
A3bIKOBbIX crieyuanbHocmed, ebicwee y4ebHoe 3agedeHue.

Problem statement. In modern methodology the concept «technology
of teaching foreign languages” is understood as a whole complex of
specially selected and ranged in a definite order techniques of the teacher’s
activity in the classroom. With the help of these techniques the tasks of
forming intercultural communicative competence in university students are
accomplished with the most efficiency within the minimum possible period of
time [1, p. 77].
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At present the most popular technologies in teaching foreign
languages are the following:

* Technology of cooperative learning;

* Project-based technology;

* Learner-centered technology;

» Language Portfolio technology;

* Module technology of teaching;

» Technology of distance learning etc.

In recent years cooperative learning is becoming more and more
popular in the ESL classroom. Cooperative learning can be defined as a
strategy for the classroom that is used to increase motivation and retention,
to help students develop a positive image of self and others, to provide a
vehicle for critical thinking and problem solving, and to encourage
collaborative social skills [8, p. 140].

There is no real limit to the way in which teachers can group students
in the ESL classroom, though certain factors may make things problematic.
Nevertheless, teaching a class as a whole group, getting students to work on
their own, or having them perform tasks in pairs, teams or groups all have
their own advantages and disadvantages; each is more or less appropriate
for different activities, teaching stages, students’ age or their language and
cultural background [5, p. 144].

Overview of the recent researches and publications. Various
aspects of the problem of cooperative learning and organization of group
work in the ESL classroom have been studied by many native and foreign
linguists and methodologists, among them S. Nikolaieva, Y. Polat,
O. Ustymenko, S. Bassano, M. Christison, J.Harmer, D. Johnson,
R. Johnson, T.Kral, H. Shachar, S. Sharan and others. Practically all
scholars, researchers and foreign language teachers agree that cooperative
learning and group work is more likely to go well if it is properly planned and
organized. Both planning and organization require an understanding of the
principles that lie behind successful cooperative learning, goals of group
work and types of group work with various combinations of the arrangement.
Several factors work together to result in cooperative learning where every
student is interested, active and thoughtful. Foreign methodologists
distinguish five significant factors in this respect: 1) the learning goals of
cooperative learning and group work, 2) the task, 3) the way information is
distributed, 4) the seating arrangement of the members of the group, 5) the
social relationships between the members of the group [4; 8].

Purpose of the article is to analyse and compare different points of
view on the problem of the technology of cooperative learning and group
work in today’'s ESL classroom; to consider general assumptions about
cooperative learning, as well as principles, goals and types of group work; to
characterise strategies for group dynamics and steps in teaching
cooperative skills.

Research course. Technology of cooperative learning is based on the
following general assumptions:
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1) Cooperative skills must be learned. In the classroom, students will
not automatically start cooperating as soon as you put them into small
groups. That’s why, cooperative group skills must be taught.

2) Physical and spatial arrangement of the classroom affects
cooperative work. Activities must be structured so that students can
cooperate and talk to each other. If they want to have a conversation with
other students, they need to talk face-to-face.

3) Peer support and group dynamics are the keys to successful group
work. The members in the group are the ones who determine how well the
group will function. There must be a careful balance between pressure for
learning cooperative skills and support for doing so. Thus, cooperative
learning must be organized under well-structured teacher’s guidance [6; 7].

Foreign scholars and methodologists [4] have identified several vital
strategies for helping teachers understand group dynamics and promote
peer support in the second language classroom:

1) Restructuring. Restructuring activities usually require students to
interact physically as a group. Students are giving specific instructions for
carrying out the task. There is a minimal participation by the teacher (for
example, the popular technique of the so called «line-ups”.

2) One-centered strategy. These activities put one student in the
spotlight for a few minutes. Activities are structured so that each student is
given individual attention for a limited period of time (for example, a
«spotlight interview”).

3) Unified group. Unified group activities promote cooperation in the
group. Students begin to think about group goals instead of individual goals.
Praise and positive reinforcement are provided to promote group success
(for example, a popular activity of a «strip story”.

4) Dyad. These activities give students the opportunity to work one-to-
one with others in the class. Information-gap activities with grids and charts
are favourite activities for many students.

5) Small group strategy. Small-group activities are more loosely
structured than pair activities. They require patience, good listening habits
and, certainly, motivation. The teacher acts only as a facilitator. These
activities help students develop techniques for fair group interaction.

6) Large group strategy. Large-group activities are similar in their
objectives and structure to small-group activities. The only difference is the
inclusion of a large number of students [4].

There are four steps that foreign language teachers must follow in
teaching cooperative skills. They are adapted from D. Johnson and
R. Johnson [6].

Step 1. Students must see value in group work. If teachers want
students to react positively to their first experiences in cooperative learning,
students must understand at least some of the many rationales for this kind
of classroom experience. Teachers may use various techniques: a
brainstorm session, posters around the classroom etc.

Step 2. Students must be aware of the necessary skills for successful

148



Bunyck 7

group work in order to know what they are supposed to do. The teacher
should demonstrate and model the skill to further clarify the points to the
students. Concentrate on one skill at a time.

Step 3. Students must practice the skill. The main responsibilities
teachers have in cooperative learning are to design and set up practice
situations. Students need to have a chance to practice the skills long enough
so they can integrate the skills into their daily interactions with their peers.
Once is never enough!

Step 4. Students need to process the skills they have practiced.
Processing means that students need to become aware of what exactly it is
they have practiced and to evaluate how successful they have been in the
practice of the skills.

What cooperative skills teachers choose for practice will depend on
what skills students have not mastered. Foreign methodologists [6] identify
four levels of cooperative skills that second language teachers can focus on:

1) Forming. Forming skills are directed towards organizing the group
and establishing behavioral norms.

2) Functioning. Functioning skills are directed towards completing
tasks and maintaining good relationships within the group.

3) Formulating. The skill of formulating is directed towards helping
learners develop a deeper understanding of the material being studied and
to develop better reasoning strategies, as well as to aid in maximum
retention of the material.

4) Fermenting. The highest-level skill for cooperative groups is
fermenting. This skill involves helping learners explore more thoroughly the
material they have been exposed to [8, p.145-146].

Group or team work can help learning foreign language in many ways:

1) Negotiation of input: Group work provides an opportunity for
learners to get exposure to the foreign language that they can understand
(negotiate comprehensible input) and which contains unknown items for
them to learn. There has been considerable research on the possible
sources of this input and the processes of negotiation, with the general
recommendation that group work properly handled is one of the most
valuable sources.

2) New language items: Group work gives learners exposure to a
range of language items and language functions. This will often require
preteaching of the needed language items. Group work provides more
opportunities for use of the new items compared to the opportunities in
teacher-led classes. Group work may also improve the quality of these
opportunities in terms of individualization, motivation, depth of processing,
and affective climate.

3) Fluency: Group work allows learners to develop fluency in the use
of language features that they have already learned. The arguments
supporting group work for learning new items also apply to developing
proficiency in the use of these items.

4) Communication strategies: Group work gives learners the
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opportunity to learn communication strategies. These strategies include
negotiation strategies to control input (seeking clarification, seeking
confirmation, checking comprehension, repetition), strategies to keep a
conversation going, strategies to make up for a lack of language items or a
lack of fluency in the use of such items, and strategies for managing long
turns in speaking.

5) Content: Particularly where English is taught through the curriculum,
a goal of group work may be the mastery of the content of the curriculum
subject the learners are studying [8, p. 161].

Foreign methodologists suggest various possible types of group or
team work in the ESL classroom [8, p.161-162].

A useful way of classifying group-work activities is to look at the
distribution of the information needed to do the activity. In many group-work
activities learners have equal access to the same material or information and
cooperate to do the task. In methodology of teaching foreign languages this
is called the cooperating arrangement. In the superior-interior arrangement
one member of the group has information that all the others need. In the
combining arrangement each learner has a different piece of information that
all the others need. In the individual arrangement each learner has access to
the same information but must perform or deal with a different part of it.
These four different types of group work achieve different learning goals, are
best suited to different kinds of tasks, require different kinds of seating
arrangement, and draw on or encourage different kinds of social
relationships. In order for group work to be successful, each type of group
work must have its most suitable choice of other factors. These factors are
presented in the following table [8, p. 162]:

Combining Cooperating Sll:ff’ee;frr' Individual
Distribution Each learner All learners One or more All learners
of has unique have equal learners have have the
information essential access to the | information that | same
information same the others do not | information
information have but use a
and to each different part
other’s view of
it
Seating Learners sit at | Learners sit The knowers The learners
arrangement | an equal beside each face the seekers | face each
distance from | other facing other
each other, the information
facing each
other
Social Equality, Equality Inequality, the Equality, but
relationship | mutual knowers are in a | with focus on
dependency superior position | individual
performance
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Most suitable | Negotiation of | New language | New language Fluency
learning input items items New
goals Mastering Fluency Mastering language
content content items
Fluency
Most suitable | Completion Ranking, Data gathering Solving
tasks Ordering ordering, Completion problems
Providing choosing Providing Completion
directions Finding directions
Matching, implications,
classifying, causes, uses
distinguishing | Solving
problems
Producing
material
A typical A strip story A ranking An interview A chain story
example exercise or roleplay

To more recent examples of learning activities within the framework of
group or team work can be referred typical tasks of web-quest: compilation
tasks, mystery tasks, journalistic tasks, design and creative product tasks,
consensus building tasks, persuasion tasks, self-knowledge tasks, analytical
tasks, judgement tasks, scientific tasks. All these tasks are widely used in
project-based learning in the ESL classroom, which is closely interrelated
with cooperative learning [3, p. 57].

Benefits from using cooperative techniques leave no doubt. Most of
the recent researches show that higher-order cognitive skills are best
improved by the more open-ended methods used in cooperative learning.
Several research studies on cooperative learning have included measures of
student self-esteem. It is assumed that students in cooperative groups feel
more liked by their classmates because of the increase opportunities to
interact. When students feel they are making significant contributions to the
group process and these contributions are valued by the group members,
they are more likely to feel successful academically. Improved self-esteem is
also an outcome of cooperative activity [7].

Cooperative learning encourages broader skills of cooperation and
negotiation. It promotes learner autonomy by allowing students to make their
own decisions in the group without being told what to do by the teacher.

Conclusions and perspectives of further research. Thus, through
cooperative learning techniques, students can become real partners in the
learning enterprise. Since most consequential problems are solved via
collaboration, students who learn to work together in an educational setting
are better prepared to meet life’s obligations. Through cooperative learning
techniques learners are asked to do things in the ESL classroom that they
are asked to do in real life — take charge of and responsibility for their own
success in learning.

To sum up, further research on the cooperative learning technology
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and various arrangements of group work will provide useful guidelines for
English language teachers. Experience and experimentation in the ESL
classroom is equally viable and relevant.
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Kannina I'.
— KaHOuOam rnedaz202i4HuUX HayK, doueHm Kaghedpu 2epmMaHCbKOI ma
croe’siHckKoi gpinosnoeii [JoHbacbko2o Oep)xagHo20 rnedazoaivyHozo
YHigepcumemy
YOK 378.016:811.112.2
HAMBAXIIUBILII OPIEHTUPU HA CYHACHUX 3AHATTAX
3 HIMELUbKOI MOBU AK IHO3EMHOI (HimeubKolo MOBOHO)

Cmammio npucessYeHo 8U3HaYEHHIO Hal8axXrueilux opieHmupie Ha cy4acHuUXx
3aHaImMmMsx 3 HiMeubkoi Moeu SIK IHO3eMHoi. Y pobomi npoaHasizoeaHo
MemoQosIo2iyHi MPUHYUNU, SKUM C1id npudinamu y yeaz2y y npoueci eukradaHHs
HiMeubKoi Mosu. HazonoweHo, wo He icHye e€0uHo20 eghekmueHo20 memody, arne
ceped HaunonynapHiwux cnid Hazgeamu HacmyrHi MemoOUYHIi opieHmMuUpU. opieHmMup
Ha 3ae0aHHs, opieHmup Ha 0ito, opieHmMup Ha 83aeMo0dil0, MiXKKYIbMypHi opieHmupu,
opieHmMup Ha KoMremeHmHicme, opieHmup Ha oceimy, 6azamomMoeHUU opieHmMup.
3asHayeHi MemoOuUYHI NMPUHYUNU Ha3uearmMbCs OpieHmMupamMu, omxxe eukrnaday Ha
CB0IX 3aHAMMSAX MOXe /MoBUHEH crnupamucb Ha Ui [puHyUnuU / opieHmupu,
rnpucmocosyto4u ix 0o ocobrniusocmeti ma nompeb cmydeHmis.

Knroyoei cnoea: memoOuyHi opieHmupu, ycrilwHe Hag4yaHHs1 IHO3eMHOI MO8U,
HiMeubKa Moea.

KanHuHna I'.
— KaHOuOam redazoau4vecKux Hayk, OoueHm Kagheopbl 2epMaHCKoU U
crnaesiHckou ¢burnonozauu [JoHbacckoz2o eocydapcmeeHHo20
rnedazozau4yeckKozo yHusepcumema
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