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SYSTEM OF PEDAGOGICAL EDUCATIONIN EU
MEMBERS COUNTRIES: COMMON AND DIFFERENT
FEATURES

The phenomena and processes that accompany the process of European unification
predetermined the necessity to reform the previous system of education and improve the
skills of teachers in some countries of the European Union (EU). European integration
requires convergence of educational systems both in terms of structural, substantive
and methodological approaches. At this time, there was a need to increase the level of
qualifications and the general training of the teaching staff in the Member States. The future
of Europe will depend on the quality of education, its volume and level.

The purpose of the article is to describe the common features in the system of
teachers’ education in the Member States.

According to this goal, it is necessary to perform the following tasks:

1) to describe the requirements that apply to teachers of foreign languages in the
Member States;

2) to highlight the differences in the system of teacher education in the Member States;

3) to cover the duration of training teachers of foreign languages in the Member States;

4) to describe the priority policies and objectives of teacher education in the
Member States.

Despite the different qualifications, working conditions, the teacher in schools in
the Member States have to meet the general requirements, such as:

1. A teacher should be a good expert on perfect knowledge and scientific culture, giving
you not only transmit knowledge but also arouse interest and propensity of students to learning.

2. In his/her didactic work, teacher must skillfully use the latest technological
advances, such as sources of new information and skills, and encourage students to use
these technological advances in the educational process.

3. A teacher should advise the students and their parents professionally in complex
conflict situations, such as choosing a career, etc.
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4. Teachers should encourage their students to organize various activities in
educational and cultural fields, such as regional youth programs.

5. Through the continuous and the comprehensive improvement, a teacher should
remain the authority for students; have a positive impact on students.

6. Teachers should be open to changes in the scientific, technical, educational,
social and cultural spheres.

7. A teacher should love their work.

Keywords: EU Member States; system of teachers’ education; common
requirements; foreign language teachers; duration of teaching and educational process;
education and training program; priority tasks.

The problem setting. The events and processes that are connected with the process
of uniting of Europe caused the necessity of the reformation of the educational system and
the improvement of the pedagogical skills of teachers in some EU members countries.

The analysis of the researches on the scientific problem. The foreign and Ukrainian
scientists have written much on the problem of education in the EU members countries:
K.-B. Boeckmann, H.-J. Krumm, V. P. Kemin, M. P. Vynarchyk, T. V. Bodnarchuk. K.-
B. Boeckmann [4], H.-J. Krumm analyzed the system of teaching a foreign language as the
second or the third in Austria [6]. V. P. Kemin investigated the schooling system in Central,
Eastern and South-Eastern parts of Europe [3]. M. P. Vynarchyk analyzed the system of a
polycultural education in France [2].T. V. Bodnarchuk researched the bilingual education in
Austria [1]. The topicality of the researched problem consists in the analysis of the system
of the pedagogical education of foreign language teachers in EU member countries.

The goal of the article is to characterize the common and different features of the
system of a pedagogical education in EU members countries. The goal of the research
requires the fulfillment of certain tasks:

1. To characterize certain demands for the foreign language teachers in EU members
countries.

2. To single out the differences in the educational systems in EU members countries.

3. To elucidate the term of education for a foreign language teacher in EU.

4. To determine common priority policy and tasks of EU members countries in the
system of a pedagogical education.

The main part. The European integration causes a certain unification of these
educational systems in the structural as well as methodological aspects. Under such
circumstances there grew the necessity to improve the level of the qualification and
education of a pedagogical staff. The future of Europe depends upon the quality and level
of education of the teachers. To improve the quality of education is not an easy task, though
the pedagogical staff works in similar types of schools in EU members countries, the
teachers have different qualifications, different working conditions and salaries etc. In spite
of different qualifications and salaries, there are several common demands for the foreign
language teachers in EU schools, for instance:

1. A teacher must be a good specialist with perfect knowledge, must know the history,
culture, traditions of a certain country. A teacher’s task is not only to teach but to evoke the
interest and desire to learn among the pupils, to evoke the desire for self-learning as well.

2. In his teaching practice a teacher must use new technical achievements as the
main sources of receiving new information. A teacher must also teach his students to use
these modern technical achievements during the process of learning.
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3. A teacher must be good at consulting parents and pupils in the conflict situations,
in choosing the future career by pupils etc.

4. A teacher must inspirate his pupils, he must organize and participate in different
programmes on educational and cultural sphere (youth regional programmes).

5. A teacher must always be an authority to his pupils, constantly improving his
teaching skills. A teacher must have a certain influence on this pupils.

6. A teacher must be open to changes in scientific, technical, pedagogical, social
and cultural spheres.

7. A teacher must love his pupils and have some love of his work.

To correspond to the standards of a modern teacher, to fulfill the abovementioned
demands, a teacher in EU countries must acknowledge the necessity of a constant learning,
the necessity of the improvement of his professional skills [5]. One more important item
of the educational policy in EU is the attempt to standardize, to unificate the system of
education of teachers.

Current educational systems in EU members countries are caused by economic,
historical, national and demographic factors. The differences in educational systems in EU
members countries are connected with some problems:

1. The process of teaching of a pedagogical staff: teachers graduate from different
types of schools (high schools, secondary schools etc.).

2. The difference in the very term of education of teachers in different EU members
countries.

3. Different amount of hours in the curriculum for the discipline “Methodology of
Teaching”.

4. Different age of students who enter pedagogical universities, institutes etc.

5. Different educational programmes for teachers in EU member countries.

The differences concern some aspects of the system of pedagogical education in
EU members countries [8]. In EU member countries future teachers finish different types
of schools, graduate from different higher pedagogical schools. To become a teacher in a
kindergarten one must graduate from a higher pedagogical school in Great Britain, Portugal,
Germany, Belgium, France, Austria and Denmark. But in Greece, the Netherlands and Italy
one must finish a secondary school (Level 1I) to become a teacher in a kindergarten. A
pedagogical course must be included into the curriculum of a secondary school. In the
Netherlands one-year practice is obligatory for future kindergarten teachers .

In the majority of EU member countries teachers of primary schools must graduate from
higher schools. Greece, Spain and France are the exceptions: to become a teacher in a primary
school one must graduate from university. Italy is the only EU member country where teachers of
primary schools must finish a secondary school or three-, five-year pedagogical schools. To enter
these three-, five-year pedagogical schools one must have 8 years of a compulsory education.

There are some differences in the system of a pedagogical education for secondary
school teachers. In the majority of EU members countries to become a teacher of a
professional school or technical school one must finish a higher professional school. The
exceptions are Denmark and Luxemburg. In Denmark to become a teacher of a professional
technical school one must have a five-year professional experience and also finish a
pedagogical course. In Luxemburg teachers of professional technical schools must have a
five-year professional practice and finish a three-year pedagogical studying.

A general secondary education does not require have any differentiated demands
to teachers in EU members countries. The Netherlands is the exception. Teachers of
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secondary schools must have a higher professional education. In France there has been
made the attempt to standardize the system of a pedagogical education by introducing the
obligatory demand for future teachers — to graduate from a pedagogical university (four
years of studying are obligatory).

One more difference in the system of a pedagogical education consists in the
very term of education. In Great Britain, France, Denmark, the Netherlands, Ireland, Italy
and Germany 5 years of studying are obligatory. But in Luxemburg, Belgium, Spain and
Portugal — 3 years of studying are obligatory, in Greece — from 2 to 4 years. To get a diploma
of a teacher of all types of secondary schools one must study for 7 years in Luxemburg, in
Denmark, Spain, France, the Netherlands and Germany — for 6 years, in Belgium, Greece
and Portugal — for 5 years, in Great Britain, Ireland and Italy — for 4 years.

Less differences concern the very age of candidates for a teaching career who start
a professional studying. At the age of 1418 the process of studying begins in Italy (for
future primary school teachers); at the age of 17-21 the process of studying begins in
Ireland (for future primary school teachers ); at the age of 18-20 the process of studying
begins in Greece (for future primary school teachers); at the age of 18-21 in Portugal,
Spain, Belgium; at the age of 18-22 in Great Britain, France, Greece, the Netherlands; at
the age of 19-22 in Luxemburg; at the age of 19-23 in Denmark; at the age of 19-24 in
Germany. To become a secondary school teacher the process of studying begins at the age
of 17-21 in Ireland; at the age of 18-22 in Great Britain; at the age of 18-23 in Belgium,
Greece, Portugal; at the age of 18-24 in France, Spain and the Netherlands; at the age of
19-25 in Germany, Denmark; at the age of 19-26 in Luxemburg [8].

Certain differences concern the programmes of studying of future pedagogues. During
the process of studying great attention is paid to a practical training (for future secondary school
teachers). This kind of practical studying is practiced in Ireland, Denmark, the Netherlands,
Belgium, Italy, Austria, Great Britain, Luxemburg and Portugal. But in France, Greece, Spain
and Germany the reform of the educational system was made and as a result of this reform future
secondary school teachers must study at pedagogical universities.

Future teachers of primary classes in secondary schools have some practical training
during 1 term up to 4 terms in Belgium, Denmark, Spain, the Netherlands, Germany,
Greece, Ireland, Luxemburg, Portugal and Italy.

The process of training teachers of senior pupils in secondary schools In EU member
countries is based on different principles — as a rule, after 4 years of studying in the university,
future teachers practice their skills working at schools for 618 months. The process of studying
and special upgrade qualification courses are organized for teachers during the whole period of
their professional activity: the seminars, the courses, the laboratory classes. In other words — that
is the system of training during the whole period of a professional pedagogical career. This form
of a special upgrade qualification is not obligatory (except of Finland) but very popular in Por-
tugal, France, Italy and Germany. French teachers improve their skills by having some language
courses abroad. In Portugal a teacher who takes part in the process of a professional growth
may obtain a higher pedagogical grade. In Greece special TV courses are elaborated to improve
pedagogical skills of teachers. Greece is the only country among EU members countries where
this kind of form upgrading pedagogical qualification is used. In Denmark and Ireland special
courses are recommended to teachers who are in search of their jobs [7].

Conclusions. Having analyzed the system of a pedagogical education in EU
members countries in particular — the process of teacher s’ training, we come to the
following conclusion: there are no common , unificated programmes for teachers’ training.
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The differences in the system of a pedagogical training can be explained by the following
fact: a national system of a pedagogical training is the reflection of certain social, economic,
cultural demands of the population in this or that EU member country. Each country has its
own traditions, methods of teaching which have been used for a certain period of time. Our
point of view is the following: it is necessary to unificate the term of teachers’ training, the
programmes taking into account a cultural identity of each EU member country.

Common priority policy and tasks of EU members countries in the system of a
pedagogical education are the following:

1. To improve the system of primary school teachers education by increasing the
term of a professional training.

2. To develop the professional skills of teachers by obtaining language certificates,
different awards.

3. To increase the amount of teachers’ salary.

4. To help teachers to requalify their diploma in case this necessity happens due to
some demographic changes in a certain region.

5. To make the process of studying affordable for everyone who has the desire to study.

One more common characteristics in the system of a pedagogical education in all EU
member countries is the following: the system of upgrading qualification courses must be changed.
All educational institutions must aim at the formation of a new intellectual personality of future
teachers. During the integration processes not only the duties of teachers change but a new experi-
ence in the sphere of cooperation is obtained. Owing to politicians, parents and even pupils on the
one hand, teachers have the chance to enrich their experience. On the other hand, teachers’ duty is
to develop the interests and skills of pupils. Teachers in European Union must unite their efforts
to form the basis of pedagogical knowledge and skills. The tempo and quality of the integration
processes in EU depend on the development of the national educational systems.
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Tanani I0. O.
CUCTEMA NEJATOI'TYHOI OCBITH B KPATHAX-YJIEHAX €C: CILJIbHI
TA BIZIMIHHI XAPAKTEPUCTHUKHA

B crarTi aHanizyloThes CHIBHI Ta BiAMIHHI XapakTEPUCTHUKH B CUCTEMI Meaaro-
rigHoi ocBiTH B KpaiHax-wieHax €C. OnucaHo 3arajibHi BUMOTH JI0 MiJITOTOBKU BYUTEIIB
iHO3eMHOI MOBH B KpaiHax-ujeHax €C; oxapaKTepu30BaHO BiIMIHHOCTI B CHCTEMi MiJAro-
TOBKH BUMTENIB 1HO3eMHOI MOBH B KpaiHax-uieHax €C; aHali3yeThCs TPUBAIICTD MiATO-
TOBKH BUNTEIS] IHO3€MHOT MOBH.

Knrouosi cnosa: xpainu-unenn €C, cuctema nelaroriyHoi MiArOTOBKH, 3arayibHi
BUMOT'H, BUUTEJb IHO3€MHOI MOBH, TPUBAJIICTh MiATOTOBKH BUUTEIIS.

Tananai IO. O.
CUCTEMA NEJATOI'MYECKOI'O OBPA3BOBAHUS B CTPAHAX-UJIEHAX
EC: OBIIUE U OTIMYUTEJbHBIE XAPAKTEPUCTUKHA

B crarbe aHanmsmpyrotrcs oOIIMEe W OTIHYUTEIHHBIC XapaKTEPHCTHKH B CHCTE-
Me TIeJJarOTHIeCKOTo 00pa3oBaHus B cTpaHax-wieHax EC. Ommcano obmrue TpeOoBaHws
K MOJITOTOBKE YYHTEIsi MHOCTPAHHOTO s3bIKa B cTpaHax-wieHaXx EC; oxapakTepu3oBaHbI
OTJIMYHS B CHCTEME TMOATOTOBKH YYHTENICH MHOCTPAHHOTO SI3bIKa B cTpaHax-wieHax EC;
AHAITU3UPYETCSl JUTNTEILHOCTH MOJITOTOBKH YUUTENS HHOCTPAHHOTO sI3bIKA.

Knrwuesvie crnosa: crpanbi-unenbl EC; cucreMa reiarorudaeckoi mojroToBKu; 00-
e TpeOOBaHUS; YUUTENh HHOCTPAHHOTO SI3bIKA; JTTUTEITBHOCTD TIOJATOTOBKH YUUTEIIS.

58



	УПЖ_3_2016_final_Часть54
	УПЖ_3_2016_final_Часть55
	УПЖ_3_2016_final_Часть56
	УПЖ_3_2016_final_Часть57
	УПЖ_3_2016_final_Часть58
	УПЖ_3_2016_final_Часть59



