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This article deals with the collaborative learning in teaching leadership in
higher education. The definition of leadership, focused on teaching in higher
education and the importance of effective group work in teaching leadership has
been analyzed. The advantages and disadvantages of the method of collaborative
learning Think, Pair, Share have been described and defined. The positive
interdependences of collaborative work have been identified. Practical
recommendations for teachers to use collaborative learning in their teaching
practice in order to improve the quality of higher education in Ukraine have been
written.
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Introduction.The world is changing, learning and leadership change with it.
The character of student engagement is evolving and the needs and expectations of
students, and those who support them, are moving fast. The character of leadership
is similarly evolving the qualities of collaboration, boundary-spanning,
relationship-building, emotional intelligence and facilitating engagement required
of leaders at all organizational levels reflect today has empowered work
environments [3, p.5].

Quiality teaching leadership in higher education matters for student learning
outcomes. Developing institutions in Ukraine as effective learning communities
where excellent pedagogical practices are developed and shared requires
leadership, collaboration and ways to address tensions between innovators and
those reluctant to change. Especially at a time when Ukrainian higher education
reforms their policies with the aim of integration to European Higher Education
Area and European Research Area [8].

Looking to the future, the academic content and routine cognitive skills that
are central in education systems today will not suffice in a world where students
can access unlimited content on Google and job profiles are changing rapidly.



Nolonger is providing basic literacy skills for the majority of students and higher-
order skills for a few an adequate goals. Technological, economic, and political
trends have reduced the demand for routine cognitive skills and increased the
demand for higher-order skills.

The Assessment and Teaching of 21st Century Skills Consortium (which
includes Australia, Finland, Portugal, Singapore, the United Kingdom, and the
United States) provides one wide spread definition of the newly skills [10]. This
definition includes twenty-first century skills, knowledge, attitudes and one of
them are communication and collaboration/teamwork. Therefore, collaborative
learning in teaching leadership is highly important in higher education in Ukraine.

Materials and methods. Ukrainian scholars Svitlana Kalashnikova [5],
Vasyl Kremen [6] and British scholars from Leadership Foundation have analyzed
leadership and governance in higher education, leadership and university, quality
education for Higher Education in UK [7]. Doug Parkin [3] has researched leading
learning and teaching in higher education. Roger and David Johnson [2] have
analyzed collaborative learning in higher education and Barrie Bennett and
Carol Rolheiser [1] have proposed instructional tactics for effective group work.

Main part.Different sets and theories of leadership styles abound. Some
have aspects and insights that are distinct, while others overlap and complement
each other in various ways. The Programme Leadership Model brings together a
range of styles, all of which have their place in the leadership of learning and
teaching, from the inspirational to the managerial and from the collaborative to the
developmental [3, p.36].

There are twelve definitions of leadership that are sorted out into four
categories of leadership styles:

Direction-focused — leadership is...

1....providing strong and clear direction

2...making clear and swift decisions and sticking by them

3...taking control whenever challenges arise
Achievement-focused — leadership is...

4...presenting a compelling vision for others to follow

5...championing the need for positive change

6...getting things done well with the full buy-in from others

Engagement-focused — leadership is...



7...getting alongside people/partners to develop a shared plan

8...creating collective commitment by aligning energy and interests

9...building trust, confidence and cohesion in the team
Coaching-focused — leadership is...

10....creating an environment where others can flourish and succeed

11....developing individuals and teams through coaching/discussion

12....distributing real responsibility and resources whilst also developing
people
As an approximate relationship, the four key leadership attributes in the model
could be associated with broad leadership theories/ perspectives as follows:

= Champion - inspirational, goal-driven or achievement-focused
leadership;

» Organizer — task-oriented or direction-focused leadership (or
functional management);

= Enabler — engagement-focused, collaborative, participative or

collective leadership;
= Mentor — coaching-focused, developmental or attuned leadership (or a
coaching style of leadership).

Taking into account the description of leadership, we can say that teaching
leadership can focuses on individuals and group work - collaboration, collaborative
learning. Collaborative learning is very important in teaching leadership.

What is collaborative learning?Collaborative learning is all about getting
students to working groups, but there is a bit of a red flag attached to getting
students to work in groups. Just because we have then seated in groups, and we
give them some kind of task to brainstorm, that is not going to necessarily make
the group work effective. And to talk a little bit more about this in detail, we want
to refer to some research, which was done way back in the1990s at the University
of Michigan by two brothers Johnson and Johnson - Roger and David Johnson
[2].And their research showed that by getting students in groups and actually
working almost with two engines of group work namely, giving students an
academic time to work on, but also getting them to focus on collaborative skills,
their work in groups was really effective[9].

The first point is face-to-face interaction.

Collaborative learning cannot work when people are sitting in rows of desks.
In addition,let us face it, in the 21st century, there are very work places where
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people are sitting in rows, and there is a manager out the front spoon-feedingthem.
Point number two was for effective group work to occur, each member in the
group needed to have individual accountability.

Moreover, what individual accountability relates to you is that it was
important for each person in that group to feel that what he or she had to offer the
group was of importance, and in fact what they had to offer actually depended on
what the person before them had offered, perhaps, and it was all interconnected.

The third point of effective group work, as we mentioned before, was this
idea of a second engine to group work--collaborative skills, broken down into
communications skills, social skills, and critical thinking skills.

Therefore, if a lecturer or a teacher is going to set an academic task, they
need to also make sure that the group is aware of a particular collaborative skill in
which they are going to work with.

The fourth element of effective group work is processing or reflecting on the
group's effort.

So in terms of reflecting on the collaborative skill, it might just be a very
quick, couple of seconds, hands up, five fingers if you did really well, your
collaborative skill, i.e. attentive listening. Alternatively, maybe only one finger, if
you forgot about the collaborative skill attentive listening.Moreover,we would do
the same thing with the academic task.

The final element to effective group work, number five, is this idea of
positive interdependence. For example, resources and the sharing of resources.
They found that perhaps if people had to share, maybe a computer, or a mobile
device, or perhaps a book, or any kindof resource, it actually promoted
collaboration by having to shape that resource.

Johnson identifies 9 ways to encourage this... [9].

Johnson’s 9 Positive Interdependencies:

" Goal: Provide a clear and meaningful goal or task

" Role: Roles are clear without being inhibiting

. Resources: sharing

. Incentive: getting perks for working well together

. Outside force: competing against standards or for prizes

. Environmental: structure the physical environment carefully
. Identity: students design a group name or logo

Sequence: each student must complete his task so that the group
can put together to various elements to create a whole
. Simulation: role-playing, often to deal with social skills [1].



One technique that we aregoing to introduce is called Think, Pair, Share.An
instructional tactic where students are asked to think for a moment first, then pair
up to compare their experiences / thoughts, then share them with a larger group [9].

Preskills:
. Can students listen effectively and actively to one another?
. Can they paraphrase what another person says?
. Can they suspend judgment?

Factors to consider beforehand:

. Do students perceive the classroom as a safe environment for
sharing?
. How long should each part of the process take?
. Are there an odd or even number of students?
. Who will work with the ESL student or those who, for example are
‘loners’?
. How will you pair up people? Number them off? Let them choose?
Alpha?
. How accountable will you make each student? How will you do so
and still keep the environment an emotionally safe one?
Think
. What background information do students need to be able to think
effectively about the question?
. How can you frame the question to indicate the level of thinking
you expect:
= Recall, comprehension, application, analysis, evaluation or
synthesis (Bloom’s Taxonomy)
Pair
. How directed do you wish this to be? Discussion or “listen —
repeat — record” or something in between?
Share
. Who will report? Random so all are equally accountable (the
person with darker hair, for example) or a more directed process?
. What will you do with correct, incorrect, partially correct

responses; a silly response; a convoluted response; a guess, a ‘no’
response — and still maintain an emotionally safe environment?



We will describe this method more in detail. It is useful scaffold when
framing questions.

Let us have a look at two questions, question A and question B. Moreover,
what we would like you to do is to think to yourself for moment, which question,
A or B, would encourage more student participation?

Question A. As a facilitator, what do you think are effective ways to
encourage students to participate and be accountable?

In addition, B. Think to yourself for moment, what do you think are
effective ways to encourage students to participate and be accountable? Exchange
ideas with your partner. Then in pairs, share your ideas with the rest of your group.
In a few minutes, we will call on a couple of people to report back.

Question B does allow for more student participation. Let us have a closer
look at question B.

Think to yourself for a moment. Actually allows think time and wait time for
the student. This is going to, according to research; improve the quality of the
response from the student because they have had time to think about what their
opinions is on this. The next part of question B is the actual question. Then it asks
the student to exchange ideas with their partner. That is going to provide them
rehearsal time.

Therefore, if indeed, they have the incorrect answer, there is going to be an
opportunity to correct it and get a right beforethey are called upon to report to the
whole group.

Finally yet importantly, the facilitator is going to make all students
accountable with that question because the very last part ask or remind students
that, in a couple of minutes, the facilitator is going to call on a person from each
group to report back to the whole class.

Therefore, that question is an example of a question, whichcontains both
safety and accountability. Let us now go back to question A. The question Ais a
direct question and would probably make the student feel like they were a deer in
headlights. There is no wait time. There is no think time for them to come up with
a response.

It might also be the case that if | asked that question to a group of learners in
a face-to-face learning environment, the same students would respond because
there is no actual accountability for others students to respond.

Results and their discussion.“Group work that is not structured
thoughtfully is one of the least effective approaches in the teaching and learning
process” [2 p. 41].

In order to prepare and encourage teachers to use collaborative learning in
teaching leadership we should:



Things to Think About:

Examples

Collaborative learning is complex; start small

Learning is socially constructed; we seldom learn in isolation

Everyone in a group needs to be accountable for learning

Pre-skills need to be overtly taught: social skills, communication,

and critical thinking

Groups need to process how they function as a group

Not all material is suited to group work; choose carefully

Groups of 2 — 4 are most effective

Think about who will be working with whom

Needs to be integrated with other strategies

Success depends on safe classroom environment
of Collaborative Learning:

Jigsaw, Group Investigation, Team Analysis, Academic
Controversy, Think Pair Share, Inside - Outside Circles, Three-Step
Interview...

When setting up Collaborative Learning, in your planning, consider:

The structures you will be using
The process you will be needing and using
How you will make the classroom safe

Collaborative Learning: Some Reasons for Use

Research shows that, done well, it is a highly effective mode of

learning
Research shows that intelligence is greatly affected by

social interaction

Interpersonal intelligence is a powerful predictor of success

Dialogue is a powerful way to resolve the revolution like behavior of
society

Conflict resolution skills often determine how long school staff
remains effective

Where else will students pick up quality social, communication and
critical thinking skills?

Some students learn best by this mode (Learning Styles, Multiple
Intelligence)

Collaborative learning has significant transfer to the ‘real world’

Conclusions. The four key leadership attributes could be associated with

broad lead

ership theories/ perspectives as follows: champion — inspirational, goal-

driven or achievement-focused leadership; organizer — task-oriented or direction-
focused leadership (or functional management); enabler — engagement-focused,
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collaborative, participative or collective leadership; mentor — coaching-focused,
developmental or attuned leadership (or a coaching style of leadership).

Taking into account the description of leadership theories, we can say that
teaching leadership can focus on individual and group work - collaboration,
collaborative learning.

Therefore, there are five elements of effective group work. Firstly, face-to-
face, and preferably a small group, not more than, six people. Secondly, individual
accountability, each person in the group needs to feel that he/she is accountable for
some aspect of the task. Third point, collaborative skills. In addition,the idea that
group work does not just run with an academic task, there needs to be a focus on a
collaborative skills, be that a communication, social, or critical thinking skills.

It is also important to reflect and process the group's use of both the
collaborative skills, as well as their academic task. Finally, this idea of positive
interdependence, that there is a number of ways of creating the idea of
interdependence.
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Ilanamapuyk Onvea
I'PYIIOBE HABYUAHHSA Y BUKJIAJIAHHI HA 3ACAJJAX JIIAEPCTBA
Peghepam

Csim 3MiHIOEMbCSA, HABUAHHS I 1i0epcmeo 3miHioembcest pazom 3 Hum. Cghepa
83a€MO0Ii 31 cmyOdeHmamu HNOCMIUHO PO36UBAEMbCS, A NOmMpeOu, OUYIKYBAHM:
CMyOeHmis, a makodxdc mux, Xmo ix niompumye, weuoko pyxaromocs. Tun
Ji0epcmea aAHANOIYHUM YUHOM 3MIHIOE SAKICmb cnienpayi, no6yoosy 6i0HOCUH,
eMOYIUHO20 THMeNeKmy, NoNe2UeHHs 83aEMOO0IL NOMPIOHO Ni0epam HA 8CIX PiBHAX
opeaHizayiil, AKi 8i000padcarmv cb0200HI nesHe poboue cepedosuiye.

Koncopyiym oyinku ma euxnadanns Hasuuoxk 21-eo cmonimms (Kuti
ekmoyac 8 cebe Aecmpanito, Dinnanoiro, llopmyeanivo, Cineanyp, Cnonyuene
Koponiecmeo i Cnonyueni Illmamu Amepuxu) nHadac ooHe WUPOKO NOULUpeHe
BU3HAYEHHS HOBOCNeYeHUX Hasuyok. Lle eusnauenus exmouvac 6 cebe HABUYKU
08a0ysimeb nepulo2o CMoimms, 3HaHHs, 8IOHOCUHU, OOHUM 3 AKUX € CNIIKY8AHHS |
cnignpays / poboma 6 komanoi. Taxum 4uHom, epynose Ha84aHHs y GUKIAOAHHI HA
3acadax nioepcmea idicpac 8aiciu8y posb 8 cucmemi suwoi oceimu Yxpainu.

Yomupu xnouosux ampudymu J1ioepcmea Mmoxcymv Oymu nos'sa3aui 3
Pi3HUMU meopismu 1ioepcmea / Nepcnekmusamu HACMYNHUM YUHOM: Jidep-
YeMNioH - HAOUXAar4ut, OPIEHMOBAHUL HA OOCSACHEHHs Memu, 1i0ep-0p2aHi3amop
— OpPIEHMOBAHUI HA BUKOHAHHS 3A80AHHS (400 (QYHKYIOHATILHUL MEHeONCMeHm);
Jioep-naduxau — opieHmoBaHull HA 3ALy4eHHsT CMYOeHmIs, CHienpayro, 2pynosgy
pobomy abo KonekmueHe ni0epcmeo; Nioep-HACMABHUK - KOYYUHS-OPIEHMOBAHUL,
30cepeddceHull Ha pO38UMOK 0COOUCTOCHIL.

bepyuu 0o ysacu eusnauenms nidepcmea, Mu MOMCEMO CKA3AMU, WO
BUKNAOAHHS HA 3Acadax 1ioepcmea QoKycyemocs HA IHOUBIOYATLHOMY DO3GUMKY
ocobucmocmi i 2pynosii pobomi — cnienpayi ma 2pyno8o2o Ha84aHHs.

I'pynose Hasuanmns ye po3nodin cmyoewmis Ha pobomy Yy epynax. Ane
nompioHo epaxosyeamu 06a2amo HIOAHCIE Npu podoomi CmyoeHmie y 2epyni.
Posnoodinumu cmyoenmie ma epynu ma oamu im 3podumu sikecb 3a80aHHS He
o3Hauamume, wjo poboma y epyni 6yoe yCniuHoro.

Taxkum uunom, ichye n'amov enemenmis egpexmuenoi pooomu y epynax. Ilo-
nepuie, CmMyoOeHmu HNOBUHHI CUOIMU OOAUYYAM OOUH 00 O0O0HO20, OAJNHCAHO Y
HeBenuKill epyni, He Oinbwe Hidc, wicmb uonaogik. Ilo-Opyee, inousioyanvra
8I0N0GIOANBLHICMb, KOJICHA NHOOUHA 8 2pYNi NOBUHHA BI0UY8amu, WO B60HA Hece



8i0N08i0aIbHICMb 3a OYOb-aKUll acnekm 3a80anus. Ilo-mpeme, cmyoenmu no8UHHI
807100imu cnitbHUMU Haguukamu. Poboma 6 epyni ne oznauac nuwe npayrosamu 3
AKAOeMIYHUMU 3AB0AHHAMU, Y8a2d 30CePeON’CYEMbCA HA CHIIbHOMY HABUKY,
Hanpukiao, CniiKy8aHHi, COYiaibHOMY, AO0 HABUYKAM KPUMUYHO20 MUCTIeHHS.

Baowcnuso maxoorc, 6iooopasumu i npociaiokysamu npoyec SUKOPUCMAHHSI
2PYNOI0 HABUYOK CRIBNpAYI, MAaK camo sIK I HABUYOK SUPIULEHHS HAYKOBOI 3a0aui.
3azanom, ioess NO3UMUBHOI B3AEMO3ANEHCHOCMI, BIOI2PAE BAMCIUBY PONb Ol
CcmMBopeHHs epekmueroi pobomu y epyni.

s 3a0x0uenHs suKopucmanHsa epynosoi pobomu y 6UKIAOAHHI HA 3ACA0ax
Jidepcmea, SUKIA0a4i NOBUHHI Hadasamu 4imky i eazomy memy abo 3a80aHHS,
POl NOBUHHI OYMU YIMKO NPONUCAHI, CMYOeHMU NOBUHHI 3MA2AMUCS 34 Ne6HI
cmanoapmu  abo npusly, pemenbHO CMPYKMYpY8amu HAGYANbHE cepeoosuiye,
KOJICeH CmyOeHm NOBUHEH BUKOHAMU CB0E 3A680AHHS MAK, WoO 2pyna mo2id
3ib6pamu pi3Hi enemenmu 0Jisk CMBOPeHHs EOUHO20 YiN020 3a80AHHS.

YV cmammi 06yé pozenamymuii  memoo 2pynogoeo  3aHAmMmA,  AKUU
HA3UBAEMbCA «NOOYMAll, po3Kaxcu opy2y ma nooiiuce 3 ycimay. Hasuanvruii
Memoo, 0e CmyoOeHmu npocsims nOOyMamu Ha Mums, a nNOmMim 062080pumu ixHio
OYMKY Yy napax, wob nopiguamu ix 00ceio / OyMKy, a nomim noOLIUMUCA HUM 3
8EUKOI0 2PYNOIO.

Knwuoei cnosa: nioepcmeso, GUKIAOAHH HA 3Acadax nidepcmea, 2pynose
HABYAHHA, MemoO «NooymMatl, po3Kadxdcu Opy2y ma NOoOJiIuUCh 3 YCiMay, euua
oceima.
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