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STUDENTS TEACH STUDENTS. IMPLEMENTATION OF PEER
TEACHING STRATEGY IN EFL CLASSES

The article aims to investigate the effectiveness of implementation of peer teaching strategy in EFL
classes. Attention is focused on describing the use of peer teaching to positively enhance student’s learning
experience, their motivation towards mastering a foreign language, and confidence in using it as a means
of communication.
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establishment of closer economic, political and cultural partnership has led to a

significant increase of the need to have a good command of at least one foreign language.
However, this necessity is based not only on economic factors, but also on the growing role of
cross cultural communication in both cultural and political aspects. In this regard, it is quite clear
that teaching English as a foreign language (TEFL) at higher schools is becoming increasingly
important. Ukrainian higher educational institutions are actively involved in the process of
European integration of higher education, shifting priority directions to the inclusion of English
in to the curriculum at all stages of specialists’ education. Hence, the necessity of application of
modern and effective teaching approaches and techniques in EFL (English as a foreign language)
classes in order to produce the best possible results of students’ foreign language acquisition is
of paramount importance.

The analysis of recent research and publications. The peer teaching approach, also known
as learning through teaching, can be defined as an instructional strategy in which one student
(the tutor) teaches another (the tutee) under the guidance of the teacher and at the same time
both the tutor and the tutee benefit from it. The strategy involves organization of student’s
group or pair work in order to improve their academic achievements, social skills, and motivation
in learning process. Sometimes this teaching approach is also called: peer mediated instruction,
peer-assisted learning strategies (PEALS), class-wide peer tutoring, buddying programs, paired
reading and peer support.

There is a strong research evidence supporting effectiveness of peer teaching as a learning
strategy in EFL teaching. The scientific literature on the issues of tutoring is full of examples of
successful peer teaching application in higher education. Studies and reviews of achievements
and progress in the development of all types of language skills indicate that average students
tend to evaluate positively the learning experience with peers.

First of all, peer teaching is shown to increase student’s learning experience and their
academic achievements [5; 9]. Secondly, peer teaching has a number of benefits for a teacher,
since it creates learning conditions for students to work at their own specific level of needs, even
if there is only one professional teacher in the classroom [3; 4]. It also strongly contributes to the
development of student’s self-esteem [7]. Finally, peer teaching can be beneficial not only for
“underachievers”, but for the advanced students as well [2; 9].

Introduction. The integration of Ukraine into the international community and the
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The purpose of the study was to investigate the peculiarities and effectiveness ofimplementation
of class-wide peer teaching strategy in the EFL classroom, and the positive outcomes of peer teaching
activities both for tutors (peer-teachers) and tutees (peer-taught students).

Presenting research material. The peer teaching approach is certainly not a new idea.
For example, at the end of the eighteenth century, Joseph Lancaster used it at his school in
Southwark, England, when he alone had to teach about 350 children. Most of the children were
from poor families who could not pay for their education, so Lancaster introduced the system of
“elders”. He trained a group of older students, “elders”, who, in their turn, taught the rest [1].
At the end of the eighteenth century, Andrew Bell developed this system. His idea was that one
half of the students in class teaches the other half, and teachers and assistants ensure that the
system really works.

Peer teaching originates from cognitive psychology and is built on constructivist learning
theory the main idea of which is based on the notion that knowledge cannot be transferred to
the learner, and one can only create pedagogical conditions for self-construction of learner’s own
picture of the world through active interaction. According to the theory of constructivism, each
of us constructs their own understanding of the world around us and has their own convictions
and vision of it [8].

The peer-teaching method is applied in various forms, depending on the age and the
level of abilities of students. Usually, a more capable student teaches a less capable one of
about the same age as he/she is. A variation of this form is cross-age peer teaching, when
the tutor is older than the tutee. Another option is class-wide peer teaching (CWPT), when
all the students in a class are divided into pairs or small groups and act as tutors and tutees.
There are also some differences in the use of the method, which are determined by the
degree of structuring of peer teaching. The fundamental idea of peer teaching is students’
learning from each other since most of human activities are built on relationships in which
we give and receive.

Peer teaching is mainly implemented in the form of group work. Working in a small groups
orin pairs, students actively cooperate with one another and that helps them not only to practice
and improve their communication skills but in such an interaction they have mutual impact on
each other’s knowledge and skills by learning from one another.

During peer teaching-based EFL classes students act much more independently than during
traditional one. The impact of the teacher on the learning process is reduced. All the responsibility
for obtaining knowledge and skills is borne by the students. However, in the course of the peer
teaching-based activities a tutor may lack pedagogical knowledge and skills (e.g., tutors’ inability
to explain particular material to the tutee). Hence, the main aim of the regular teacher during a
peer teaching-based class is not to force a student to handle the role of tutor but make him/her
interested in its implementation and show or explain how to comply with task rules, and how to
make it better and more efficiently.

Peer teaching helps students to be directly involved in the learning process. During
regular classes students can be distracted from the task or stop listening to the lecturer;
however, in peer teaching-based classes a student (within a group or in a pair) is faced with
the task and has to cope with it. Therefore, students listen to their classmates much more
attentively, taking an active part in discussions and solution of the task and understanding
their responsibility for it.

Another strong point in favor of the peer teaching approach, is that, since students spend
more time with each other than with the teacher, they are aware of personal characteristics
(strengths and weakness, positive and negative sides, temper, attitude, etc.) of their classmates.
It helps them to find an effective individual approach to one another much easier in their
academic activities while the teacher, mostly, does not possess enough relevant information.

During peer teaching-based EFL classes students find themselves in supportive environment
that significantly contributes to reduction of foreign language use anxiety. The willingness to
speak a foreign language increases and students feel more confident using it with their peers.

There are some basic rules for implementation of the peer teaching model:

1. The teacher must provide information or indicate sources, as he/she is responsible for
the quality and reliability of the educational material;
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2. The teacher should check the results of the task prepared by students, but at the same
time give students an opportunity of presenting the topic from their own point of view;

3. After the tutor has completed the task, the teacher should give feedback, as well as ask
other students to comment on the lesson.

It is a known fact that a person remembers and understands more when he or she explains
the information to another person. This is a strong argument in favor of using the peer teaching
approach. The method can be used in both large and small groups. The task of preparing an
academic activity can be individual or intended for a small group. Peer teaching can involve a
whole class in the course of which students are given the opportunity of acting as teachers. It
is also possible to include short assignments during regular classes. In general, the organization
of the peer teaching-based EFL classes is as follows. During regular classes one student (it can
be more than one peer teacher, provided that the class is divided into several large groups or
students have not yet acquired the necessary skills and experience for monitoring the work
of all pairs or groups) who acts as a peer teacher receives from the regular one a task that
requires the organization and conduction of several learning activities (that are usually based
on the coursebook) that may involve speaking tasks (comparison of interrelated pictures,
their description, answering relevant questions, etc.), vocabulary exercises, explanation of the
grammar material, and others.

Peer-assessment is one of the significant elements of implementation of peer teaching
approach. After the task is complete, the teacher asks the tutor to assess the tutees’ results
according to general criteria. There is no doubt that students tend to evaluate each other’s results
more loyally than the teacher does, but such a loyalty also strongly contributes to students’
confidence and motivation as long as they do not perceive the evaluation of the learning task
and comments on it as punishment but useful feedback that helps to indicate learners’ weak
spots in foreign language acquisition and eliminate them. Hence, students are better able to
understand their mistakes, their own strengths and weaknesses. According to Hal Malehorn
[6, p. 323], peer-assessment gives students an opportunity of working together for “common
intellectual welfare” that helps to create a “cooperative atmosphere” for students instead of the
one where learners compete for grades.

With proper application, peer teaching is beneficial for:

1. Tutees, who are given more individual attention; in their case, all tasks correspond to
their abilities, and additional time is allocated for tasks performance; educational material is
repeated, immediate feedback and support from peers are provided;

4. Tutors, who expand and develop their own knowledge and skills; their self-confidence
grows and sensitivity to others is formed.

One of the possible variations of the peer teaching approach application in EFL classes can
be such an activity as, for example, workshop. Workshops allow students to prepare an academic
activity on a given (chosen) topic and present it during regular classes in the course of which all
students are encouraged to actively participate in the learning process and discussions. The idea
of giving students an opportunity of preparing a learning activity on their own can positively
improve learning atmosphere in the classroom, make students more involved and motivated in
the learning process and, in general, make this process more interesting for learners, since they
have a better understanding of their peers’ interests, and are able to take this information into
consideration while preparing a workshop.

Another strong point in favor of application of workshop activities in EFL classes is that it
helps to cultivate learner’s intrinsic motivation towards mastering the foreign language, since it
is a known fact that person enjoys discussing the issues and engaging in activities they like and
interested in.

Such an activity is beneficial not only for students who participate in it, but also for
those who prepare it. During the preparation of a workshop, students collect and summarize
information that is necessary, using specific literature or electronic sources. Since this search
is carried out using different sources in English, it positively affects student’s foreign language
acquisition.

Peer teaching activities can be the best solution of the problem of teaching in English
classes of mixed ability. Extensive research on effectiveness of peer teaching, published in the
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last two decades, has provided conclusive evidence that the use of pair or group work based on
peer-to-peer learning has helped to improve the skills of average students while enhancing the
skills of advanced students who proudly played the role of a “mentor” [2, p. 323]. Implementing
this kind of teaching strategy which implies involving peers in English classes of mixed-ability,
the teacher takes responsibility for dividing students into pairs or small groups, ensuring that
advanced students are combined with “underachievers”. The right choice of pairs for realization
of peer-teaching strategy leads to a major increase in the motivation and achievements of all
students.

The benefits of peer teaching both for the tutor and the tutee can be summarized as follows:

1. Active learning is promoted in the process of students’ interaction;

2. During the peer teaching-based classes students’ social competence, motivation,
confidence, and self-esteem are developed;

3. Tutors enhance their own knowledge and skills by instructing tutees;

4. Tutees feel much more open and comfortable in interaction with a peer than with a
regular teacher;

5. The greater understanding is fostered in the process of discussion between a peer
teacher and tutees;

6. The approach encourages the development of students’ communication skills;

7. Peer teaching helps to increase students’ team spirit;

8. It promotes students’ greater productivity and higher achievements.

Conclusion and prospects for further research. Therefore, the conclusion can be made
that peer teaching can help not only in improving the educational process, but also in promoting
supportive and friendly atmosphere in the classroom.

Nevertheless, teachers must constantly monitor the psychological atmosphere prevalent
among students in the classes of mixed ability, since the chances of developing superiority
complexes (advanced students may be prone to this), and the feeling of incompetence (that can
be peculiar to weaker students) are quite high in such groups.

The prospects for further research lie in developing practical ways of implementing peer
teaching in the language study process at higher schools.
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CTaTtTa npucBAYeHa AOCNiAKeHHI0 eDeKTUBHOCTI BNPOBaAKEHHs cTpaTerii «piBHUA-piBHOMY» npu
HaBYaHHI aHINiMCbKOI MOBM SIK iIHO3eMHOI. YBara 3ocepesKeHa Ha Onuci BUKOPUCTaHHS HaBYaHHA 3a NPUH-
LMNOM «PiBHUN-PIBHOMY» 414 TOTO, W06 NONINWNTM HaBYaNbHUI [OCBIA CTYAEHTIB, iX MOTMBALLIIO 40 OBO-
NOAJHHA IHO3EMHOI MOBOHO | BNEBHEHICTb Y i BUKOPUCTaHHI AK 3acoby KOMyHiKaLlil.

Knro4vosi cnosa: HOBYAHHA 3a MPUHUUMNOM «pigHUl-pisHOMY», 83AEMOOiS cmyOdeHmis, npoyec Ha-
8YAHHA, AH2AiliCbKa M08a AK iHO3eMHQ.

CTaTbA NOCBALLEHA UCCNefoBaHWIO 3GDEKTUBHOCTM BHEAPEHUA CTPATErMK «PaBHbIN-PaBHOMY» MpU
06YyYeHNU aHTIMINCKOMY A3bIKY KaK MHOCTpaHHOMY. BHMMaHMe cocpeaoTo4YeHO Ha ONMCaHUK UCNO/b30Ba-
HMA 0BYYEHMA NO NPUHLMMNY «PABHbIA-PABHOMY» A5 TOTO, YTO6bI YYYLUNTL Y4eBHbIN OMbIT CTYAEHTOB, X
MOTMBALMIO K OBNASEHWIO MHOCTPAHHbIM A3bIKOM U YBEPEHHOCTb B MCMO/b30BaHUM ero B KayecTse cpes-
CTBa KOMMYHMKaLMW.

Kntovesbie c108a: 06yyeHue o npuHyuUy «pasHslli-pagHomy», ezaumodelicmaue cmydeHmos, npo-
yecc oby4eHus, aHenulickuli A3bIK KOK UHOCMPAHHbIU.

Odepxcaro 3.10.2018.
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