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MODERN TENDENCIES IN TEACHING WRITING TO ESL
STUDENTS

In our fast-moving world of mobile phones and the Internet people do
less and less writing, and a great deal of what we actually write becomes quite
short — postcards, answers in question forms, brief notes to friends, application
forms, etc. This is obviously reflected in many classrooms where speaking,
listening and reading activities are found more often than those of writing.
Despite this, there are still some good reasons why it is absolutely necessary to
work on writing during your English classes.

This problem has been studied by many prominent methodologists
among whom we can single out Raimes A., Tompkins G., Taberski Sh., Simic
M., Scrivener J., Kenny S. and others.

The aim of the article is to single out and analyze modern tendencies in
teaching writing to ESL students.

First of all, writing involves a different kind of mental process. There
is more time to think, to reflect, to prepare, to make mistakes and find
alternative and better solutions. Another reason is that many students who
intend to continue their education abroad and want to apply for exchange
programs need to formulate in writing the grounds for granting them a
scholarship in an intelligent, correct and coherent way. Business English and
examination preparation are the two areas where good writing skills remain
very important. Taking into consideration the reasons mentioned, in a writing
class students need to be taught both how to use the process to their advantage
as language learners and writers, and also how to produce an acceptable
product upon demand [1, p. 153].

Analyzing writing work in class we may say that it falls on a
continuum from copying to free writing.

At one end of the continuum the student is practicing forming letter
shapes in a handwriting book or copying examples from a textbook.

The second stage involves doing exercises which make students pay
attention to the form rather than the content. For example, they are given a
paragraph and asked to make changes in it: the paragraph may be given in the
first person and the students are asked to change it into the third person.

Guided writing is the next very important stage of teaching a) being
actively encouraged to follow through a series of preparatory steps before the
final text is produced, and b) becoming more aware of that preparation
process, so that it can be done more independently and transparently in future.
You may give help in thinking through ideas, ordering them, considering
vocabulary and grammar, co-operatively preparing notes and draft copies, and
in other ways of making preparations to write. This often seems to be a
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preferable alternative to simply giving students an essay title and leaving them
to get on with it [2, p. 57]. The following are the steps of producing a written
work:

1. choosing a subject and limiting it to a topic; group discussion;
consideration of the purpose and audience of writing; consideration
of likely difficulties;

2. individual or group brainstorming of ideas and approaches;

3. selection and rejection of ideas;

4. sorting and ordering of ideas — note-making;

5. focus on useful language models — in other articles given as
examples;

6. preparing draft text;

7. evaluating draft text;

8. individuals or groups prepare final text.

At the other end of the continuum the student himself chooses both

subject matter and form producing a piece of written work.

Thus, based on the above information researcher single out the

following approaches to teaching writing:
1. The Controlled-to-Free Approach
The controlled-to-free approach is sequential to the audio-lingual
method which dominated in the 1950s and early 1960: students are first given
sentence exercises, then paragraphs to copy or manipulate grammatically by
changing questions to statements, present to past, or plural to singular. They
might also change words to clauses or combine sentences. With these
controlled compositions, it is relatively easy for students to write and yet avoid
errors, which makes error correction easy. Students are allowed to try some
free composition after they have reached an intermediate level of proficiency.
As such, this approach stresses on grammar, syntax, and mechanics. It
emphasizes accuracy rather than fluency or originality [1].
2. The Free-Writing Approach
This approach stresses writing quantity rather than quality. Teachers
who use this approach assign vast amounts of free writing on given topics with
only minimal correction. The emphasis in this approach is on content and
fluency rather than on accuracy and form. Once ideas are down on the page,
grammatical accuracy and organization follow. Thus, teachers may begin their
classes by asking students to write freely on any topic without worrying about
grammar and spelling for five or ten minutes. The teachers do not correct these
pieces of free writing. They simply read them and may comment on the ideas
the writer expressed. Alternatively, some students may volunteer to read their
own writing aloud to the class. Concern for ,,audience” and ,,content” are seen
as important in this approach.
3. The Paragraph-Pattern Approach
Instead of accuracy of grammar or fluency of content, the Paragraph-
Pattern-Approach stresses on organization. Students copy paragraphs and
imitate model passages. They put scrambled sentences into paragraph order.
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They identify general and specific statements and choose to invent an
appropriate topic sentence or insert or delete sentences. This approach is based
on the principle that in different cultures people construct and organize
communication with each other in different ways [1].

4. The Grammar-Syntax-Organization Approach

This approach stresses on simultaneous work on more than one
composition feature. Teachers who follow this approach maintain that writing
can not be seen as composed of separate skills which are learned sequentially.
Therefore, students should be trained to pay attention to organization while
they also work on the necessary grammar and syntax. This approach links the
purpose of writing to the forms that are needed to convey the message.

5. The Communicative Approach

This approach stresses the purpose of writing and the audience for it.
Student writers are encouraged to behave like writers in real life and ask
themselves the crucial questions about the purpose and the audience: Why am [
writing this? Who will read it?

Traditionally, the teacher alone has been the audience for student
writing. But some feel that writers do their best when writing is truly a
communicative act, with a writer writing for a real reader. As such, the
readership may be extended to classmate and pen pals [1].

6. The Process Approach

Recently, the teaching of writing has moved away from a concentration
on written product to an emphasis on the process of writing. Thus, writers ask
themselves: How do I write this? How do I get started? In this approach,
students are trained to generate ideas for writing, think of the purpose and
audience, write multiple drafts in order to present written products that
communicate their own ideas. Teachers who use this approach give students
time to try ideas and feedback on the content of what they write in their drafts.
As such, writing becomes a process of discovery for the students as they
discover new ideas and new language forms to express them. Furthermore,
learning to write is seen as a developmental process that helps students to
write as professional authors do, choosing their own topics and genres, and
writing from their own experiences or observations. A writing process
approach requires that teachers give students greater responsibility for, and
ownership of, their own learning. Students make decisions about genre and
choice of topics, and collaborate as they write [1].

The following are some examples of tasks for different stages of
writing instruction:

— students are given a list of statements and copy only the true ones;

— students are given a message and told that they must send it by
telegram; they are also told about the cost of each word and the amount of
money that they can spend on the message; the idea is to send the message in
the fewest words possible;
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— the main information about the characters of the story (names, age,
nationality, profession, etc.) are given; the task is to unite them in a story; you
either specify the genre or let the students choose;

— the topic or the final sentence of the story is given; the task is to
write this story;

— finishing a story: several parts of the story (the beginning and the
end, the main events, etc.) are given; the task is to finish the story;

— students may be asked to write letters to their group-mates,
teachers, fan clubs, etc., send them, get replies and write back;

— long-term projects are an excellent way of integrating writing with
other work; the final product may be a class magazine, questionnaires, drama
(write and produce a short play or video), etc.

In contemporary methodology of teaching foreign language writing the
so-called ,,creative writing” method is widely spread. A definition of creative
writing could include many things, but the major distinction is that a piece of
work will express thoughts, ideas and feelings in an imaginative way. Whereas
poems, short stories and screenplays would be considered as creative writing:
academic writing, textbooks, and most forms of journalism would not. Using
all the five senses in order to create imaginative and creative work is what
creative writing is all about, and linking disparate information and ideas that
can be used together in one piece of work is of central importance to creative
writers [3].

The other major consideration is that creative writing is guided by the
author’s own need to express rather than a set structure that typifies expository
writing, and almost all kinds of academic writing. Especially within academic
fields, writing is ruled by conventions that stipulate how a writer should put
forward arguments, considerations and viewpoints, and these are heavily
codified and leave very little room for individual expression. Creative writing
is an intelligent exercise rather than an intellectual one, it is driven by actions,
intentions, dispositions and influences rather than reasoning. Creative writing
embraces the individuals’ need to move beyond boundaries and consider new
ways of thinking. It is exploratory in nature, and self-affirming in the sense
that the author is the major driving force in the creative quest.

There are some very good reasons for using creative writing in the
classroom, among which the following are believed to be important:

— freedom of expression

— the use of the imagination

— emotional response

— connecting the known to the unknown

Creative writing is a valuable tool for students. It is fun, and can
stimulate their imagination. It utilizes both past experience and future ideas,
and can aid in promoting artistic expression and self-growth. Students can gain
a better idea of their own skills and talents from being given the chance to
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write creatively. Creative writing has a strong link to developing individuality
and a sense of worth in oneself [3].

Thus, modern tendencies in teaching writing to ESL students are
characterized by a mixture of different approaches, among which the process
approach and the method of creative writing prevail.

In the conclusion it should be mentioned that while teaching students
speaking, listening and reading skills, we must not underestimate the
importance of developing writing skills, which they will certainly find useful
throughout their professional and personal lives.
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KorasipoBa O. O. CyuacHi TeHIeHUii B HaBYaHHi NHCHBMY
CTY/ICHTIB, IKi BUBYAI0Th AHIJIIIICbKY MOBY fIK iHO3eMHY

B crarti geranbHO pO3MISIHYTO Cy4yacH1 MIAXOAU A0 HaBYAaHHA MUCbMY
CTY/ICHTIB, $IKI BHMBYAIOTh AHIJIICbKY MOBY SK 1HO3EMHY, Cepell SKHUX
MIPEBAJIIOE MPOLIECYAIbHUN MIJX1JA, KU CcTae aeaani MOMYJSIPHILIIUM Cepes
BUKJIaJa4iB iHO3eMHUX MOB. OcoOiuBO Oyno BUIIIEHO TaK 3BaHE ,,TBOpYE
MUCHMO”’, - METO/I HAaBYaHHSI IIICHbMY, IIO SIKHAMKpAIIe J03BOJISIE PO3BUBATH HE
JIMILE MOBJICHEBI HAaBUYKH, a W ysBY Ta TBOpdi 3A10HOCTI cTyAeHTiB. Kpim
LbOTO B CTAaTTI HaBEJEHO HU3KY IMPHUKJIAAIB IHTEPAKTUBHUX IMHCbMOBUX
3aBJlaHb, SIKI MOKYTh OyTH BUKOpacTaHi P HaBYaHHI MUCbMY CTYJEHTIB, SIKi
BHUBYAIOTh aHTJIIHCBKY MOBY SIK IHO3EMHY.

Kniouosi cnosa: HaBuaHHs, BUAM MOBJECHEBOI AISUIBHOCTI, MUCBHMO,
IHTEpaKTBHI 3aBJaHHS.

KotasipoBa O. A. CoBpeMeHHbIe TeHAeHIHMH B 00y4eHUH NMHUCbMY
CTYJAEHTOB U3y4YaIOLIMX AHIJIMHCKUN A3BIK KAK HHOCTPAHHBIA

B cratee geranbHO paccMaTpUBAIOTCS ~ COBPEMEHHBIE IMOAXOMBI K
OOy4eHHMI0O MHCBbMY CTYIEHTOB H3YYAlOLIMX aHIJMHCKUHM  S3BIK  Kak
MHOCTPAaHHBINA, CpeI KOTOPBIX HA MEPEIHUN IUIaH BBIXOAUT IPOLECCYAIbHBIN
MOJIXO/, KOTOpPBIM CTaHOBUTCA Bce Oojee TOMyISpHBIM Ha 3aHATUAX
MHOCTPAHHBIX S3bIKOB. OcoOeHHO ObUIO BBIIEIEHO TaK Ha3bIBAEMOE
,,TBOPUECKOE IMHUCBMO”, — MeETOJ| OOy4eHHUs NHCbMY, KOTOPBIH IO3BOJISET
pa3BUBaTh HE TOJHKO PEUEBHIC HABBIKM, a TAK)KE BOOOPAKEHUE U TBOPUECKUE
CIOCOOHOCTH CTYAEHTOB. Kpome 3TOro B cTarbe MpEiCTaBIEHO HECKOJIBKO
MPUMEPOB HHTEPAKTUBHBIX IMHUCBMEHHBIX 3a/JaHUN, KOTOpbIE MOTYT OBITh
HCIOJIb30BaHbl HA 3aHATUAX MHOCTPAHHBIX S3BIKOB.
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Kniouegvie cnosa: oOyuenue, BUIbl PeUeBON AESITENBHOCTH, MHUCHMO,
WHTEPAKTUBHBIC 3aJaHHUSL.

Kotlyarova O. O. Modern Tendencies in Teaching Writing to ESL
Students

In the article modern approaches to teaching writing to ESL students
are analyzed. The process approach prevails among the mentioned above,
becoming more and more popular among foreign language teachers. In this
approach, students are trained to generate ideas for writing, think of the
purpose and audience, write multiple drafts in order to present written
products that communicate their own ideas. Teachers who use this approach
give students time to try ideas and feedback on the content of what they write
in their drafts. As such, writing becomes a process of discovery for the
students as they discover new ideas and new language forms to express them.
Special emphasis was made on the so-called ,,creative writing” method which
is widely used in the modern classroom. A definition of creative writing could
include many things, but the major distinction is that a piece of work will
express thoughts, ideas and feelings in an imaginative way. Creative writing is
a valuable tool for students. It is fun, and can stimulate their imagination. It
utilizes both past experience and future ideas, and can aid in promoting artistic
expression and self-growth. Besides, several examples of interactive writing
tasks that can be used while teaching English to ESL students are presented.
While teaching students speaking, listening and reading skills, we must not
underestimate the importance of developing writing skills, which they will
certainly find useful throughout their professional and personal lives.

Key words: teaching, types of speech activity, writing, interactive
tasks.
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. A. JIyroBa

MOXKJIUBOCTI MEPEKI IHTEPHET Y HABUAHHI
AHIJIIMCBKOI MOBHM YUHIB I[IOYATKOBOI IIKOJIA

Po3BUTOK MIXKHApOJHOTO CHIBPOOITHHUIITBA 3YMOBIIIOE€ HEOOXIJHICTD
Heperisay OCHOB HIKUIBHOI MOBHOI MOJITHKHM HAIIOi JIep)KaBH, KiHIEBOIO
METOI0 SIKOTO BUCTYIA€E MIABUILEHHS €()eKTUBHOCTI BUBYEHHS 1HO3€MHOI MOBHU
K 3aco0y MDKHApOJIHOTO CHUIKYBaHHS. AHIUIIMCbKA MOBa € OJHIE0 3
HaOIbII TMOIMPEHUX MOB CBITY. 3HAYEHHsI AHIJIIMCBKOI MOBU SK MOBH
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