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PROBLEMS IN TEACHING ENGLISH PRONUNCIATION

The first impact of any language comes from the spoken word. The
basis of all languages is sound. It is in these sound sequences that the ideas are
contained. Listening is the first experience, the attempt to understand
accompanies it. The acquisition of good pronunciation depends to a greater
extent on the learner’s ability of listening with care and discrimination.
Teaching pronunciation is of great importance in the developing of students’
hearing and speaking habits and skills.

As far as this subject research is concerned, Action W., Ballmer T.,
Bolinga D., Brown G., Cauldwell R., Clennell C., Crystal D., Dalto C.,
HarmerJ., Laroy C., Rogerson G., Seidlhofer B., FucciD., Crary M.,
Wennerstrom A. and others have tried to investigate and describe it.

Our article deals the variety of problems which an English teacher
faces during the whole course of teaching pronunciation and the most efficient
ways of correcting mistakes in pronunciation.

Students should study English literary pronunciation which constitutes
received pronunciation. This is the language of radio, TV, theatres,
universities. Such pronunciation is characterized by clear stress in all the
rhythmic groups; clear pronunciation of the sounds, for example, give and not
gimme admitted by colloquial English; typical abbreviations in auxiliary
words: it’s, won't, don’t, mustn’t etc.

It is necessary to point out that during the process of studying students
must assimilate:

- the sounds of the English language, its vowels and consonants. They
should be able to articulate these sounds both separately and in different
phonetic contexts;

- some peculiarities of the English language in comparison with those of
the Russian language, such as: English vowels differ in quality and in length,
whereas in the Russian language the length of vowels is of no importance; there
are no palatal consonants, and if some consonants may be pronounced slightly
palatalized, this doesn't change the meaning of the word. In the Russian
language there are palatalized and non-palatalized consonants and palatalization
changes the meaning of the word: e. g. 6b11- 6bL1b, KOH-KOND;

- stress in a word and in a sentence, and melody (fall and rise).
Students must be able to divide a sentence into groups and intone it properly.

Only when pronunciation is correct, when all main phonic rules are
strictly followed, we can avoid misunderstanding in communication. The
teacher, therefore, faces the following problems in teaching students English
pronunciation:
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1. The problem of discrimination; i. e., students should be taught to
hear the differences between phonemes which are not distinguished or used in
the Russian language and between falling and rising tones [1, p. 45].

2. The problem of articulation, i. e., students should be taught to make the
motor movements adequate to proper production of English sounds [1, p. 54].

3. The problem of intonation, i. e., students should be taught to make
right stresses, pauses and use appropriate patterns.

4. The problem of integration, i. e., students should be taught to
assemble the phonemes of a connected discourse with the proper allophonic
variations.

5. The problem of automatism, 1. e., students should be taught to make
correct production so habitual that it does not need to be attended to in the
process of speaking.

Consequently, discrimination, articulation, intonation, integration,
automatism are the items that should constitute the content of the teaching
pronunciation, i. e., students should be taught to distinguish English sounds
from Russian ones, long sounds from short ones, falling tone from rising tone,
to articulate English sounds correctly, to use appropriate tone patterns, to
integrate or combine sounds into a whole and, finally, they should be taught to
use all these while hearing and speaking English. Of course absolute
correctness is impossible. We cannot expect more than approximate
correctness, the correctness that ensures communication between people
speaking the same language.

Thus, teachers have to correct the mistakes so that students could
approach the approximate correctness.

As to how mistakes must be corrected the following may be suggested:

1. The teacher explains to the student his/her mistakes and asks to
pronounce the sound, the word, the sentence again, paying attention to the
proper position of the organs of speech for producing the sound, the word or
the sentence.

2. The teacher corrects the mistakes by pronouncing the sound, the
word, the phrase, or the sentence in which the mistake has been made and the
student imitates teacher’s pronunciation.

3. The teacher asks students to listen to the recordings again and
pronounce the word or the sentence in the way the speaker does it. Thus,
through comparison the student should find the mistake and correct it.

There are some other techniques of correcting phonetic mistakes but
those mentioned above can ensure the development of self-control in the
students which is significant in language learning.

As to methodological problems the teacher faces the following:

1. To determine the cases where conscious manipulation of the speech
organs is required. The teacher instructs the students to pronounce sounds,
words, word combinations, phrases and sentences in the English language.
Students must become conscious of the differences between English sounds
and those of the native language. To teach how to pronounce a new language

94



Bicauk JIHY imeni Tapaca Ilesuenka Ne 14 (273), Y. 11, 2013

correctly in a conscious way means to ensure that the student learns to put his
organs of speech into definite positions required for the production of the
speech sounds of this language.

2. To determine the cases where simple imitation can or must be used.
In learning pronunciation great use should be made of imitation. Students
learn to pronounce a foreign language by imitating the pronunciation of the
teacher. The teacher is often at a loss how to show the pronunciation of this or
that vowel, because he/she cannot show the position of the organs of speech
while producing the sound. In this case the imitation should take place. As to
intonation it should be taught mainly through imitation, though some
explanations and gestures in particular are helpful. Since imitation can and
must take place in foreign language teaching, the teacher's pronunciation
should set the standard for the class, and the use of native speaker's whose
voices are recorded is quite significant.

3. To decide on types of exercises and the techniques of using them.
Exercises used for developing pronunciation skills may be of two groups:
recognition exercises and reproduction exercises [2, p. 15]. Recognition
exercises are designed for developing students’ ability to discriminate sounds
and sound sequences. Indeed the assimilation of correct English pronunciation
by Russian-speaking students depends to a great extent on their ability to hear.
This ability is developed if the teacher uses the aural-oral method and the oral
approach method in teaching the language. Students should have ample
practice in listening to be able to acquire the phonic aspect of the language. It
can be done by listening to the teacher pronouncing a sound, a sound
combination and sensible sound sequences with comprehension of what they
hear and by listening to the speaker from recordings. This exercise is more
difficult as students’ auding is not reinforced by visual perception.
Reproduction exercises are designed for developing students’ pronunciation
habits. A few minutes at each lesson must be devoted to drilling the sounds
which are most difficult for Russian-speaking students. The material used for
pronunciation drill should be connected with the lesson study. Poems,
proverbs and some useful expressions can be used as material for
pronunciation drills as well.

Finally, every teacher must understand how important the teaching of
correct pronunciation is. Young teachers are inclined to expect immediate
results and soon they stop teaching students correct pronunciation as a
hopeless task. No doubt they forget their own imperfections and do not know
that pronunciation can be taught only by a long, patient, and persistent effort
throughout the whole course of study. The teacher should bear in mind that the
difficulties he/she will meet with — and they occur throughout the course- are
sound, stress, and musical tones strange to Russian-speaking students. The
teacher should know what they are and how to teach students to overcome
these difficulties.

All things considered, it is essential to point out that pronunciation is a
skill that should be developed and perfected throughout the whole course of

95



Bicauk JIHY imeni Tapaca Ilesuenka Ne 14 (273), Y. 11, 2013

learning the language and constant attention to students’ pronunciation on the
part of the teacher, whatever the stage of the teaching is, results, as a rule, in
good pronunciation habits and skills of students.

References
1. Harmer J. The practice of English language teaching; [new ed.] /
Jeremy Harmer. — London : Longman handbooks for language teachers, 1994.
— 370 p. 2. Laroy C. Pronunciation resource books for teachers / Clement
Laroy : [ed. Alan Maley]. — Oxford : Oxford University Press, 1996. — 144 p.

Bparina E. P. IIpo6siemu y HaB4YaHHi aHTJ1iiicbK0I BUMOBH

L[s cTaTTs nmpucBsiueHa Koy nNpooOsem, sKi BAHUKAOTh Y BUKJajayda
aHIIICcKOI MOBI y nepe0iry HaBuaHHS BUMOBH, a TAKOX HaleQEKTUBHILINM
3aco0aM BUIIPaBICHHS IMOMMUIIOK, SIKI MOXYTb CHPHUSTH BaXJIUBOMY Y
BUBYEHHI MOBHM PO3BUTKY CaMOKOHTPOJIIO y CTYIEHTIB. Y CTaTTl TaKOX
omMcaHl JBa BUAM BIOpaB (BOpaBa Ha pO3Mi3HAaBaHHS 1 BIOpaBa Ha
IMITYBaHHs) Ta TEXHIKa I1X 3acTOCYBaHHS ISl PO3BUTKY Yy CTYJEHTIB
HAaBUYOK aHIJIICbKOi BUMOBH.

Kniouoei cnosa: HaBuaHHS, CIUIKYBaHHS, BUMOBa, 3/11I0HOCTI YyTH Ta
PO3MOBIIATH.

Bparuna J. P. ITpodaemsl B o0y4yeHUHn AHIJIMHCKOMY
MPOU3HOIIEHHIO

B naHHOM cTatbe oOOCyXagaeTcs CHEKTp MpoOsieM, € KOTOPhIMU
IpenojaBaTesib aHIVIMACKOIO fA3bIKa CTAJKHUBAETCS B Ipolecce O00ydeHHs
IPOU3HOLICHUS, a Takke Hambonee 3((eKTHBHBIE CIOCOOBI HCIPABICHUS
OIHI/I6OK, KOTOPBIC MOI'YT CIIOCOOCTBOBAThH BAXXHOMY B HU3YUYCHHC sA3bIKA
Pa3BUTHIO CAMOKOHTPOJISL Y CTYICHTOB. B cTaTbe Takke ONMUCaHbI JBa BUJA
yOopaxHeHuil (ynpakHEeHHWEe Ha paclo3HaBaHUWE U YINpPaKHEHHE Ha
BOCIIPOM3BEJICHHE), a TaK)K€ TEXHMKA HMX INPUMEHEHUs Uil DPa3BUTHI Y
CTYACHTOB HAaBLIKOB aHTIIMHCKOTO IMPONU3HOIICHMUS.

Knrwouesvie crosa: obydenue, o0OIeHIE, MPOU3HOLIEHUE, CTIOCOOHOCTD
CJIbIIIATh U TOBOPUTD.

Bragina E. R. Problems in Teaching English Pronunciation

This article deals with the variety of problems (discrimination,
articulation, intonation, integration and automatism) which an English teacher
faces during the whole course of teaching pronunciation. They are the items
that should constitute the content of the teaching pronunciation, i. e., students
should be taught to distinguish English sounds from Russian ones, long sounds
from short ones, falling tone from rising tone, to articulate English sounds
correctly, to use appropriate tone patterns, to integrate or combine sounds into
a whole and, finally, they should be taught to use all these while hearing and
speaking English. To decide on types of exercises and the techniques of using
them is also one of the methodological problems mentioned above in this
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article. Exercises used for developing pronunciation skills may be of two
groups: recognition exercises designed for developing students’ ability to
discriminate sounds and sound sequences and reproduction exercises designed
for developing students’ pronunciation habits. The article also deals with the 3
most efficient ways of correcting mistakes which can ensure the development
of self-control in the students which is significant in language learning.

Key words: teaching, communication, pronunciation, hearing and
speaking ability.
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MOJEJIN PA3SBUTUA KPUTHYECKOI'O MBILIJIEHUSA
CTYAEHTOB IIPU U3YYEHUU NTHOCTPAHHOT O A3BIKA

B nocnennee Bpemsi mpoOsieMa pa3BUTHS KPUTHUECKOTO MBIIIJICHUS
(KM) kak mojenu oOy4eHHS W BOCHUTAHMS T'pakJaH HaXOJUTCS B LIEHTpPE
BHUMaHMs 3apyOeXHbIX M  OTEUECTBEHHBIX IMENAaroroB U  YYEHBIX.
OnpeneneHre MNeAarornyeckoro KOHTEKCTa KaTeropuu  «KpPUTHUYECKOE
MBILUIEHHE» U IyTeH €ro pa3BUTUS IIPEICTaBIECHbBl B HCCIENOBAaHUAX
3apyOeXHBIX W OTEYECTBEHHBIX IICMXOJIOrOoB M megaroroB XX Beka
JUx. bpynepa, JI. Berorckoro, JI. stom, [I. Kiycrepa, XK. IIuaxe,
J1. XannepH u ap. DBOJIOLHUS B3IJIAI0B HA KPUTHUECKOE MBILUIEHUE, €r0 POJIb
B MHUPOBOM 0O0Opa3zoBaHuM koHIa XX — Hayaiga XXI B. oTpaxkeHsl B paboTax
3. bono, M. bpayna, M. Baiincreiina, C. Kune, M. Jlunmana, I'. Tlaymns,
A. IletpoBa, B. Pyxueiipo, Y. Temnna u ap [1, c. 56].

Onucanue MpakTUYECKUX MOAXOA0B M JTUAAKTHUECKUE MaTepUalbl 110
BHEJPEHHUIO METONOB M IpuemoB pa3sutuss KM ywammuxcs B mpouecce
MpernojaBaHusl pPa3IMYHBIX MpPeIMETOB B 0011e00pa30oBaTeNbHON IIKOJIE
pacrioyiaratlorcsi B MOCOOMSX JUIsl YYEHHMKOB, yuuTelell M mperojaBaTeseit
YHUBEPCUTETOB TaKUX 3apyOexHbIX aBTOpOB, kak A. byrenko, C. 3aup-bek,
A. Kpoydopn, [I. Makuncrep, C. Matsio3, P. ITayn, B. Cayn [2, c. 3].

Cpenn ykpaunckux mnenaroroB T. Bopomaii, K. Koctrouenko,
A. Tarno, JI. Tepneukast u Ap. pa3BuBaroT uaeu no ¢popmupoBanuio KM y
CTyIIeHTOB [3, ¢. 2].

HaubGonee Tounoe ompenenenne KM  gaer  AmepuxaHCKui
Hanmonaneneiii CoBer o 00yuennto KM — 3T0 HHTEIIEKTYaIbHBINA MPOIIECC
KOHUENTYyaIu3aluy, IPUMEHEHUs IPUHIUIIOB U TIOHATUMN, aHAIU3a, CHHTE3a U
OLlEHKH HH(pOpMAIMM, TOJYYEHHOH Ha OCHOBE OIBITA, MOCPEICTBOM
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