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Bublik A. A. The Models of the Students’ Critical Thinking
Development Within the Foreign Language Learning

The article is dedicated to the problem of critical thinking as a model of
people’s training and education which is at the center of attention of foreign
and native teachers and researchers. This paper considers the method of
formation of critical thinking as one of the modern approaches to learning
foreign languages, as a tool for promoting greater participation and students'
interest and for providing a more meaningful and cohesive environment in the
classroom. The article considers the concept of critical thinking and gives
some examples of the models of critical thinking formation. Also it gives the
description of the critically thinking person. The article deals with the
principles of the models of critical thinking formation in a foreign language
learning and with the conditions under which the model of critical thinking
formation can be implemented. The stages of the critical thinking formation
within English language learning are revealed. The guidelines for the
implementation of each stage of the model designation are provided.

Key words: critical thinking, foreign languages, approaches to learning,
model.
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THE SPECIFICS OF CURRICULUM DESIGN
IN THE CONDITIONS OF INTERNATIONALISATION

In the last decade or two the problem of internationalisation of higher
education has gained immense topicality, which is reflected in the emergence
of numerous international journals such as «Journal of Research in
International Education», «Journal of Studies in International Educationy,
«The International Education Journal: Comparative Perspectives» to name just
a few. This variety of research platforms is more likely to reflect the multitude
of views on internationalisation of higher education than to provide ready-
made theoretical and practical foundations.

Thus researcher Aigner distinguishes three major reasons for
internationalisation: 1. interest in international security; 2. maintenance of
economic competitiveness; 3. fostering of human understanding across nations
[1]. Researcher Scott identifies seven imperatives for global education:
economic competitiveness, environmental interdependence, increasing ethnic
and religious diversity of local communities, the reality that many citizens
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work for foreign-owned firms, the influence of international trade on small
business, the fact that college graduates will supervise or be supervised by
people of different racial and ethnic groups from their own, and national
security and peaceful relations between nations [2]. Hence, the number of
constituents that researchers delineate may differ but they attempt to
encompass the major areas of interest, which were quite concisely outlined by
researcher Knight: political rationale (security, stability, peace); economic
rationale (competitiveness, institutional and net income, trade prospects);
academic rationale (quality assurance, achieving international academic
standards); cultural/social rationale (self-identification, understanding other
languages and cultures) [3]. In this article the basic approaches to
internationalisation are surveyed, the conceptual framework for the
internationalisation of the curriculum is presented and the teaching function of
higher education in international context is analysed.

Having learnt the major reasons or rationales for internationalisation of
higher education, it will be useful to examine how internationalisation is
approached. For graphic representation of this issue we should imagine an axis
line. On the positive extreme end of an imaginary axis we have the advocates
of development of cross-cultural competencies in the graduates due to
internationalised context. On the other extreme end of our imaginary axis we
hear the pragmatists, who emphasize the revenue-based approach to attracting
fee-paying foreign students on campus. This axis encompasses the basic
approaches to internationalisation, particularly the competency approach and
the activity approach [4, p. 250] (e.g. student exchange with partner university
like ERASMUS etc). Closer to the competency approach we can place the
ethos approach, which presupposes «creating the culture or climate that values
and supports international/intercultural perspectives and initiatives»
[4, p. 251]. Closer to the activity approach we can place the process approach,
when the emphasis is on procedures for integrating an
international/intercultural dimension into teaching, research and service to
maintain the sustainability of this dimension [4, p. 251].

If we start from the assumption that internationalisation of higher
education is realized through teaching, research and service missions of higher
education, then the specifics of such realization is in focus of this study.

How internationalisation influences teaching is a broad and
complicated area to examine. Professor Betty Leask developed a conceptual
framework of internationalisation of the curriculum and we will start our
analysis of teaching in internationalised context based on this framework. In
the core of this framework professor Leask placed «knowledge in and across
disciplines» [5, p. 3]. Thus, apart from some disciplinary specifics, which are
reflected in teaching approaches, the demand of internationalised curricula
requires «problem-defining and solving perspectives that cross disciplinary
and cultural boundaries» [6, p. 1]. It presupposes incorporating some examples
pertinent to multicultural context to illustrate principles and theories of the
course. First of all, such illustrations should be envisioned at the stage of
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curriculum development. In the course of teaching, flexibility and open-
mindedness are a must to incorporate interdisciplinary connections.

Another layer in the conceptual framework of internationalisation of
the curriculum by professor Betty Leask is «dominant and emerging
paradigms» [5, p. 3]. As most choices in curriculum design are made
according to dominant paradigms in professional practices, the process of
internationalisation of the curriculum requires thinking beyond dominant
paradigms, being open to alternative models or ways of thinking and doing.
This could be practiced at the curriculum development stage or in a reactionist
way to respond to classroom challenges due to presence of international
students with diverse disciplinary backgrounds or some specific demands or
expectations. For instance, if class discussion is a common teaching practice in
most humanities, the teacher should be ready that for certain Asian cultures
disputing with a teacher is not appropriate. Thus, the teacher should look for
other ways to involve students in active learning.

The last outer layer of the framework consists of three segments:
requirements of professional practice and citizenship; assessment of student
learning; systematic development across the program.

At the stage of curriculum design the requirements of professional
practice and citizenship should be taken into account as the final goal to develop
professional competencies in program graduates. The guiding question for the
teaching staff will be «What international and intercultural knowledge skills and
attitudes will be required of graduates as professionals and citizens?» [5, p. 3].
Professor Leask places a special emphasis on moral responsibilities that come
with local, national and global citizenship. The knowledge of certain local
practices, like corruption, bribery, may often discourage both teachers and
students during course interaction. Professor Leask offers a very constructive
approach to this issue of local context. We should always keep in mind the
question «How does global interconnectivity and interdependence influence
local conditions for professionals and citizens and vice versa?» To place certain
local professional practices into global context these questions can be guiding
«What kind of world do we live in? What kind of world do we want?» [5, p. 3].
Other helpful questions are: «What is knowledge, who will apply it and to what
ends?» [5, p. 4]. Keeping these questions in mind, does not presuppose that the
teacher has ready-made answers and at graduate level students’ input on these
vital issues is sought for. Thus, inviting all parties involved into curriculum
design or redesign will be only beneficial.

To deal with the assessment of student learning, these questions should
be kept in mind: How and when will progress and achievement be measured?
What feedback will students get along the way? As professor Leask points out,
in an internationalised curriculum it is important to specifically provide
feedback on and assess student achievement of clearly articulated international
and intercultural learning goals [5, p. 3]. Assessment standards and practices
certainly differ in many national systems, that is why it is of utmost importance
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to make it clear to students how they will be assessed. This will not eliminate all
obstacles in the teaching, but it will definitely reduce some misunderstandings.

The third segment in the outer layer is the systematic development across
the program, which is expressed in the following guiding question: «Where and
how will all students develop the identified knowledge, skills and attitudes
across the degree program?» [5, p. 2]. It was noted above, that students might
enter the program of studies with different academic backgrounds. Whether
students arrive with a higher level of academic preparation or a lower one, it
requires working out various strategies to adapt teaching to these conditions in
order to achieve the ultimate learning outcomes. Among such adaptations could
be group rearrangements (mixed international and national students or
homogeneous), reappointing supervision or teaching according to gender
expectations, adapting the length of the program for certain national groups in
accordance with their national requirements.

Along with formal curriculum, student cervices fulfill the role of
informal curriculum. Thus, the informal curriculum (sometimes called the co-
curriculum) — the various support services and additional activities provided
for students by the university community [5, p. 2]. The coordination of work
within formal and informal curriculum can greatly impact on the success of
the international program.

What is vital is that the process of internationalisation is evolutionary,
cyclical and reflective. Thus it requires regular evaluation and review of
students’ feedback, anticipation of future professional requirements, revision
and planning, realization of planned procedures, and evaluation of how the
revised goals have been achieved.

In conclusion, it should be emphasized that internationalisation is
affected by institutional, local, regional or national, and global contexts. Hence
we find that conceptualizations and enactments of internationalisation of the
curriculum vary between disciplines in one institution, and in the same
discipline in different institutions [5, p. 2]. Along with «internationalisationy,
some scholars distinguish «contextualisation» — adapting content and teaching
style to fit the local context, making it relevant and understandable to students
rather than internationalisaton of curriculum [7, p. 4]. To facilitate
internationalisation of higher education induction workshops for
administrative staff and faculty should be regularly conducted, for instance to
give some training with foreign names, as well guides being published with
names and national holidays information, to name just a few.

As internationalisation of higher education is a dynamic process, new
qualitative and quantitative data will enrich the scholarly discourse on this
matter and may provide helpful insights for regular revision of institutional
initiatives.
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Bypaina C. B. Cnenudgika po3po0kum HaB4YaJbHUX MNporpaM B
YMoOBaXx iHTepHalioHa i3aii

B crarri HamaeThcs KOPOTKUHM OTJIsA NPHYMH Ta OOTPYHTYBaHb
IHTepHalllOHAai3allil BUIIOI OCBITH, MPEACTABICHO TOJIOBHI 1HCTUTYIIOHAIbHI
MIIXOMW O HAJAaHHS TMporpaM  MDKHAPOAHOI  MIATOTOBKH.  AHami3
0co0IMBOCTE BHMKJIAZIAHHA B YMOBax IHTEepHalliOHai3alii MPOBOJIUBCS 3
OTIOPOIO Ha CXEeMY IHTEpHAIlOHATI3aIlli HAaBYAIBHUX MPOTPaM, B OCHOBI SIKO1 €
MPUHIIMITK JUCIUILTIHAPHOCTI Ta MIKIUCIUILUTIHAPHUX 3B’ SI3K1B, 3aCTOCYBAHHS
TpaJULIMHUX Ta HOBUX MapaJurM 3HaHb, Opi€HTaLli Ha IpodeciiiHi BUMOTH Ta
CTaHJIapPTH, PETYJSPHOrO OI[IHIOBAHHS POOOTH CTYAEHTIB Ta YJOCKOHAJICHHS
MPOrpaMy HaBYAHHS.

Knwouosi cnosa: iHTepHaliOHami3allll HaBYaJIbHUX MPOTpaM, BHUIIA
ocBiTa, (¢opMaibHa HaBYaJllbHa Mporpama, HedopMaabHa HaBYaJlbHA
porpama, cxema iHTepHallioHali3allii HaBYaJIbHUX IPOTPaM.

Bypauna C. B. Cnennpuxka pa3spa0doTku y4eOHBIX NporpaMm B
YCJI0BHMSAX HHTEPHALMOHATU3AI UM

B cratbe nmaercs kpartkuil 0030p MpUYMH U OOOCHOBaHMI Ipolecca
MHTEPHALIMOHAJIM3AIUYA BBICIIEr0 OO0pa30BaHHUsA, IPEICTAaBICHbl OCHOBHbBIE
UHCTUTYLMOHAJIBHBIE MOAXOABl K  OCYILECTBICHUIO  MEXAYHapOIHBIX
IpOrpaMM MHOJATOTOBKU. AHaJIU3 OCOOEHHOCTEH NPENoJaBaHUsI B YCIOBUSAX
MHTEPHALMOHAIN3ALIUN IIPOBOAUTCS C ornopou Ha cxemy
MHTEPHALMOHAIM3AUNA YYeOHBIX MpPOrpamMM, B OCHOBE KOTOPOHM JiexaT
MPUHLMIIB JUCHUIUIMHAPHOCTH W MEXAUCUMIUIMHAPHBIX CBSI3€W, ONOphI Ha
TpaJMLIMOHHBIE W  HOBBIE  NApaJuUIMbl  3HAHWI, OpUEHTAaUUU  Ha
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npodeccuoHabHBIE TPeOOBAaHMS M CTAaHAAPTHI, PETYISPHOTO OLCHUBAHHS
paloThI CTYICHTOB M YCOBEPILIEHCTBOBAHUS IPOrPaMMbl 00yUYEHHUS.

Kniouegvle cnoeéa: WHTEpHAMOHANIM3AIMA y4eOHBIX IIPOTpaMM,
BbIclIee oOpa3zoBaHue, (opmaiabHas ydyeOHas mporpamma, HedopmanbHas
yueOHas mporpaMMa, cXxemMa WHTepHAIIMOHATN3aINH YIeOHBIX TPOTPAMM.

Burdina S. V. The Specifics of Curriculum Design in the
Conditions of Internationalisation

This article provides an overview of the major reasons or rationales for
internationalisation of higher education from the point of view of several
researchers. A synopsis of four basic approaches to internationalisation is
graphically presented as an imaginary axis. The framework for
internationalisation of the curriculum is employed to analyse the specifics of
teaching in the conditions of internationalisation. According to this framework
the core element in curriculum design in the conditions of globalization is the
knowledge in and across disciplines. The next layer presents the importance of
not only sticking to the dominant but being open to emerging paradigms in
teaching. The last outer layer comprises three segments: requirements of
professional practice and citizenship (what intercultural knowledge, skills and
attitudes will be required of professionals); assessment of student learning (how
and when); systematic development across the program (program review and
reevaluation). It is noted that along with formal curriculum the coordination
with the informal curriculum will enable achieving program goals.

Key words: internationalisation of the curriculum, higher education,
formal curriculum, informal curriculum, framework of internationalisation of
the curriculum.
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I1. B. JleiikyH

HABYAHHS AHI'VIOMOBHOI'O JIVIOBOT'O JIMCTYBAHHSA
CTYJEHTIB EKOHOMIYHUX CHEIIAJIBHOCTEM BY3IB

MetoauyHa JiTepaTypa MpPONOHYE Pi3HI MIIXOAM JO TPaKTyBaHHS
TepMiHA <«IIUCbMO». Y BY3bKOMY 3HAUE€HHI — 1€ TEXHIKAa BUKOPHUCTaHHS
rpadiunoi Ta opdorpadiuyHoi cucTeM MOBH SIK 3HAKOBUX cHcTeM (hikcaril
MOBJICHHS, 110 YMOXJIMBIIOIOTh INepeAaBaHHs iH(opmaiii Ha BiACTaHI 1
3aKpimieHHss i1 y vaci. Y IIUPOKOMY pO3yMiHHI MHUCHbMO, ab0 MHCEMHE
MOBJICHHSI, — cHeuu(iuyHUi, aKTUBHUM, NPOJYKTUBHUN BHJ] MOBJIEHHEBOL
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