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Skryabina T. A., Fomberg O. A., Kharlamova A. V. Reading as
the Basis of the Development of All Kinds of Speech Activities at RFL
Lessons

The article examines reading as the basis of formation of all kinds of
speech activities at RLF lessons. The authors of the article referring to the
main communicative principle of teaching characterize the forms of speech
activities (oral and writing) in details and mark the peculiarities of reading,
which promote the development of oral, writing and listening skills.
Representing reading as an independent kind of speech activities, the authors
concentrate attention on different points of view towards the methods of
teaching foreigners with the help of reading in the teaching process and
without it. The article describes the stages of formation of perceptive and
reproductive skills of reading and represents the demands to educational texts.

A text as a basic source of reading material is the basis of making
personal behavior situations and expressions in the form of dialogical,
monological and mixed types of speech. Therefore it is the base of developing
listening and speaking skills. Reading is the method of sustaining the
language, enriching the vocabulary, it encourages memorizing of grammatical
constructions. So that we never must belittle the importance of teaching
reading at RLF lessons.
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OCOBEHHOCTH OBJIAJEHUSA CTYIEHTAMHA
TEPMHUHOJIOT MYECKOM JIEKCUKH B ITIPOLIECCE UTEHUSI
HAYYHBIX THOA3BIYHBIX TEKCTOB I10 CIIEHHAJIBHOCTH

B cOBpeMEHHBIX YCIOBUSX IIMPOKOTO paclpocTpaHeHHs oOMeHa
MEXAYHapoAHON MH(pOpMaIMel BO BceX 00IacTAX HAayK OOJbIlIOe 3HauYEHUE
npuoOpeTaeT HCIOJIb30BaHUE I[E€PEeBO/a, OBJAJEHHE COOTBETCTBYIOLIECH
JEKCUKOHM, TepmuHosiorueil. IlepeBox Kak BujA SA3BIKOBOM JE€ATEIBbHOCTH
paccMaTpuBaeTCs MHOTMMM  YYEHBIMM KaK  CO3HATEJbHBIM  Ipolecc
MEePEKOUPOBAHMS COOOIICHMSI Ha HCXOJHOM s3bIKe (source language) Ha
cooOIIeHNe Ha JIPYroil sI3bIK, B OCHOBE KOTOPOTO JICKUT LeJIeHANpaBIeHHbIN
BBIOOD SI3BIKOBBIX CPEJICTB, TO €CTh SA3BIK MepeBoa (target language) [1, c. 9].
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OcBoeHME CHEIUAJIbHOTO HAy4YHOIO TEKCTa HE MbICIUTCA Oe3
LIIMPOKOTO  MCIIOJBb30BaHMsS IE€PEBOJA COOTBETCTBYIOIIEH JIEKCUKUH U
TEPMHUHOJIOTHH, OCOOEHHO CIIOB-TEPMUHOB OOILEHAYYHOrO CHEIHAIbHOIO
xapakrepa. CeroiHs peleHrue 3Toro Bonpoca sBisercs akryalbHbM. ClloBa-
TEPMUHBI OTPAXKAIOT CIIOKHBIE TIOHATHS, CJIOKHBIE CBA3H MEXY MOHATUAMU U
aBJIeHUusAMU. [IoHATHE «TEPMUH)» U3y4aOCh MHOIMMH yYEHBIMU-JIMHTBUCTAMHU
KaK OTEYECTBEHHBIMU (YKPAaMHCKHUMH), TaK U 3apyOCKHBIMU (POCCUNCKUMHU).
Cpenu Hux cnenyet Hasath JI. C. bapxynaposa, B. . Kapa6an, T. P. Kusk,
B. H. Komuccaposa, JI. K. JlateimeBa, A. M. Haymenko, O.[l. Oryit wu
MHOTHUX JIPYTHX.

Omnpenenenne NOHATUS «TEPMHUH» B pabOTax 3TUX YUEHBIX CBOAUTCA B
OCHOBHOM K TOMY, YTO TEPMHUH — «3TO CJIOBO WJIN CJIOBOCOYETAHUE, I3bIKOBOU
3HaK KOTOpPOTO COOTHECEH C OJHUM IOHATHEM WU OOBEKTOM B CHCTEME
MOHATHIA JaHHON oOnacTu Hayku WU TeXHUKW» [2, c. 59]. CoBOKYMHOCTh
TEPMHHOB KOHKPETHOM 00JacTH 3HAaHUM COCTaBISAIOT €€ TepMUHOJIOTHIO0. B
paboTax 3THX YyYEHBIX MCCJIEJOBaHA CTPYKTypHas M  CHCTEMHas
OpPraHU30BAHHOCTh TEPMUHOB B HAYYHO-TEXHUYECKOM IE€PEBOJIE, OIpeeIeHa
(GyHKIMOHATbHAST COOTHECEHHOCTh CEMAaHTHUKU TEPMHHA C OIpelelEHHBIM
O00BEKTOM JIEHCTBUTEIBHOCTH.

Lenpro naHHOM CTaTbu SBJSETCS PACCMOTPEHHUE CTPYKTYPHOMU
OpPraHU30BAaHHOCTH TEPMUHOB B 00JIACTH METOJUKU OOY4YE€HUS MHOCTPAHHBIM
A3bIKaM, B YaCTHOCTH HEMELKOMY SI3bIKYy. YCTaHOBJEHHE (DYHKIMOHAIBHOTO
TOXKJIECTBA MEXAY MOHATUSAMHU UCXOJHOTO S3bIKa (HEMEIIKOTO A3bIKa) U S3bIKa
nepeBoJia (PyCCKOro s3bIKa).

B paGore Hag HayYHBIMM TEKCTaMH 110 METOJIUKE OOy4YeHUs
MHOCTPAaHHBIM SI3bIKaM CO cCTyaeHTamMu 4-5 KypcoB (PUIOIOrHYECcKOro
¢bakynbrera OTJIEJICHHUS MHOCTPaHHbIX SI3BIKOB Hounbacckoro
rOoCylapCTBEHHOI'O  IE€arOru4ecKoro  YHHUBEPCUTETA  PacCMaTPUBAIOTCS
MpOOJIEMHBIE BOIPOCHI, CBSI3AHHBIE C PA3BUTHEM Y CTYIEHTOB, OyIyIIHUX
YUUTENNEH aAHIVIMHCKOrO, HEMELKOro s3BbIKOB aJEKBAaTHOIO ITIOHUMAaHMS
CHelHaIbHBIX TEPMUHOB, CIIEUANbHON JIeKcUKH. B mpouecce paboTel Hax
HayYHBIMM TEKCTaMH 10 METOJUKE OOy4YeHHMs] HEMEIKOMY  SI3bIKY
YCTaHOBJIEHO, YTO JUIsI HEMELKON CHEHUaJbHOM JIEKCUKH W TEPMHUHOJIOIMH
KOHKpPETHOW 00JacTH HAayKH XapaKTepHBIM SIBJISETCS  pacCIIMPEHHOE
ynoTpeOjJeHHe CIOKHbIX TEPMHHOB, TO €CTh CIIOB-TEPMUHOB, KOTOpPbIE
COCTOSAT M3 HECKOJBbKUX COCTaBHBIX »3jeMeHToB. Ha 3Ty ocobeHHOCTh
HEMEIKUX TEPMUHOB B METOJMKE Mbl OOpallaeM BHUMAaHHUE CTY/IEHTOB.
VIMeHHO B 3TOM 3aKJIIOYAETCSl OTIIMYUE CTPYKTYpbl TEPMUHOB B PYCCKOM M
HEMEIKOM S3bIKax. B HeMmelnKoMm s3bIKke TEpMUHBI O00pa3yloTcs MyTEM
CJIOKEHHUSI CYILIECTBUTENBHBIX MM KOPHEHN CYILECTBUTENBHBIX, IJIAr0JI0B. JTO
OJIHa U3 CaMbIX pacnpocTpaHEHHBIX (pOpM 00pa30BaHUS TEPMUHOB B 00JACTH
METOAMKH OOy4YeHHs HEMELKOMY s3bIKy. /Jlnd HarsgHOCTH HpuBeaéM
HEKOTOpBIE TPUMEPHI.

das Kommunikationsmuster — obpazey (npumep) obujenus

das Lernziel — yuebnas yeno
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die Fragestellung — nocmanoseka sonpoca

der Lehrgang — yuebnulii Kypc

der didaktische Grundsatz — ouoakmuuecxkuii npunyun

der Sprechakt — akm npoyecca cosopenus

der Schreibakt — axm npoyecca nucoma

die Textlinguistik — nuneeucmuxa mexcma

Bele ykasaHHBIE CIIOBa-TEPMUHBI 3aKPEIUIIOTCS TIOCIE Pa3bsICHEHHS
ocoOeHHOCTeH uX 00pa3oBaHMsI M MX CEMAHTHUKHU B Ipolecce padoThl Haj
HayuyHbIM TekcToM «Didaktische Grundsdtze» W BBIIIOJIHEHUS KOHKPETHBIX
3aJJaHUi 1O MPOYMTAaHHOMY TeKcTy. B kauecTBe mnpumepa npuBeaéM
HEeOOJIBIION OTPHIBOK TEKCTA, HA3BaHUE KOTOPOTO YKAa3aHO BHIIIIE.

Die Textlinguistik entwickelt die Theorie der Sprechakte in
Verbindung mit der Theorie kommunikativer Handlungsspiele «zwischen
anwesenden Gesprdchspartnerny, wobei sie «unter genetischem Aspekt
schriftliche Kommunikation als einen abgeleiteten Fally ansieht. Nun ist aber
der Schreibakt nach Intention, Reflexion iiber Empfingererwartung, zu
erfassende Wirklichkeit, nach Art der sprachlichen Kommunikationsmuster
und des Texttransportes sowie nach Textqualitdt prinzipiell vom Sprechakt
verschieden. Die schriftliche Fixierung eines Textes zwingt zu einer intensiven
Auseinandersetzung mit der im Text darzustellenden Materie, zur reflektierten
Einstellung auf die Erwartungshaltung des Lesers, zur Reflexion iiber die
Leistung des zu verwendenden Kommunikationsmusters mit den situations-,
absichts- und Empfdanger-addquaten Wortern und syntaktischen Formen einer
standardisierten Sprache. Diese vierfache Aktivitit des Schreibens vollzieht
sich nicht nacheinander, sondern gleichzeitig. Wer Schiiler zum Schreiben
anleitet, muss diese vier Elemente des Schreibaktes als vier Ebenen der
Reflexion gesondert bewusstmachen und gesondert einiiben 3, s. 115].

[Tocne mpoYMTaHHOTO CTYAEHTAMH TEKCTA C YIIyOJIEHHBIM TOHUMaHUEM
ero COCp)KaHWs TpeyIaraeTcs CTYISHTaM JaTh KpPaTKWid OTBET Ha BOMPOC:
Worin besteht der Unterschied zwischen dem Sprechakt und dem Schreibakt der
Kommunikation? Kak cBuUaETENbCTBYET NpaKTHKA CTYAEHTHI (POPMYIUPYIOT
oTBeT 0e3 0COOBbIX 3aTPYAHEHH, OMUPASACH MIPU 3TOM Ha UCIIOJIb30BAHUE CIIOB-
TEPMHHOB, BBIJCICHHBIX B TeKCTe. MX CeMaHTHKa MOJTBEP)KIAET
(YyHKIIMOHAJIbHBIE TOXKJIECTBA B MCXOIHOM SI3bIKE M S3bIKE IEpeBOja. 3HAHHE
MEPEUYUCICHHBIX 0COOEHHOCTE 00pa3oBaHUSl CIOB-TEPMUHOB IOMOTAeT
CTyZIEHTaM HalTH KBUBAJICHTHbBIE COOTBETCTBUS B JIBYX S3bIKAX.

OYHKITMOHATBHYIO COOTHECEHHOCTh K OIpenen¢HHON 00JacTH HAYKU —
METOJIMKE — JEMOHCTPUPYIOT TaK)Ke CIIOBa-TepMuUHbI die Intention (HamepeHue,
wian), die Reflexion (uHTeHCHBHOE O0JIyMbIBaHHE, MOJUIEXkAalllee MPOBEPKE,
cpaBHeHu10). VX oOpa3oBaHHe B NPHUBEIEHHOM B KAauecTBE NPHUMEpa TEKCTE
OCYIIECTBIISIETCSL ¢ MoMoIbio cyhdukca —tion. B mporecce u3yueHus: CiaoB-
TEPMHUHOB Ha YpPOBHE HAYYHOIO TEKCTa I0 METOJUKE CTyAEHTaM Iaércs
BO3MOXKHOCTh TJIyO)K€ TPOHUKHYTh BO BHYTPEHHIOIO (HOpMY CIIOBa, TIIyOKe
(ToyHee) TMOHATH €ro 3HAYEHHE U CJEAOBAaTENbHO OO0JIeT4aeT HaWTH
COOTBETCTBYIOLIHMI SKBUBAJICHT TEPMUHOIOTUUECKON JIEKCHKH.

174



Bicauk JIHY imeni Tapaca Ilesuenka Ne 14 (273), Y. 11, 2013

Takum 00pa3zoM, yCBOEHHE TEPMHHOJIOTMYECKON JIEKCUKM TEKCTa I10
METOAMKE, €€ aJCKBATHOE IIOHMMAHHUE INPOUCXOAUT B XOAE COMNOCTABIECHUS
(hakTOpOB S3BIKOBBIX SIBJICHMM HAa OCHOBE IMOHSATHUHHBIX Kareropwil. Pa3BuBas
TaKUM CIIOCOOOM HABBIKM U YMEHHs MOHMMAaHMS U YCBOCHHUS CIIOB-TEPMHHOB,
CTYAEHTBI IPUOOPETAIOT YMEHUE OE3MePEBOIHOTO MOHUMAaHUS HAYYHOT'O TEKCTa
[0 CHENUAIBHOCTH, HAa OCHOBE 3pUTENbHOro BochpusThsa. CylEecTBYIOT U
apyrue crnocoObl o0pa3oBaHus TEPMHHOB. VX wHccienoBaHuWe HaxOOuTCS B
LEHTPe BHUMAHMS HALLMX MOCIETYIOUIMX HAyYHO-METOANYECKUX Pa3padOTOK.
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Cniuka A. T'. OcobauBocrTi OBOJIOAIHHS CTYy/leHTaMH
TePMIHOJIOTIYHOI0 JICKCHKOIO I 4YaC YMTAHHS HAYKOBHMX iHIIOMOBHHX
TEeKCTIB 3a creuiajJbHicTIO

VY crarTi pO3KpHBA€ETHCS MeTa IO CHpsIMOBaHa Ha pPO3IVIAJAHHS
CTPYKTYPHOI OpraHi3OBaHOCTI TEPMIHIB y Taldy3l METOJUKH HaBUYaHHSA
1HO3eMHUM MOBaM, a caMe, HIMEI[bKOI MOBH, YCTaHOBJIEHHS ()yHKI1OHAJIbHOT
TOTOXKHOCTI MK HOHSITTSIMU BUX1JHOI MOBHU (HIMELbKOI) Ta MOBH MepeKIaay
(pociiicpkoi). OcoOnuBa yBara MNPUAUISETBCA BHUKOPHCTAHHIO —CKJIAaJHUX
TEPMIHIB Yy HIMELUHKOMOBHOMY HayKOBOMY TEKCTI 3 METOAUKH fKl
CKJIaJJal0ThCs 3 JEKIIbKOX KOMIOHEHTIB. HajaroTbes npuKiagy yTBOPIOBaHHS
CKJIaJIHUX TEPMiHIB Y HIMELIbKOMOBHOMY HayKOBOMY TEKCTI.

Kniouosi cnoea: BuxiziHa MOBa, MOBa IepeKiary, TepMiH, CTPYKTypHa
OpraHi3oBaHICTb TepMiHY, (YHKIIOHAJbHA  CIIIBBIIHECEHICTb, 30pOBE
CIPUHHATTS, CEMAaHTHKA.

Cnnuka A. T'. Oco0ennocTn OBJIaJICeHUS CTYyAeHTAMH
TEPMHUHOJIOTHYECKOH JIEKCMKOW B  mpomecce UYTEHHS  HAYYHBIX
HHOSI3BIYHBIX TEKCTOB 10 CIIeNHAJIBLHOCTH

B cratee packpeiBaeTcs 1enb pabOThl, KOTOpas HampaBjieHa Ha
paccMOTpeHHE CTPYKTYPHOM OpraHM30BaHHOCTH TEPMHUHOB B 00JacTu
MCTOOAUKHN O6y‘I€HI/I$I I/IHOCTpaHHBIM S3bIKaM, KOHKpCTHO HGMGHKOMY HSLIKy,
YCTaHOBJICHHUIO (PYHKIIMOHATIHHOTO TOXKJECTBA MEXKIY MOHATHUSIMHU HCXOJAHOTO
si3bIKa (HEMEIIKOTO) | s3bIKa mepeBoja (pycckoro). Ocoboe BHHUMaHHE
oOpariaercsi Ha 0COOEHHOCTh YIOTPEOICHUS CIIOKHBIX TEPMUHOB B HEMEIIKOM
HayLIHOM TEKCTE, Koropme COCTOAT n3 HCECKOJIBKUX KOMIIOHCHTOB.
[IpuBogsTcs IIpUMEpPEHI o0Opa3oBaHUs COCTaBHBIX TEPMUHOB B
HEMEIKOS3bIYHOM HAyYHOM TEKCTE, OTPHIBOK TEKCTA M 33/I1aHUS K HEMY.
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Kniouegvie cnosa: TepMHH, CTPYKTYpHAsi OPraHM30BaHHOCTh TEPMUHA,
GbyHKIIMOHANbHAS COOTHECEHHOCTb, SKBUBAJICHTHBIC COOTBETCTBHUS,
3pUTENEHOE BOCTIPHUITHE, UCXOAHBIN A3BIK, SI3BIK IIEPEBO/IA, CEMAHTHKA.

Spichka A. G. Peculiarities of Mastering the Terms by the Students
During Reading the Scientific Foreign Language Texts on Specialty

The topicality of using the translation, the necessity of mastering the
appropriate vocabulary of a scientific text, its terminology are considered
briefly in the article. The analysis of the terminological vocabulary by the
native and foreign scholars is presented in the article. The aim of the paper is
specified. It is directed at the examining of structural organization of the
terminological vocabulary in the field of methods of teaching foreign
languages (German, in particular). Revealing of functional similarities
between the notions of the source language (German) and the target language
(Russian) is considered in the article. Special attention is devoted to the use of
compound terms in german language scientific text on methodology. Some
examples of building compound terms and the text, in which these examples
are provided are presented in the article. Predominance of the compound terms
in scientific german language texts on methodology is emphasized in the
article. The way of building the terminological vocabulary with suffix —tion- is
introduced in the article. Some examples are provided in the text.

Key words: source language, target language, term, terminological
vocabulary, functional similarity, compound terms, structural organization of
the terminological vocabulary.
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OCOBJIMBOCTI IHTEPAKTUBHOTI O IIIAXOAY
J0 HABYAHHSA IHO3EMHHUM MOBAM

CporonHi B HamIiil kpaiHi BiiOyBarOThCS BaroMi 3MiHM BCi€i CUCTEMHU
ocBiTH. OnHUM 3 (PaKkTOpiB, IO 3yMOBUB NPOLEC peopraHizaiii By3iBChKOL
MOJIeJIi HaBYaHHs, € mpoliec riobdanizanii, SKMi BIUIMHYB MPAKTUYHO Ha BCI
aCMeKTH HaIIOro KUTTS, Ta 1H(OopMaTH3allii OCBITHLOTO MPOLECY, IMOB'A3aHUI
3 Cy4aCHHUMM KOMII IOTEpHUMH TexHosorisMu. IlosBa Ginbl mporpecuBHUX
KOHIICTIIII, 3HAHOMCTBO 3 TIEPEIOBUM JIOCBIIOM KpaiH, IO JIAUPYIOTH Ha
puHKY OocBiTHIX nocayr (Hacammepen CIIIA ta BenukoOpuranist), Ta po3pobka
Ha Wi 0a31 HOBOi MOJENl OCBITH, CHPSAMOBAHOI HA BUpIIIEHHS: IMpobOiIeMu
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