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B nanHoil cTatbe peub uAET 0 HEOXOJWMOCTH NMPUBJIEYb BHUMAaHHUE K
npobiemMaM u3ydeHHs (GpPaHIy3CKOH TIpaMMaTHKH. ABTOpP paccMaTpUBaeT
camMO MOHSTHE TpaMMaTUKHU, pa3Hble €€ BHUJbI, OOBSICHIET HEOOXOJUMOCTbH
pa3bsACHEHUS JaHHOTO BOIPOCA yYEHHKaM. PaccMaTpuBarOTCSl TaKyKe aCIEKThI
W3y4eHUsT TPaMMAaTUKH C TOYKH 3pEHUs €€ HUCTOPUYECKOrO0 PpAa3BUTHI,
IIPUBOJATCSA TPUMEpPBI aCIEKTOB, KOTOpBIE H3y4YarOTCA DPa3HbIMM BHIAMHU
rpaMMaTHK. ABTOp aHAIM3UPYET TOYKH 3PEHUS Pa3HBIX YUECHBIX.

Kniouegvie cnosa: pednexcuBHas eSATEIbHOCTb, KOHTEKCTyallbHas
rpaMMaTvKa, CTPYKTypHUpOBaHHas IpaMMaTHKA, F€HEpaTHUBHAs IpaMMaTHKa,
JNENyKTUBHAs TIpaMMaTHKa, TEOpEeTHYecKas TIpaMMaTHKa, IpaKTU4YecKas
IrpaMMaTHKa.

Shavva T. Yu. To the Study of the Education of the French
Grammar

This article is devoted to the research of the necessity of drawing
attention to the problems of education of the French grammar . The author
presents the meaning of the grammar, its different kinds, explains the necessity
of clarification of this question to students. The aspects of grammar study from
the historical point are analysed, the examples of the aspects which are studied
by different kinds of grammar are given. The author clarifies the views of
different scientists. The term “grammar” is used according to the choice of the
object, the direction and the goal of the study. The difference between the
theoretical and practical grammar is described in the article. The explanation
of the formal and structural grammars is presented. The author describes the
pecularities of grammatical system of the French language in the aspect of
content, realisation and function.

Key words: reflexive activity, contextual grammar, structural grammar,
generative grammar, deductive grammar, theoretical grammar, practical
grammar.
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S. O. Surgai
VIRTUAL LEARNING SPACES IN LEARNING ENGLISH
Students already use technology to support their learning; most of them
are digitally literate, if not digitally native. They gather information,

collaboratively do their homework, share opinions, digitally process the
products of their work. Although they are ready to take up the challenge of the

195



Bicauk JIHY imeni Tapaca Ilesuenka Ne 14 (273), Y. 11, 2013

educational process taking place in virtual space, the educational system seems
to be barely scratched by technological influence. Educators need to help the
students find the way through the maze of cyberspace, to guide them in the
appropriate use of technology, to help them develop indispensable higher
order skills such as critical thinking and analysis, ability to evaluate, classify,
make inferences, define problems, and reflect.

G. Conole [1] states that there is no pedagogy or unifying theory
underpinning personalized and technology-enhanced learning. The closest
theory which can be taken into account is constructivism. However,
M. J. W. Lee suggests that the theory which seems to form a sound theoretical
background for the fusion of personalization and introduction of technologies
is Person-Centered Teaching and Learning theory created by Carl Rogers [1].
He states that the facilitation of significant learning rests upon certain
attitudinal qualities that exist in the personal relationship between facilitator
and learned His approach emphasizes inability of teaching another person
directly, perceiving facilitating her/his learning as the only way to help the
client/student in the learning process.

To achieve the necessary shift from the transmissive approach in
education to one which will enable to fulfill the modern demands, we try to
put a theoretically grounded theory embracing personalization, lifelong
learning, and the use of technology into practice.

Our intention is to create a system (s)/model(s)/example(s) of blended
learning environment(s) which can be easily applied and which will enrich
learning/teaching of English with 'added values." By 'added values' we mean
all the benefits which are brought into learning by the use of ICT technologies,
especially Web 2.0: developing ICT skills, thus narrowing a digital divide,
developing the ability to collaborate, preparation for lifelong learning, and so
on [2]. Web 2.0, meaning blogging, wikis, forums, user generated content,
online communities and social media, is giving a chance to develop and
support creativity, giving way to new and intensive communication tools
letting students learn how to collaborate and cooperate.

Modern researchers distinguish Virtual Learning Environment (VLE)
and Personal Learning Environment (PLE). VLEs, which are organization
centered spaces, are systems designed to support teaching and learning in an
educational virtual setting [3].The system comprises a software package that is
«configured to allow the educational process to occur in an online situationy.
VLE allows an instructor to create a course with its syllabus and necessary
materials and resources, helps to organize not only the content of the course in
appropriate modules but with an institutional learning environment. The
instructor can follow the students’ progress on assigned work, set up tasks,
give and deny access to different components of the course, manage tests and
exams. S/he can create the materials both for the use in VLE and during face-
to-face classes. VLE allows the students of distance learning courses to attend
classes in most convenient moments in their lives. The lectures and
assignments can be viewed many times, and the student can contact the
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instructor if s/he has any questions and doubts in any form that is most
appropriate for him/her, synchronously or asynchronously, for example, via e-
mail, interactive chats with the instructor and other students, or one-to-one
online chats with the instructor [4].

Personal Learning Environment, which are person-centered settings, is
an open system, interconnected with other PLEs and with other external
services; it 1s an activity-based learning environment, user-managed and
learner-centered. A PLE is a concept rather than specific software, a group of
techniques and a variety of tools to gather information, explore and develop
relationships between the pieces of information [5]. PLE serves multiplicity of
purposes and does not contain rigid modules, allows the users to be the authors
of the content and communicate more with the outside world, and, in
comparison with VLE, seems to be more flexible and student-oriented.

Thus we made an attempt to join VLE and PLE into a Shared Learning
Environment aimed at extending the learning, teaching and research
opportunities of the institutional VLE and realizing the potential of Web 2.0
technologies to support and enhance learning and research. We called it
Classroomized Learning Space to distinguish it from formal and personal
VLE. The decision was to allow the space to develop in accordance with the
learners and the teacher’s needs as they came up. Moreover, although
discussions with students revealed a general opinion that social networks form
a part of their social life and are entirely separate from their university
activities, we hoped for partial integration of their social and private cyber-life
with the university one.

The main elements that form Classroomized Virtual Learning Space
are classblogs, Virtual Learning Environment, and wikis. In this article we will
share our experience as for classblogs.

A blog, used as a base, which is a Computer Mediated Communication
tool, allows people to publish their thoughts, ideas, daily life events, etc. in a
form of regular entries on a web page. They are generally divided into three
columns, from which the middle one is occupied by the texts produced by a
blog owner, and on both sides, there are archives, blogrolls — links to blogs
written by other people, links to resources or websites the author finds
interesting, lists of various categories, etc. The tutor blog is set up by a teacher
for her/his learners to provide them with reading practice, either by publishing
reading tests or guiding the learners to external sites containing interesting
material. It can also serve as a place to publish tasks for the classes, syllabuses,
and all the material for self-study. The student or learner blog is aimed at
supplying the students with a forum for individual expression in writing, both
in the form of posts and/or commentaries. The class blog, with entries of all
the students being the result of collaboration over projects and homework
assignments, is a place for discussion and a medium for developing writing
skills. Blogs are an example of social software characterized by the following
features: blogs can be initiated and conducted by teachers and/or learners, they
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can connect communities of learners, and their content can be created by both
teachers and learners, individually or collaboratively [6].

For very practical reasons, we decided not to ask the students to start
their individual blogs as we assumed we would not be able to supervise all of
them — approximately 80 individual blogging spaces — and consequently and
systematically assess them. First, the idea behind starting classroom blogs was
to display writing assignments and document the work done by the teacher and
students, which can be seen by other students, teachers, and parents Then,
when the students felt comfortable with managing their blogs, they started
introducing multimedia elements, such as photos, pictures drawings, to make it
more attractive for the potential reader and to present themselves on a digital
vanity fair. The awareness of the presence of such potential readers motivated
the learners to work harder and do their best to achieve the text quality worth
publishing. The use of weblogs in the experiment enhanced reading and
writing skills as well as developed the sense of ownership and creativity
among the learners. Slowly and gradually, the class blogs begin to perform a
display function for the artistic products of learners, for example, static
subpages presenting their drawings and sketches. What makes blogs special,
apart from the possibility of revealing the products of writing to the public, is
the chance of interaction with the readers by receiving comments on the issues
published on a blog. The comments may become an essential part of blogging,
leading to the discussion and exchange of opinions, giving the writer
satisfaction of being read and discussed. In a class blog, such comments may
become the valuable part of developing writing skills, but because the class
blog posts are not the private thoughts or opinions presented by the students,
they do not feel the need to comment them, which in a way limits the
possibilities a blog gives to the students. There are, however, ways to
encourage the learners to develop such read/write connection, which is posting
comments to read texts. You may introduce the tasks where the students
should comment on at least two other students’ postings. The future intention
is to introduce either exercises or topics that will help to encourage the
students to express their opinions freely on the blogs.

Although the idea of publishing written assignments seemed to be quite
interesting, after some time, we decided to enrich our classblog work with
other more interesting forms of expression. The classblog was connected to
YouTube and SlideShare, which allowed publishing films and PowerPoint
presentations made by the students. To protect privacy of the students, all the
films were shared privately and can be watched only via the classblog.

Next, the need appeared for a kind of noticeboard within classroom
blogs to store and display information required at a given moment; added
static subpages contained announcements of forthcoming tests, homework and
important events, elements of grammar (for example: some advice plus
sentences to translate), vocabulary lists to learn (both thematic and selected
from coursebook units), topics to write and discuss for final exams, basic info
about exams themselves.
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Consequently, the next step was to add a page/blogroll with the links
leading to sites the students can find useful, such as links to a couple of online
dictionaries, like Cambridge online dictionary, Oxford online dictionary, Urban
dictionary. The students needed to be aware of the multiple options online
dictionaries offered together with their varied applications, such as mobile
dictionaries or MySite Dictionary which is powered by Cambridge Dictionaries
Online and gives a search box and/or double-click instant definitions.

To compensate for the lack of reading components, or rather, authentic
reading texts, the blog was connected to the websites where our students could
find interesting tests on their level (both intellectual and linguistic) and find
answers to the questions given to them as their homework. The fascinating
examples of such pages are National Geographic site and BBC site where one
can read, watch, and listen to authentic language.

The project was launched at the Volodymyr Dahl Eastukrainian
National University in 2012/2013 and, so far, has taken the form described
above. We started with www.wordpress.com. The Classroomized Virtual
Learning Space helps students practice all language skills (writing, reading,
listening, speaking) and learn about grammar, vocabulary, pronunciation,
shows the students interesting places, and serves as a meeting point. In
addition to language practice, it involves the students in the activities
developing their ICT skills. The students have used Windows Movie Maker
and YouTube service, prepared PowerPoint presentations with Microsoft
Office PowerPoint and other programmes, managed classblogs, learned
English IT vocabulary, and practiced their online dictionaries skills, all that in
an attractive and motivating form encouraging the learners to present the
products of their work to larger audiences and stimulating their creativity. The
next step in the project will be to investigate if and to what extent such a form
of learning/teaching process influences the progress of students in learning the
language, managing ICT environment, bridging the digital divide and
motivates them to further development.
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Cypraii C. O. BipryajibHi HaBYajdbHi TNPOCTOPH Yy BHUBYEHHI
AHIIIHCBKOI MOBH

CrarTs omnucye IpoeKT MO CTBOPEHHIO OJIOTIB 3 METOK HalpaBUTU
CTY/ICHTIB Ha HaJIeXHE BUKOPUCTAaHHS [HTEpHET TEXHOJIOTiH 1 JOMOMOITH iM
po3BuUBaTM  CcBOi MOBHI  HaBuyku. [Ipoext OyB 3amymieHuid B
CxinHOYyKpaiHChKOMY HalllOHaJIbHOMY yHiBepcHuTeTi iMeHi Bomonumupa [lans
B 2012/2013. KnacudikoBaHuili HaByanbHUN BIPTyaJIbHUM IPOCTIP AOMOMArae
CTy/IeHTaM NPaKTUKyBaTH BCl MOBHI HaBUYKH, a TAKOX BUBYATHU IPaMaTHKY,
JIEKCHKY, BUMOBY 1 € MiciieM 3ycTpiul. Ha 1omaTok 10 MOBHOI MPaKTHIIl, BOHO
3aJy4a€e CTY/AEHTIB J0 AisJIbHOCTI 110 PO3BUTKY iX HaBUYOK B ramysi IKT.

Kniouosi cnosa: BipryasbHul, IHTEpHET TEXHOJIOTI, OJIOT, MiHI-IPOEKT.

Cypraii C. A. BupryajbHble yueOHble NPOCTPAHCTBA B U3yYeHUH
AHTJIMHCKOIO0 fA3bIKA

Crarbs ONMCHIBAET MPOEKT MO CO3JAAHUIO OJIOTOB C LIENIBI0 HANPaBUTh
CTYIECHTOB Ha HaJyle)Kallee UCIOoJb30BaHne MIHTepHET TeXHOIOruil U IOMOYb
UM pa3BUBAaThb CBOU S3BIKOBbIE HaBbIKU. [IpoexkT Obu1 3amymieH B
BoCTOUHOYKpanHCKOM HAallMOHAJILHOM YHUBEPCUTETE HMEHU Brnanumupa
Hams B 2012/2013. KiaccudumupoBanoe oOywaroniee BHUPTYaIbHOE
IIPOCTPAHCTBO IIOMOTaeT CTYAECHTAaM IPaKTUKOBAaTh BCE A3BIKOBBIE HABBIKH, a
TaK)K€ M3y4yaThb I'PaMMAaTHUKY, JIEKCUKY, IPOU3HOIIEHHE M CIY>)KUT MECTOM
BCTpeuu. B nononHeHune K A3bIKOBOM NMPAKTUKE, OHO BOBJIEKAET CTYAECHTOB B
JeSITeNIbHOCTD 110 Pa3BUTHIO UX HaBBIKOB B oOsiactu UKT.

Kniouesvie cnosa: BuptyanbHblil, UIHTEpHET TexHOM0rUU, OJ0T, MUHU-
MIPOIKT.

Surgai S. O. Virtual Learning Spaces in Learning English

The article describes the project of creating classblogs aiming to guide
the students in the appropriate use of Internet technologies and to help them
develop their language skills. The project was launched at the Volodymyr
Dahl Eastukrainian National University in 2012/2013. The Classroomized
Virtual Learning Space helps students practice all language skills and learn
about grammar, vocabulary, pronunciation, shows the students interesting
places, and serves as a meeting point. In addition to language practice, it
involves the students in the activities developing their ICT skills. The students
have used Windows Movie Maker and YouTube service, prepared PowerPoint
presentations, managed classblogs, learned English IT vocabulary, and
practiced their online dictionaries skills, all that in an attractive and motivating
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form encouraging the learners to present the products of their work to larger
audiences and stimulating their creativity.
Key words: virtual, Internet technologies, blog, mini-project.
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A. C. Ymiakos

CYYACHI X0 10 BUKOPUCTAHHA MYJbTUMEIIA
Y CTBOPEHHI IHHHOMOBHOI'O HABYAJIBHOI'O KOHTEHTY

Junamiunuii nporpec iH(OpPMaLIHHUX TEXHOJOrid OOyMOBUB Y
Cy4aCHOMY CYCIUIBCTBI HEOOXIAHICTHh BHECEHHS 3MiH JI0 HaBYaJIbHOTO
MPOIIECY BHINOI IIKOJIH, PO3POOKHM HOBUX 1H(OpMAIiHHO-KOMYHIKAIHHIX
texnousoriit (IKT), aktuBHOT MozaepHi3alii npogeciiiHol miaroToBku (haxiBliiB
PI3HUX CIlelialbHOCTEH, BIPOBAKEHHS IHHOBALITHUX TeXHOJIOT1H. OHUM 13
MPOBIIHUX 3aC001B HABYAHHSI HAa CHOTO/IHIIIHIN I€Hb CTAId MyJIbTUME/IA.

[Tounnaroun 3 nopyoixoka XX-XXI cr. B VYkpaiHi BiaOyBaeThCs
CTBOPEHHSI HOBOi CHCTEMHM BHILOi OCBITH, OPI€EHTOBAHOI Ha BXOJDKEHHS [0
CBITOBOrO0 OCBITHBOrO mnpoctopy. BmpoBamkenns IKT € mnpiopureTHUM
HaNpsSMKOM peajizalii JepKaBHOT OCBITHbOI MoiTuku (3akoH Ykpainu «IIpo
OcHOBHI 3acaay po3BUTKY 1H(OpMalliiiHoro cycnuibcrBa B Ykpaini Ha 2007-
2015 pokun»). Ilenaroriuna Teopis i NpakTHKa HABYAIbHO-BUXOBHOT'O MPOLIECY
y BH3 xapakrtepusyeTbcsi CyTTEBUMH 3MIHaMH, (AKTUYHO BiTOYBa€ThCS
3aMiHa OCBITHBOI MapajurMH, MPONOHYETHCS HOBUM 3MICT, 1HIII MiIXOIH,
IHIIWH [IeJaroriyHuii MEHTAJIITET.

BuBueHHs iHO3eMHUX MOB Ha BCiX PIBHAX, BiJ] JOMIKIIBHOI MiATOTOBKU
70 BUIIOI HIKOJH, PETIAMEHTYEThCS TAaKUMHU JOKYMEHTaMH, K JleprkaBHUIA
cranzapT 6a30B0i 1 MOBHOT 0ocBiTH, HallioHabHa cTpaTerisi po3BUTKY OCBITH B
VYkpaini Ha 2012-2021 poku, HamioHanbHa AOKTpUHA PO3BUTKY OCBITH B
VYkpaini, 3araJbHO€BpONEHChKI peKoMeHAalii 3 MOBHOI OCBITH Too. Bonu
SBJIAIOTH COOOI0 CBOEPIJHI OPIEHTUPU B PO3BUTKY METOAMYHOI Hayku XXI
CTOJIITTS Ta peastizalii HermepepBHOT MOBHOI OCBITH. 3a IIMX YMOB BHKJIaJaueBi
HEOOXIZTHO  OpIEHTYBaTHCS y PI3HOMAHITTI CY4YaCHMX 1HHOBaLIHHUX
TEXHOJIOT'1H, MIIX0diB, 1.

AHaii3 HayKoBOI MEJaroriyHoi JiTepaTypu Ja€ 3MOry BU3HAUWUTH, LIO0
OKpeMi  IICHXOJIOTO-TIEJaroriyHi  acmeKkTd  3aCTOCYBaHHS  Cy4YacHUX
iHpopMaLIMHUX  TEXHOJOIH  MyJbTUMENIla y  HaBYaJIbHOMY  IpOLECi
BHCBITJIIOIOTHCS y JIOCITI JIPKEHHSIX B. IO. bukosa, M. 1. XKanngaka,
H. B. Knememogoi, O. B. CniBakoBcbkoro, O. M. Cripina Ta iHmMX. Y CBOiX
HAYKOBHX TpAIsiX JOCHIAHWKA BHCIOBIIOIOTH JYMKY IIpO Te, IO
MYJIbTUME/iHI TeXHOJIOr1i JatoTh 3MOTy MEPETBOPUTHU iX HA MOTYXHUHN 3aci0
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