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MO3BOJISIET NMOHUMATh CUTYALUIO, JOCTUIaTh OIpPENEJICHHBIX pEe3yJIbTaTOB B
JMYHON U npodeccruoHanbHOM chepe.

Kniouesvie cnosa: KOMMYHHKaTUBHAs KOMITETEHITHS,
KOMMYHHUKATHUBHBIN MOXO0]I, 3bIKOBAst TMYHOCTh, UHOCTPAHHBIE S3bIKH.

Maksymenko O. V. Development of Intercultural
Communication Skills of Students of Non-philological Specialties

The topicality of this article is in the necessity of forming of an all-
round developed individuality, a highly-qualified professional who
understands the importance of communicative competence in a foreign
language as a way to increase and to realize opportunities existed in the
modern world for students who are getting non-philological education. In the
article the necessity of forming of foreign language communicative
competence of students studying non-philological specialities and of
communicative approach applying in the educational process is studied. The
author is distinguishing communicative competences which are used in the
foreign language studying and substantiates their importance. The
communicative aspect of foreign language studying gives the opportunities to
realize the studying of speaking, communication and own thought expression,
the skill to argue own views and believes, the forming of modern personality
who are ready to the dialogue with representatives of other cultures, the ability
to understand opponent’s position, the mastering of methods of unassisted
work with language. The article is based on clearly distinguished key
competences which are directed to mastering of some complex of activity
methods which gives the opportunity to understand the situation, to have some
results in interpersonal and professional spheres.

Key words: communicative competence, communicative approach,
language personality, foreign languages.

Cratts Haaiiinuia 1o pepakuii 28.01.2014 p.
[Tpuitasto no apyky 28.02.2014 p.
Peuensent — n1. ¢inon. H., npod. [amuyg O. A.

YK 378.016:811.11
S. V. Perova

PROFESSIONAL LANGUAGE TRAINING OF THE
INTERNATIONAL RELATION STUDENTS: THE PROBLEMS OF
TEACHING THROUGH TRANSLATION

The institutions of higher education provide necessary training for
individuals wishing to enter professional careers. They strive to develop
students’ key competences, creativity, insight, and analytical skills. So-called
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Language for Specific Purposes (LSP) — when a language is taught to students
of non-linguistic specialities — is a major of higher education curriculum.
University graduates, especially International Relations students are expected
to be well-educated specialists with fundamental training in history,
economics, political science, diplomacy and foreign languages. The
professional sphere of the specialist in International Relations is the
international political, economical and cultural community with all new shades
of relations and socio-cultural implications the process of globalization has
created. The changed socio-cultural priorities define the goal of the modern
language training as the formation of both professional and key competences
of the individual.

At the departments of International Relations foreign languages
(usually English, German, and French) are studied as an applied discipline
without theoretical courses in general linguistic subjects. The essence of
professional language training of the International Relations students is to be
practically prepared for the upcoming professional activities in their diversity.
The essence and content of training doctrine have always defined and
determined by the needs of the state.

The analysis of the theory and practice of professional language
training of future specialists of International Relations has shown that its main
components are: 1) the development of the professional competences; 2) the
professionalism of language training; 3) the preparation of the students to act
in the intercultural communication; 4) the usage of new technologies in the
process of education.

It goes without saying that such a specific professional field as
International Relations is the communication dependent one. The International
Relations students require fluency in a foreign language (usually English) of
major significance in international affairs because they are expected to be able
to:

. explain the causes and consequences of key phenomena in
International Relations;

. understand the strengths and weaknesses of different
disciplinary approaches to the study of International Relations;

. communicate in a modern foreign language of major
significance in international affairs;

. rigorously analyze and evaluate competing theories of

International Relations.

It is indisputable that there are important works on teaching
translation (V. Komissarov, L. Latyshev, N. Gavrilenko, L. Nelubin,
S. Colina, D. Kelly, D. Stewart, M. Tennet) in recent years but the theses,
manuals and course books on the problems of teaching translation are few in
Ukraine (T. Hanicheva, G. Miram, A. Olkhovska, V. Sokolova,
L. Chernovaty) and none of the papers are devoted to the problems of teaching
translation of International Relations students. That’s why this problem is of
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current importance, especially the issue of directionality in the classroom and
the usage of so-called pedagogical translation.

The term “pedagogical translation” was mentioned by Jean Delisle as
“intended to help the student acquire the rudiments of a language, or at a more
advanced level, to perfect his style. It is never an end in itself, but always a
means” [1, p. 107]. Consequently, this is translation primarily used as a
language-learning activity rather than a translation-learning activity as such.

Pedagogical translation can of course be either from native to foreign
language or from foreign to native language — there is no reason why
translation as an aid to language learning should not be bidirectional.
Nevertheless, in practice pedagogical translation seems to be more readily
associated with translation into a foreign language, with the encoding rather
than the decoding of the foreign language. This is the type of translation
referred to by Newmark when he observes that “brief translations from native
to foreign languages are useful for the consolidation and testing of spoken and
written utterances”. Traditionally, pedagogical translation into a foreign
language — translation as a foreign language learning exercise — has been
known as ‘prose translation’ in the English-speaking world, and théme in the
French-speaking world [2].

There two points here. Firstly, many scholars have pointed out that
this type of exercise goes back a long way, inspired by the manner in which
Latin and Greek were taught within the framework of the grammar-translation
method. Secondly, it is a widespread language-learning activity: whether
effected by the translation of texts or of isolated sentences pedagogical
translation can be defended as a language-learning technique, even if
somebody is not enthusiastic about it as well as he / she can’t be enthusiastic
about dictation or about grammatical drills [2]. No gail can equally serve all
passengers. We see eye to eye with J. Stoddart on the issue: “over 60% of
world is bi- or multi-lingual, so translation is an everyday activity for many
people, with extremely practical applications. The fact that translation has
been frowned upon implies that take a very Euro-centric view language: since
(most) countries are monolingual (at least officially), we seem to think this is
the norm, not the exception, and that “good” practice should reflect this. This
is hugely unjust to the millions people who speak two or more languages
daily” [3]. So, the aim of our article is to describe the place of translation in
the International Relations students audience, to find out its advantages and
benefits for learners.

The profession of International Relations specialists means regular
contacts to foreign partners. The good knowledge of language (especially
language of the host country, the native language of the business partner) and
key rules of the communications allows a speaker to conduct conversation
without the translator and causes respect of the interlocutor. That’s why it is
necessary to pay attention not only to the professional terminology, but also to
the features of another language culture, including the culture of the
communication, verbal and nonverbal displays of professional and everyday
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culture. The importance of students’ translation competence that is necessary
for the future professional usage of the foreign language is obvious.

In order to get the view of the problem under consideration we
analyse a number of coursebooks in English for International Relations [4; 5;
6] and come to the conclusion that the lower-level coursebooks include the
translation technique as a classroom activity while the advanced-level ones
don’t. There seems to be two points here. The first is the materials are
designed with international markets in mind, including multi-lingual classes,
where using translation would be unwieldy. The second is the learners who
have reached an advanced level of proficiency in English are considered not to
need translation as a tool for acquisition, since they are already able to
manipulate the language system successfully and do not need mother-tongue
reassurance as they gain new language.

Let’s have a look at some of the issues central to the translation
process because they are important for understanding the mistakes in
International Relations learners’ production. The errors they commit in
speaking and writing are all unquestionably due to translating — consciously or
not — directly from their mother tongue.

Any language is conveyed through the combination of signs, these
being the letters or sounds the writer or speaker uses to convey some meaning.
These signs vary from language to language. To be able to translate the
definite message the translator must decode the signs of the source text to
understand the message, then analyse the message for meaning and transpose
the contents into the target language and, finally, reformulate the message
using the signs of the target language. Undoubtedly, the closer the source
language is to the target language, the easier it will be to transfer meaning
successfully. Difficulties arise when the source language and the target
language are more distant, or when the so-called “meaning-patterns” of the
target language differ from the source language, the case they are likely to
influence target production.

Translation goes beyond simply linguistic equation of meaning, since
in practice anyone involved in the process must be aware of the paralinguistic
implications of the message being conveyed. A good example is the
translation of the English pronoun you. Although context often indicates the
relationship between the speaker and the hearer, English makes no distinction
between the number, nor shows levels of formality, using periphrasis to
overcome the category of number. In order to recode you into Ukrainian or
Russian the translator must decide whether mu / ms1 or Bu / Bwi is more
appropriate. The translator has to take strategic decisions. These encompass
the semantic and pragmatic features of the text, and address one of the most
controversial issues of translation: how close should the target text be to the
source text? The translator must decide whether his / her version should be
nearer the source text, and thus risk the source language fluency, or be a free-
standing example of discourse in the target language, and risk being an
unrecognizable version of the source text.
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Without doubt, one of the issues central to the translation process is
linguistic equivalence. This concept rules that every lexical item carries with it
a set of culture-bound connotations, which makes the process of translating
one message accurately into another very difficult. Native speakers are aware
of these connotations and so there is little scope for serious misunderstanding
between them. However, when non-native speakers use language, they may be
unaware that some target language expressions are not fully equivalent to a
source language term, which can lead to misunderstanding. Compare the
English proverb “After death the doctor” and its Russian and Ukrainian
translation “Jlopora noxka k obeny”, “SIk meprBomy npumapka”. As well as
being interlingual, non-equivalence may also occur on an intralingual level,
for example, the different concept of bathroom for the British and the
American speakers.

Taking into consideration everything was said above we can not agree
more with Jonathan Stoddart but point out pros and cons of using translation
as a resource of teaching students. The disadvantages are:

— Translation focuses solely on two skills (reading and writing).

— Translation can only be used in a limited number of situations. It
can be a useful practice activity, (especially if the text is chosen for the
linguistic features it contains), and also for testing or evaluation, but cannot be
used for, say, presenting new language.

— Translation is usually product-focused, with emphasis on final
versions. This gives students no scope for discussing meaning, especially if the
translation is set for homework. Students see it as a mechanical, dull activity
because they are not aware of the benefits of translation as a process.

— It places high emphasis on accuracy, contradicting current
methodological thinking. This brings into question the whole problem of how
to evaluate translation. Evaluation is highly subjective, since there is no
universal canon dictating which source and target structures equate. It is
therefore difficult to say what is correct and what incorrect, although,
presumably, rendering cat as chien would be considered an error. It is easy to
focus on the weaknesses of the translation, rather than on its strengths.

— The teacher is required to have a high level of competence in the
students’ language. Also, translation can only be used successfully in
monolingual teaching situations. There are a number of “paratextual features”
in any source text which will cause the translator difficulties. For example,
when writing formal letters, our International Relations students may use the
valediction  “With  respect” rather than the standard “Yours
faithfully/sincerely”, because the former is closer to the conventional form of
Ukrainian.

— Many texts used are decontextualised, and graduation is often
overlooked. Advanced students may be able to cope with most, if not all, texts
on a linguistic level, but may have more problems decoding and recoding
messages between source and target texts.
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— To translate successfully requires a deep knowledge of both source
and target culture. The transposition of ideas and concepts becomes very
difficult if the target culture is unknown, or only partly known. In fact, our
International relation students have poor knowledge of English-speaking
countries culture and traditions.

— Students risk becoming over-reliant on translation and will be
unable to acquire new language fully until they have translated it [3].

That might have been the case once, but applied linguistics has taken
a great interest in translation recently, and it benefits students in the classroom.
The advantages of using translation as a teaching resource are the following:

— Translation is ideal for studying the language system: its focus
can be altered to make it genre, lexis, structure or function-specific.

— It encourages learners to think about meaning and form
concurrently. This is because in translation they have already been provided
with what they have to say, but need to say it in the target language.

— There is a wealth of ready-prepared, fully authentic texts at our
fingertips with examples of all kinds of real language in use for learners to
notice. This is surely a better way for learners to build up a holistic picture of
the language system than giving them strings of language manipulation
exercises. If necessary, or with low levels, texts can be made semi-authentic
to highlight specific features of the target language, especially if translation is
being used as a practice or evaluation activity, or for remedial and revision
work.

— Translation can be used at all levels, and from the first lesson if
required.

— It 1s a very humanistic approach, since all students are able to
follow the development of the lesson.

— Translation helps students notice non-equivalent linguistic,
semantic and pragmatic features of the second language. It is very important
for non-linguistic students as International Relations students are.

— Using translation can help teachers draw students’ attention to
ingrained errors, such as false cognates, word order or time-tense distinctions.

— Translation gives students excellent practice in the subskills of
reading and writing.

— It can help make learners’” writing more sophisticated if they
think of what they want to say in their mother tongue and then, with help,
transpose those ideas into the foreign language. Students are unaware of the
implications of decoding and recoding a message, or of any of the problems
such as equivalence, or loss and gain. Making students more aware of these
concepts will sensitize them to the pitfalls of word-for-word translation which
frequently occurs in their writing. Students need to be focused on the
pragmatic functions of language, rather than on the linguistic features it
displays, and, in my view, translation fulfils this objective well.

— Translation can be made a truly integrative activity, practising all
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four skills, and encouraging students to manipulate the target language
together, through drafting, editing and reviewing, which makes translation less
mechanical and product-focused.

In conclusion, it should be mentioned that translation can be a very
valuable classroom activity. It is especially beneficial in the monolingual
classroom of International Relations students. Translation is very useful for
drawing learners' attention to the linguistic, semantic and pragmatic features of
the target language. Naturally, it shouldn’t be the panacea for every group of
students and should be avoided while teaching the advanced level students.
We cannot give up the best of traditional forms and methods of professional
language training of students in order to revive the language practice. We
consider the prospects of the further research work are in developing the
greater use of the case studies, project-based, role-playing and business games
in the professional language training of the International Relations students.
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IlepoBa C. B. Ilpodeciiina MoOBHA MiArOTOBKAa CTY/JAEHTIB-
MIKHAPOJAHMKIB: IP00JIeMH HABYAHHSA i3 3ACTOCYBAHHAM IepeKJIaxy

VY crarti nmojmaeThecs O JAOCBIAY HpodeciiiHOl MIATOTOBKH 3
aHIIMCbKOI MOBH CTYAEHTIB, sIKI HaBualOThCs 3a (axoMm ,,MixHaponaHi
BIIHOCMHM . 3a3Hauy€Ho, IO CyTb, MeTa 1 3MicT mpodeciiHoi MOBHOI
HiATOTOBKU 3/1MCHIOETHCS B MEXaX KOMIIETEHTHICHOTO Mifaxony. Po3risHyTo
OCHOBHI ~KOMIIOHEHTH MpodeciiiHOi MOBHOI  MiATOTOBKU  CTYACHTIB-
MDKHApPOJHMKIB: PO3BUTOK HPOQeciiiHOi KOMIETEHTHOCTI, IpodecioHaizM
MOBHOI TIJATOTOBKH, TOTOBHICTh CTYIEHTIB CIIUJIKyBaTHCS B yMOBax
MDKKYJIBTYPHOT KOMYHIKallli, BAKOPUCTAHHS HOBITHIX TEXHOJIOTIH y mpoiieci
HaBuaHHs. [ToHATTS ,,iepeksan’ HOCHIIKY€EThCS K MeTa 1 K 3aci0 HaBYaHHS

169


http://www.intralinea.org/archive/article/Vocational_translation_training_into
http://www.britishcouncilpt.org/journal/j1106js.htm

Bicauk JIHY imeni Tapaca Illesuenka Ne 3 (286), 2014

1HO3€MHOI MOBU CTYJIEHTIB Y BHUIIOMY HaBYaJbHOMY 3akiaji. BucpitieHo
MO3UTHBHI Ta HETATUBHI CTOPOHU 3aCTOCYBAaHHS HABYAJIBHOTO / E1aroriyHoro
MepeKaay, a TaKOXK JIOBENEHO JIOIUIBHICTh 3aCTOCYBaHHS TaKOTO BHIY
poOOTM Ha pI3HMX eTamax MiIroTOBKM MalOyTHIX axiBuiB y cdepi
MDKHapOJHHX BimHOcWH. [lomaHo pexomeHpgarii MmoJ0 3acTOCYBaHHSA
HaBYaJIbHOI'O / MEJAroriyHoOro0 MepeKyaay MmiJ vac mpodeciiiHoi MOBHOI
TIITOTOBKHU CTY/ICHTIB.

Kniouosi cnosa: npodeciiina MOBHA MiArOTOBKA, KOMIIETEHTHICHHM
X170, IepeKIIal, IeAarori9YHui MepeKIIal, CTyICHTU-MI>KHAPOTHUKHU.

IlepoBa C. B. IlpodeccuonajiibHass fA3bIKOBAas  IMOAr0TOBKA
CTY/IEHTOB-MeKIYHAPOIHUKOB: MP00JieMbl 00y4eHHsI ¢ MCNOJIb30BAHHEM
nepesoja.

Cratbs mpexactaBisieT co0oil 0030p ombiTa TPOhecCHOHATHHOM
MOATOTOBKM IO AHIJIMHCKOMY SI3bIKY CTYIEHTOB, OOY4YaloIIUXCS 110
CHEIHANbHOCTH  ,,MEXIyHapOJHBIE OTHOIICHUSA . YKa3blBaeTcs, UTO
CYIIHOCTh, IIETM WM COJEpKaHWe OOY4YeHHs NPOPECCHOHATHHON S3BIKOBOU
MOATOTOBKH OCYIIECTBISIETCS B paMKax KOMIIETEHTHOCTHOTO MOAXOJa.
OcCHOBHbIE ~ KOMIIOHEHTbl ~ IPO(ECCHOHATBLHOM  SI3BIKOBOW  MOATOTOBKH
CTYJCHTOB-MEXIYHAPOIHUKOB: pa3BUTHE npodeccuoHaNbHOM
KOMIICTEHTHOCTH, HpO(beCCI/IOHaJ'II/I?;M SI3BIKOBOM IIOATOTOBKH, TOTOBHOCTH
CTYICHTOB OOIIATbCI B  YCJIOBHSX MEXKYIbTYPHOH KOMMYHHKAIIUH,
WCIIOJIb30BaHNE HOBEHIIMX TEXHOJOTMH B Ipollecce OOyYEHHUs CTYICHTOB.
[TonsiTue ,,iepeBo” paccMaTpUBaeTCs Kak LEeNb U KaK CPEICTBO OOy4YeHUS
MHOCTPAaHHOMY  SI3bIKYy  CTYJIEHTOB  BBICHIETO  Y4eOHOTO  3aBEJCHHUS.
OcgemaroTcst MOJIOKUTEIHHBIC u OTpHIIaTEeIbHBIC CTOPOHBI
oOydaromiero / mearoruaeckoro nepeBoa, a TaKKe JI0OKa3aHa
1[e1eco00pa3HOCTh MPUMEHEHHUST STOr0 BHAa pPadOT Ha pPa3HBIX CTaIUAX
IIOATrOTOBKHN 6YHYHII/IX CIICIINAJINCTOB B oOJactu MCKAYHAPOAHBIX
OTHOIICHHUH. Harotcs pEKOMEHIalun o MPUMEHEHHIO
o0ydJaroIero / mearornaeckoro TepeBoja BO BpeMsi NpodecCHOHATBLHON
SI3BIKOBOM TIOJITOTOBKHU CTYICHTOB.

Kniouesvie cnosa: mnpodeccuoHalibHas —s3bIKOBasi MOJArOTOBKA,
KOMITETEHTHOCTHBIN MOAXO0/, MEePEBOJI, MeJAarornuecKuii mepeBol, CTyAEHThI-
MEXIYHApOIHUKH.

Perova S. V. Professional Language Training of the International
Relation Students: the Problems of Teaching through Translation

The article provides the review of the experience of professional
training in the English language of International Relations students. It has been
stated that the essence, the purpose and the contents of the professional
language training is carried out within the limits of the competence-based
approach. So-called Language for Specific Purposes (LSP) — when a language
is taught to students of non-linguistic specialities — is a major of higher
education curriculum. The analysis of the theory and practice of professional
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language training of future specialists of International Relations has shown
that its main components are: the development of the professional
competences; the professionalism of language training; the preparation of the
students to act in the intercultural communication; the usage of new
technologies in the process of education. The notion of “translation” has been
explored as a goal and as a means of learning a foreign language in the
institution of higher education. The issue of directionality in the classroom and
the usage of so-called pedagogical translation has been taken into
consideration. The advantages and disadvantages of pedagogical translation
have been illustrated.

The expediency of applying such type of work on different stages of
International Relations students training has been shown. It’s been mentioned
that translation can be a very valuable classroom activity. It is especially
beneficial in the monolingual classroom of International Relations students.
The recommendations on the students’ teaching through traslation have been
given.

Key words: professional language training, competence-based
approach, translation, pedagogical translation, International Relations students.
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BUKOPUCTAHHA ABTEHTUYHUX XYJOKHIX BIJEO®LJIIbBMIB
JJIA KOMIIVIEKCHOTI'O PO3BUTKY MOBJIEHHEBUX YMIHb
CTYJAEHTIB MOBHUX ®AKVYJIBTETIB

CydacHuil mpoliec HaBYaHHS 1HO3EMHOI MOBHM BX€ HEMOXJIHMBO
yaBUTH 0€3 BUKOPUCTaHHS BiJeo 3aco0iB, 1 HacamIepel, AaBTEHTHYHUX
XYIOXKHIX BifeoduibMiB. BuBueHHs mpobiieM, MOB’sI3aHUX 13 3aCTOCYBaHHSIM
Bileo(hOHOTpaMM Y HaBYAJIbHOMY IIpOILECi, IOCia€ 3HA4YHE MicCIe cepen
naykoBux  pociimkenp  (H. I buukoa, O. L. I'y3s, T.II JleonTbena,
M. B. JIsxoBunpbkuii, H. B. Mocenan, B. C.Ilamyk, M. Allan, B. Baddock,
L. Brandi, W. Bufe, J. Lonergan, J. Sherman, E. Sumerfield ta in.). Tak,
HanpuKiIad, HEU[OJaBHI JIOCIKEHHS 3 LbOr0 MHUTAaHHS Oyl0 MPHCBSIYEHO
npo6iieMaM HaBYaHHS BOKaOyJspy 3a IOIOMOTOI0 aBTEHTUYHOTO Bifieo — Noa
Talavan (2007 p.) [1], HaBuaHHS MaHOYTHIX IOPHCTIB YCHOTO mpodeciiiHo
CHPSIMOBAHOTO aHrIiicbkoro MoHojoriyHoro MosieHHs — Kipxkuep C. E.
(2009 p.) [2], HaBuaHHA [1aJOTIYHOTO CHIJIKYBAaHHA 3 BUKOPUCTAHHSIM
aBTEHTUYHUX XynoxkHIX ¢impmiB — Konorom O. C. (2010 p.) [3], HaB4aHHIO
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