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DIFFICULTIES IN TEACHING ENGLISH VOCABULARY

To know a language means to master its structure and words. Thus,
vocabulary is one of the aspects of the language to be taught at university. The
problem is what words and idioms students should retain. It is evident that the
number of words should be limited because students have 1-3 times a week;
the size of the group is not small enough to provide each student with practice
in speaking; universities are not yet equipped with special laboratories for
individual language learning. The number of words students should acquire
depends on the syllabus requirements. The latter are determined by the
conditions and method used. For example, experiments have proved that the
use of programmed instruction for vocabulary learning allows us to increase
the number of words to be learned since students are able to assimilate them
while working independently with the programme.

The vocabulary, therefore, must be carefully selected in accordance
with the principles of selecting linguistic material, the conditions of teaching
and learning a foreign language at university.

As far as this subject research is concerned, B. T.S. Atkins,
B. T. S. Varantola, J. Baxter, F. E. Daulton, T. Knight, R. Lado, B. Baldwin,
F. Lobo, I. S. P. Nation, B. Laufer, M. Kimmel, M. G. McKeown, T. Mishima,
H. Ringbom and others have tried to investigate and describe it.

Our article deals with the principles of selecting a minimum
vocabulary, comments on the main rules in teaching vocabulary, considers the
possible difficulties a student has to overcome when new words are presented
and the role of the teacher in this process.

Scientific principles of selecting vocabulary have been worked out.
The words selected should be: 1) frequently used in the language (the
frequency of the word may be determined mathematically by means of statistic
data); 2) easily combined (nice room, nice girl, nice weather); 3) unlimited
from the point of view of style (oral, written); 4) included in the topics the
syllabus sets; 5) valuable from the point of view of word-building (use, used,
useful, useless, usefully, user, usage).

The first principle, word frequency, is an example of a purely linguistic
approach to word selection. It is claimed to be the soundest criterion because it
is completely objective. It is derived by counting the number of occurrences of
words appearing in representative printed material comprising novels, essays,
plays, poems, newspapers, textbooks and magazines.
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Modern tendency is to apply this principle depending on the language
activities to be developed. For developing reading skills students need
“reading vocabulary” [1, p. 34], thus various printed texts are analysed from
the point of view of word frequency. For developing speaking skills students
need “speaking vocabulary”. In this case the material for analysis is the spoken
language recorded. The occurrences of words are counted in it and the words
more frequently used in speaking are selected.

The other principles are of didactic value, they serve teaching aims.

The words selected may be grouped under the following two classes [2, p. 346]:

1. Words that we talk with or form (structural) words which make up
the form (structure) of the language.

2. Words that we talk about or content words.

In teaching vocabulary for practical needs both structural words and
content words are of great importance. That is why they are included in the
vocabulary minimum.

The number of words and phraseological units the syllabus sets for a
student to assimilate is approximately 5000 words. They are distributed in the
following way: 1000 words every year. The textbooks now in use contain
more word units than the syllabi set.

The selection of the vocabulary although important is not the teacher’s
chief concern. It is only the “what” of teaching and is usually prescribed for
him/her by textbooks he/she uses. The teacher’s concern is “how” to get
students to assimilate the vocabulary prescribed. This is a difficult problem
and it is still in the process of being solved.

It 1s generally known that university graduates’ vocabulary is poor.
They have trouble with hearing, speaking, reading and writing. One of the
reasons 1s poor teaching of vocabulary.

The teacher should bear in mind that a word is considered to be learned
when: 1) it is spontaneously recognized while auding and reading; 2) it is
correctly used in speech, 1. e., the right word in the right place.

It is necessary to point out the difficulties students experience in
assimilating vocabulary. Learning the words of a foreign language is not an
easy business since every word has its form, meaning and usage and each of
these aspects of the word may have its difficulties. Indeed, some words are
difficult in form (daughter, busy, woman, women) and easy in usage; other
words are easy in form (enter, get happen) and difficult in usage.
Consequently, words may be classified according to the difficulties students
find in assimilation.

The analysis of the words within the foreign language allows us to
distinguish the following groups of words: concrete, abstract and structural.

Words denoting concrete things (book, street, sky), actions (walk,
dance, read), and qualities (long, big, good) are easier to learn than words
denoting abstract notions (world, home, believe, promise, honest). Structural
words are the most difficult for Russian-speaking students.
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In teaching students a foreign language the teacher should bear this in
mind when preparing for the vocabulary work during the lesson.

Another significant moment is the importance of psychological and
linguistic factors which determine the process of teaching vocabulary. Words
are elements of the language used in the act of communication. They are
single units, and as such cannot provide the act of communication by
themselves; they can provide it only when they are combined in a certain way.
Sometimes separate words may be used in the act of communication, however,
for example:

You have relatives, don’t you?

Yes, a niece.

The word niece is used instead of the sentence pattern Yes, I have a niece.

T. Knight says: “It is not the meaning of the words themselves but
intricate system of formal features which makes possible the grasp of what we
generally call “meaning”. [3, p. 28] Train, boy, house, take — conveys no
meaning. “The boy takes a train to his house” is full of meaning.” He
concludes, “The meaning is not in the words themselves but in the words as a
pattern”.

There are several rules for teachers to follow in order to enhance the
process of teaching vocabulary.

Rule 1. While teaching students vocabulary, introduce words in
sentence patterns in different situations of intercourse. Present the words in
keeping with structures to be taught.

Information is composed of two kinds of elements: simple (words) and
complicated (sentences). A word may be both a whole which consists of
elements (speech sounds) and at the same time an element which is included in
a whole (a sentence). In teaching words attention should be given both to a
word as an element (in sentences) and a word as a whole (isolated unit) with
the purpose of its analysis.

Rule 2. Present the word as an element, i. €., in a sentence pattern first.
Then fix it in the students’ memory through different exercises in sentence
patterns and phrase patterns.

Speech is taken in by ear and reproduced by the organs of speech. In
teaching students vocabulary both the ear and the organs of speech should take
an active part in the assimilation of words. Students should have ample
practice in hearing words and pronouncing them not only as isolated units but
in various sentences in which they occur.

Rule 3. While introducing a word, pronounce it yourself in a context,
ask students to pronounce it both individually and in unison in a context, too.

Any word in the language has very complicated linguistic relations
with other words in pronunciation, meaning, spelling and usage.

Rule 4. In teaching words it is necessary to establish a memory bond
between a new word and those already covered.

For example: sea — see, too — two, no — know, I — eye, for — four,
their — there, buy — by (in pronunciation); answer — reply, answer — ask,
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small — little (in meaning); bought — brought, caught — taught, night — right (in
spelling); to fight sb, to doubt sth, to mention sth (similar word combination).

The process of learning a word means to a student:

1) identification of concepts, i.e., learning what the word means; 2)
student’s activity for the purpose of retaining the word; 3) student’s activity in
using this word in the process of communication in different situations.

Accordingly, the teacher’s role in this process is: 1) to furnish
explanation, i. e., to present the word, to get students to identify the concept
correctly; 2) to get them to recall or recognize the word by means of different
exercises; 3) to stimulate students to use the words in speech.

I fully agree with H. Ringbom who writes “The true art of teaching is
not the application of the “best” system, but the ability to stimulate students to
worth while activity.” [4, p. 57]

All things considered, it is essential to point out that teaching
vocabulary is a part and parcel of teaching a foreign language since to speak a
foreign language fluently means to master its structure and words. Hence,
constant attention to students’ vocabulary on the part of the teacher, whatever
the stage of the teaching is, results, as a rule, in students’ proficiency in a
language.
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Bparina E. P. Tpynsoumi y HapuaHHi aHrJilicbkiil Jekcuii

VY nopaniif ctaTTi 06roBOPIOIOTHCS 5 3ac00iB BUOOPY MiHIMaIbHOIO
0o0’eMy JIEKCMKM HIpU HaBYaHHI 1Ho3eMHOi MoBu (1) HaifuacTime
BUKOPDHUCTOBYETBCS Yy MOBI — YaCTOTHICTb BHU3HAYAEThCA  IUIIXOM
MaTEMaTHUYHOTO MiIPpaXyHKy, 2) JIETKO MOEIHYEThCS 3 IHILIMMU CIOBaMH, 3)
HeoOMe)KeHa CTHJIEM — MUCbMOBUM, YCHHUM, 4) BKJIIOUYEHHUI B akaaeMiuHy
nmporpamy, 5) HIHHUKA 3 TOYKHA 30py CIOBOTBOPEHHS), a TaKOXX 4 OCHOBHI
IIpaBWwia TpU BUKIAJAHHA JIEKCUKH, L0 JO3BOJSIOTH MAaKCUMAJIbHO
aKTUBI3yBaTU pPOOOTY CTYIECHTIB 13 3ay4yBaHHsS HOBUX CIIB MiJl 4ac ypoky (1)
BEJICHHS CJIOBA B PEUYCHHS Y PI3HUX CUTYaTUBHUX JHCKYpcax, 2) MOJaHHS CIIiB
Ha TI0YATKy Y SIKOCTI €JIEMEHTY OJHOTO0 PEYeHHs, a MOTIM (IKCYBaHHS iX y
nam’ATi CTYAEHTIB 3a JONOMOIOK BHKOPUCTAHHS Y IHIIMX PEUEHHIX Ta
BHpa3ax, 3) MPOTOBOPIOBAHHS BHKJIQJauyeéM CJIIB y KOHTEKCTI, a TMOTIM
MIOBTOPEHHS CTY/I€HTaMH 1HAMBIAYaJIbHO Ta KOJEKTUBHO, 4) BCTaHOBJIECHHS Y
nam'siTi 3B'sI3Ky MK HOBUM CJIOBOM 1 Bxke icHyrounM). Hacamkinens, oco0amBa
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yBara HpUIAUISETHCS pOJIi BUKJIAJaya y 30arady€HHl CIOBHHUKOBOIO 3amacy
CTY/EHTIB, a caMe: 1) Jomomararouu CTyJIeHTaM 3pO3yMITH 3HAUY€HHS CJOBa
MIPaBWIbHO, 2) y 3alpONOHOBaHI MOXJIMBOCTI 3rajJlaTd YW BII3HATH CJIOBO,
BUKOPHUCTOBYYM pIi3HI BapiaHTU IX 3aCTOCYBaHHS, 3) y CTHUMYJIOBaHHI
CTY/ICHTIB BUKOPUCTOBYBATH HOBY JIEKCUKY MOBIICHHSI.

Knwouosi cnosa: MiHiManbHUNA 00’€M JIEKCHUKH, MPOLIEC HABYAHHS
JIEKCUKH, HOBI CJIOBA, peUYeHHs, (hpasu.

Bparuna 2. P. Cno:xHOCTH B 00yUeHMHU AHTJIMIICKOM JIEKCHKe

B nanHnoii ctatbe o6cyxaatroTcs 5 crnoco0OB BbIOOpa MUHUMAIBLHOTO
o0beMa JIEKCHKU MpU OO0YyYEeHUU WHOCTPAHHOMY s3bIKYy (1) Hambosee dacto
UCIOJIb3yeMas B A3BIKE — YACTOTHOCTb OPENEINIAETCS IIyTeM MaTeMaTUYECKOTO
nojcy€Ta; 2) JIErKO COYETAIOLIAsCs C APYTUMU CIIOBaMU; 3) HEOrpaHUUEHHas
CTUJIeM — YCTHBIA, INHCHbMEHHbIH; 4) BKJIIOYEHHas B aKaJAEMUYECKYIO
mporpamMmy; S5) IIeHHas C TOYKH 3pEHHUs CJIOBOOOpa3oBaHUA), a Takxke 4
OCHOBHBIE IIpaBWJIa IpENOJaBaHUs JIEKCUKH, I103BOJISIONIME MAaKCHUMAJIBHO
aKTUBU3UPOBATh PabOTY CTYJEHTOB MO 3ayYMBaHUIO HOBBIX CJIOB Ha ypoke (1)
BBEJICHUE CJIOB B IPEUIOKEHMS B Pa3jIMYHBbIX CUTYaTHBHBIX AMCKypcax; 2)
CHauaja MpeACTaBIIEHUE CJIOB B KaueCTBE AJIEMEHTA OJHOI0 MPEIJIOKEHUS, a
3aTeM (UKCUPOBAHUE UX B NMAMATH CTYIEHTOB [TOCPEICTBOM HUCIOJIb30BAHUS B
IPYTUX TpPeUIoKEeHUSIX U Ppas3ax; 3) mporoBapuBaHue IPENOAABATEIEM CIIOB
B KOHTEKCTE, 3aTEM II0BTOPEHUE CTYACHTAMH NHIUBUAYAIBHO U KOJIJIEKTUBHO;
4) ycTaHOBJIEHHE B MaMSITH CBA3U MEXIY HOBBIM CIIOBOM U YX€ U3BECTHBIM).
B 3akmouenue, ocoboe BHUMaHHE YJENAETCSl POJIM CAMOT0 INPEroaaBaTes B
oOoramieH1y CJIOBapHOTO 3amaca CTYJEHTOB, a HMEHHO: 1) B IOMOULIA
CTYJEHTaM IIOHATH 3HA4YEHHME CJIOBA IPaBWIbHO; 2) B IPENOCTaBICHUU
BO3MOXXHOCTH BCIIOMHUTb WJIM Yy3HaTb CJIOBO, HCIOJIb3YSl pazIuYHbIE
BapUaHThl UX NPUMEHEHHs; 3) B CTUMYJIMPOBAHUU CTYAECHTOB YHNOTPEOJATH
HOBYIO JIEKCHUKY B PEUH.

Kniouegvie cnosa: MUHUMANbHBIM 00BEM JIEKCUKH, IPOLIECC 00yUeHUS
JIEKCUKH, HOBBIE CJIOBA, MPEJIOKEHUS, (Ppa3bl.

Bragina E. R. Difficulties in teaching English vocabulary

Our article deals with the principles of selecting a minimum
vocabulary; comments on the main rules in teaching vocabulary, and
psychological and linguistic factors which determine the process of teaching
vocabulary; considers the possible difficulties a student has to overcome when
new words are presented and the role of the teacher in this process. There are 5
scientific principles of selecting vocabulary: 1) frequently used in the language
(the frequency of the word may be determined mathematically by means of
statistic data); 2) easily combined; 3) unlimited from the point of view of style
(oral, written); 4) included in the topics the syllabus sets; 5) valuable from the
point of view of word-building. There are 4 rules for teachers to follow in
order to enhance the process of teaching vocabulary: 1) to introduce words in
sentence patterns in different situations of intercourse, to present the words in

91



Bicauk JIHY imeni Tapaca Illesuenka Ne 6 (289), Y. 11, 2014

keeping with structures to be taught; 2) to present the word as an element, i.e.,
in a sentence pattern first and to fix it in the students’ memory through
different exercises in sentence patterns and phrase patterns; 3) to pronounce it
yourself in a context, to ask students to pronounce it both individually and in
unison in a context; 4) to establish a memory bond between a new word and
those already covered. The teacher’s role in the process of teaching vocabulary
is: 1) to furnish explanation, i.e., to present the word, to get students to identify
concept correctly; 2) to get them to recall or recognize the word by means of
different exercises; 3) to stimulate students to use the words in speech.

Key words: minimum vocabulary, process of teaching vocabulary, new
words, sentence, phrase.
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WAYS OF EVALUATING SOCIOCULTURAL ABILITIES AT
PRIMARY SCHOOL (FOURTH GRADE)

Today the ability to communicate effectively in intercultural situations
is important for every person worldwide. When interacting with people from
other cultures, an individual may experience certain obstacles that are caused
by differences in cultural understanding between people from different
cultures. That’s why in the process of learning a language one should acquire
not only language skills but also try to develop Communicative Competence
and Sociocultural Competence (SCC) as a part of it.

Trying to give a definition to SCC one can face some difficulties since
the definitions given by different scientists may be confusing and
contradictory. At the same time many methodologists agree that SCC is an
integrative part of Communicative Competence and can’t exist as a set of
separate skills and abilities [1; 2; 3].

Many scientists devoted their studies to the problem of adults’ and
secondary school pupils’ SCC developing and evaluation [2, 3] but there is a
real lack of studies on primary pupils’ SCC evaluation. Though some
methodologists worked a lot over the SCC content for young learners but still
there aren’t many studies on SCC evaluation. We can find some studies on
how to evaluate SCC knowledge and some skills at primary school [4; 5], but
we can’t find any article on how to evaluate primary pupils’ sociocultural
abilities which makes this article relevant.
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