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keeping with structures to be taught; 2) to present the word as an element, i.e.,
in a sentence pattern first and to fix it in the students’ memory through
different exercises in sentence patterns and phrase patterns; 3) to pronounce it
yourself in a context, to ask students to pronounce it both individually and in
unison in a context; 4) to establish a memory bond between a new word and
those already covered. The teacher’s role in the process of teaching vocabulary
is: 1) to furnish explanation, i.e., to present the word, to get students to identify
concept correctly; 2) to get them to recall or recognize the word by means of
different exercises; 3) to stimulate students to use the words in speech.

Key words: minimum vocabulary, process of teaching vocabulary, new
words, sentence, phrase.
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WAYS OF EVALUATING SOCIOCULTURAL ABILITIES AT
PRIMARY SCHOOL (FOURTH GRADE)

Today the ability to communicate effectively in intercultural situations
is important for every person worldwide. When interacting with people from
other cultures, an individual may experience certain obstacles that are caused
by differences in cultural understanding between people from different
cultures. That’s why in the process of learning a language one should acquire
not only language skills but also try to develop Communicative Competence
and Sociocultural Competence (SCC) as a part of it.

Trying to give a definition to SCC one can face some difficulties since
the definitions given by different scientists may be confusing and
contradictory. At the same time many methodologists agree that SCC is an
integrative part of Communicative Competence and can’t exist as a set of
separate skills and abilities [1; 2; 3].

Many scientists devoted their studies to the problem of adults’ and
secondary school pupils’ SCC developing and evaluation [2, 3] but there is a
real lack of studies on primary pupils’ SCC evaluation. Though some
methodologists worked a lot over the SCC content for young learners but still
there aren’t many studies on SCC evaluation. We can find some studies on
how to evaluate SCC knowledge and some skills at primary school [4; 5], but
we can’t find any article on how to evaluate primary pupils’ sociocultural
abilities which makes this article relevant.
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When speaking about sociocultural knowledge, skills and abilities
evaluation at primary school, children’s psychological and pedagogical
characteristics as well as their level of Communicative Competence should be
taken into consideration. It was proved by many researchers that young
learners’ need in bright images, games, positive emotions, and non-boring
activities during the lesson of English is immense. So, this article is aimed at
observation of various criteria and strategies that might be used to evaluate
young learners’ sociocultural abilities.

In this study by the term SCC we mean the person’s ability and
readiness to interact successfully with some representative of another culture.
As any other competence, SCC includes knowledge, skills and abilities that are
used to avoid misunderstanding in a situation of intercultural communication.
Among the criteria for SCC evaluation one can find [2, 3, 4, 6]:

1. Sufficient level of knowledge about history, geography, culture of
the interlocutor’s country; about ethnic and psychological peculiarities of
interlocutor’s mentality.

2. Sufficient level of knowledge of realia and relevant conventions of
oral and written communication.

3. Developed skills of properly using verbal and non-verbal means in a
situation of intercultural communication, of altering the communicative
strategies if needed.

4. Developed skills of understanding words and phrases sociocultural
meaning, of being aware of the native culture realia and comparing them to the
interlocutor’s ones.

5. Developed ability of being empathic and open-minded to other cultures.

6. Developed ability of showing initiative and readiness for
communication.

7. Developed awareness of someone’s own identity,

8. Developed ability of being sensitive, flexible and polite concerning
other cultures realia and phenomena.

9. Developed ability of experiencing no fear of other cultures.

To effectively evaluate sociocultural knowledge, skills and abilities a
teacher can use continuous assessment (implies the assessment of class
performances and projects throughout the course) and fixed point assessment
(implies an examination or other assessment which takes place on a certain
day, usually at the end of the course or before the beginning of a course). Both
approaches have advantages and disadvantages.

Continuous assessment allows to evaluate SCC as a complex in various
situations, to show children’s weaknesses and strengths, but it depends too
much on the teacher’s capacity to be objective.

Fixed point assessment can provide objective and relevant evaluation,
but it may lead to examination traumas and favours certain types of learners.

It should be pointed out that assessment of sociocultural knowledge
(1 —2) and skills (3 —4) doesn’t present a serious problem even with young
learners. It is worth mentioning here that, naturally, these skills are to
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correspond to the Al.1. Level in Common European Framework of Reference
(CEFR) [6].

A teacher can easily use a test and V. Bespalko formula to assess
pupils’ sociocultural knowledge and skills: K = P/n, where “K” is the index of
SCC development efficiency, “P” is the number of correct answers and “n” is
the whole amount of questions. In Bespalko’s opinion, efficiency is
recognized when index K is more than 0.7 [7]. To avoid examination traumas
the questions should be given in an interesting and motivating way (e.g. The
Gingerbread Man has lost his memory and now he isn’t able to answer the
simple questions about Great Britain. Will you help him?).

When it comes to evaluating sociocultural abilities (5 — 8), it is rather
difficult to do this as the general level of primary pupils’ communicative skills
is not too high (according to the requirements of the Al.1. Level in CEFR). It
is clearly understood that SCC skills and abilities can’t be distinctly separated
from speech and language ones, so this fact presents a problem.

Other problems in evaluating young learners’ sociocultural abilities
concern children’s psychological characteristics. Firstly, it may be difficult for
children either to recognize or to demonstrate their progress in a self-
assessment grid of skills and abilities in CEFR because of weak logical
thinking and self-assessment. Though many European Language Portfolios are
designed exactly for younger learners (they focus on Al to Bl levels), and
CEFR grid is transformed in “I can” bubbles in order to correspond to their
age demands, only some options are available for primary schoolchildren
perception. Sometimes even CEFR gives no description to some sociocultural
abilities for Al level [6].

Secondly, attention of young learners is weak too, which means that a
teacher can only use tests or questionnaires with a few items.

Thirdly, children have a need in bright images and positive emotions,
that’s why the questions should be put in an interesting and motivating
manner. It is crucial to realize that the definitions of sociocultural abilities
given above should be somewhat adapted to correspond to these young
learners’ psychological characteristics.

Cultural empathy and open-mindedness are the most frequently
mentioned dimensions of SCC. They refer to the ability to empathize with the
feelings, thoughts, and behaviors of members of different cultural groups, to
show an open and unprejudiced attitude towards out group members and
towards different cultural norms and values. Within the Al.1. level by CEFR
we can speak about some elementary wish to interact with people from other
countries without feeling any prejudice.

Ability to show initiative, flexibility and readiness to communicate in
communicative situations may be defined as a tendency to approach social
situations in an active way and to take initiatives. To evaluate this ability some
situations familiar to schoolchildren may be used.

Awareness of someone’s own identity implies that in order to be a
competent second language user it is necessary to go beyond the view of his
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own culture and to be able to analyze and compare realia and phenomena of
two cultures. Within the Al.1. level by CEFR such realia may concern well-
known festivals, simple traditions and so on.
The dimension of ability to be sensitive, flexible and polite concerning
realia and phenomena of other cultures in communication with a person from
another culture refers to a tendency to remain calm and polite even in stressful
situations versus a tendency to show strong emotional reactions in some
circumstances. The learner has to be able to switch easily from one strategy to
another because the familiar ways of handling things will not necessarily work
in a new cultural environment. We can use here some situations familiar to
schoolchildren too.
The final dimension is absence of fear of another culture. In our study
we stress the importance of this dimension, because it is closely connected
with the problem of primary schoolchildren general motivation to English as a
school subject. In our opinion, it can be evaluated via children’s willingness to
interact with people from other countries.
We decided to use a questionnaire to evaluate primary school learners’
sociocultural abilities and motivation in our study. It was given to 54 pupils.
Instead of self-assessment grid of skills and abilities in CEFR and “I can”
statements in European Language Portfolio we used a set of direct questions.
The questionnaire consisted of the following sections: biographical information
— questions 1-2 (the respondents were asked to provide their name, school and
form number); scales for motivation to English as a school subject — questions
3-5; scales for showing child’s attitude to another culture — questions 4-10.
According to E. Azimov and A. Shchukin [1, p. 17] the questionnaire
method is an additional method of scientific research. A questionnaire can be
open (with free answers) or close (choosing an option among the answers), all-
embracing or selective, individual or designed for a group, have an oral or
written form. In our study the questionnaire included open as well as close
questions, it was all-embracing, made for a group, and had a written form.
Here is the questionnaire used in our research.
Read the questions and put “V” near the appropriate option (or give
your own answer).
What’s your name?
Which school and form do you study at?
Do you like English as a school subject? = Yes = No _ Idon’t know
Do you like to read stories in English? Yes No _ Idon’t know
Do you like singing songs in English? Yes  No_ Idon’t know
Would you like to communicate with a boy/girl from another country?

~ Yes _ No Idon’t know because

Will you be able to communicate successfully with a boy/girl from another

country? _ Yes, but I’'m not sure if I understand everything in our conversation

_ No, because my English is poor.

7. Would you like to visit a foreign country some day?

~ Yes _ No Idon’t know because

S e
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8. Will you be able to go shopping successfully in a foreign country?
~ Yes _ No Idon’t know because
9. Is it polite to say “Hello” to a boy/girl from another country?

_ Yes _ No

10. When you get a letter with holiday greetings from a boy/girl from another
country, will you give an immediate answer?

_ Yes _No

How will you start your letter?

In the current study the Questionnaire consisted of 10 items. Let’s have
a look at what the questions 4-10 implied.

Cultural empathy and open-mindedness are measured by questions 4,
5, 6,7, 8 and 10. So, the questions “Would you like to communicate with a
boy/girl from another country?” and “Would you like to visit a foreign country
some day?” mean “I enjoy interacting with people from other countries”.
Ability to be sensitive to realia and phenomena of other cultures (within the
Al.1. level by CEFR) are measured by items 9, 10 and 11. So, the question
“Will you be able to go shopping successfully in a foreign country?”” means “I
am confident that I can get accustomed to the shopping conditions in a
different culture”. Examples of the flexibility and politeness in communication
with a person from another culture (within the Al.1. level by CEFR) are given
in questions 9 and 10. So, the question “Is it polite to say “Hello” to a boy/girl
from another country?” means “I realize the difference between the registers”,
and the situation “When you get a letter with holiday greetings from a boy/girl
from another country, will you give an immediate answer?” means “I know
the rules for expressing verbal behaviors in other cultures and I adjust my
cultural knowledge as 1 interact with people from another culture”. Finally,
examples of items for displaying absence of fear of another culture are 4, 5, 6,
7 and 8. So, the question “Will you be able to communicate successfully with
a boy/girl from another country?” means “I have no fear when interacting with
people from other countries™.

In our opinion, using a questionnaire to evaluate sociocultural abilities
of learners at primary school is acceptable and relevant. In the process of
teaching English to young learners considerable attention should be paid to
their psychological and pedagogical characteristics. Proper organization and
assessment of pupils’ SCC will help them to develop sociocultural abilities
and communicate successfully with interlocutors from other countries.
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I'anymxka I'. M. Hlasaxu OLliHIOBAHHS COLIIOKYJIbTYPHHX
30aTHOCTEH y MOYATKOBIHM MIKOJi (HA PiBHI YeTBepTOro KJacy)

Y crarTi  aHami3ylOThCS  JIOCHIJKEHHS, IPHUCBSYEHI IHUTAHHIO
¢dbopMyBaHHS ¥ OIIHIOBaHHS COLIOKYJIbTYPHHUX 3/JaTHOCTEH Ha piBHI
YETBEPTOrO0 KJacy, a TaKOoX TIOB’SI3aHUM 13 TICMXOJIOTO-TIeIaroriYHuMHU
0COOJIMBOCTSIMM ~y4YHIB I1bOIO BIKYy TpPYIHOLIAM TAaKOTO OI[IHIOBaHHA.
[linTBepKeHUM 1cuxojoramMu (akToM € HeWMOBIpHa MoTpebda Y4HIB
MOJIOJIIIOTO IKIJIBHOTO BiKY B SICKpaBUX 00pa3ax, HO3UTUBHUX €MOLIsX, iIrpax
Ta [IKaBUX BIIpaBax Ha ypolll aHIIMCHKOI. 3 OISy Ha 1€ y CTaTT1 Ha/laeThCs
nepeniK KpUTepiiB Ta crnocoOiB OLIHIOBAHHS COLIOKYJIbTYPHUX 3HaHb, YMiHb 1
3naTHocTed Juig  modaTkoBoi 1mikoiau. Cepen 1mMX KpuTepiiB  yBara
aKIEHTYEThCS Ha JIOCTaTHHOMY DPiBHI C(OPMOBAHOCTI 3arajbHUX 3HaHb PO
KpaiHy CIIBPO3MOBHHKA, 1 peayiil Ta BIAMOBIAHMX KIIIIE€ IS YCHOTO Ta
MUCHMOBOT'O CHUIKYBaHH:; c(hOPMOBAHOCTI yMiHb BUKOPUCTaHHS BepOAIbHUX
1 HeBepOalbHUX 3ac00IB y CUTyalli MIKKYJIbTYPHOTO CIUIKYBaHHS, YMiHb
MOPIBHIOBATH peajii Ta sIBUILA HAlIOHAJIbHOI KYJIbTYPHU 3 1HILIOIO KYJIBTYPOIO;
PO3BUTKY 3/1aTHOCTI BIJYYBaTH €MIIATiI0 JO0 MPEICTaBHUKIB IHIIMX KYJBTYP,
BUSIBJISITU TOTOBHICTHh JO CHUIKYBAaHHS; PO3BUTKY HAI[lOHAJIbHOI CBIJIOMOCTI
pa3oM 13 3JaTHICTIO OyTH YyTJIMBUM JO pealiil Ta SBUI IHIIOI KYJIbTYpH,
3TaTHOCT1 HE BiAYYBAaTH CTpaxy IepeJl 1HUIOKW KyibTyporo. Haromomryerscs,
110 TaKi 3HAHHS, YMIHHS 1 3[aTHOCTI MAlOTh BIAMOBIAATH BUMOTaM JI0 PiBHA
Al.l. y 3aranbpHO€BpOIEHCHKUX PEKOMEHAIISAX. 3HAUHA YBara MpUIUII€ThCs
METOAY aHKETyBaHHSA SIK CIOCOOYy OI[IHIOBAaHHS MOTHBAIlll MOJIOIINX
HIKOJISIPIB Ta TXHIX COLIOKYIbTYPHUX 31aTHOCTEH.

Kniouosi cnosa: cOUIOKYJIbTypHAa KOMIIETEHINS, COLIOKYJbTYpHI
3HaHHS, YMIHHS 1 3/TaTHOCTI, IICUXOJIOTO-TIE€Iarori4yHl 0COOJIMBOCTI MOJIOIIINX
HIKOJISIPIB, IOYATKOBA IIIKOJIA.
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lanymkaI'. M. Cnoco0bl  OHeHUBAHMS  COIUOKYJIbTYPHBIX
CIOCOOHOCTEeH B HAYAJIbHOM IIK0JIe (HA YPOBHE YeTBEPTOro KJacca)

B cratebe aHanmM3MpyHOTCS UCCIEIOBAHUS, IOCBSIIEHHBIE BOIPOCY
(dbopMHpOBaHUSA M OLICHUBAHUS COLMOKYJIBTYPHBIX CIIOCOOHOCTEH Ha ypOBHE
YEeTBEpTOro Kjacca, a TaKXKe CBS3aHHBIM C ICUXOJIOro-NeAarorn4yecKuMu
O0COOEHHOCTSIMM ~ y4yalllUXCsl ~ JAHHOTO  BO3pacTa TPYAHOCTSAM  TakKoro
oueHuBanus.  [loaTBepkIeHHBIM  mcuxojioraMd  (aKTOM  SIBISIETCA
NOTPeOHOCTh y4aluxcs MIIAJIIEro MIKOJIBHOTO BO3pacTa B SIPKUX 00pasax,
Urpax ¥ MHTEPECHBIX YINPaKHEHUAX HA ypOKE aHTJIMICKOTo si3bka. B craThe
NPEJOCTaBIIACTCSl  IepedyeHb  KPUTEpUEB U CHOCOOOB  OLEHUBAHMS
COIIMOKYJBTYPHBIX 3HAHWU, YMEHHH U CIIOCOOHOCTEH ISl HA4adIbHOM IIKOJIBI.
Cpenu 3TUX KpUTEPHEB BHUMaHHE AKLEHTHPYETCsl Ha JIOCTaTOYHOM YpPOBHE
c(hOpMUPOBAHHOCTH OOIIMX 3HAHMM O CTpaHE COOECENHUKA, €€ pealHsIX U
KJIUILE Uil YCTHOTO M MMCbMEHHOIO OOIIeHUs; c(hOPMUPOBAHHOCTH YMEHUH
MCIOJIb30BAaHUS PA3IMYHBIX CPEACTB B CUTYallUU MEXKYJIbTYPHOTO OOIIEHUS,
YMEHUIl CpaBHMBATh PEAIMU U SIBJICHUS HAIMOHAIBHOW KYIBTYPHI C APYron
KYJIbTYPOH; pa3BUTHsSI CHOCOOHOCTH OINYILATh SMIIATUIO K IMPEACTaBUTEISM
APYTUX  KyJIbTYp, HpPOSBIATH TOTOBHOCTh K  OOLICHHMIO;  Pa3BUTHSA
HallMOHAJILHOTO  CaMOCO3HAaHHA  BMECTE€ CO  CHOCOOHOCTBIO  OBITh
BOCIIPUMMYHUBBIM K PEANHAM U SIBICHUSM JIPYroil KyJlbTyphl, HE YyBCTBOBATb
CTpaxa Iepes APYrod KyJbTYpOW, COOTBETCTBHIO TAaKMX 3HAHWUN, YMEHUU H
cnocobHocTeit  ypoBHIO Al.l. B OOuIEeBpONEUCKUX PEKOMEHAALUIX.
3HauUTENbHOE BHHUMAaHUE YJIEISeTCsl METOAY aHKETHPOBAHHUS KaK crocoly
OLIEHUBAHMsI MOTHUBAIIUH YYAIIUXCS U UX COLMOKYJIBTYPHBIX CIIOCOOHOCTEH.

Kniouegvie cnosa: conuokyabTypHasi KOMIETEHIIMSI, COLUOKYIbTYPHBIE
3HaHUS, YMEHUS U CHOCOOHOCTH, ICHXOJIOrO-IeJarornyeckue O0COOeHHOCTU
MJIaIIINX UIKOJIbHUKOB, HauajbHas IIKOJIa.

Galushka G. M. Ways of evaluating sociocultural abilities at
primary school (fourth grade)

Studies on sociocultural abilities development and evaluation are
considered in the article. Some ways of evaluating sociocultural abilities are
described related to primary schoolchildren psychological and pedagogical
characteristics. It was proved by many researchers that young learners’ need in
bright images, games, positive emotions, and non-boring activities during the
lesson of English is immense. This article focuses on observation of various
criteria and strategies that might be used to evaluate young learners’
sociocultural abilities. Among the criteria for SCC evaluation such criteria as
sufficient level of general knowledge about interlocutor’s country, of realia
and relevant conventions of oral and written communication; developed skills
of properly using verbal and non-verbal means in a situation of intercultural
communication, of being aware of the native culture realia and comparing
them to the interlocutor’s ones; developed ability of being empathic and open-
minded to other -cultures, of showing initiative and readiness for
communication; developed awareness of someone’s own identity, ability of

98



Bicauk JIHY imeni Tapaca Illesuenka Ne 6 (289), Y. 11, 2014

being sensitive to other cultures realia and phenomena; developed ability of
experiencing no fear of other cultures should be pointed out. It should be
stressed that these skills and abilities are to correspond to the Al.1. Level in
Common European Framework of Reference.

Particular attention is paid to questionnaire method which can be a
powerful tool of evaluating primary schoolchildren motivation to English and
their sociocultural abilities.

Key words: sociocultural competence, sociocultural knowledge, skills
and abilities, psychological and pedagogical characteristics of primary
schoolchildren, primary school.
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ANOTHER VIEW ON ENGLISH CHILDREN’S LITERATURE OF
THE 20" CENTURY

Teaching the English language in comprehensive schools may not be
quite successful without using the authentic texts excerpted from modern
English literature books. The teacher of English can only be the competent
guide in it for his pupils. Introducing the best books for class and home
reading we make it possible for our schoolchildren (and, probably, their
parents) to keep in touch with the most popular texts in the world which may
help them not only to improve their English reading habits but also to acquire
a good philological taste and understanding of the art of literature.

The objective of our research is to form the general idea of the 20™
century British and American children’s literature for the students of foreign
languages departments and faculties, future school teachers. The Soviet
scholars of the previous century did much to acquaint the readers of their
country with the most outstanding works (Leonova N. 1., Nikitina G. L,
Zubanova O. V., Hecker M. Y., and others). Due to ideological limitations
certain books have not come to Soviet readers. We will try to touch upon some
less known works of British and American authors.

Having analyzed about 25 most popular British and American
children’s books we may rightfully call the previous century “the golden age
of children’s literature”. Bookshops offer numerous volumes for all ages and
tastes, excellent screen versions bring readers closer to the original books.

As it is known from history of education, up to the very end of the 18
century children were considered to be small copies of adults who had to grow
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