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activity brings them closer to the music. The culmination of the project
becomes the highest pleasure from the work fulfilled. Aesthetic education at
this stage goes to the next level — from the completely amateur to
semiprofessional work related to the culture of speech. On the third phase,
students have to use all their imagination on aesthetic design ‘“stage” and
peculiarities of the presentation and expression of various aspects of the art of
a dialogue. The final phase of monitoring is the most modern extravagant way
of presenting knowledge — shooting and film screening as final exam work.
All of that affects the formation of the aesthetic taste of the student.

Key words: aesthetic education, project, performance, sounding,
dramatizing, final monitoring, cultural personality.
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LANGUAGE BARRIER AS ONE OF THE KEY PROBLEMS IN
TEACHING ENGLISH TO FOREIGN STUDENTS

Nowadays, the knowledge about how to use a language in specific
circumstances and purposes gives people a very strong bargaining power,
especially in the labour world. Whereas up to twenty or thirty years ago,
speaking a foreign language was a very important prerequisite for just a few,
like managers or diplomats, today it has become of primary importance in all
professional circles. This means that there can be two main objectives for
teaching/learning foreign languages: personal growth and professional growth
[1, p. 107].

An excellence in foreign languages is considered in today’s world to be
not just a kind of tool to bridge gaps between people coming from different
countries and to create strong professional relationships, but above all it is
considered to be an instrument that authorize workers to improve their career
prospects. It should be mentioned that globalization of the world economy
requires professionals and specialists in various areas to communicate
effectively in foreign languages [2, p. 11].

Many scholars agree that with our planet quickly shrinking in the sense
that international borders are easily crossed thanks to the ever-widening
influence of communications technology, the impact of teaching English as a
second language is dramatic [3].

Teaching English to non-native speakers can be a very rewarding
experience. ESL teachers get to meet people from a variety of cultures with
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unique backgrounds and experiences. However, helping non-native speakers
learn a new language and a new culture can be very challenging [4].

Dealing with foreign students at University level firstly implies that
teachers will face a well-defined intermediate group of mature students with a
similar and acceptable background linguistic knowledge, acquired throughout
the years spent at secondary school. However, the reality of the teaching-
learning process often is far from reality. Indeed, despite the fact that they
have been learning foreign language for several years, their level seems to be
not higher than elementary. [1, p. 110].

Usually the reason is that foreign students learning English language in
any different country do face a number of cultural, social and communicative
inconveniences, one of them has arose an interest of this article.

Language barrier as one of the key problems in teaching English
attracted attention of scientists repeatedly. So in the center of researcher’s
attention there were a multi-disciplinary approach [5, p. 50 — 54], a learning-
centred approach [6, p. 21 —24], methodological approaches to teaching
English language learners with diverse abilities and cultural background
[1,p. 108 — 115], and so on. Despite existence of big amount of researches
devoted to studying of language barrier and its influence on teaching-learning
process, some aspects need further specification. It caused a choice of a
subject of the scientific article.

Thus, the relevance of this scientific article is explained by several
factors: increase of methodologist’s’s interest related to different approaches
dealing with the process of teaching English as a second language; occurrence
of the raising need to implement certain efficient methods aimed at removing
the language barrier in the process of teaching English to foreign students.

Accordingly, the purpose of article is concealed in identification of the
main peculiarities of the language barrier and different ways of removing it
while teaching English to foreign students.

To achieve the goal it is necessary to solve the following tasks: to
describe the main levels of the language barrier as one of the key problems in
teaching English as a second language and the reasons of its occurrence; to
formulate a set of required conditions needed to overcome the language barrier
among foreign English learners effectively.

The question of the language barrier removal during English classes
derives from the difficulties arising in the process of language learning. The
main difficulties are associated with the fact that even if foreign students
possess the basic necessary vocabulary, grammatical rules of sentence
structure, understand the oral speech, they are often unable to take advantage
of this knowledge in their own speech because of the language barrier.

In most general terms language barrier is understood as a situation in
which a student possessing the necessary vocabulary and knowledge of
grammar is not capable of producing and reproducing speech [3].

Scientists identify the most commonly spread levels of language
barrier:
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1. High — students are inactive and are afraid to express their thoughts
in English;

2. Intermediate — students try to speak English, but they tend to use
only monosyllabic sentences;

3. Low — students try to interact, support dialogues freely, but still there
1s a limited number of sentences;

4. No language barrier — students can keep up the conversation on any
topic and express their thoughts in English without any obstacles [2, p. 12].

It’s important for teachers of English as a second language to know a
range of methods which can help to overcome the language barrier with their
foreign students. These guidelines are aimed at encouraging students’ efforts:

— First of all it is of supreme importance to use body language cues
such as facial expressions, hand gestures, and other non-verbal signs. They are
a great way to overcome the language barrier. For example, when explaining
the concept of tall, a teacher may raise his/her hand high into the air. When
explaining the concept of cold, shiver and chatter his/her teeth.

— One more point is to use visual aids. Visuals can be used to teach
everything from vocabulary to prepositions. In addition to instructional
advantages, they can keep lessons interesting for the learners. It is much more
preferable to get access to slide projector for effective presentations if
possible.

— It should be mentioned that it’s quite significant to conduct the
classwork mainly by putting students in groups. If the teacher is constantly
talking, learners of English as a second language will never get a chance to
practice. Groups work the best with 2 to 5 people; with any more people, not
everyone gets a chance to participate.

— Teachers of English as a second language need to repeat everything
at least three times. They should also vary the wording of their remarks. A
student may know one set of vocabulary but not another — even when the topic
of discussion is the same. Even if the foreign student does understand a
concept upon first explanation, he/she will still benefit from the repetition and
variation of language. It will expose him/her to new words and phrases.

— It is very important not to over-correct foreign students. Despite the
first instinct to correct student language errors, over-correction can make them
reluctant to use the language at all. If afraid of being corrected every time they
speak, students will simply stop speaking — and therefore learning — the
language. Of course, there are appropriate times to correct language mistakes.
If any grammar topic — for example the future tense — has been discussed at
length in class, it is appropriate to correct students when they form the future
tense improperly.

— Learning English as a second language is not an easy thing
emotionally. No wonder foreign students will feel self-conscious about their
lack of English ability and will thus be reluctant to use the language. The job
of the teacher of English as a second language is to create a safe and
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supportive environment, one in which the student will be comfortable
experimenting with the language [7].

— For non-native speakers, learning rules of grammar and
pronunciation is crucial to effectively learning the language. That is why the
teacher should refresh his/her own understanding of the topics he/she will be
teaching. Writing up lesson plans for each class is especially important while
preparing English classes for foreigners. Drafting a lesson plan prior to each
class aims at preparing a well-thought out session for students. Moreover,
lesson plans should remain simple and focused, with a variety of activities that
incorporate student’s involvement. Each lesson plan should have a main topic,
a few objectives, time to explain and study the material in a class, student
activities and a short evaluation at the end. For example, one class session may
cover the verb “to be”. The objectives might include having students be able to
use the verb “to be” effectively in a short conversation or in writing. After
explaining the uses of “to be” and providing a few examples, students may
write out a few sentences using the verb. Lastly, the teacher may evaluate
these sentences to assess how the students are learning [7].

— While explaining basic grammar topics, a teacher shouldn’t overload
his/her foreign students. Teaching ‘“horizontally” means that rather than
building on the many uses, rules or exceptions of one topic (i.e., the verb “to
be”), it’s much more preferable for a teacher to start with one use at a time. In
this case, instead of teaching the use of “to be” as a state of being and a way of
expressing passive voice, it’s better to focus on the first part and cover the
second part in the next lesson.

— Pronunciation is one more important issue to keep in memory. A
teacher should enunciate clearly and speak slowly. Foreign students who are
just learning English will not be able to keep up if teacher is speaking with a
heavy accent or if his/her tempo is too quick. It’s better to pronounce all of the
letters in each word so they can be clearly distinguished from one another. A
teacher must avoid “slang” English until he/she and his/her students have gone
over such cultural idioms [3].

Some students may learn differently from each other and may have
difficulties with or excel in very different topics. If students have recently
emigrated from other countries they may be dealing with culture shock in
addition to a language barrier. Surely a teacher of English as a second
language should pay his/her attention to understanding of student’s unique
struggle to learn both a new language and a new culture. It’s highly important
to get to know students as people and learn about where they come from as
well. Knowing more about them will improve teaching skills as teacher will
have a better understanding of what each student needs [4].

After analysing a material for defining the term “language barrier”,
detection of the most typical features of language barrier, its levels and the
reasons of its occurrence, we came to a conclusion that it is widely spread
phenomenon nowadays. It appears because of many reasons, the major of
which is cultural, social and communicative inconveniences that foreign
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students experience when they come to different country to study the
language. Following the above recommendations, a teacher of English as a
second language significantly increases the efficiency of removing the
language barrier among foreign students.

As for further prospects of research, deeper and more detailed studying
of the connections between cultural and communicative barriers between
foreign students and teachers of English as a second language will be actual.
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Cimonona K. B. MoBHuii 0ap’ep sik ogHa 3 KJII4Y0BHX NpolJeM
BUKJIA/IAHHSA aHTJIiCbKOI MOBH /1J151 iHO3eMHHX CTY/1€HTIB

Y 3B’A3Ky 3 THM, IO AaHIJIHChKa MOBa € HaMMOIMIMPEHIIIO0
MDKHAI[IOHAJBHOIO 1 MDKKYJIBTYPHOIO MOBOIO B  CBITI, BHKIJIaJaHHS
aHIIMCbKOI MOBM Ui TPEACTAaBHUKIB pI3HUX KpaiH cTae Bce OLIbIl
aKkTyanpHUM. HaBuaroun 1HO3EMHMX CTYJCHTIB aHIJIIHCHKiM MOBIi, BHKIajgad
OTPUMY€E MOXKJIMBICTb CIUJIKYBATHUCh 3 MPEACTAaBHUKAMH PI3HUX KYJBTYp, SKi
BOJIOJIIFOTh YHIKAJbHUM XHUTTEBUM JIOCBIIOM. AJle 3 1HIIOTO OOKY, y mpoleci
BUBYEHHS AaHIJIIHCHKOI MOBH, 1HO3€MHI CTYIEHTH CTHKAIOTbCS 3 BEJIMKOIO
KUIBKICTIO CKJIQJHOCTEH, TakuWxX SIK KyJIbTYpHMM HIOK 1 MOBHMU Oap’ep. B
CTaTTi BHU3HAYEHI BiJIMIHHI pHUCH MOBHOro Oap’epy, HOro OCHOBHI piBHI Ta
MPUYMHU BUHUKHEHHA. [1i MOBHUM 6ap’epoM po3yMiIOTh CUTYallilo, 3a SIKOT
CTY/ICHT, SIKU{ BOJIOZI€ TOCTATHIM CIIOBApHUM 3aI1acOM 1 3HAHHSIM I'pPaMaTUKU
HE 3/aTeH J0 BIATBOPEHHS MOBJIEHHS. Y CTaTTi 3a3HAa4€HI OCHOBHI PiBHI
MOBHOTO 0ap’epy: BUCOKHH — CTYACHTU OOSTbCS BUCIOBIIIOBATH CBOIO TYMKY
aHTJIHACHKOI0 MOBOIO; CEpelHI — CTYJEHTH HaMararoThCsi TOBOPHUTH, aje
BUKOPHUCTOBYIOTh NPH IBOMY TUIBKH MPOCTI PEUSHHS, HU3BKHHA — CTYICHTH
HaMararThCsl MIATPUMYBaTH Oecily, OJHAK KUIBKICTb peueHb OOMEXKEHa;
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BIJICYTHICTb MOBHOTO ©Oap’epy — CTYAEHTH MOXYTh O€3MepenIKoHO
BUCJIOBIIIOBATH CBOI JYMKH aHTJIICHKOIO MOBOIO. BimmoBigHo, B cTaTTi
HaBEICHO HHU3KYy pPEKOMEHJAIlid, 10 HampaBJIeHI Ha IIiJBUIIECHHSA
e(eKTUBHOCTI M0/I0JIaHHSI MOBHOT'O 06ap’epy y 1HO3eMHUX CTYACHTIB.

Knouoei cnosa: moBHUI1 Oap’ep, aHIJIINCBKA K Jpyra MOBa, 1HO3EMHI
CTY/IEHTH, MOBa XECTIB, IVIAH-KOHCIEKT.

Cumonosa E. B. fI3bIkoBoil 0appep Kak OJHAa H3 KJIHYeBBIX
npodJjieM B IPENOJAAaBAHMHM AHIVIMICKOIO $I3bIKAa /JI1 HHOCTPAHHBIX
CTYJAECHTOB

B cBA3m ¢ TeM, YTO AHIVIMICKHHA S3BIK SIBJISIETCS  CaMbIM
pacIpoCTpaHEHHBIM MEXHALMOHAIBHBIM U MEXKYJIBTYPHBIM SI3bIKOM B MHUPE,
IIPENOJABAHUE AHIJIMICKOIO S3bIKa JUIS IIPEACTABUTENIEH pPA3HBIX CTPaH
CTaHOBHUTCA Bce Ooinee u Ooiee axTyanbHbIM. OOyuyas MHOCTpPaHHBIX
CTYJICHTOB  aHIVIMICKOMY, IpEloAaBaTelb  IOJy4aeT  BO3MOYKHOCTh
NOJICP)KUBAaTh  OOIIEHHE C MPEACTaBUTENIAIMU  PA3IUYHBIX  KYJIBTYD,
001alal0lUX YHUKAJIBHBIM KU3HEHHBIM ONBbITOM. OJJHAKO C APYroil CTOPOHBI,
u3yuasi aHIIMACKUHN S3bIK, MHOCTPAHHBIE CTYJCHTBI CTAIKMBAIOTCS € OOJIBIINM
KOJMYECTBOM CJIOXHOCTEH, TaKMX KaK KYJIbTYPHBII LIOK U S3bIKOBOM OGapbep.
B craree ompeneneHsl OTIMYMTENIbHBIE YEpThl SI3BIKOBOTO Oapbepa, €ro
OCHOBHBIE YPOBHM U IpPUYUHBI BO3HUKHOBeHUS. [loa s3bIKOBBIM Oapbepom
MOHUMAIOT CUTYalUI0, NMPU KOTOPOW CTYAEHT, 00JalarolMii JOCTAaTOUYHBIM
CIIOBapHbBIM  3allacoM M 3HAHWEM TIpaMMaTUKH He crnoco0eH K
BOCIIPOM3BEIICHUIO peuu. B cTaThe IpUBEACHBI OCHOBHBIC YPOBHU SI3bIKOBOIO
Oapbepa: BBICOKUH — CTYJIEHThI 0OSITCS BbIPA’KaTh CBOM MBICIIM HA aHTJIMICKOM
S3BIKE; CPEAHUN — CTYACHTBI IBITAIOTCA TOBOPUTH, HO UCIOJB3YIOT IIPU 3TOM

TOJIBKO OJHOCJIOXKHBIE NPEJIOKEHUS; HU3KUA — CTYAEHTHl IBITAIOTCS
NOJICP)KUBATh Oecelly, OJHAKO KOJMYECTBO NPEJIOKEHUH OrpaHUYeHO;
OTCYTCTBHE $I3BIKOBOI'O Oappepa — CTYIEHTbl MOTYT OECHpEensTCTBEHHO

BBIPAXXaThb CBOM MBICJIM HA AHTJIUMHCKOM si3blke. COOTBETCTBEHHO, B CTAThE
OMHCaH Psifl PEKOMEHIAIIMKA, HAMPaBJIEHHBIX Ha MOBBIMICHUE () (PEKTUBHOCTH
MIPEOI0NICHUS SI3BIKOBOTO Oapbepa y MHOCTPAHHBIX CTYIEHTOB.

Knrouegvle cnosa: s3pIKOBOU Oapbep, aHTIUHCKUM KaK BTOPOH S3BIK,
MHOCTPAaHHBIE CTYACHTHI, A3bIK )KECTOB, MJIAH-KOHCIIEKT.

Simonova K. V. Language barrier as one of the key problems in
teaching English to foreign students

As English is considered to be the first international, exterritorial and
intercultural language in the world, teaching it to representatives of different
cultures has become widespread. On the one hand, dealing with foreign
students, teachers get a chance to meet new people from a variety of cultures
with unique backgrounds and experiences. But on the other hand, helping
foreign students learn the English language can be very challenging because of
certain amount of inconveniences they face. Cultural shock and language
barrier are the most prevailing among them. The article focuses on the
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detection of the most distinctive features of language barrier, its levels and the
reasons of its occurrence. Language barrier is understood as a situation in
which a student possessing the necessary vocabulary and knowledge of
grammar is not capable of producing and reproducing speech. The most
commonly spread levels of language barrier are identified: high — students are
afraid to express their thoughts in English; intermediate — students try to use
only monosyllabic sentences; low — students try to interact, but still there is a
limited number of sentences; language barrier disappearance — students can
express their thoughts in English without any obstacles. Accordingly the
article describes a range of guidelines which can help teachers to overcome the
language barrier with their foreign students. Following them a teacher can
significantly increase the efficiency of removing the language barrier among
foreign students.

Key words: language barrier, English as a second language, foreign
students, body language, lesson plan.
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MULTILEVEL APPROACH TO FOREIGN LANGUAGE
TEACHING.

The problem of individualization of students’ education was a topic of
theoretical research of many scholars. It was examined in the works of
Kitaigorodskaia G. A., Goncharenko S. U., Butkin G. A., Nikolaieva T. M.,
Kondrashova L. V., Buriak V. K., Kamens M. W., Lewis A. C., Patterson K.,
Weishaar M. K.

Taking into consideration the diversity of the students’ environment
and the Ukrainian role onto the educational market more attention is paid to
the multilevel teaching. Moreover, the standard of educational quality
assurance that were approved in Luhansk Taras Shevchenko National
University gives the paramount importance to productive education that is
based on the integration of the educational and research activities, as well as
practice-oriented educational process. Multilevel teaching was thoroughly
researched by Yanovytska O. V., Sydorenko N. Yu., Zubkova M. O.,
Tsuna A. Yu., Pashko L. F., Costa E., V Timmons, Gardner H., Gayfer M.,
Lazear D., Stiggins R. and many others. Mostly these scholars view the
problem of multilevel teaching either in terms of school teaching or as the tool
for group leveling. That is why the topicality of the current research lies in
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