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detection of the most distinctive features of language barrier, its levels and the
reasons of its occurrence. Language barrier is understood as a situation in
which a student possessing the necessary vocabulary and knowledge of
grammar is not capable of producing and reproducing speech. The most
commonly spread levels of language barrier are identified: high — students are
afraid to express their thoughts in English; intermediate — students try to use
only monosyllabic sentences; low — students try to interact, but still there is a
limited number of sentences; language barrier disappearance — students can
express their thoughts in English without any obstacles. Accordingly the
article describes a range of guidelines which can help teachers to overcome the
language barrier with their foreign students. Following them a teacher can
significantly increase the efficiency of removing the language barrier among
foreign students.

Key words: language barrier, English as a second language, foreign
students, body language, lesson plan.
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MULTILEVEL APPROACH TO FOREIGN LANGUAGE
TEACHING.

The problem of individualization of students’ education was a topic of
theoretical research of many scholars. It was examined in the works of
Kitaigorodskaia G. A., Goncharenko S. U., Butkin G. A., Nikolaieva T. M.,
Kondrashova L. V., Buriak V. K., Kamens M. W., Lewis A. C., Patterson K.,
Weishaar M. K.

Taking into consideration the diversity of the students’ environment
and the Ukrainian role onto the educational market more attention is paid to
the multilevel teaching. Moreover, the standard of educational quality
assurance that were approved in Luhansk Taras Shevchenko National
University gives the paramount importance to productive education that is
based on the integration of the educational and research activities, as well as
practice-oriented educational process. Multilevel teaching was thoroughly
researched by Yanovytska O. V., Sydorenko N. Yu., Zubkova M. O.,
Tsuna A. Yu., Pashko L. F., Costa E., V Timmons, Gardner H., Gayfer M.,
Lazear D., Stiggins R. and many others. Mostly these scholars view the
problem of multilevel teaching either in terms of school teaching or as the tool
for group leveling. That is why the topicality of the current research lies in
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necessity of introduction and application of diverse system of evaluation of the
students’ knowledge with different degrees of psychological and educational
and language learning. The aim of this article is to study the conceptual
fundamentals of multilevel approach to foreign language teaching in higher
educational institutions. In order to meet this aim of our investigation, we are
to address the following objectives: to analyse the definitions of the term
‘multilevel foreign language teaching’; to study its benefits and challenges; to
characterize the principles of multilevel foreign language teaching and
students’ grouping; to draw models of every language skill practice in terms of
multilevel foreign language teaching.

According to Bell, Wrigley and Guth every class could be viewed as
multilevel one, as every student in the group has varying levels of competence
in listening, speaking, reading, and writing [1; 2].

Natalie Hess, on her turn, distinguishes not only difference ‘in
language aptitude, in language proficiency, and in general attitude toward
language, as well as in learning styles’ but also differences in ‘gender,
maturity, occupations, ethnicities, cultural and economic backgrounds, as well
as personalities’. [3, p. 2]. Hess defines the multilevel classes as ‘the kind of
classes that have been roughly arranged according to ability, or simply classes
that have been arranged by age-group with no thought to language ability.
These are classes in which students vary considerably in their language and
literacy skills and are in need of a great deal of personal attention and
encouragement to make progress.’ [3, p.2].

Here are some reasons that make the group of students who master
English as a second language multilevel:

. Educational background. In every educational institution
there are own educational strategies and requirements. The standard and
knowledge level of the language oriented school varies from the science
oriented one.

. Comfort with the Roman alphabet. Some students (Spanish,
German, Turkmen and many others) may feel absolutely confident while
dealing with the Roman alphabet as it is reflected in their native alphabet.
However, Ukrainian, Chinese of Korean students must learn absolutely new
alphabet characters when learning English.

. Cultural peculiarities of the teacher’s role. It’s not a secret
that every country has its own educational traditions. There are some countries
in which classes are mostly teacher oriented with weak students’ participation.
Obviously, students from such countries are not used to communicative
classroom and they may not feel comfortable to ask questions, take part in the
discussion, work in groups or manage peer- or self-assessment.

. The student’s personality. An individual’s personality is a
unique and complex object. It plays a huge role in student’s willingness to
participate in activities, take risks using foreign language, and become part of
the classroom community.
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* Goals of learning. The student’s goals to learn foreign language
influences on his motivation and diligence. The more personal the goal is (to
have a good and well-paid job, to continue education abroad), the more
conscientious the student will be.

* The student’s learning style. While planning a lesson, every teacher
should keep in mind that there are three major learning styles. They are audio,
visual and tactile. All the instructions and activities have to accommodate
these different styles.

* Access to foreign language outside the classroom. On one hand this
point is rather simple and clear. With the internalization and informatization,
today’s world suggests the varying opportunities for the language usage,
starting from the social networks and ending with the programmes and films
that use the foreign language. On the other hand, these opportunities can be
viewed as artificial, as the students are surrounded with their closed
community, where everyone uses native language.

Moreover, according to Melinda Roberts, within one language level
group the following sub-levels should be distinguished [4].

Below-level. As these students need extra time to complete activities,
they may have low self-esteem, become frustrated and blame themselves for
learning less rapidly than other students in class or their inability to learn more
efficiently.

At-level. These students are doing well with their current level of
instruction and are progressing as they should.

Above-level. These students may either have more language
proficiency than the at-level students, or be able to acquire the new material
more quickly than their classmates. These students may become frustrated
because of absence of challenges; need to wait for the other students to
understand the material.

It is also considered to be of a paramount importance for teacher to
understand and take into consideration that students’ abilities may vary within
four language skills that are reading, writing, listening and speaking. Thus the
student may be above-level reader, at-level writer but below-level listener and
speaker.

Although teaching multilevel group is not that easy, Natalie Hess
distinguishes the following benefits of it [3, p 2-4]:

* We get a rich variety of human resources. As a rule, the multilevel
group has a great number of opinions, cultural backgrounds, world-views,
values, experiences and styles of learning. This heterogeneity can be used as
an advantage in creating interesting, varied, meaningful, and student-centered
lessons. ‘Students can learn as much by finding out about one another as they
can from reading a text, and the immediate interest that such personal contact
engenders creates a positive classroom climate that promotes genuine
language learning’ [3; p. 2].

* The teacher is not the only pedagogue. In multilevel language ability
group there always are the students that acquire the knowledge more quickly
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than the others. These students could take up the role of the teacher-assistants or
peer-tutors. On one hand that would allow more able learners to improve their
language skills by honing their ability to explain, to state clearly, and to give
effective examples, while it provides the less able with considerable support. On
the other hand such cooperative learning fosters positive mutual reliance and
helps students to function as a complex society. It also helps student to develop
strong relations with their peers and become partners in learning.

* We are never bored. As multilevel teaching is tightly connected with
many simultaneous activities and processes working with such classes provide
us with the best and most effective aspects of both our intellectual and
emotional natures.

* Professional development occurs naturally. Teaching in multilevel
group helps us to develop our technique, forces us to invent and develop new
ways of organizing material. These are the classes that compel us to find better
ways of setting up routine tasks. These are the classes that make us think,
create, and grow as teachers.

Among the challenges that the teacher may face in teaching multilevel
groups, N. Hess defines the following [3.p. 4 — 6]:

* Lack of control: the word ‘authority’ means different to different
people, and it is obvious that in large classes teacher can easily loose it. On
one hand, classroom management is an extremely vital issue but on the other
hand it may not be homogenous in its nature. One of the successful ways of
management increase is clear and logical organisation. Thus, for example, we
zone the blackboard and have a definite place on it for instructions or home-
work assignments.

* Management problems. Classroom management should be performed
in a smooth and unnoticeable way. Multilevel classes tend to be more
problematic in this point. As a way out of this situation routines (such as
dictation every Monday, and/or conversation groups every Thursday) might be
introduces. In order to overcome the lateness could be introduced the bonus
system (extra points for being on time and with the proper material) or self-
checking lists (where student put their names and the time at which they come
to the class).

* Huge amount of written work. While passing the written assignment,
student wishes to receive a feedback and to know what others think about his
or her thoughts. However, in large classes the amount of written works is
completely overwhelming. In order to reduce this point teacher could
introduce the collaborative principle in checking the works. It is obvious that
students need to be pre-taught and properly trained to peer-review, but this
could as well help to reveal their editorial skills. As an extension, different
forums or blogs might be introduces.

* Difficulties with provision of individual learning styles while
working in multilevel classes teacher should pay double attention and do
everything in power in order to fulfill the principles of ‘collaboration’ (having
students working together toward common goals), ‘personalization’ (arranging
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for the learners of activities that will allow them to express their own opinions
and ideas), ‘individualization’(arranging activities that will allow students to
work at their own pace), and that of ‘enlarging the circle’ (including as many
students as possible in any activity).

* Activating the quiet student is difficult. In order to activate a great
many of students in large classes teacher should keep in mind the principles of
‘open-endedness’, ‘interest’ and ‘variety’ that are considered to be
fundamental to student engagement.

Among the challenges of multilevel foreign language teaching Julie
Mathews-Aydinli and Regina Van Horne pay double attention to time-
consuming, and essential elements of successful multilevel class that are
lesson planning and classroom management. Teachers should design flexible
challenging and logical activity that neither makes bored above-level students,
nor does it frustrate the below-level students. These researchers also consider
that the key role in planning should be given in grouping the students while
performing activities [5].

Natalie Hess distinguishes eleven principles of working in multilevel
classes [3, p. 6 — 15]. They are:

1. Scarlett O’Hara. It is rather understandable that the teaching work
is never easy. The difficulties are doubled in teaching multilevel groups. Of
course teachers will always know that their work is important and the feeling
of people’s and society welfare contribution will never leave them. On other
hand filmed teaching stories tell us that within a year any novice becomes the
best teacher in the world. After couple of unsuccessful teaching months ‘our
hero teacher changes his/her tactics/attitude/technique/strategy and presto
he/she becomes the most wonderful and beloved teacher in the world’
[3, p. 7]. Unfortunately it has no connection to life and real teachers are
accompanied by the challenges through their entire career. As teachers of
multilevel groups are more vulnerable and are more subjected to trials and
pitfalls it is important to understand that they are not alone in their problem.
Moreover, ‘we must learn to shrug off such irritants, or at least do as Scarlett
O’Hara did — think about them tomorrow’ [3, p. 8]. Even in the case when the
lesson was unsuccessful the next lesson must be started with a smile and
readiness to the new good lesson.

2. Variety. Although variety is important in all teaching, it is
particularly relevant in multilevel classes because every student has his own
style of learning and attention span. Varieties of tasks can accommodate
different levels in class. For example while learning new vocabulary different
groups of students can consult dictionaries for definitions, find the contextual
examples of words from the text and make own sentences with the new
vocabulary. Moreover, this principle presupposes the change in the course of
the lesson; teacher should present the smooth switch from silent to pair
reading, from front to group discussion. This will help to provoke interest and
activate the quiet student and to maintain control.
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3. Pace. The feeling of pace is rather important and is unique as each
class has different demands for pacing. Correct pacing means that the activity
is performed in a tempo and momentum suitable to it. This principle is
particularly important in the multilevel class because ‘without correct pacing,
we can lose control and make our students either bored or frustrated’ [3, p. 9].
As a rule, drills are performed in more briskly pace than discussions or
reflections.

4. Interest. In order to bring students’ interest teacher should keep in
mind the following aspects of topics, they should: arouse student curiosity; tap
into meaningful existential questions; touch students’ lives. On the other hand,
‘to create real student interest requires the creation of game-like activities with
clear goals and motivating that guide students through involving tasks into
thoughtful and insightful use of language’ [3, p. 10]

5. Collaboration. Collaboration means working together and
cooperating. It helps students to participate more; on one hand we work over
language improvement, though on the other hand students are taught to be
good negotiators, risk takers, self-monitors and self-evaluators. Moreover,
collaboration is of a great help in multilevel classes. Students should know that
it is important not only to guide the others but to listen to them.

6. Individualization. Individualizing helps to keep everyone
challenged, interested, and occupied with tasks that are of adequate level. It
presupposes the students’ work over the activities that arouse their interest.
Moreover, individualization takes into consideration students’ working pace
and working style.

7. Personalization. This principle presupposes arrangement for the
kinds of activities that will allow students to express their own opinions and
ideas. In turns of multilevel classes it is extremely important to give the
opportunity to every student to share opinions, relate own future plans, explore
on important issues, take stands on controversial topics, and apply special
knowledge to current concerns.

8. Choice and open-endedness. To the contrast of close-ended tasks,
where, for example, students need to fill the gap with one specific word, open-
ended exercises allow students the possibility of choosing. These tasks do not
restrict them with only one correct variant; as more success oriented they
make students work with language.

9. Setting up routines. By term ‘routine’ could be understood such
procedures as attendance check, test dates notification or strategy with the help
of which students move from pair to group work. Establishing routines
considered to smooth the classroom management though the most valuable in
this principle is the factor of teacher’s flexibility. Teacher should be ready to
change the system onto more successful one.

10. Enlarging the circle. In multilevel classes is extremely important
that as many students as possible are involved. The fact that some students do
not participate helps teacher to make two possible conclusions: these students
either the passive listeners or the daydreamers. The main point with the help of
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which the circle is enlarged is the students’ interest and student-oriented
lessons. Moreover, teacher could just give students time for thinking and wait
till more hands are raised.

11. Question the kind of questioning we use. During parts of teacher-
fronted lessons, the priority is given to questions. In multilevel class it is
important to ask the kinds of questions that arouse interest and create
maximum student involvement. Thus, Why-questions, Could someone explain
to me how-questions, questions initiated by students and questions to which
the teacher doesn’t know the answer are considered to be more successful. On
the contrary, yes/no, factual, multiple, elliptical, leading and guessing
questions do not tend to provoke discussion.

While working with multilevel classes Gareth Rees offers to pay
attention to the students’ grouping. Teacher should keep in mind students’
general relationships and level abilities.

In pair work teacher can pair strong student with strong student, weak
with weak, or strong with weak. Moreover, the teacher should keep in mind
that in a very controlled activity the combination of strong and week student is
preferable and on the contrary in less controlled and freer activity the strong
with strong student is more beneficial.

Teacher could organize the group work in mixed levels or similar
levels groups. The number of students in the group is also extremely
important. The principle ‘the less — the better’ works perfectly; in the smaller
groups the below-level student will feel more able to contribute. Dividing
groups according to their levels enables teacher to give a different level or
number of tasks to each group.

Another grouping strategy is the whole class or mingle activity that
‘involves students talking or interacting with many different members of the
class in a short period of time in order to achieve a task’ [6]. This type of
activity presupposes that any one student will work with students at different
levels - experiencing stronger and weaker levels of communication. The
benefits of mingle activity are not just limited to opportunities to above-level
students and support to below-levels but expands to profound ground to
follow-up discussions. The classical example is a 'Find someone who...'
activity.

Melinda Roberts also supports the Gareth Rees’s ideas of different
learning levels grouping, though she insists in the critical point of grouping for
below-level and above-level students. Moreover, she insists in cross-ability
teamwork grouping, otherwise it would be difficult for below-level teams to
ever win.

Julie Mathews-Aydinli and Regina Van Horne point out the following
factors that teachers need to take into consideration when grouping learners in
pairs or small groups [5]:

Level of literacy and education in the native language. Students
with beneficial native language literacy skills can learn to transfer their
knowledge to learning foreign language literacy. It is considered, that these
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students may progress faster than students without that foundation in the first
language.

Age. Students aging 16-18 are socially and cognitively different from
other older students. Adolescents need more structure, guidance, and support
to stay motivated as well as unique concerns that they might have (such as
issues of physical health or hearing and visual acuity).

Culture. Cross-cultural communication is extremely beneficial in
foreign language classroom, although teacher should be aware of the dynamics
rooted in ethnic conflicts among various groups, social status tensions, and
gender oppression.

While working with multilevel classroom the core text could be easily
adopted in order to create level different types of activities.

Leveling speaking or conversation.

While practicing a story-telling activity all students may be given a
different level plan. The below-level students’ may be given a plan and asked
to fill it with the information of their own:

Story plan:

» Setting the scene: This happened to me when I was ...

* The main events: I decided to ...because...

*  What happened in the end: In the end... /eventually ...
The at-level students may be given extended version of the plan:

Story plan:

» Setting the scene: This happened to me when I was... I was ...-ing
when...

* The main events: I decided to ...because... So then I...

*  What happened in the end: In the end... /eventually... I felt...

The above-level students may be limited to definite number of
words/phrases or asked to give extra information about the story, answering
reflexive questions: would you do something different if it was possible? what
were your mistakes / benefits?

Leveling writing activities.

The main principle of writing is that it should be meaningful and useful
in the students’ foreign language speaking world. Thus the task could be
considered as successful if they offer students to practice writing an informal /
formal e-mail, report, a CV or a postcard. However, at any level writing
should start with the model that might be different in the amount of words but
not the amount of instructions. Moreover, while working over the writing task
the mistakes of above-level and at-level students might be marked, letting
them the chance to correct them on their own. The below-level students’ drafts
should be checked and this work could be performed by the above-level
student.

Leveling listening activities.

Listening activities are always difficult for students at all levels.
However, leveling the task could help to avoid students’ frustration. Thus
teacher could offer the below-level-students the multiple choice set, while at-
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level and above-level students could have the open gaps set. Moreover, the
above-level students could be offered to answer the additional questions
(Why...? Why not...? What was the speaker’s attitude? What would you do?),
while the below-level students could be either given time for discussion before
giving the feedback to the whole class or simply given the tape script.

Leveling reading activities.

The classical example of any leveled reading task is the jigsaw reading,
where students are given different parts of the text and after reading they
present it to the other students. As an extension, the above-levels students
might be asked to make the definitions of the new vocabulary, write the part of
the text in different tenses, make questions to the text or write their personal
opinion /summary of the text. Difficult vocabulary might be pre-taught to the
below-level students, the special attention should be given to pictures and
titles that help to set the scene before reading.

In conclusion we should say that multilevel foreign language teaching
intensifies, fosters and optimizes educational process. It has its benefits and
challenges; the last could be easily overcome with the creative usage of the
core text. Fruitful for further research could be the detailed analysis of
implementation of the multilevel foreign language teaching in terms of large
classes.
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CrozsieBa A. O. PizHopiBHeBHMil miAXix 10 HaBYaHHS iHO3eMHHUM
MOBaM

Pi3HOMaHITHICTh CTYAEHTCHKOI CIUIBHOTH Ta CTYIEHT IEHTPOBaHUM
MIJIX17 Y CUCTEMI BHUIIOI OCBITH POOUTH PI3HOPIBHEBUU MIAXiJ IO HABUYAHHS
1HO3€EMHUM MOBaM IMPEAMETOM OOTrOBOpeHHs Ta cmopy. Uepe3 Te, 10 B
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OCHOBHOMY Tpo0OiieMa pI3HOPIBHEBOTO HAaBYAHHS 1HO3EMHHUM MOBaM
JOCHIJDKYBaJIacsl y paMKax CEpeAHbOl OCBITH 4M 53 3aci® JUIsl TpyHmyBaHHS
CTY/ICHTIB, TUTaHHS BIPOBA/HKECHHS IBOTO MIJAXOIY Y CHCTEMY BHIIIBCHKOTO
BUKJIQJIaHHS  1HO3EMHUX MOB  3aJHUINAETbCSA  BIAKPUTHM. Y  CTaTTi
JOCIIJDKYIOTBCA ~ KOHIIETITYallbHI ~ 3acagd  PI3HOPIBHEBOTO MIAXOAY O
BUKJIQJIaHHS 1HO3EMHMX MOB Ha TEpEeHaX BHIIMX HAaBUAIbHUX 3aKJIaiB.
XapakTepus3yeTbCsl TEPMIH  PI3HOPIBHEBE  HABYAHHS,  JOCIIIKYIOTHCS
IPUYMHH, K1 IPU3BOJIATH 10 BUUIEHHS PI3HUX PIBHIB BOJIOJIHHS 1HO3EMHOIO
MOBOIO B MeXax OJHi€i akameMmiuHoi rpymu. Takok XapaKTepH3yHOThCs
MiapiBHI BOJOIHHS HABUYKAMH, SKi MOXYTh OyTH BUIUICHI y MeXaX OJHOTO
MOBHOTO PiBHS. AHTI3YIOTHCSA OCHOBHI IEpeBaru Ta HEIONIKA y poOOTi 3
IPYNOI0 CTYJAEHTIB, SIKI BIAPI3HAIOTHCS 3a PIBHEM BOJIOJIHHS 1HO3EMHOIO
MOBOIO; XapaKTEPU3YIOThCS OAMHAIISTH MPHHIHUIIB POOOTH 3 TPYIOK, SKa
MO€EHYE CTYJICHTIB 3 PI3HUM PiBHEM MOBHHUX 3HaHb Ta BMiHb. Oco0sMBa yBara
MPUAUISETHCS IPUHLIMIIAM, 32 SKHUMH CJI1Jl pO3TPYINOBYBaTH CTYJIEHTIB IIiJl 4yac
poOOTH Ha MPaKTUYHOMY 3aHATTI 3 1HO3eMHOI MOBHM. B skocTi mpukiany
PI3HOPIBHEBOrO0 MiAXOJMy JIO HaBYaHHA 1HO3EMHHUM MOBaM, HaBOJUTHCS
ajanTallis HaBYAJIbHOIO MaTepialy 3a 4YOTUpPMa BHMJAMH MOBIICHHEBOI
JISUTBHOCTI: TOBOPIHHS, ay/{IFOBAHHSIM IMUCbMO Ta YUTAHHSL.

Kniouosi cnosa: pi3HOpIBHEBE HaBYaHHS 1HO3EMHHMM MOBaM, PO3IOALIT
CTYJICHTIB Ha TPYIH, MM1IX1], TPUHIIAI, MOBJICHHEBI HABUYKHU.

CrozsieBa A. A. Pa3HoypoBHeBbIit MOAX0/ B o0y4yeHnu
HHOCTPAHHBIM SI3bIKAM
Paznoobpasue CTYJICHUYECKOTO coo01iecTBa "

CTYJCHTOLIEHTPUPOBAHHBIN MOJIXOJ B CUCTEME BBICIIETO 00pa30BaHUs JENacT
Pa3HOYPOBHEBBIM TMOAXOJ B OOyUYEHHM MPEAMETOM CIIOPOB U OOCYXKICHUH.
Tak kak mnpobrema pa3oypoBHEBOro OOyUEHUS WHOCTPAHHBIM SI3bIKAM
paccMaTpuBajgach B OCHOBHOM JIMOO B paMKax CpeaHEro o0pa3oBaHUsd, MO0
KaK CpEICTBO pa3/elieHUs] y4yalluXcsi Ha TMOATPYIIBL, BO3HHK BOIMPOC
BHEJIPEHUS JIAaHHOTO MOX0/Ia B CUCTEMY BY30BCKOTO OOYYECHHSI HMHOCTPAHHBIM
sa3pIkaM. B cTaTtbe ucciaenyroTcss KOHIENTyalbHbIE OCHOBBI Pa30ypOBHEBOTO
nmoaxoaa B OOYYCHHWM HWHOCTPAHHBIM SI3bIKaM Ha 0a3e BBICIINX y4eOHBIX
3aBeleHUH.  XapakTepusyeTcss TEPMHH  pPa3HOYpOBHEBOE  OOy4YECHHUE;
WCCIICTYIOTCSI TIPUYHUHBI, HA OCHOBE KOTOPBIX BBIICISIOTCS pa3HbIC YPOBHHU
BIIQJICHUS WHOCTPAHHBIM SI3BIKOM B paMKax OJHOW aKaJeMHYeCKOW TPYIIIbI.
Takxe XapaKTepU3yIOTCs TOypPOBHH BJIaJICHUS HAaBBIKAMU B paMKax OJHOTO
SI3BIKOBOT'O YPOBHS. AHAJIU3UPYIOTCS OCHOBHBIE MMPEUMYIIECTBA U HEAOCTATKU
MPENO/IaBaHusl WHOCTPAHHOTO SI3bIKA B Pa3sHOYPOBHEBOW TPYIIIE CTYACHTOB,
XapaKTepU3YIOTCS OAMHHAILATh MPUHIUIOB paboOThl B TPYIIEe C Pa3HBIM
YPOBHEM BJIQJICHUSI MHOCTPAHHBIM sI3bIKOM. Oco0oe BHUMAaHUE YAENSCTCS
MPUHIIUIIAM, TIPH TIOMOIIX KOTOPBIX MTPOU3BOIUTCS pacIlpeie]IeHHe CTYICHTOB
Ha Majble Tpynmbl. B kadecTBe mpumepa pa3sHOYPOBHEBOTO IOIXOJa K
00y4YEHHUI0 MHOCTPAHHBIM SI3bIKAM IPUBOJAMTCS MPUMEP aJalTalHd YIeOHOTO
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Marepuaiga IO YETHIPEM S3BIKOBBIM HAaBBIKAM: TOBOPEHHUIO, ayJIUPOBAHUIO,
MHUCHbMY U YTEHHUIO.

Kniouesvie cnosa: pasHOypoBHEBOE 00y4Y€HHE MHOCTPAHHBIM S3bIKaM,
pacrnpezesieHue CTYICHTOB Ha IPYIIIbI, MOJIX0/1, TPUHIUII, I3bIKOBbIE HABBIKH.

Siuziaieva A. O. Multilevel approach to foreign language teaching

The diversity of students’ environment and the student centered
approach to higher education set the multilevel teaching at the point of
interest. As the problem of multilevel foreign language teaching is mostly
view in terms of secondary school teaching or as the tool for leveling the
groups of students, the question of its application to the system of the higher
education still remains open. The article deals with the conceptual
fundamentals of multilevel approach to foreign language teaching in higher
educational institutions. Thus, the term multilevel language class is defined;
the reasons that make the group of students who master foreign language
multilevel are stated. Moreover, the sub-levels that could be distinguished
within one language level group were characterized. After the analysis of the
main benefits and challenges of multilevel foreign language teaching, eleven
principles of working in multilevel classes are thoroughly studied. Special
attention is paid to the principles of students’ grouping. As an example of
multilevel foreign language teaching application author tries to introduce a
model of core text modeling according to four basic knowledge skills that are
speaking, listening, writing and reading. In conclusion should be stated that
outstanding characteristics of multilevel foreign language teaching that are
productivity, integration of the educational and research activities, co-
education, practice-orientation and appeal to students’ interests help to increase
students’ performance, curiosity, cognitive independence and persistence.

Key words: multilevel foreign language teaching, students grouping,
principle, approach, language skill practice.
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S. O. Surgai
OUTLINE OF MODERN STUDENTS’ LITERACIES AND SKILLS
Nowadays we are witnessing some changes in the relationships
between the youth generation and the technology. These are the sudden

changes that present themselves to 21% century students, the “digital natives”,
as Prensky M. [1] referred to them, who make such fluent and natural uses of
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