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classes with children with a general underdevelopment of speech level III 
aimed at teaching literacy, the formation of the lexico-grammatical system of 
speech, the development of coherent speech and the formation of the sonic 
side of speech. These types of occupations define the main goal - to ensure the 
transition from cumulative representations and passive speech stock to the 
active use of speech communication. In the process of korektsionnogo impact 
work on the dictionary includes clarifying the meaning of words and 
semantisation of vocabulary, form the ability to use words that indicate 
personal characteristics. When forming grammatical forms, one should pay 
attention to one-root concepts, they teach the compilation of complex words. 
Content korektsionnogo impact with a general underdevelopment of speech at 
the III level includes the formation of a coherent speech teaching navikov 
descriptive stories, a retelling of literary creations and creative stories on the 
basis of creative representations and use of acquired knowledge; develop skills 
in the correct construction of simple sentences and complex. These children 
develop auditory and auditory differentiation of sounds, form abilities to 
perform sound analysis and synthesis with the gradual formation of mental 
actions.  

Key words: children with general speech underdevelopment, correction 
effect, syllabic structure of the word, phonetic-phonemic components of 
speech and lexical-grammatical components of speech. 
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Tarasova V. The Main Aspects of the Process of Formation of the 
Lexical Side of Speech in Mentally Retarded Children 

The article highlights the issue of the formation of speech in children 
with intellectual disabilities. It is noted that in the secondary school general 
education and training objectives are in union with special tasks, which may 
include correction of speech of mentally retarded students. Attention is drawn 
to the fact that, given the characteristics of children with intellectual 
underdevelopment and their ability to master language development in 
general, and the grammatical system in particular, that such violations can be 
corrected only by specially organized remedial work. It indicates a problem, 
which is to find ways to provide the organic link between the language 
education and speech development of pupils. It is noted that the relevance and 
significance of the problem outlined above all cognitive function of speech, 
the close relationship of the process of the development of speech and 
cognitive activity. And also stresses that these children do not have formed not 
only it, but also its background: they are not developed spatial actions which 
are not formed interest in the environment, is not developed objective activity. 
These are all important factors underlie the semantic aspects of speech 
development, as well as its grammatical construction. In addition, these 
children have no need to communicate, and no pre-speech-developed means of 
communication; not formed auditory attention and perception, articulation and 
phonemic hearing apparatus, which provides the establishment of a sound 
party of speech. It is therefore necessary to conduct remedial work with 
children in two ways - on the one hand, to create preconditions for the 
development of speech, on the other - on the development of basic speech 
functions: communication functions (communicative), cognitive function and 
activities of regulatory functions. 
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