YAK 811.161.1°243:378.147.091.33-028.17

STRATEGIC DIMENSIONS
OF RUSSIAN LANGUAGE LISTENING TRAINING
IN THE CHINESE AUDIENCE

Daver M.V., Doctor of Pedagogics (Moldova)

Strategic dimensions are a fundamental requirement on modern linguistic
education as well as computer-assisted listening training that has different aspects
related to the acquisition of new competences. Strategic competence in language
learning is not always considered as a separate component of the communicative
competence as it involves several sub-levels in accordance with the needs of
target audience. The development of the Chinese university students’ initial
strategic competence due to the previous communicative experience, when learning
a new language in a computer-assisted foreign language classroom, has been
investigated in the article.
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Jasep M.B. Crpareritmi acTieKTH HABYAHHSI Ay I0BAHHSI POCIICHKIX TEKCTIB
Vv KuTaiichbKiii aynmnTopii. YpaxyBaHHS CTPATETIYHAX ACIEKTIB € 000B’ I3KOBOIO
BHMOTOFO CYYACHOI JTiHTBOAMAAKTHKH, SIK 1 KOMIT T0TEPHE HABYAHHS ayIiF0BAHHI,
IO MA€ HHU3KY MAapaMETPiB, AKi CHPHAOTH OMAHYBAHHEO HOBHX KOMIICTCHIIIH.
CrpareriyHa KOMIICTCHIISI Y HABYAHHI MOB HE 3aBXIH PO3TILIIAETHCS SIK
CaMOCTIHHHH CKJIATHAK KOMYHIKATHBHO1 KOMIICTCHIII1, OCKIJIbKH BOHA IOTLIIETHC
HA KUTbKAa OKPEMHUX PiBHIB 1 ITTIKOMITCTCHITiH BIIIOBITHO O TIOTPEO KOHTHHICHTY,
IO HABYAETECA. Y CTATTi POTJIIHYTO PO3BHTOK BUXITHOI CTPATCTIHOI KOMIICTCHIIIT
KHTAHCHKHUX CTYICHTiB-(PiTI0I0TIB, MO0 chOPMOBAHO i HAC TOBY31BCHKOI MOBHOI
T ATOTOBKH, HABYAHHS AyIIFOBAHHA 13 BUKOPHCTAHHAM KOMIT FOTCPA.

Karo4oBi cjaoBa: IHCKYPCHBHI CTparerii, BUXiJHA KOMICTCHIIA,
KOMIT IOTEPH30BAaHE HABYAHHS AyNIFOBAHHSL.

Jasep M.B. Crparernyeckne acieKThI 00y IeHHUsI AYAMPOBAHNIO PYCCKIX
TEKCTOB B KUTANCKOM ayAHTOPHH. YUET CTPATErHYECKUX ACHEKTOB ABILICTCA
0013aTCIbHBIM Tpe60BaHI/IeM COBpeMeHHOfI JJMHTBOOHJAKTHKH, TAK KC KAK H
KOMIIBIOTEPHOE OOyHEHHE ayIUpOBAHHIO, MMEIOIIEE MHOKECTBO HAPAMETPOB,
CIOCOOCTBYIOIIUX OCBOCHHUIO HOBBIX KoMIeTcHImil. CTparermueckas
KOMIOCTCHIOUA B H3YUYCHHH A3BIKOB HC BCCTAAd PACCMATPHUBACTCA KaK
CaMOCTOSTCIbHBIH KOMIOHCHT I(OMMYHI/IKaTI/IBHOfl KOMIICTCHIWH, IMTOCKOJIBKY OHA
MOAPA3ACIACTCI HA HECKONBKO OTACIBHBIX YPOBHEH M NMOAKOMIECTCHIMI
B COOTBETCTBHH C MOTPEOHOCTSIMH 00y1aeMOTr0 KOHTHHICHTA. B Hammeit craTbe
paccMaTpUBAETCS PA3BUTHE UCXOAHOU CTPATETHYECKOM KOMIIECTCHIIMU KUTAHCKUX
y4amuxca- QUI0a0roB, CHOPMHPOBABIICHCS B MPOLECCCE TOBY3OBCKOH
TIOATOTOBKH, B XOJI€ KOMITBIOTCPH30BAHHOTO O0YUICHHS PYCCKOMY ayIHpPOBAHHIO.

KioueBrie cioBa: JAUCKYPCHUBHBIC CTPATCTHH, HCXOAHAA KOMICTCHIIWA,
KOMIIBIOTEPH30BAHHOE OOyUCHUE AYAMPOBAHHMIO.

Communicative competence has many components that should be
acquired and developed in the course of language learning. There are not
only linguistic competence, but also sociolinguistic, discourse, strategic
and other competences.

Each adult language learner has a certain initial level of the strategic
competence due to the previous communicative experience that should
be developed and improved in the course of learning a new language.

Strategic competence generally can be considered as an ability to
overcome difficulties in some area of human activity. As one of the
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components of communicative competence it is defined by Canale and
Swain as ‘the verbal and non-verbal communication strategies that may
be called into action to compensate for breakdowns in communication
due to performance variables or to insufficient competence” [2: 30]. So
communicative compensation strategies and learning strategies can overlap
and should be considered as 2 components of this ability to solve problems
that arise not only in foreign language communication but also in foreign
language learning. Learner’s contexts and background experiences in
learning and interpersonal communication enrich their initial strategic
competence [3]. Due to this previous communicative and learning
experience every student has some initial level of strategic competence
that should be improved and developed when learning a new language.

Strategic dimensions have a particular importance in a learner-centered
approach which implies the development of the competences according
to the needs of the learners. That’s why desired strategic competence in
learner-centered language learning can be subdivided into several levels
in accordance with the needs of target pupils [4].

The highest level of strategic competence is designed for the students
of language schools, future teachers, guides and translators, especially
those who are going to continue their education and work in the country
of target language. Professional development for teachers must adopt a
more sophisticated approach that better addresses the skills in strategic
theory, foreign language culture and pedagogy that teaching requires. They
should acquire not only compensation and learning strategies but also
sociolinguistic and discourse strategic components of communicative
competence.

Sociolinguistic competence can be considered as a component of the
strategic competence. This is an ability to use strategies to respond
appropriately to the communicative situation, given the setting, the topic,
and the relationships among the people communicating. The students of
the high level should know how to express in a new language some specific
attitude (courtesy, authority, friendliness, respect) when they need to and
how to know what attitude another person is expressing.

Discourse competence is an ability to interpret the larger context and
to construct longer stretches of language so that the parts make up a
coherent whole, to create conversations, speeches, e-mail messages,
newspaper articles.
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So the both competences are based on the student’s strategic potential
of interpersonal and professional communication but also need a special
development and improvement while studying a foreign language.

Our small-scale study of university and guide’s courses learners
strategic competence development and improvement with a special focus
on listen-training, was conducted in China in 2008 — 2009, using teaching
experience, to explore the professional and personal issues associated
with the student’s motivation to acquire adequate strategic competence.
The study was carried out in a pedagogic university of Harbin (Ho-shi-ta)
and on the Russian language courses for guides and interpreters of a
tourist office of Harbin who tend to deal not only with Russian tourists
coming to visit China but also with representatives of many Russian tourists
offices while organizing and conducting tours of Chinese tourists in Russia.

In China, the geographical scale of the country and the speed and
extent of contemporary socio-economic evolution, allied to long-established
and distinctive cultures of learning, make the interface of new technologies
in intercultural learning objectives particularly interesting and significant
especially in higher education. That’s why contemporary linguistic education
in China tends to implement more student-centered, activity-based,
integrative curriculum and teaching approaches to promote language
learning. Nonetheless our research results show that despite all the
advantages of new technologies the textbooks remain here the predominant
authority. Findings suggest recognition by teachers and students of the
potential of the strategic competence, and of the validity of strategic goals
for foreign language classes, although there are some divergences between
the views of teachers and students. But the survey proved that university
students’ strategic competence is still insufficient and needs special
development to acquire new communication and learning strategies.

It is acknowledged that learners and teachers are the key elements in
Chinese educational technology of foreign language teaching and learning.
But somehow high authority of a teacher in Chinese education is the
reason of the insufficient use of original language learning strategies in
foreign language audience, especially the initiative ones. Sometimes
students are even discouraged from asking questions. The entire
educational system in China doesn’t encourage students for speaking out,
asking questions, or talking about the presented material. Consequently,
as a direct result of the school educational system, Chinese students have
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a great deal of trouble engaging in creative and intuitive conversation.
Their learning strategies are usually adaptive and reactive. The
communication strategies are more active and productive. That’s why
computer-based learning has many advantages and is very popular with
young students:

— Students easily learn to find information on their own.

— They gain confidence in themselves.

— Learners are involved in authentic learning tasks.

— They have enough time and necessary feedback [8].

They work in an atmosphere with low levels of stress and anxiety.
Our investigation focused on cultivating not only the students’ oral abilities
in Russian conversation, but also had strategic learning objectives that
were carried out in a computer-assisted audio-visual course based on
Russian movies and during the lessons of newspapers and Internet lexicon.
The language classrooms were equipped with audio-visual equipment and
modern computers with internet connection for the incorporation of
networked technologies and the contributions of the Internet and networked
communications to enhance the use of communicative strategies.

Listening training was an important component of both courses. Text’s
perception was directed not only to the use of communicative strategies
of discourse, but also of universal, sociolinguistic and learning strategies
and those of compensation. In the absence of adequate strategies in
student’s repertoire teachers tried to contribute to the development of
learner’s strategic competence.

For the development of compensation strategies, in particular, language
guess, special job was done on the pre-text stage of work. Working with
the compensation strategies was built by organizing dialogical
communication where a strategic problem was lack of understanding of
some important lexical items and grammatical forms that are needed to
achieve the communicative purpose (and a further understanding of the
text). Students engaged in a dialogue trying to interpret the description of
events and situations where the central elements must be compensated —
they were unknown — trying to guess the missing elements of the context,
or to apply other methods to achieve the communicative purpose. Students
were in the situation of shortage of language means that they had the
right to overcome by resorting to any available strategies. In our case,
they successfully achieved communicative goals so that we could
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determine whether students achieved understanding using compensation
strategies: interpreting gestures and facial expressions, or by using a
dictionary to find the right word, or using the word of the native language
or intermediate language, or asking the teacher or someone other for
help, or by using a successful language guess that was estimated above
the other strategies. If the result was successful, the strategy appeared
not only as an active part of the repertoire of the student who applied it,
but also became a model of successful communication solution for other
students.

In the interpretation of foreign language texts, in addition to verbal
compensation strategies we inevitably applied non-verbal ones. The non-
verbal strategic component, which is widely used by native speakers, is
very important. Facial expressions and gestures, movements, pictures,
that accompany the presentation of the text contribute to a better
understanding of the students. We must emphasize that computer-assisted
language learning has many advantages because there are many authentic
materials from Russian newspapers and magazine articles and also
materials prepared specially for learners, such as grammar, pronunciation
and vocabulary exercises and tests. Apart from retrieving information
from the Internet, learners can also create their own materials, such as
projects, and share them with partner classes, and other benefits which
are often described in detail in special articles [7; 8]. But despite the
advantages just mentioned, in our strategic work we encountered a number
of disadvantages or obstacles we had to consider, the most important of
which was the problem of the use of non-verbal strategies. Along with
the undoubted advantages, the lack of non-verbal strategies while working
without a visual range becomes a disadvantage. Also, it should be noted,
on the one hand, that non-verbal strategies of Russian speakers are not
always clearly and correctly perceived by Chinese students, on the other
hand, that the natural acquaintance with such strategies during the course
of listening is certainly useful and necessary for students of the highest
level for further communication in the target language. It is also obvious
that the absence of non-verbal support complicates the perception of
audiotexts imposed without adequate records in the video.

Great attention was paid to discursive strategies of perception, that
include the identification of the context in general, as well as the related
context of knowledge about the world, which leads to activation of the

32



Burycxk 25 2014

corresponding script [1], because their result contributes to the
implementation of expectations of what is perceived, i.e. on the organization
and content of the perceived text. A major role in identification of context
belongs to a pre-text work, when the learner carries out a general
prediction, as well as hypotheses regarding the meaning of the text’s
communicative intent. Then as the result of a strategic action he has the
test of the hypothesis. If the hypothesis is not confirmed, there is a return
to the stage in the general forecasting produced in an alternative strategic
plan, which allows to better explain the received key support and revise
the hypothesis [1: 2; 6; 7].

As a way to create a communicative context for the general predicion,
we used different types of communicative pre-text work such as
conversation on the topic, a student-centered introductory micro text-story
on behalf of the teacher, anticipating the events of the main text, the
introduction of strategic lexical compensation in an audio microdialogue
with thematic vocabulary. Anticipating questions and tasks of the teacher
stimulated the overall prognosis, as well as hypotheses regarding the
standing of the text and of the communicative intentions of the author. As
a result of the strategic activities of students there were a confirmation of
the hypothesis when communicative strategies of the students became
appropriate to the lesson’s objectives. Activation of general forecasting
occurred also through the use of “speaking™ title of the text — for example,
the very name of the text “Polyglot™ already introduced students to the
topic — as well as the presentation of a preliminary plan of the text, even
if it was presented in the wrong order. Sometimes life experience allowed
students to build it up in the correct order, even before reading the contents
of the text: for example, in the biographical texts.

So providing an understanding of a complex text with hearing at the
initial stage of training may be stimulated by a number of tasks for the
development of language guess and other compensation strategies:

— preliminary introduced topic posts (mentioned in the introductory
conversation or thematic rhyme to ensure entry to this topic);

— speaking title of the text when the students make predictions about its
content, explicit — in the course of group work or implicit, on their own;

— introduction of a number of new words, during strategic compensatory
work on pre-text stage, and then we let the students predict the content
of the future text according to the studied words and the theme of the
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opening stages. (students try to pre-arrange them in a logical manner,

in accordance with their guesses);

— presentation of a microtext (or microdialogue), similar in content to the
main text but with a different interpretation of events with the opposite
position on the basic idea. It is the so-called “reverse idea” to know
the goals and interests of the students. Later, it allows students to use
the strategy of comparison, to select one of the points of view or to
form their original interpretation of the text and join the discussion;

— instead of using a microtext the teacher can simply ask the students to
express their views on the issue, to compare it with the one that is
expressed in the text, or to express their own opinion.

Audiotexts perception was preceded and accompanied by the
application of a number of more traditional jobs to ensure understanding.
Jobs and microtexts offered students the choice to apply the preferred
strategy, with decreasing levels of complexity in case of difficulties. So, if
students could not make a plan on their own, then the rehearing was
ready to offer the restoration plan in the correct order or plan to anticipate
converted in accordance with the intended logic of events prior to the first
listening text. It should be emphasized that teacher’s presentation of the
text that was not accompanied by visuals, had to be carried out using non-
verbal strategies — facial expressions, gestures, intonation structures, even
sometimes exaggerated. This was necessary not only to focus on the key
points of the text, but, as noted above, to familiarize students with the
communicative behavior of native speakers.

Listening to the text was accompanied by concurrent tasks on the
choice of students, according to their preferences and strategies.

For example:

— Selective fixation of information (can be on preliminary issues);

— Drawing up or reconfiguration plan proposed by the teacher;

— Filling the gaps of logic;

— Discover information that is not logically related to the main text;

— Drawing up the circuit action characters of the text;

— Citation — detection of the author of some particular phrase;

— Discovery and interpretation of the main ideas of the text [2].

It should be noted that sometimes analytical and interpretive work
assignments for audiotexts were offered by the students themselves.

When teaching listening, given the large number of students in the
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groups, we have also carried out some quick tests of understanding through

traditional oral tasks using models “because™ or “therefore.” These

assignments were also important to learn the adequacy of the interpretation
of events taking place in the text.

Sometimes students used for the interpretation of a new type of
discourse patterns of the native language. This strategy is not always
successful, even if languages are similar. Experience has shown that
Chinese students often had problems not only in understanding, but in the
interpretation of the text. Sometimes the reason of difficulties was not the
lack of discursive strategies or poor knowledge of the language, but the
defects of the intercultural competence of students, especially when it
comes to assessing the motives and actions of the characters. In such
cases, the text needed a preliminary socio-cultural commentary. The
interpretation of the text was less familiar to the students also from strategic
point of view, and had to include the following tasks:

— identify the type of the text;

— compare the text with the last text, tell the difference between these
texts (in this case we did not specify the parameters — students have
to offer all the options from the linguistic and stylistic to the ideological
perspective, using a maximum of strategies);

— tell, what interpretation of the text do you like, or express your opinion
on the issue;

— complete the text, offer tour version of events;

— tell, what is your evaluation of this text. Was it interesting for you?
Why did you like it or did not like? [3]

Our review of studies of technologically-mediated strategic listening
training suggests a set of principles and educational design features to
promote the building of learner’s strategic competence and to draw some
conclusions. For the development of initiative strategies in Chinese
audience the teacher needs to create an atmosphere that is completely
safe, i.e., free of criticism and relaxed, that is possible thanks to computer.
Some practical issues related to the lack of strategic competence in the
classroom, that can be used to improve the situation to implementing
language strategies training in classroom work in small groups [6] with
mutual teaching with the leadership of highly motivated students where
every initiative speaking will be stimulated with complementary marks.
So if properly organized, strategic work, after a few sessions, improves
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strategic competence and activates compensation and discursive strategies
of the students who begin themselves to offer, select and apply them in
accordance with their preferences.
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