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Miceu1>0Ba B.B. MeTOLi:Hirn uaBqauuH iuoJeMuux cTyLi:eHTiB-cl>iJioJioriB 
cl>paJeOJIOriquux OLl:HHIIU,h pociiiCLKOI MOBH 3 BHKOpHCTaHHHM BiLl:eoMaTepianiB. 
y CTaTTi BII3HaqeHO Ta TeopeTIIqHo o6rpyHTOBaHO u:ini, 3MiCT, Ll:MaKTIIqHi 
rrpIIHU:IIIIII BIIKOpIICTaHIDI BiLi:eoMaTepianiB y iHo3eMHiii ayLi:IITopil. ABTopoM 
p03p06JieHO KOMIIJieKC MeTOLi:iB, rrpIIHOMiB i BIILl:iB 3aBLi:aHh, crrpJIMOBaHIIX 
Ha OBOJIOLi:iHHJ! iH03eMHIIMII CTyLi:eHTaMII-<l>inonoraMII pociiiCbKIIMII 
qipa3eonori3MaMII 3a Li:OIIOMormo BiLi:eOMaTepianiB. 

KmoqoBi CJIOBa: BiLi:eOMaTepiaJIII, rriHrnoMeTOLi:~Ha CIICTeMa, rrpo<t>eciiiHa 
KOMIIeTeHU:iJI, pociiiCbKa MOBa J!K iH03eMHa, CT)'Li:eHTII-<l>iJIOJIOrII, qipa3eonoriqHa 
OLl:IIHIIQH. 

MuceueBa B.B. MeTOLi:HKa ooyqeuuH HHOCTpaHHhIX CryLi:eHTOB-cl>HJIOJIOroB 
cI>pa1eoJioruqecKuM eLi:uuuu,aM pyccKoro HJLIKa c ucnoJILJOBauueM 
BHLi:eOMaTepuanoB. B cTaThe orrpeLi:eJieHhI II TeopeT~ecKII o6ocHoBaHhI u:enII, 
COLi:epm:aHIIe, Ll:MaKT~ecKIIe IIpIIIIU:IIIIbl IICIIOJib30BaHIDI BIILl:eOMaTepIIaJIOB B 
IIHOCTpaHHOH ayLi:IITOpIIII. ABTOpOM pa3pa60TaH KOMIIJieKC MeTOLl:OB, rrpIIeMOB II 
BIILl:OB 3MaHIIH, HarrpaBJieHHbIX Ha OBJIMeHIIe IIHOCTpaHHbIMII CT)'Li:eHTaMII­
<l>IIJIOJIOraMII pycCKIIMII qipa3eOJIOrII3MaMII c IIOMOII\blO BIILl:eOMaTepIIaJIOB. 

KJiroqeBLie CJIOBa: BIILi:eOMaTepuaJihI, JIIIHrBOMeTOLl:IIqecKaJI CIICTeMa, 
rrpo<t>ecCIIOHaJihHaJI KOMIIeTeHU:IIJ!, pycCKIIH KaK IIHOCTpaHHbIH, CT)'Li:eHTbl­
<l>IIJIOJIOrII, qipa3eOJIOr~eCKM eLi:IIHIIU:a. 

The actuality of the research. The study of any foreign language is 
impossible without referring to phraseology, which represents one of the 
most difficult for learning language levels. Idioms - units of speech 
communication, therefore their study should be carried out with the help 
of communicative exercises, the content of which is the students' 
performance of speech acts in terms of real communication or similar to 
them. One of the ways for creating a communicative situation at the 
lesson of Russian as a foreign language, successfully applied by teachers, 
is the use of visual aids, in which a number of factors stand as a complex 
of language, speech and social plans. These factors clearly represent a 
language situation in particular cultural and historical conditions, showing 
a native speaker in the fullness of his/her communicative behavior. 

For the time being the optimization of teaching Russian as a foreign 
language (RFL) is possible providing the national specific character of 
the audience. This problem is described in details in modem educational 
literature, but it is not given sufficient attention to the issue of foreign 
students' mastering Russian phraseology. To understand the semantics of 
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a Russian phraseological unit, to learn the situation of its use for foreign 
students is difficult and may cause interference errors due to cultural 
differences. 

Thus, the current requirements to training RFL on the one hand, and 
insufficient development of a methodical system of foreign students' 
mastering Russian idioms using audio-visual aids on the other hand, testify 
to the relevance of the research. 

The degree of scientific research of the issue. The questions of 
determining effective methods of presentation phraseological material and 
methodical organization in the use of typologically different training tools 
were examined by N.M. Shanskiy, E.E. Minakova, V.V. Misenyova, 
T.P. Chepkova, M.L. Basco and others [l; 6; 14; 7; 11; 12]. But their 
practical research and theoretical positions do not exhaust all the 
complexities of the process of mastering Russian phraseology by 
foreigners. 

Methodical guidelines for training the certain national contingent of 
students and the systems of exercises, that implement them, were developed 
by E.N. Demesheva, VG. Kostomarov, O.D. Mitrofanova, L.A. Sokolova, 
Lyu Chun'khuey, etc. [2; 3; 5; 9]. 

Despite the existence of a large number of studies dealing with learning 
Russian phraseology by foreigners and the use of visual aids at the lesson 
of Russian as a foreign language, a number of questions still remain open 
[4; 9; 10; 13; 15]. Currently, whileteachingRussianphraseologytoforeign 
students-philologists, the tools and methods that are able to create 
appropriate organizational and methodological conditions for the formation 
of a foreign language speech competence, are required. 

Thus, the aim of the given article is the theoretical justification and the 
development of a rational linguomethodical system of teaching foreign 
students-philologists Russian phraseological units using audio-visual aids. 

The aim of the research led to the formulation and solution of the 
following tasks: 

1) Identify specific skills and abilities, required for the formation of 
students-philologists' professional competence in the process of learning 
Russian phraseology. 

2) Identify and theoretically substantiate the objectives, content, didactic 
principles of using video in learning Russian phraseological units and the 
formation of foreign students' communicative competence. 
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3) To develop a set of methods, techniques and types of tasks aimed 
at the mastery of Russian phraseological units by foreign students­
philologists with the help of visual aids. 

There are a lot of manuals for learning Russian as a foreign language. 
They are intended for training speaking skills and performing a necessary 
didactic function in teaching the aspect under analysis at the certain stage 
of education. But at the advanced level both the teacher and the students 
begin to comprehend some kind of artificiality, which is a distinctive feature 
of some educational textbooks. Everyday life, carried out at a 
communicative level in the acts of oral communication, differs by its inner 
dramatic content. It comes to reason that at the certain stage of teaching 
Russian speaking skills to foreign students, the necessity in modeling speech 
situations of more advanced professional level appear. Educational and 
authentic visual aids can be useful in solving one of the foreign language 
teacher's tasks - creating real situations of communication at the lesson 
using different language teaching methods. Taking into account the duration 
ofan authentic feature film (about 1,5 hour), enormous language material, 
the complication of understanding its form and content, using the whole 
film for teaching is cumbrous and ineffective. It is more efficient to single 
out separate viewing fragments, which have logical consequence of events, 
and have a deal with everyone of these video fragments. Methodical 
interpretation of the feature film should be started with the devision of the 
film into separate episodes adapting it for usage with a view to didactics. 

Here are the basic criteria for determining the appropriateness of using 
video at the lesson of Russian as a foreign language: 

1) Episodes for viewing are to have language material, selected 
according to the educational purposes and program. If the matter is about 
the development of a communicative competence, such language material 
is supposed to be up to the contemporary criteria, standards and usefulness. 

2) Content of audio-visual aids should be thematically interesting and 
have individual significance, oriented at learners' needs. It means that we 
should take into account a number of factors (such as audience profile, 
age characteristics, native language of learners, thesaurus as well as the 
level of proficiency in the target language i.e. the level of linguistic and 
strategic competences) in selecting visual aids. For example, foreign 
students-philologists actually take a professional interest in screen versions 
ofliterary works, biographic movies of famous writers, poets, linguists as 
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well as viewing episodes for learning lexical, grammatical and linguocultural 
information. 

3) Visual aids in addition to the linguistic material should contain 
paralinguistic, culture-oriented and linguocultural information. The plot of 
a viewing episode should be known to students. So if the episode has 
been taken from an unknown film, the teacher has to give a brief comment 
on what is going on the screen. 

4) Training visual aids for learning are characterized by high audiovisual 
correlation, therefore the visuals contribute to giving a more precise 
definition and mastering the text. It means that a "language" viewing 
episode must contain visual images, which simplify and increase the 
perception of audio series. Situational context must uncover the motivation 
and goal statements to promote understanding the semantics of lexical 
units. 

5) According to experts one should also consider the duration of a 
viewing episode. In the best case training visual aids should represent 
separate viewing episodes lasting up to three minutes. It provides the 
introduction and illustration of linguistic and paralinguistic information 
contained in the video. 

As the result of methodical interpretation of visual aids the exercises 
are developed considering specific goals in mind, linguistic and culture­
oriented peculiarities of the film and its thematic range. The exercises are 
directed at removing language difficulties, understanding the content of 
the episode for viewing, disclosure and discussion of the film, explanation 
of the realities of other cultures [ 4]. These tasks can be divided into three 
groups: pre-viewing activities, first viewing activities and comprehension 
activities. However, one should not perceive this classification as a 
mechanical one, because it takes into account not only the time for doing 
an exercise, but also the type, form and nature of the task defined and 
limited by this time. 

The use of audio-visual aids in learning Russian phraseology by 
foreigners gives an opportunity to implement fully and consistently one of 
the principles of didactics - visibility [10]. It helps to facilitate the 
understanding of language units under study, to use analytical skills of 
students as much as possible, to mobilize their internal resources, to 
increase the interest to the lessons. Visual image serves as a visual support 
that allows you to submit any lexical-grammatical material. In such way it 
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is facilitated the comprehension of foreign language speech and the 
construction of the statements, as the picture in the frame recreates the 
situation of communication and the student tries to "see", "to read" 
situational cues and use them as if a prepared or unprepared statement. 
In video texts - fragments of feature films, used for teaching Russian 
phraseology to students-philologists, there is no possibility to change 
anything. Therefore the teacher's word is of particular importance. This 
word should include basic speech guidelines - rhetorical questions, 
indicatory sentences, titles, selected and formulated by the teacher in 
advance on the basis of a viewing episode, and enter into the script of the 
lesson using visual aids [13; 15]. 

In the proposed linguomethodical system of teaching Russian 
phraseology, where the main goal is mastering the necessary number of 
idioms and phrases by foreign students-philologists using visual aids, we 
can use a combination of methods: audiovisual, communicative, deliberately­
practical, deliberately-comparative. Their integration allows us to learn 
the meaning of a phraseological unit and its linguistic characteristics 
(stylistic identity, grammar features, syntactic combinability) as well as to 
acquaint with the situation of use, learn to "hear" and to use idioms in 
speech. 

The system of exercises for teaching Russian phraseology to foreign 
students-philologists have been described in the article according to the 
principles, formulated on the basis of didactic peculiarities of teaching 
RFL: the principle of scientific and systematic training; availability and 
consistency; visuality, consciousness and activity of students in training; 
the strength of knowledge, the connection of theory with practice. 
Exercises, aimed at the philological audience, where not only the subject 
matter, but the terminology is based on the professional training. In the 
course of this work the latter deepens, provides theoretical knowledge 
and their practical use improving the skills of foreign students-philologists. 

The submission of idioms to foreign students has specific features 
arising from the general specifics of teaching Russian as a foreign 
language. There are two stages for mastering phraseological units: 1) the 
disclosure of a lexical unit's meaning and the definition of the situation of 
its use; 2) further consolidation using exercises, assignments, texts. The 
best way of idioms presentation as well as any other lexical units is that 
one, where all or most of the methods are used. Each of them covers a 
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particular aspect of the meaning. However, full presentation cannot be 
achieved at the first representation of a new phraseological unit, it is 
achieved in the process of continuous work, which includes both the stage 
of representation and consolidation. 

If we consider different types of assignments as a set of exercises, 
which are necessary for proper mastering the language, exercises on the 
formation of knowledge about the language system and its dynamics should 
be defined as the preparatory ones and exercises on the formation of 
abilities and skills as the main ones. In preparatory exercises students' 
attention is primarily focused on a language form and the construction of 
statements that are practiced at elementary linguistic units. In the basic 
exercises the main focus is on conscious understanding of speech. 

As preparatory assignments for students-philologists we offer exercises 
and tasks as follows: 

1. Analysis of the text and speech situations for identification and 
characterization of phraseological units and phrases contained in visual 
aids. As a training text it is suggested an episode for viewing and listening 
as a model of the speech-behavioural act. As examples we can take both 
classic and contemporary feature films ("The irony of fate or enjoy your 
bath!" directed by Eldar Ryazanov in 1973; "The lottery" directed by 
Andrey Kudinenko in 2008, etc.). 

2. Definition of the figurative meaning of an idiom by comparison with 
the direct meaning of constituent words (one of the components), 
identification of the relationship between them. For example: 

Exercise 1. Indicate which of the following phrases are free and 
which ones are sustainable. Make sentences with the latter. 

Ott ttarttyrrcJ1, qT06h1 IIOfl:HJ!Th 6oKarr I Mb1 co6parrnch, qT06h1 
IIOl(HJ!Tb 6oKaJI 3a 3l(Op0Bhe I06HJI51pa. 0Teu: IIOHJ!JI, qTo yroBOpbI 
6eccMh1crretttth1, n Maxttyrr pyKoll. I Ott Maxttyrr pyKoll., qT06h1 51 IIOfl:OIIIerr. 

Exercise 2. With each of these phrases make two sentences so that 
the first phrase was free and the second one - stable: HaMbZllUmb 
Ut.elO, zoeopumb Ha pa3HblX 5/3bZKaX, HOCUmb Ha pyKaX, Ut.Umo 6eJlblMU 
HUmKaMu, 6pamb 6bzKa 3a poza, 3anJ1amumb mou :J1Ce MOHemou, etc. 

3. Understanding the figurative meaning of the idiom is carried out 
using historical excursus, the etymological analysis of phraseological units 
under analysis. For example: 

Exercise 3. Correlate the following set expressions with mini-texts 
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below: cMompemb KaK 6apaH Ha HOebze eopoma, K meute Ha 6JlUHbZ, 
KaK CK603b 3eMJl10 npoea!lUmbCR. 

BeceHHHH rrpa3fl:HHK MacrreHnu:a coxpaHHJICJ! c l(peBHHX BpeMeH. 
I1pa3l(HHK OTMeqaJICJ! u:erryro Hel(eJIIO, BO BpeMJ! KOTOpoll. rrpHHJ!TO 
rrpHHHMaTh rocTeH H caMHM XOl(HTb B rOCTH, rrpH 3TOM MHOro eCTb 
H IIHTb. Ka)Kl(blll l(eHh MacrreHHqHOH Hel(eJIH HMeeT CBOe 3HaqeHHe. 
Cpel(a - rraKOMKa. B 3TOT l(eHh M~HHa Hfl:eT K MaTepn cBoell. )KeHhI, 
rl(e ecT Kpyrnh1e TOHKHe xrre6Hhie rrerrenIKn; 

3HaqeHHe <1Jpa3eorrorH3Ma CB513aHO c l(peBHHM rrpel(CTaBJieHHeM 
al(a - MeCTa, OTKYfl:a He B03BpaII1aIOTCJ!, rl(e Te651 HHKTO He CMO)KeT 
HaHTH; 

EapaHa cqnTaIOT oqeHh rnyrrhIM )KHBOTHhIM, rrOToMy qTo 6yfl:TO 6h1 
OH He MO)KeT Y3HaTh CBOero l(OMa. I103TOMy, eCJIH IIOCTaBJieHhl HOBhie 
l(Bepn, OH CMOTPHT Ha HHX H He pernaeTCJ! BOHTH. 

4. Search of the phraseological equivalent in a student's native language 
as well as the intercultural comparison of a speech situation, the non­
verbal means of communication, presented in the episode for viewing. 
For example: 

Exercise 4. Find in your native language a phraseological unit 
with a similar meaning in Russian. How do they differ from each 
other - by the total structure or words-components included into the 
idiom? 

Assignments of the main stage - output in communication, speech 
practice (oral and written). The aim of this work - application of the 
acquired knowledge in situations that are created in the classroom. For 
example: 

Exercise 5. Think of or recall situations in which you might use 
the following phraseofogical units: 600Umb 3a HOC K020-JlU60, 6e3 
4apR e 20Jloee, Macmep Ha ece pyKu, enacmb e oemcmeo, Myxu He 
06UOUm, CXeambzeamb Ha Jlemy, Oyut.a Ha pacnaUt.Ky, 3amKHymb 3a 
noRc, 3ee30 c He6a He xeamaem. 

When performing creative tasks, idioms can serve as beginning for 
writing an essay on different subject matters (for example "ITpaBHJihHO 
rOBOp51T, qTo He B l(eHhrax cqaCTbe", "Mo51 IIOl(pyra JII06HT l(eJiaTh H3 
MyxH CJIOHa ... », etc.). 

Undoubtedly, the above-mentioned examples of exercises do not 
exhaust all the possibilities of representation and consolidation of idioms 
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in the process of learning Russian as a foreign language. They can be 
greatly expanded and updated on the basis of specific objectives of a 
particular stage of learning and learners. 

Described in this article language teaching methods, aimed at teaching 
phraseology of the Russian language to foreign students-philologists of 
the advanced level, are focused not on rote learning and memorizing idioms, 
but on a conscious approach to the analysis of their internal contents, 
based on establishing the connection between a phraseological unit meaning 
and initial meaning of its constituent words, the detection of syntactic 
functions of idioms. The proposed system of training phraseology promotes 
not only the awareness and understanding of the figurative meaning of 
idioms, but also greatly facilitates the perception of a phraseological unit, 
develops skills and abilities of the correct use of idioms in speech 
constructing self-statements with them. 

To sum up, it can be concluded that teaching foreign students­
philologists Russian language idioms using audio-visual aids involves the 
equipment of methodological apparatus of the pedagogical system in 
question, the didactic interpretation of authentic viewing episodes as well 
as the programming of certain training actions, aimed at mastering Russian 
phraseological units by the learners, the development of necessary speaking 
skills, the formation of a foreign language competence. For all that we 
should consider not only the native language of students, but the specifics 
of national culture, educational traditions, which aim to increase the 
effectiveness of linguoeducational process. 

Further work on this issue provides an in-depth study of nationally­
oriented principles in training foreign students-philologists Russian language 
idioms in order to make the process of teaching more effective. 
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