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WAYS OF OVERCOMING DIFFICULTIES
WHILE LEARNING PHRASEOLOGICAL UNITS
IN MULTINATIONAL GROUPS
OF STUDENTS-PHILOLOGISTS

Misenyova V., PhD in Philology (Kharkiv)

The article deals with the description and systematization of the difficulties
while learning phraseology in multinational groups of students-philologists. The
author considers the comparative analysis as one of the leading directions in
learning phraseology which is a linguistic basis of the language teaching methods
in training foreign phraseology and allows not only to predict the interference of a
great number of phraseological units, but also to interpret language material in a
methodical way proceeding from specific goals and problems of training the target
language. Comparison of Russian and Ukrainian phraseological units and the
student’s native language has allowed the author to allocate several groups of
phraseological units with different degree of similarity: from full coincidence of
semantics, stylistic colouring and initial image (an internal form) to phraseological
units with no direct equivalents in other languages.

Relying on observations of Russian and Ukrainian linguists and methodologists
and also on the author’s experience of teaching foreign students-philologists, it
should be noted that the difficulties in learning phraseology in foreign audience
are caused by the fact that the European and Eastern language systems have
distinctions at all levels: phonetic, lexical, grammatical, and also in the field of
graphics. From the point of view of national consciousness typical difficulties are
shown, first ofall, in case of perception of verbal images of Russian and Ukrainian
phraseological units. For example, for foreign students there are absolutely alien
images if they don’t know that these images are connected with the Russian and
Ukrainian folklore. Lexical difficulties are found in perception of semantic meanings
of the words with no direct equivalents in other languages.

Comparison of phraseclogical units gets a special practical sense in the
linguocultural aspect which promotes not only the expansion of the students’
background and the formation of their linguocultural competence, but also allows
to warn the specific mistakes caused by the interference and to eliminate the
influence of the students’ native language and culture.

Key words: comparative analysis, foreign students-philologists, national and
cultural component, phraseological units with no direct equivalents, semantization.
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Micennona B.B. L1L1axXu nogoiadHst TPYAHOULB BUBYEHHS (ppazeooriduHux
OAMHHUE Y GAraToOHALIOHANBHUX rpynax cryaenTtis-ginonorie. ¥ crarri
ONHCYIOTbCA | CHUCTEMaTH3YIOThCH TPYLHOLL, 110 BUHHKAIOTh MPH BHBYEHHI
thpazeonorii y GaraToHalnioHanbHil aynuTopil. ABTOp CTATTI po3rniajac
NOPiBHANLHUA AHAZ AK OAWH i3 NPOBIAHMX HANPAMKIB BUBUEHHS (pazeonoril,
AKWI € OCHOBOK METONHKH HaBYaHHA IHWOMOBHOI dpazeonoril i no3posde
He TiNLKH NPOrHO3YBATH iHTephepeHUilo BeJIMKOT KiNbKOCTI (pazeonoriamis,
a i METOANYHO IHTEPNPETYBATH MOBHHI MATEPIAN, BHXOASYN 3 KOHKPETHHX Linei
i 3aBIaHb HABYAHHA MOBH. 3iCTaBNeHHs (PPa3eoNoTiuHUX OAHHHLE POCiHChKOT,
YKPATHCLKOT TA PiAHOT MOBH CTYAEHTA NO2ZROJIMIO ABTOPY BUAINWTH KilbKA TPyl
(pazeonorizmis, W0 POZPIZHATLCA PI3HHM CTYNEHEM CXOKOCTI: Bi NOBHOTO
30iry ceMaHTHKH, CTHIICTHYHOTO 3a0apBNeHHs | BUXiIHOro 00pasy (BHY TpilIHEOT
thopmu) 10 abcontoTHOT Ge3eKBIBATEHTHOCTI PazeoNOriuHHX OAMHULID.

Knwuogi ecnosa: GezeksisanenTHi {pazeonorivni oauanui, sicrasanii
aHani3, IHO3eMHI CTYAEHTH-(INOIOTH, HALIOHATEHO-KYIBTYPHHH KOMMOHEHT,
CEMaHTH3aLlis.

Mucenéga B.B. ITymi npeononenns TpyaHocTed niydeHus ppaseoornyecKnx
eJUHHI B MHOTOHALHOHANBLHBIX TPYNINAX CTYIEHTOB-(PU1010r0B. B cTartee
OIMUCBIBAKOTEA H CHCTEMATHIUPYIOTCH TPYAHOCTH, BO3HUKAIOLHE NPH H3YUEHWH
(ppazeonorni B MHOrOHAUNOHANLHON ayAUTOPHI. ABTOP CTATLH PACCMATPUBAST
CONOCTABHUTEIbHLIH AHANIW3 KAaK OJIHO W3 BEeNYLIMX HanpaeBJIeHHH H3y4yeHHA
(hpazeonorit, KOTOPoE ABIAETCS OCHOBON METONHKA 00yueHua (pa3eorloriun
M [O3BONACT HE TONBKO NPOTHOZMPOBATh MHTEP(EPEHLUMIO MHOKECTBA
(pa3eonoru3MoB, HO 0 METOIMYECKH HHTePIIPETHPOBATE A3LIKOBOH MaTepHal,
MCXOMS W3 KOHKpPETHBIX Leneld W 3anay oOyueHHMA M3YUaeMoro s3blka.
ConocrasneHue Pppazeonorniecknx eANHULL PYCCKOro, YKPAHHCKOTO H POAHOTO
A3LIKA CTYAEHTA [I03BONIIIO ABTOPY BLLIENHTh HECKONBKO ITPYIN ()pa3eoorn3Moe,
pasIMyaloLMXCs PA3HOH CTeNeHBIO CXO/ICTBA: OT NOJIHOTO COBNAIEHHS CEMAHTHKY,
CTUAMCTHHUECKONH OKPAcKK M ucXonHoro oOpasza (BHytrpendeil dopmel)
10 a0CONtOTHOI 6&32KBUBANIEHTHOCTH (PPa3eoOrHUECKHX €JHHHLL

Knrouerble cinoBa: Ge33KBHBANEHTHEIE (PA3COTOTHUECKHE €IHHULbI,
MHOCTPAHHBIE CTYASHTBI-(PUI0N0TH, HALMOHANBHO-KYJILTYPHBIH KOMIOHEHT,
CEMAaHTH3ALIMA, CPABHUTENbHBIH aHANNS.

The topicality of the research. Phraseology, created as a linguistic
discipline rather recently, now draws the increasing attention not only of
linguists, but also experts in the field of teaching Ukrainian and Russian as
foreign languages.

Phraseological units (PhU) are studied not only as proper linguistic
phenomena, but also as a means of fixing experience and mentality of
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ethnos, and as a means of providing extralinguistic information connected
with the person and as one of the ways of the people’s culture reflection.
To master the foreign language, it is necessary to realize that the
informant of the target language is the informant of foreign culture, and
to communicate with him, it is necessary to learn his culture, as
assimilation of the foreign language is, first of all, assimilation of a new
culture. According to such approach language acts as its important
component and a form of expression of a national view at the world
[2;3;6;12; 13; 14].

The degree of scientific research of the issne. [n phraseological
units national identity of the language receives the brightest and direct
manifestation as they are correlated directly with extra language reality.
Revealing of national and cultural specifics of the phraseological units’
semantics of one language can be carried out only in comparison with the
phraseological unit of the student’s native language, and allocation of
common features of two languages promotes fast understanding of the
national and cultural component in semantics.

In modern practice of teaching Russian and Ukrainian to foreigners
the problem of mastering phraseology was always and still remains rather
difficult in the methodical relation, in spite of the fact that the considerable
attention is paid to learning phraseology in multinational audience both in
scientific-theoretical and practical-methodical aspects [5; 7; 8; 9 15; 16;
17, 18]. Taking into consideration contemporary language teaching methods
and pedagogical practice V. Vagner considers that the most important
means of optimization of the educational process is nationally-oriented
teaching/learning. It is the main methodical installation on the basis of
which the principles of consciousness, systematicness, functionality,
communicative orientation are implemented. adequate forms and methods
of training are defined [2]. According to N. Chernova’s point of view
“influence of the student’s native language system on the formation of a
new language system takes place in mastering each linguistic phenomenon
of any level and throughout learning the target language therefore
nationally-oriented language teaching methods can be attached to all
language levels and at all stages of teaching/learning™ [16: 19].

The purpose of the given article is the description and systematization
ofthe main difficulties while learning Ukrainian and Russian phraseological
units in multinational groups of students-philologists.
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The aim of the research led to the formulation and solution of the
following tasks: 1) to reveal typical mistakes of using phraseological units
when comparing Ukrainian/Russian and Eastern phraseological pictures
of the world; 2) to expand the vocabulary fund of phraseological units
(not only active, but also passive) in the foreign students’ speech.

Ability to understand and to use phraseological units in speech in a
correct way increases the general language culture, helps a free and
figurative statement of a thought, improves the ways of translation and
expands country-specific representations of foreign students. For the
analysis of phraseological material in training foreign students-philologists
the target language, various methods can be implemented: semantic
interpretation, the linguistic-cultural comment and the comparative analysis
of PhU used in the target language and the student’s native language.
Many linguists consider the comparative analysis as one of the leading
directions of training phraseology. Comparative learning of phraseological
units, hbeing a linguistic basis of the language teaching methods of foreign
phraseology, allows not only to predict the interference of a great number
of PhU, but also to interpret language material in a methodical way,
proceeding from specific goals and problems of the target language training.

Comparison of phraseological units of the target language and the
student’s native language has allowed the author to allocate several groups
of PhU according to different degree of similarity: from full coincidence
of semantics, stylistic colouring and initial image (an internal form) to
phraseological units with no direct equivalents.

1. The first group of the compared phraseological units is formed by
full equivalents. This group includes PhU, which despite some differences
in component structure, has identical meaning, high degree of
figurativeness, stylistic colouring and can be used in identical situations.
Let’s consider the way of representing in phraseology of different languages
the situation in which a speaker points out the impossibility of making a
certain action: RUS. xozda pak na 2ope ceucmuen;, UKR. ax na kaveni
nutenuya spooume, ENG. koeoa ceunsu naunym iemamse (when pigs
begin to fIv); CHN. ¢ 200 obezsanst u ¢ vecsy aomaou; ARB. roeoa
0CEN ROOHUMEMCA HA 2OPY.

Phraseclogical units of this group offer no special difficulties in
semantization them when training Russian/Ukrainian as a foreign language.
Such PhU have an identical invariant of sense and an identical internal
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form, but sometimes tiny nuances of sense can be behind the absolute
identity. Bilingual dictionaries provide phraseological units which can, at
first sight, be carried to absolute equivalents, and only careful analysis
allows noticing insignificant differences which interpretation can have
unexpected and important consequences, from the point of view of
understanding national mentality.

2. Partial equivalents are referred to the second group of the compared
phraseological units. It 1s possible to find phraseological units which make
identical meaning in the target language and the student’s native language,
but differ in various degree of figurativeness or stylistic colouring that
points to the distinction of two cultures. Usually such phraseological units
have identical meaning, but differ in the structure of lexical components
and, therefore, an internal form. For example, in Russian and Ukrainian
there is PhU fesas sopona (yvxp. 6iza eopona) (about the person who
differs from other people in the behavior, appearance). In the Russian
and Ukrainian pictures of the world it can be used both in positive and
negative meanings. In the Chinese picture of the world there is PhU
Hcvpaeas cpedu kyp (he li ji gqun) with a similar meaning, but different
stylistic colouring as this unit is used only in a positive meaning. The
Turkmen have the same PhU with a positive value only — deantit
YbINAEHOK.

Different degree of figurativeness can become the reason of difference
in several phraseological pictures of the world: CHN. ysan maiizyu oso
108, oaubyoKed waneoy (cmapey [zan rosum poroy — cudum v sHcedém,
ko2t ona cadem na kpiovox) — RUS. ocoame y mopa nozooer (UKR.
suzaIAdamy nad mopem nozedu). The image which is the foundation of
the Chinese PhU is much brighter as this set phrase is tied to a legend
according to which Jiang — a legendary wise man and a righteous person
was a big fan of fishing and devoted to this hobby much time. At the same
time fish, as if paying a tribute of his wisdom, went to him even on an
empty hook. Different degree of figurativeness is caused by the fact that
Eastern idioms gravitate to a sublime style, to poetry that quite corresponds
to the status of moral and valuable estimates of life situations and certain
behavior models of the person in them. The stylistics of the Russian and
Ukrainian idioms of valuable sense is obviously lowered, many of them
are noted by irony ora frank sneer, abound colloguial (sometimes abusive)
vocabulary. For example: dpame xax Cudopogy kozy means to flog
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strongly, cruelly and ruthlessly, beat somebody. Figurativeness of
comparison is based on figurative senses of words Sidor (this name was
often connected with the idea of an angry or quarrelsome person} and a
goat (an animal with a mean character according to national
representations).

Such phraseological units can be translated with difficulties as different
figurativeness disturbs understanding of the meaning and when translating
they are filled with other images.

3. Phraseological units which have no equivalents in other languages
can be referred to the third group. In Russian and Ukrainian languages as
well as in any others, there is a large number of phraseological units which
have no compliances at the level of sense in other languages. Such
phraseological units often remain beyond the scope of bilingual
phraseological dictionaries. For this reason they have nothing to give as
compliances, we can only translate them and explain their meaning. For
example, in the Chinese language there are no equivalents for the Ukrainian
and Russian phraseclogical units containing national-specific vocabulary
(archaisms, toponyms, anthroponyms, etc.) in the structure: RUS.
KOAOMEHCKA BePCHId, KAADE3s APpemyopoci, Kuceinad Oapuituns,
os0a Cména, maieuux ¢ namwyuk, ete.; UKR. uyayiecera eepcma, nynd
HAGPUSAY, 206 TOGHINY, RIOHOCUIMY 2apay3d, 2K Y GIHOURY, aXC il
2yde, Hame 1 mift 2aex Ha kanyemy, etc. Such phraseological units need
to be translated word-by-word, trying to keep their language features,
stylistic colouring. Phraseological units which metaphors are based on the
usual words having compliances in the student’s native language can be
also untranslatable: RUS. zaoicusém xax na cobare, Mypawxuy no chune
becaiom, aemame ¢ ooaakax; UKR. eunocumu cmimms 3 Xamu, xou
wiapom noxamu, 3vH na 36 He nonade, AK KVPKA AAROI0.

So, difficulties of learning phraseological units with no direct equivalents
are in the fact that people living in different social, territorial, environment
conditions, having different history, religion, customs, the principles of
morals, psychology, ete. even the most everyday occurrences and objects
often cause unequal associations from which phraseological metaphors
appear. Despite the difficulties of translation and understanding of
Ukrainian and Russian phraseclogical units, they need to be included in
the process of language training. This is one of the best ways of making
foreign students more active, imparting them love to the target language,
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bringing up on the examples of Russian and Ukrainian proverbs and sayings.

According to O.A. Kornilov, at the description of any phraseological
unit of a foreign language it would be better to reflect the following
parameters: a) meaning and internal form (literal translation of the original);
b) approximate {or full) semantic equivalent in the native language (with
emphasis on semantic asymmetry if it exists); ¢) etymology ofthe equivalent
(if it is traced) [5].

When training Russian and Ukrainian phraseclogical units the role of
etymology is extremely important, though isn’t identical in relation to the
target language and the student’s native language. In Eastern languages a
phraseological expression often represents the compressed in several
hieroglyphs reference to a parable, legend or a historical event. In Russian
and Ukrainian languages the majority of etymological references opens
an internal form of phraseological fusions. For this reason for the student,
who is not implemented in the historical and cultural context of Russian
and Ukrainian civilization, information about the origin of this or that
expression is the condition of the correct understanding of a set phrase
general sense.

Thus, learning of phraseological systems allows doing generalizations
which are beyond linguistics and concern the features of national
figurativeness of thinking, moral and valuable priorities existing in the
culture of the target language. The popular wisdom, imprinted in
phraseclogical units and beauty of images by means of which it is
expressed, is a direct reflection of beauty and wisdom of people’s collective
language consciousness [5].

The experience of work in multinational groups demonstrates that
foreign students-philologists quite often inadequately perceive and use
Russian and Ukrainian phraseological units in their speech, because they
poorly possess the extralinguistic information concentrated in PhU.
Difficulties of extralinguistic nature are caused by the difficulties arising
in case of understanding the information concluded in native speakers’
speech, therefore work at national-specific phraseology is extremely
important process that depends on the ways of presenting phraseological
units to foreign students.

From the point of view of national consciousness typical difficulties
are shown, first of all, at perception of verbal images of the Russian and
Ukrainian texts. In language teaching methods there is a fair opinion that
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the foreigner who has a language competence of the literary text completely
understands only literal «grammatical» sense of the phrase while the
language of art is a language of images, and images develop in reader’s
perception only when reading of the text goes beyond literalism [4]. For
example, for foreign students there are absolutely alien images (RUS.
U30YUIKA HA KYPOUX HOJICKAX, 30 MPUOEBIMb 3eMelb, KMo 6 Jiec, KMo
no opoga, no wyyvemy @eienuio, [emvsanoga yxa, 60poHa &
nasaunvux nepvsax u ap.; UKR. auc Muxuma, xamka Ha Kypauiil Hixcyi,
baba-AHea xicmana noea, 0i0 3 xkuxoms, a 6opoda 3 AiKOmMb,
mpudecsime yapcmeo, inue eocyoapecmeo, axc oyx cnepno) if they
don’t know that these images are connected with the Russian and
Ukrainian folklore.

Conclusion. Relying on observations of Russian and Ukrainian linguists
and methodologists as well as on the experience of teaching foreign
students-philologists, it should be noted that the difficulties in learning
phraseology in foreign audience are caused by the fact that the European
and Eastern language systems have distinctions at all levels: phonetic,
lexical, grammatical, and also in the field of graphics. Lexical difficulties
in respect of the content, first of all, are found in perception of semantic
meanings of the words with no equivalents in other languages. As a part
of phraseological units, national-specific and background words denoting
names of objects and phenomena of national life we meet very often.
Recognition and understanding of the mentioned lexical units at the
perception of Russian and Ukrainian phraseological units by foreign
students are provided with not only language knowledge, but also
«background» knowledge of culture of the country of the target language.

Further study can focus on the issue of the linguodidactic analysis of
the text of a manual as a means of teaching foreign students-philologists.
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