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Kuksa B.V. THE COMPLEX OF EXERCISES FOR TEACHING MOTIVATION-BASED ANALY SIS OF
THE CONTEST OF THE REPORTS OF THE FUTURE ENGLISH TEACHERS

The article considers the complex of exercises for interconnected teaching Motivation-based analysis of the
contest of the reports of the future teachers of English. The given stage of interconnected teaching of mono-

logue speech and writing has been analysed.

Kew words: motivation-based analysis, report, complex of exercises.

MocTaHoBKa npo6nemMn. YMiHHS CTBOPIO-
BaTM OOMNOBIOI aHIMIINCbKOIO MOBOK Ta Te3u
Takux OOMoBigen, npencrtaBneHux 3a AOono-
MOroK MYJIbTUMELINHOT Npe3eHTadii, noTpe-
Oye cneuianbHOro HaB4YaHHA. My BBaXaemo,
LLLO YCNILLIHICTb TaKOro HaBY4aHHS 3aNeXUTb Bif,
edeKTUBHOro KOMMJeKCcy Brpas.

AHanis ocTtaHHiX pocnigXxeHb i nyo6ni-
Kauin. [ig yac CTBOPEHHS KOMIMJIEKCY BNpaB
019 B3aEMOMNOB’A3aHOr0 HaB4YaHHS MOHOJO-
riYHOMY MOBJIEHHIO | MUCbMY MW CRAMpasnncs
Ha TEOPETUYHI Ta NPAKTUYHI OOCArHEHHSA Hay-
KOBL,B, AKi 3alimanuncsa npodnemamy HaB4YaH-
HS NpPogecCinHO CNPAMOBAHOMY MOBJIEHHIO |
nicbmy (BepesunHa, 1998; Bacunbesa, 2005;
Opab, 2003; MNMuHckasa, 2001; Camoinniokesuny,
1991; denoposa, 2006).

MocTtaHoBKa 3aBpaHHA. AHani3 HayKoBOI
niTepaTypu nokasas, L0 MNUTaHHSA PO3PO6KK
KOMMAeKCcy BrnpaB A9 B3aEMOMNOB’S3aHOIro
HaBYaHHA MOTMBALMHO-LINbOBOMY aHanidy
3MICTY [OMOBiAer ManbyTHIX y4UTeNiB aHrnin-
CbKOT MOBU € TEOPETUYHO i NPaKTUYHO HEPO3-
pobneHnm. OTXe, MeTolo Ujei cTaTTi € npea-
CTaBNIEHHS TaKOro KOMMJeKcy Brpas.

Buknap, ocHOBHOro martepiany pochni-
OXXeHHs. My BBaXxaemo, WO CUCTEMY Brpas
ON9 B3aEMOMOB’A3aHOr0 HaB4YaHHA MPOAYK-
TUBHUM BMAAM MOBJIEHHEBOI OiA/IbHOCTI CKna-
OaloTb TPU nigcnctemum Bnpas: 1) O/ HaBYaH-
HS MOTMBALMHO-LiINILOBOMY aHanidy 3MmicTy
jonosigen Ta Te3; 2) ona ¢$opMyBaHHA Ta
BOOCKOHANEHHS BMiHb CTBOPEHHS OO0MOBiaen
Ta Te3; 3) Ans PO3BUTKY BMiHb CTBOPEHHS O0-
rnoBigen Ta Tes.

MNpegctaBMMO 3MICT MNepLUOi nigcucTemm
BMpaB [OJ1 HAaBYaHHA MOTUBALINHO-LiSIbOBOIro
aHanisy 3MmicTy gonosigen y surnaai taon. 1.

PoarnaHyBwmn 3MicT nepLoi nigcuctemm
BNpaB, KOHKPETU3YEMO BigMoOBIoHUI eTan
HaBYaHHA Ta NpeacTaBMMO KOMMEKC BMnpas
0N HaBYaHHA NPOPECINHO CNPAMOBAHUM MO-
HOJTOMYHUM MOBJIEHHIO | MNCBMY.

Ha peuenTtuBHOMY eTani BigOyBaeTbCs
aHanis TekcTy-3paska. CnoyaTtky BioOyBa€eTb-
Cs O3HAMOMIEHHS 3i CTPYKTYPOIO O0NoBiaj Ta
Tes, Wo 000B’A3KOBO nepenbdayae YMTaHHSA
uMx BMAiIB TeKCTiB abo ix ¢pparMeHTiB B iHOM-
BioyanbHOMY peXxumi. Ha OCHOBI OTpuMMaHOi
iHpopMaLii CTyoeHTn MaloTb 3pOOUTU MEBHi
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BMCHOBKW, BMBECTW MeBHe npaBuio. [loTim
CTyAeHTaM chifg, 3’acyBaT CUTyaLilo NPoayK-
TUBHUX BUAIB MOBJIEHHEBOT AOiANbHOCTI, TOOTO
METY BMCNOBIOBAHHSA, FOJIOBHY OYyMKY, agpe-
caTiB OonoBiai Ta Te3u, rpamMatuyHi Ta nek-
CUYHI 0AMHUL|, SKi MOTPIOHO BMKOPUCTOBYBA-
T Nig, 4aCc CTBOPEHHS OAHOro TeKCTY, OCHOBHI
CTPYKTYPHI enemMeHTn gonosiai Ta te3. JaHui
eTan Mae xapaktep 6ecign, y sKii BAKOPUCTO-
BYIOTbCS NPO6GMEeMHI NuTaHHa Ta 3aBAaHHS.
Ha peuentmBHOMY eTani GOPMYIOTLCA BMiH-
HS OpPIEHTYBATUCHA Yy CUTyauil CninKyBaHHSA:
BinOyBaeTbCA BiAbIp roNoBHOI i ApPYyropsaHoi
iHpopMaLi, GOpPMYIOETLCS FOJIOBHA AyMKa
MarbyTHbLOI OOoMNoBIA).

Po3rnsgaHemo Komnfaekc Bnpas Onas HaB4YaH-
HS MOTMBALNHO-LINLOBOMY aHaniay 3MicTy
JOMoBigen ManmbyTHIX ydyuTeniB aHrnincbkoi
MOBMW.

1. Read the text and answer the ques-
tions given below.

A REPORT

A well organised report with a clear struc-
ture is easier for the audience to follow. It is
therefore more effective. You should organise
the points you wish to make in a logical order.
Most reports are organised in three parts, fol-
lowed by questions (Table 2).

The Introduction

The introduction is a very important -
perhaps the most important — part of your
report. This is the first impression that your
audience have of you. You should concen-

trate on getting your introduction right. The
purpose of the introduction is not only to in-
troduce your topic, but also to interest your
audience in the topic. Grab the audience’s
attention by somehow involving them in your
topic. You can do this by asking a question,
offering an interesting fact, using a quota-
tion. You should preview the content of your
report by offering a brief outline of what you
will be discussing. You may also want to in-
clude why you choose this topic to present
on.

You should use the introduction to:

— welcome your audience;

— introduce your subject;

— outline the structure of your report;

— give instructions about questions.

The following table shows examples of lan-
guage for each of these functions. You may
need to modify the language as appropriate
(table 3).

The Body

The body of your report should support
your introduction by offering facts, opinions,
and reasons to support your topic. It should
contain at least three ideas with support-
ing details to illustrate your point. The body
should be well structured, divided up logically,
with plenty of carefully spaced visuals.

Remember these key points while deliver-
ing the body of your report:

— do not hurry; be enthusiastic; give time on
visuals; maintain eye contact; modulate your

Tabnuuga 1

3micT nigcuctemu Bnpae Asisg HaB4aHHA MOTUBALUINHO-LiINIbOBOMY aHai3y
3MicTy gonoeBigen

Fpynn

Tunmn Buon

1) BnpaBu anga GopmMyBaHHS BMiHHSA aHanisyBaTtu
3MICT gonosiai Ta Tes;

HY | apyropsgHy iHpopmauiio oonoBigen Ta Tes;

3) BnpaBu g GOpMyBaHHS BMIHHSA pO3ni3HaBaTu
KOMYHiKaTMBHI Hamipu aBTOpiB AONOBigeN Ta Tes;
4) Bnpasu i GOpPMyBaHHSA BMiHHS peanisoByBaTu
KOMYHIKaTMBHI Hamipu;

5) BnpaBu ona GopmMyBaHHSA BMiHHS KOPEKTHO dop-
MyJfioBaTu TeMy OOMNOBIAj Ta Te3.

2) BnpaBu ona GopMyBaHHSA BMIHHS BUAINATU rONOB-

3HaxoO)KeHHsa Ta
pPO3ni3HaBaHHS

CTPYKTYPHUX ene-

MEHTIB OOMoBiAj;
BiONOBIAI HA 3anun-
TaHHS; rPynyBaHHS;
BMOIp BiANOBIOAHO-
CTi; BioOip ronoBHoi

iHpopmalLiji.

BMOTMBOBAHI; HEKOMY-
HiKaTMBHI Ta YMOBHO-KO-
MYHIKaTUBHI; peuenTuB-

HO-PEnpPOAYKTUBHI; i3
YaCTKOBUM KEPYBAHHSM;
6e3 irpoBOro KOMMOHEH-
Ta; 3i WTYYHO CTBOPEHMU-
MW onopamu; iHAUBIAY-

anbHi Ta rpynosi.

Table 2

— welcome your audience

introduce your subject

Beginning Short introduction

— explain the structure of your presentation

— explain rules for questions

Middle Body of report

— present the subject itself

- summarise your report

End Short conclusion

— thank your audience

invite questions

Questions and Answers
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voice; look friendly; keep to your structure;
use your notes; signpost throughout; remain
polite when dealing with difficult questions

The Conclusion

The conclusion should restate the main
points without giving examples. Think of it
as a brief summary which emphasizes what
you want the audience to remember. You
can finish with a recommendation, a personal
thought, an observation. Your closing state-
ment (the last statement) should pull your re-
port together.

Use the conclusion to: sum up; give rec-
ommendations if appropriate; thank your
audience; invite questions

The following table shows examples of lan-
guage for each of these functions. You may
need to modify the language as appropriate
(table 4).

Questions

Questions are a good opportunity for you to
interact with your audience. It may be helpful
for you to try to predict what questions will be
asked so that you can prepare your response
in advance. You may wish to accept questions
at any time during your report, or to keep a
time for questions after your report. Normally,
it’s your decision, and you should make it clear
during the introduction. Be polite with all ques-
tioners, even if they ask difficult questions.
They are showing interest in what you have
to say and they deserve attention. Sometimes
you can reformulate a question. Or answer the
question with another question. Or even ask
for comment from the rest of the audience.

Questions:

— What are the main three parts of the
report?

Table 3

Function

Possible language

— Good morning, ladies and gentlemen

Welcoming your

— Good morning, gentlemen

audience

— Good afternoon, ladies and gentleman

— Good afternoon, everybody

—We are going to talk today about...

— The purpose of our report is ...

Introducing your

— The purpose of this report is ...

subject

— This is important because ...

— Our objective is to ...

Outlining your
structure
recommendations).

— To start with we’ll describe
we’ve encountered and how we overcame them. After that we’ll consider
...... Finally, we’ll summarize our report (before concluding with some

...... Then we’ll mention some of the problems

Giving instructions
about questions

—We’ll try to answer all of your questions after the report.
— We plan to keep some time for questions after the report.

Table 4

Function

Possible language

— To conclude,...

— In conclusion,...

— Now, to sum up..

Summing up

— So let us summarise/recap what we’ve said.

considered.

— Finally, may we remind you of some of the main points we’ve

Giving recommendations

— In conclusion, our recommendations are...
— We therefore suggest/propose/recommend the following strategy.

Thanking your audience

— Many thanks for your attention.
— May we thank you all for being such an attentive audience.

— Now we’ll try to answer any questions you may have.

— Can we answer any questions?

— Are there any questions?

Inviting questions

— Do you have any questions?

— Are there any final questions?

— Finally, we’ll be happy to answer your questions.
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— What is a function of the introduction, of
the body and of the conclusion of the report?

— What way can you grab the audience’s
attention?

— What language do we use for welcoming
an audience?

— What language do we use for introducing
the subject of the report?

— What language do we use for outlining
the structure?

— How many ideas should the body of the
report contain?

— What key points while delivering the body
of the report do you know?

— What way can you finish your report?

What language do we use for summing up,
giving recommendations, for thanking an au-
dience, inviting questions?

2. Read the report given below careful-
ly and be ready to answer the questions
about its structure.

INDUCTIVE AND DEDUCTIVE APPROA-
CHES OF TEACHING GRAMMAR

Teaching grammar plays a central role
in every teacher’s classroom. The impor-
tant question that needs to be answered is:
how do we help students learn the grammar
they need. This question is deceptively easy.
At first look, you might think that teaching
grammar is just a matter of explaining gram-
mar rules to students. However, teaching
grammar effectively is a much more compli-
cated matter.

Each class is going to have different gram-
mar needs and goals and it is up to the teach-
er to determine these goals and provide the
means with which to meet them.

There are Inductive and Deductive ap-
proaches of teaching grammar.

First a quick definition: Inductive is known
as a “bottom up” approach. In other words,
students discovering grammar rules while
working through exercises.

For example: A reading comprehension
which includes a number of sentences de-
scribing what a person has done up to that
period in time.

Deductive is known as a “top down” ap-
proach. This is the standard teaching ap-
proach that has a teacher explaining rules to
the students.

For example: The present perfect is made
up of the auxiliary verb “have” plus the past
participle. It is used to express an action which
has begun in the past and continues into the
present moment.

Generally, we recommend the following
class structure when teaching grammar skills:

— Begin with an exercise, game, listening,
etc. that introduces the grammar concept.

— Ask students questions that will help
them identify the grammar concept to be
discussed.

As you can see, the teacher is facilitating
students to do their own learning rather than
using the “top down” approach of dictating
rules to the class.

Questions:

— What is the topic of the report?

— What is the aim of the report?

— Whom is the report addressed to?

— How many parts does the report consist
of?

— What are they?

— What structural element of the report
(introduction, body, conclusion) is the
biggest?

— What is the aim of the introduction, the
body and the conclusion?

10) What words are used in the introduc-
tion, in the body and in the conclusion of the
report?

3. Look through the main parts of the
report sample given above. What tech-
niques for introduction and conclusion
does the speaker use? Choose from the
items given below (table 5).

4. Read the text and discuss the ques-
tions given below.

MAKING THESES IN POWERPOINT

When you present your report, you should
be — or appear to be — as spontaneous as
possible. You should not read your report! You
should be so familiar with your subject and
with the information that you want to deliver
that you do not need to read a text. Read-
ing a text is boring! Reading a text will make
your audience go to sleep! So if you don’t
have a text to read, how can you remember
to say everything you need to say? With the-
ses. A thesis is a type of written message,
which briefly formulates the main statements

Table 5

Introduction techniques

Conclusion techniques

asks a question

summarizes major points

defines terms

asks a question

previews major points

answers the question

appeals to audience’s self-interest

aims conclusion to the future

defines the objectives

gives recommendations

Bunyck LXXX. Tom 3. 2017
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of the report. You can create your own theses
and present them with the help of multimedia
presentation.

It is well worth spending time in the cre-
ation of good theses with the help of multi-
media presentation. But it is equally impor-
tant not to overload your audience’s brains.
Keep the information on each slide of your
presentation to a minimum — and give your
audience time to look at and absorb this in-
formation. Remember, your audience have
never seen these visual aids before. They
need time to study and to understand them.
Without understanding there is no communi-
cation.

Key Points Making Theses in PowerPoint

— Organise your information in a logical
way.
— Only include important information on
each slide.

— Use colour to show relationships but
avoid colour combinations that do not work
well together (for example red/green, blue/
yellow, green/blue and red/blue).

— Limit the numbers of colours on a slide
to no more than 7.

— If you use pictures, audio or video make
sure that they are of high quality.

— Avoid long screens of text, eight to ten
lines is usually enough. Try to keep text lines
short.

— Limit the number of key points on a slide.
Include no more than key five points.

— Give each slide a title.

— Use graphs and tables that are easy to
understand.

— Use simple designs and backgrounds.

— Avoid using upper case characters and
underlined text.

— Remember to check your spelling by
clicking the abc icon on the tool bar.

— When vyou have completed your
presentation select slide show and then use
the view show command to see a preview of
your presentation.

— You can also use the slide sorter view
command at the bottom left hand corner of
the screen to show all the slides you have
made on one screen.

Questions:

— How do you understand the term “the-
sis”?

— What way should you organize informa-
tion?

— What information should include on each
slide?

— What colour combinations do not work
together well?

— How many key points have to be on a
slide?

— What way can you check your spelling?

5. Read the theses given below careful-
ly and be ready to answer the questions
about its structure.

GRAMMAR PRESENTATION METHODS

There are different ways of presenting
grammar in the classroom:

— deductive method

— inductive method.

1. Deductive method:

The deductive method relies on reasoning,
analyzing and comparing. It’s teaching proce-
dure is:

— teacher’s example on the board;

— teacher’s explanation of the rules (in
student’s native language);

— pupil’s practice application of the rules.

Advantages:

— good for selected and motivate students;

— save time to explain complex rules;

— increase pupils’ confidence in examina-
tion.

Disadvantages:

— grammar is taught isolatedly;

— little attention is paid to meaning;

— the practice is often mechanical.

2. Inductive method

In the inductive method, the teacher pro-
vides learners with authentic language data
and induces the learners to realize grammar
rules without any form of explicit (clear) ex-
planation. Pupils will become evident to the
grammar rules if they are given enough ap-
propriate examples.

It’s teaching procedure is:

— authentic language presentation
grammar examples);

— let pupils observe, analyse, compare
examples;

— help pupils induct grammar rules ;

— more examples.

Advantages:

— inspire pupils’ thinking activities;

— motivate pupils’ learning interests.

Disadvantages:

— the presentation of grammar is more
complex and time consumption;

— some rules can not be induced easily.

Questions:

— What is the topic of the theses?

— What is the aim of the theses?

Whom are the theses addressed to?

— What are lexical peculiarities of theses?

— What are grammatical peculiarities of
theses?

— What are structural-grammatical peculi-
arities of theses?

— Are there any linking words?

— Can you find any examples?

— Are there any shortenings and abbrevia-
tions? What are they used for?

(give
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— What are the most distinctive peculiarities
of theses in comparison with the report: lex-
ical, grammatical or structural-grammatical?
Why do you think so? Explain your choice.

5. Read the following report. Find the
principal information in this report and the
information of the secondary importance.
Decide which information should be includ-
ed in the theses and which can be safely
omitted at the process of writing theses.

TEACHING GRAMMAR WITH FUN LEAR-
NING GAMES

Teaching English grammar can be hard
going — for the teacher and the students. It
doesn’t have to be difficult or painful, however.

Four sound reasons to teach grammar with
games.

1. Arif Saricoban and Esen Metin, authors
of “Songs, Verse and Games for Teaching
Grammar” explain how and why games work
for teaching grammar in a classroom. They
say, “Games and problem solving activities,
which are task-based and have a purpose be-
yond the production of correct speech, are
the examples of the most preferable commu-
nicative activities.”

2. Additionally, games have the advantage
of allowing the students to “practice and in-
ternalise vocabulary, grammar and structures
extensively.” They can do this because stu-
dents are often more motivated to play games
than they are to do desk work.

The theory of intrinsic motivation also
gives some insight as to why teaching gram-
mar through games actually works. Intrinsic
motivation refers to the internal factors that
encourage us to do something. Most young
learners will not internally decide that they
want to learn grammar. Movement does not
only mean children tearing around the play-
ground.

So it was mentioned only about the most
important reasons to teach grammar with
games but there are also the reasons to teach
grammar of minor importance.

9. Read the following report. Put a cross
next to/above those words which would
normally be dropped when writing the-
ses (X). Compare your answers with your
partners and make a list of what should be
omitted in theses (table 6).

Table 6

full explanations

examples

background information

definitions

descriptions

the main points of the text

SONGS AND VERSE FOR TEACHING
GRAMMAR

Grammar teaching has often been regard-
ed as a structure based, formal activity. After
the integration of several sources and tech-
nigues, which are mainly based on commu-
nicative activities, the teaching of grammar
gained a new insight.

There are various ways of using songs in
the classroom.

Some examples of these techniques are:

— Gap fills or close texts

— Focus questions

— True-false statements
Put these lines into the correct sequence
Dictation

— Add a final verse

— Circle the antonyms/synonyms of the
given words

— Discuss.

A teacher’s selection of a technique or a
set of techniques should be based on his or
her objectives for the classroom. After de-
ciding the grammar point to be studied, and
the song and the techniques to be used, the
teacher should prepare an effective lesson
plan. Since songs are listening activities, it is
advisable to present them as a listening les-
son, but of course it is necessary to integrate
all the skills in the process in order to achieve
successful teaching.

When regarding a lesson plan, as a pre-lis-
tening activity, the theme, the title, or the
history of the song can be discussed. By di-
recting the students toward specific areas,
problem vocabulary items can be picked up
in advance.

So far, the usage of songs, poems are clar-
ified. The advantages and some key points
are explained. It is now more apparent that
the teaching of grammar can be supported
effectively by using such resources. Accord-
ing to the needs analysis of a classroom, sev-
eral techniques can be integrated with such
resources.

11. Before writing a report or theses
you should know exactly why you are do-
ing it. Consider some of these possible
reasons:

— Your colleague should compose a report
but she/he has left some gaps in it because
she/he is not sure about what words and
phrases to choose in some sentences. Help
him/her to solve this problem.

— You are a teacher of English. You are go-
ing to participate in the international confer-
ence. For this purpose you need to prepare a
report. Write the report on the topic “Teaching
Grammar of Pupils of Secondary School”.

— Your colleague is going to participate in
the international conference. For this purpose

Bunyck LXXX. Tom 3. 2017
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he has written a report on the topic “Teaching
Grammar through Grammar Dictation of Pupils
of Secondary School”, but now he is ill and he
asks you to help him to make theses of this
report using the Microsoft Power Point.

Look at the introductions and conclu-
sions from various reports. Match the in-
troductions with conclusions and say:

— who the reports are written for;

— what the purpose of each report is;

— what each of them concludes and/or
recommends.

INTRODUCTIONS

— If we want to teach our pupils to be
active readers. Reciprocal teaching gives pu-
pils the required cognitive and metacognitive
strategies to understand the reading process.
Reciprocal teaching provides models and re-
quires interaction and feedback to engage
learners and reinforce comprehension in
jointly reconstructing the meaning of text.

— The idea to use songs in classroom is
not new. Songs are considered to be an ef-
fective tool for language teaching. In the ma-
jority of publications dealing with the topic in
question, songs are recommended for teach-
ing phonetics, grammar, or for expanding the
vocabulary of the pupils.

— It is generally agreed that fluency is an
essential requirement for communicative
competence. One way of overcoming this ob-
stacle is to provide pupils with so much oral
activities that they are forced to focus on
meaning rather than on monitoring grammar
rules.

— Each pupil needs to enrich their vocab-
ulary in addition to building their theoretical
skills. The following procedure was designed
to help them learn additional vocabulary with-
in the framework of the oral skills and writing
courses they are required to take.

CONCLUSIONS

— Speak Out is a fluency based activity,
which can upgrade pupils’ oral performance.
It provides sufficient opportunities for each
pupil to use oral English in both pre-commu-
nicative and communicative contexts.

— The procedure described above is effi-
cient and requires very little time. Each pupil
learns all the new vocabulary items, but has to
look up only one word. Each pupil has an op-
portunity to give an oral presentation, which
strengthens their oral skills and reinforces
methodology that they will use as teachers.

— We find the reciprocal teaching model
attractive for its simplicity of form and suc-
cess in realizing its goals. Reciprocal teach-
ing is easy to follow, reinforces skills that are
basic to reading successfully in English, and
provides a forum for the integration of com-
municative activities.

— A teacher of English should be creative
and innovative. Songs will help to make the
process more interesting and effective.

15. Match the names of parts of the re-
port with their definitions in order to under-
stand the meaning of each and use them
in preparing your own reports (table 7).

16. Fill in the chart (table 8).

Table 8
CONCLUSION

INTRODUCTION BODY

in conclusion; if everything is clear; sec-
ondly; now we come to; to begin with; let me
say; on the whole; it is caused by; you know;
the problem is; the aim of my speech is; all in
all; we came to the conclusion tlat.

Replace the following linking words or
phrases with other synonymous ones.

Table 7
—sums up the contents of the report;
. — gives necessary background information;
;; IB";:IOdUCt'O" — contains a solution, a prediction, or a recommendation;
3) Conzlusion — contains supporting sentences that explain the topic;
— defines the objectives of the report;
— gives the examples.
Table 9

Link words and phrases

Functions

—to conclude; so; this way or other; on the
whole; all in all; to crown it all; we came to the
conclusion that...

— first; second; thirdly; finally

— but; however; in contrast to; neither of us;
similar to; both of us

— you can see the; it is important to notice ...

— for example; for instance

— moreover; what’s more

— then; next; as; during

— to express time-relationship;

— to list a number of points or ideas;

—to introduce examples;

—to underline some information;

—to sum up some information;

— to introduce another argument supporting an
idea already mentioned;

—to express cause or consequence;

—to express an idea which is contrary to what
has been said before.
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We think that, firstly, finally, apart of this,
according to, because of, as a result, obvi-
ously, in fact, for example, however, despite
the fact that, in other words, in the same
way, on the other hand, on the condition
that, if so, as....

start your speech; state the main objectives
of the speech; mention the background of the
problem; give an example; draw attention; fin-
ish your speech.

20. Work in pairs. Look through the fol-
lowing words and phrases. Match them

with their functions. Do it in letters and
figures (table 9).

18. Suggest as many expressions as
you can to describe the following moves:
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CTPYKTYPA NMPO®ECINHOI KOMMNETEHTHOCTI MAMBYTHbOIO
NMCUXOJIOrA: TEOPETUYHUI BITYNSHAHUIA TA 3APYBEDKHUIA JOCBIA,

_ JleBMHCbKa I.B_._z _
acnipaHT Kadpenpu nCcUxosorii Ta negarorikn

HauioHanbHui yHiBepcuteT «Kneo-MoruvisiHcbka akagemisi»

CrarTio IPUCBSIUCHO aHaJi3y BITYN3HSHUX Ta 3apyO1’KHUX ICUXO0JIOTO-TIEAarOTiYHNX JIOCIiKEHb CYyTHOCTI,
CTPYKTYPH Ta MPOBIJIHUX KOMIIOHEHTIB MPpog)eCciiiHOT KOMIIETEHTHOCTI MallOyTHBOTO ricuxosiora. Hare mociti-
JOKEHHS 0a3y€eThCsl Ha POBITHUX YKPAaiHCHKUX, €BPOMEHCHKUX Ta aMEPUKAHCHKHX JDKEPENax, sIKi BU3HAYAIOTh
3MICT CTPYKTYpH MpOo(deciiiHOT KOMIIETEeHTHOCTI MaiiOyTHIX ICHXOJOTiB. MU MOXXEMO BiJI3HAYHTH, IO TIPO-
(heciitHa KOMIIETCHTHICTh MaOYTHBOTO TICHXOJIOTa — II¢ 0araTOKOMITOHEHTHE ITUTICHE 1HTEIeKTyaabHe, MPo-
(eciline Ta 0COOUCTICHE YTBOPEHHSI, 110 JIO3BOJISIE aJICKBATHO pearyBaTy Ha 0COOMCTI Ta COLIaIbHI MTOTPEOH.

Knrouosi cnosa: xomnemenmuicmo, KomMnemenyis, npo@ecitina KoMnemeHmuicms, npogecitina xomne-
MEeHMHICMb MAOYMHbLO20 NCUXON02A, CYMHICIb, CIMPYKMYPA NPOPECitinoi KoMnemeHmuocmi, nposioni Kom-
noHeHmu npoecitinoi KomnemenmHocmi MabymHb020 NCUXON02d.

CraTbs OCBsIIIIEHa aHAIN3Y OT€YECTBEHHBIX M 3apyOeKHBIX TICHXOJIOTO-TIEarOrMueCKUX NCCIIEI0BaHU,
KacaroluXcs CyIIHOCTH, CTPYKTYPBI H BEIyIIMX KOMIIOHEHTOB MPO()eCcCHOHATFHONH KOMIIETEHTHOCTH Oyjy-
niero rncuxonora. Harre ucenenosanue 6a3upyercs Ha BeAyIIUX YKPAHHCKUX, EBPONEHCKIX U aMEPUKAHCKUX
HCTOYHHKAX, KOTOPBIE ONPENCIISIOT COICPKAHNUE CTPYKTYPhI IPO(EeCcCHOHANBHON KOMIETEHTHOCTH OYyIyIIHNX
IICUXOJIOTOB. MBI MOXEM OTMETUTh, YTO MPOQECCHOHANbHAS KOMIIETEHTHOCTh OyAyIero Icuxojora — 3To
MHOT'OKOMIIOHEHTHOE MHTEJUICKTyaJIbHOE, IPO(ECCHOHAIBHOE U JINYHOCTHOE 00pa3oBaHUE, I103BOJIIOLINE
aJIEKBaTHO pearupoBaTh HA JUYHOCTHBIE U COLUAIbHBIE HYXK/IbI.

Kniouesvie cnoga: xomnemenmnocmos, KoMnemenyus, npogeccuoHaibHas KOMnemeHmHocms 0yoyueco
NCUXON02a, CYWHOCIb, CIPYKMYpPA NpoheccuoHaibHoll KOMNEeMeHmHocmu, eedyujue KOMnoHeHmol npogec-
CUOHANLHOU KOMNEMeHMHOCmuU 6y0yue20 NCuxono2a.

Levynska [.B. THE STRUCTURE OF PROFESSIONAL COMPETENCE OF PSYCHOLOGISTS:
THE THEORETICAL DOMESTIC AND FOREIGN EXPERIENCE

The article deals with analyse the approaches to the structure of professional competence in Ukrainian and
foreign psychological and pedagogical research. Our research is based on leading Ukrainian, European and
American sources which attempt to reveal the contents of the structure of professional competence of future
psychologists. We can note that the professional competence of the future psychologist is a multicomponent
integral intellectual, professional and personal formation that allows you to respond adequately to personal and
social needs.

Key words: competence, competences, professional competence, professional competence of a future psy-
chologist, nature, structure and leading component of professional competence of a future psychologist.

MocTaHoBka npobnemun. B ymoBax pos-
Oyo0BM HOBITHBOI YyKpaiHCbKOi OepXaBu He-
MUHY4YUMW € TIMOOKI NMEPETBOPEHHS B YCIX
cdhepax Haworo cycninbcTea. Ha ocHoBi nig-
TpMaHHA YKpaiHoto igen NpoBigHNX CBITOBUX
OCBITHIX npoLeciB BigOyBaeTbCA AMHaMIYHE
pedopmMyBaHHA cucTtemn BuULOi ocBiTU. Co-
LianbHO-eKOHOMIYHI 3MiHM B cy4acHin Ykpa-

iHi, moB’A3aHi 3 npouecamMmu rrnodanizauii Ta
iHTerpauji g0 €EBPONENCbKUX EKOHOMIYHUX
CTPYKTYpP, nepexoaom [0 iHdopMauinHOro
CYCnifibCTBa, BN/MBAIOTb HE JINLLE Ha 3aralib-
Hi NepcrnekTnBM PO3BUTKY EKOHOMIKM, a N BU-
CyBalOTb MPUHLMMNOBO HOBIi BUMOIrM 00 BCiX i
y4yacHUKIB Ta 00 iX NMPOPECINHOT KOMMETEHT-
HOCTI.
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